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VARIATION ¢ TRANSFORMATION THEORY

A2 A B [Variation & Selection | @ CJffj
FEoBoMBE R 2Rl L, drill 2 Tiz
variation 7 selection MOIEEICHTTI 5T & 1=
B L 7228, K TIZHEIC variation DFFORI;ELE,
CHITHER R TRELFZHASQLLT,
F7 AN DOFEERATHNZIBY Tiv5 Trans-
formation Theory & OBHfRIC2WV T~z @
B'a

FhbitE & AL 10 4EA h ITE A, University
of Texas CliH»41LTLy7z The Linguistic Institute
(The Linguistic Society of America J:{f#dD 535
FOHMAS) CBMLIc0iR b x 5 EIFEDSHE
TCh 12, CLTETHROERZ2IWVIZOR, W5
ARANDEHESESDDLEEREIC L T iz Noam
Chomsky ¢ Transformation Theory T& _ 72,

ok 5 hEEFic 2T Archibald A. Hill #
#7213 “ Recent Linguistics and the Teaching of
English”? (&SR OHT2E¥D X 5 12T
Ds

The most interesting and exciting—some
would even say exasperating—event in recent
linguistics has been the emergence of trans-
formational theory and analysis.
(HoEDEFERT—doHR Le{itsbaL X
AFOIESIB—ELREDODHS, ELTALZR
I < & 5 sk, transformation (252 OIRG
LatrofETH L 2,)

Hill ¥f&#Zic X hid  OBMOMfRIZIRBIE2 2D
Hubvasdb b, 1 -2ix Zellig Harris ¢ University
of Pennsylvania T b, fihiz Noam Chomsky
@ Massachusetts Institute of Technology TH
%, Chomsky mF ¥, Syntaetic Structures Hifitic
Tz DA19574ETH 5 ICiTiT, TOBEmIE EITRT
BT, BlELZLEBI N TIEW52, T OEMIE
OBERERB L 1HLVEHE L2 - T
b, TEEDOREMBREINTHAIELD TR, E
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CORIE2WT Hill #2ik EORZLDHETD Y
DESITHRNTLVS,

There are difficulties, controversial elements,

A

Jl;

)

perhaps even fallacies in current transforma-
tional theory, but it is certain that it will
have a tremendous and salutary effect on
language teaching, and in just the area we
have been describing, the teaching of syntac-
tic patterns.

(3RFED Transformation Theory ¢z i FREES
PRIEA FeBE6 EHEBEALEEh TS S
bamhizl, LaLahbInAEiEEE Kicbh
bRIGRT /=38, ThbbidoipEic KEn
BRARBEEZ LTI LIIEETHS,)

C OBiHED 1 2OubME, BEoRE2I3 30D

2B oA LE F 175~ X% kernel sentences
(rPfr&?sC) Tdhb, MOLIETTTO kernel sen-
s —HOBRIER
DIZEWNIDTHH,

tences | transformation L [FF)

MAT2L T4

1. Successive Small Steps of Contrast

B E Tl3 wvariation |Z|% substitution, conver-
sion BFiF expansion D3 DOODHIL L ITEELSE
NTUWDE L & 2aR2izh, Thsidinndh s BTl
~fz transformation O—fETH b, #E. T varia-
tion DIEHEIE T IT & - THEICHRWZ KB
WENTEXNLDOTH 3, 345 b b variation (X
structure-centered (&R0 @ drill Ta& 51E
ph TR, THUFhowoBEiciEE LD gap »
24, kL LTHITERSEDHEBARITHIE LS
STCERZRZ LTS, U dBEICKSEZ T LI,
ENLDHITE Z‘L ?L—dﬁ‘f 1717 Otransformation

T & o THil% Hizx L BfRicH b, Fries @
LA D 3EE LT 2 i’j*‘ra) N & 73 B3R5 (successive
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small steps of contrast) ZHRL TWWAZETHh
A,

E§HANTOLIRTOERIZED b EANTIR
HTEMHPOHA TR ETCEB LT L TR L

#%, Transformation Theory dM#faiz-o1 T Hill
HERE2ED L b _TI S,

.., while transforms have always been
deseribed in any good grammar—I know of
none for instance, that do not tell the student
how to derive a question from a statement—
transform theory emphasizes the close relation
between whole sets of related sentences, which
pretty well make up the syntax of every lan-
guage.

—*“Recent Lingiustics and the

Teaching of English”
(CEOREMRIT X IGERE HIEEARLOT LR
>THED bl e s 2 L L R 7
LT2L &ML VLD BEEEFIIAL YV
—— LM LA S Transformation Theory Tidili
BBIGRD & 5 30T < T OR OB AR E ST
SOTHLHY, TOLIBXBERThOBEHROWE
im (syntax) OKHGZ=BRT20THS,)

BICHEHE DX 5 A HBIBEER & He oL B HHERRY
RO FSBEHICOOTHUBRLOFTOY¥DL S
(CTU 5,

As a result, transformational theory suggests
the great importance of treating the whole
body of related sentences together systemati-
cally, in operational drills, once the parrot-like
memory drills for kernel sentences have been
mastered.

(ZOFE, ~EBOILELOLILRW O v D

drill # LT E 22— Lat, GEROESD

@ drill TiEEMBEHRO S 5k R IR &

FZERWHTRETHS = L& Transformation

Theory (Z7MBELTYV5,)

L& HITHBBERD & 5 w4tk 2 HARICH D
o CENOMHICHEL LD THS2IE, Trey
T2 S E O OFF & % Hole i Il S sz
ATHAD, COHICIWT Fres oXDk
HITR~TUI S,
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And if teachers or textbook makers...
attempt to set up item-centered instruction
materials in which each separate item is in-
troduced, explained, and practiced, the ma-
terials will be just as hard to teach and as
confusing to the pupils as the textbooks of
the past have always been. And, ne matter
how completely the separate items have been
memorized by the pupils, there will be very
little progress toward real understanding of
the stream of English as it is produced and
even less progress toward a real competency
of efficient production in a real communication
situation.

—C. C. Fries, & A.C. Fries, Foundations
Jor English Teaching, pp. 270-271

CELTHEMLY, BEHEOMRS AT #HHE

EH IO - BRI - T ST E RLoER R

DB LD EFT AL, FOL5REHILBEOR

BENBCEI ThLERILIIIC, BRI LB

EAERRIAES T THEAS I, ELTEO L 5125

X OB EAERVPICESIIRTELTVE B L,

BEROME O R RV TARYICHEAZ gD L 5Tk

AR LREVTHSI L, FEERCELEEE
LA s s E ok iciegealic B & R
THZ LR EHAERVTHSH )

ok S B IERED |1z D vanation ex-
ercise Hifiish TA S LRBRETTVWA L &3S
LMD ETabd I,

2. Recognition ®7=% @ Variation

SHAHANOMEPEMIE LIS, L2EVANWASL
MUTHHT 2 LT STEDNTENILET
&4 i, Chomsky (2 i % transformation @i
Bh o2 X0 L IR L TS,

In particular, in order to understand a sen-
tence it is necessary to know the kernel sen-
tences from which it originates (more pre-
cisely, the terminal strings underlying these
kernel sentences) and the phrase structure of
each of these elementary components, as well
as the transformational history of development
of the given sentence from these kernel sen-

tences.
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—Noam Chomsky, Synfactic Structures,
p. 92

(Fslc i Mg oiooicix, Thp¥o ks hpi
bR Ty (bo LIEMICFAE, Thbo
hECO LML TS K E#E *(terminal
strings) ¥ 9L TvaH), E-ZhbHEmM
WREREOBEOEOMN ¥ 0 X 5 /it # i (**phrase
structure) {275 - TS NIEND TR, TOLHFP
Bihs 0L HIZREL TEhEOZE (trans-
formation) @ik (history) & Las ARiFhida &
b A'AP )

[&] * Terminal strings & it, %=t 21¥ The man
hit the ball. # noun phrase (NP) = verb
phrase (VP) & o3 T, ch& NP+LVP &
Ve LS EREOST (term) O2E 4
tlFoRKRLELTEDLLELDES,

** Phrase structure |2 ko NP (the man)
& T +N, VP (hit the ball) # Verb{-NP,
2 biz Verb+T+N w5 ks5izEbLESR
phrase O %E v 5

it?z & Atf What is it a picture of ?
b ‘c’tt-"}"iitili{ b, —KCIUBELWLE
D, ThEARTERZONERI ADDHS S A
s, L L/C-'“’-J."' Chomsky #1v5 LS5 ED
X S5zl b ¥ k 5 & transformation %k
THRE 2 D12 2X¥D L3 ICRRIE ED 2K
BEOTLHLELITAED,

It is a picture of a dog.----oeeeeeesiiinn (1)

Is it a picture of & dog ? «rooereerrreere(2)

What is it a picture of Peccninn(3)
bbb E® (1) T L TREMZZ2< 5 trans-

formation 2iEL T (2) 224 b, 2 HICTDLD
a dog zif L TREMIH what %{QA ¢ % transfor-
mation % fEeiE, T XMRAicdeT (3) ’s-C
D s, RELTCORIRIELL, 1220
BEEHSDIT S,

Wl OEFIBCERD OBV BRET
12k <[§¢ What are you looking at me like
that for ? L ¥ L5 d ARRICASCHEATS C
&K S,

3. Production @ =@ Variation

Variation A fEOBHE & L TH®D TR
%A T Lz Pattern practice b HEICEFID TR
Ihicsb b L AT ETH S,

2 & A PEREER oA EIci: What are you
looking at ? 2 ¥ &SRB HARPFALILLD,
P 5iziz You are looking at a dog. Lt 9 T &
XD THESETHY, ChREMcER L T
Are you looking at adog ? Ev5Z & ELT
FigTizen, ZOWEFT transformation % {778
Ly, 2XIC what L5 cue ZEZNE, Thid
a dog DISHITASIH, ZIBERHATH Sz
itz i T What are you looking at? 2i% bW T
HERZHTL 20TH %, .

M2 > T He keeps it warm in his pocket.
E v Rilisf x4 T Does he keep it warm in
his pocket ? 2 Fb#TH 5, what L1 5 cue »
Bt & 2 A4ERMOES 2 What does he
keep warm in his pocket ? L H L 2DT, ¥Fsd
b LT M—k#iz keep & warm wr&ihﬁfﬁlﬁﬂf
Ao TRy keep warm E 05 HO#EASEDER
AHTHL L5300 ] LzThicES,
S HEEOHBEOT MH D FRA] EBALD
TR 2ED LB LS, LT
HEDPOLEALEMTEALVTET, HiEGEELE
TIRA « IBROERICE (BIN T IO THARIT
keep warm 2005 W3R S C Kz D TH
%, CHRTOL S ZRA « EBRHZL DR FD
—iE LT EEYI O & T OMiEICHE - Tiiabia
DT, TH5DLHRTTFHNA NS OFKE2ED
TRHDREGEDL ORI 4D THL P2 HA
IHREBLTHIZOTHS, JoFETIHAE it
transformation grammar O rules ZEEL Ty
T-DThsb,

Transformation #5Z 0.k 5 2 J5HE TI X 22 i
PhoTWah T2 T Hill #d&H LWRZLD
HTO2X¥DL S THS,

A chief value of the transformational point
of view in language analysis is one which,
ironically enongh, the transformationalists usu-
ally deny. It is that transformational formu-
lae are dynamic—they are the operations
which the native child learns to master as
skills which enable him to make all the ap-
propriate responses which he will use through-
out his life. It is thus a grammar with a
strong slant towards production, and so to-
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ward the speaker. It does not have, as cur-
rent phonemic and morphemic theory has, a
slant towards recognition of physical events
as an instrument of decoding—that is, a slant
towards the hearer ... I, for one, feel sure that
transformational grammar will merely com-
plement traditional linguistics, not contradict
it, and that therefore one of its principal
values is the very slant toward the speaker
which at present is denied. It is, to be direct,
this very slant which will make transforma-
tions a useful tool in language teaching.

(Transformation O A4 5O BHESHTFO L {HE
oS Lo, @k Lk 5 transforma-
tion IROA 2 P EBEHREL TVAHZ L THA, THhiX
transformation D225 dynamic (Ehfg) % H @
Thh, TP —FEERELTH D EUEERK
RS X 9 ICHRE L L THIC 5T 5 SR (op-
erations) FZE\VHZEThdH, ErHBENIE pro-
duction @Kz, £ LT %/ speaker OIfHHIM
AT HLETHS. TLEBREDTRR - BEE
ROE 9 ICHFROER L L TS © recog-
nition (HAE - 891D, 2F D hearer OpHpICIXHH
VT VIR, sssee FLr ¥iX transformation gram-
mar XEHMAEBRELFET A2 L0TIRAEL, £
EMioLOTH D, - TEDEEIMED 1 2,
HERTRESNLTIE 593, speaker DIz HT 5
FExZDLOTHSLHM{ BT THS, BEICHE
z ¥, ZofE0D iz transformation [ FHHH
OHERLHERE L E5DTHS,)

Mo Hill #2oRHED TRETHLDT
RRER L 1zw, ko ETIRFHEOTHN
BEAPETH D, hearer PZhzitcliicE
DEITHHTL, EDOLDICHMETEMITERLY
BT, D2 b recognition 2ty L2 hearer
OALBIC N AGEETH b static (BR) TH A &
BoTuws, chizw LT transformation gram-
mar [24-8TAV#EHE = b 4, native speaker #5iY®
& 91T % AT % It 450, dynamic T
&, production 751Ut speaker o3BT <
A TH S EHIRBMHAT LD TH S,

1Rk# recognition k) 4 production (Zifis%
B X EpEHph, BinafiL b & pattern(5Y)
PERLT drill 32 EMEERINTIHTLS
#3, transfromation grammar (3% OHIfHTIGA &

ELEC BULLETIN

5&E LTS L IITEDIG,

T k572 transformation grammar % 42
(18 345 I DITIRCEREROVTIE § T
@i L9 % L 5 %4 variation, -2 ¥ {C selection @
HEPERLACLETHS,

7z & 71f They saw a tiger at the zoo yester-
day afternoon. &5 k& 57 pattern ZHic L
(-8

They saw a tiger..—Who saw a tiger...?

They saw a tiger... ?—=Did they see a tiger..?

Did they see a tiger... 7—+What did they see...?

Did they see a tiger.. P—»Where did they see

a tiger...?
Did they see a tiger...? =When did they see
a tiger..?

EWS L 5 4 variation OFE 2% { OAIT2W0
THEIOTH 5. LOPTIRENDI R HEHE
> THEHILEMOL 2 HDOELIDTH %,

T o) variation O§EE 4 A T, They saw
a tiger at the zoo yesterday afternoon. &9
situation ZME5EL THINT, O situation O
P T selection D§fiH 2 S50 TH %, TOES,
e cue 25X ThoEAZIERL, £OD
response AiELITHIEZEN % chorus T repeat
SHLDTHD,

Teacher Pupils
1. They saw a tiger (Class) They saw a tiger
at the zoo yester- at the zoo yester-
day afternoon. day afternoon.

(Class & #5%)

2. ?(A LEH) (A) Did they see a

tiger at the zoo

yesterday after-

noon ?

3. (Class) (Class) ditto

4. (B) (B) Yes, they did.
They saw a tiger
at the zoo yester-
day afternoon.

5. (Class) (Class) ditto

6. Who (Q) Q) Who saw a tiger

at the zoo yester-

day afternoon ?
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7. (Class) (Class) ditto

8. (D) (D) They saw a tiger
at the zoo yester-
day afternoon.

9. (Class) (Class) ditto

10. What ? (E) (E) What did they see
at the zoo yester-
day afternoon ?

11. (Class) (Class) ditto

12. (F) (F) They saw a tiger
at the zoo vyester-
day afternoon.

13. (Class) (Class) ditto

14. Where ? (G) (G) Where did they see
a tiger vyesterday
afternoon ?

15. (Class) (Class) ditto

16. (H) (H) They saw a tiger
at the zoo yester-
day afternoon.

17. (Class) (Class) ditto

18. When ? (I) (1) When did they see

a tiger at the zoo ?
19. (Class) (Class) ditto
20. (J) (I They saw a tiger
at the zoo yester-
day afternoon.

21. (Class) (Class) ditto

e TN R T | REDI o e AR

LI E® & 512 T O selection OYEZETIX, Fhilids
Mo cue 23124 T, AfkiZ T @ situation @
PHHATHET20TH 5, THIZHMGHZHLT
HfEhi¥ 2 21247 v 5 Teacher-question and
pupil-answer UM § D & (FRARNIZ T S,

D& 5B TIRAMRZ 1 2O pattern OHID
W HAERREFE T 6 HECE» L, BITEIZER
PHETLHE 2 O2LDOTH . TLDL S 2HE 2
DA THIM T Z D pattern H3BEEHISKE, F ¥
Hks LB B50DTHS,

ZDEic2 T Chomsky (22 XD X SICil<T
WA,

To understand a sentence it is necessary
(though not, of course, sufficient) to recon-
struct its representation on each level, includ-
ing the transformational level where the ker-
nel sentences underlying a given sentence can
be thought of, in a sense, as the elementary
content elements’ out of which this sentence
is constructed.

—Noam Chomsky, Synfactic
Struetures, pp. 107-108

CLEHEMTSHITE, LA A0TNE T CIRRS

Tl h s, TOXOREL - TwaHET

25, BhIEEDLEMAE L T\ 5 LB MR EER

#Zz b5 transformation OREFESHT, 0O

Wb 55 E R CHE (reconstruct) 5 Z L a4

EHTHD,)

(p.5 ®DT &)
Ligty, 29— &S AH Parry Sound #s6 high
school girl TELHMATC L5, ESVZ LB,
KAz “Nuisance!” r—FOTR &b FL
e

BB OO TERWIZD LETH35, HIZSEIRHE
LWDT, FARREADY » 2% 28HEA, O LIT
F R DAL -V DBET, TOTEEL S
ZDTTY, ZV—ASAEZANVDEH ¥ 1
e, E—a—~XiE# s = ¥ o]l T
3. HiEzRTF T3 » 6 little Peter LA T Wbt
2T, BE674—F4A4F, EKE200EE
DAk TT, £BIXHAT, BT LV b

10

T, dfskdicktTcF 5T,
TOWVIALBHBTIWIEFERZLTOS EWS
C el ka5 £ Lz, kR, TS
EWVIDIERT X A TLHLYRBOLLBEHTL x
583, B ASIERFLAIZE WS X35 ISFEED
F BB FRA, TR, ILL{EPET
T, ELTHLEDBLTELALHEHEE ED TT
¢, HERI2B BDT, FENT LEITADEL TV
K5 TT, FLHEBLHFAEBERINIAUELE DHL
2%, BOOh—&E— 42—« F— FTHEICHEL
LTV AEEMIC 3 BabUE Lz, DI hEiE &
WA, COLI B2 LICCEE, REEIh S
fcEBuvEd,
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RECENT LINGUISTICS AND THE TEACHING OF ENGLISH

In my last lecture I tried to give a view
of the nature of language as a modern student
of the subject sees it. Such a summary was
necessarily also a summary of the interests,
methods, and results of contemporary linguistic
scholarship. In this lecture I will try to bring
these results to bear on a single area of great
interest to all of us, the teaching of second
languages, particularly the teaching of English
here in Japan. Let me say at the outset that
the teaching of English here has had remarka-
ble results, and I doubt if there is a country
in the world where there is as much knowledge
of a totally foreign tongue and knowledge so
widespread throughout the population as there
is here in Japan. The thought of an audience
of American teachers gathered to hear a lecture
in Japanese in the States, can only make us
smile sadly at American linguistic provincialism.
Thus what T have to say about possible im-
provement in teaching methods must be based
on two facts: first, that a great deal of good
teaching and active and accurate learning is
already being done in this country ; and second,
that people somehow learn languages under any
system, and only a shade more easily and effici-
ently under the best system than under the
worst.

I need not go back to the unhappy history
of early methods of instruction, such as the
grammar-translation method, or its nearly equal-
ly unhappy opposite, the so-called direct method,
since the work of scholars like Professor Fries
and his followers, Japanese and American, have
fortunately replaced these earlier approaches to
the teaching situation. There is only one earlier
method of instruction which it seems important
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to mention and to mention with regret. This
is the system of employment of governesses and
tutors in wealthy families for the purpose of
seeing to it that children acquired foreign
languages in the all-important early years, and
acquired them from native models, as the result
of long contact hours. Undemocratic as such
teaching may have been, and hopelessly out of
reach of most as it was, this was a method of
teaching which was nearly ideal in two respects:
an early beginning and ample contact with the
native model. Modern teaching should surely
strive to reproduce these conditions as nearly
as possible, and on a truly wide scale.

A description of contemporary English
teaching must begin with a statement of two of
the all-important principles which have been ma-
intained by Professor Fries and which have been
the foundation stones of recent work, not only
in ELEC, but generally in English teaching on
modern methods here in Japan. The first of
these is that language is sound, and sets of sound,
so that language learning consists of recognizing
and producing new contrasts and new combi-
nations of sounds. The second main principle
is that languages differ in structure rather than
being all the same, and, since the learner always
tends to transfer his native structure into the
target language, language teaching must differ
for every group involved. Teaching English to
Japanese is not the same as teaching to Italians,
for instance.

If we take up the first principle that lan-
guage is made up of sounds, the first way in which
it is importaﬁt is negative. I can illustrate its
negative importance more easily in terms of
Japanese instruction than of English instruction.
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In Japanese instruction in the States (and for
that matter, Chinese instruction also) it used to
be all too common to begin with calligraphy,
its details and even its history. Such instruc-
tion usually resulted in students learning Kanji,
it is true, but nothing about the language they
were intended to represent. On the other hand,
I well remember the history of one colleague
who had, by living in Japan, first acquired a
colloquial knowledge of the language. When he
was exposed to the writing system, he mastered
it in a tenth of the time that non-Japanese-
speaking fellow students required, since he knew
what the characters were supposed to be re-
presenting. Much the same applies, though in
a less marked degree to the learning of English.
A detail of this learning, which will perhaps
drive home my point, is that Arabic numerals
always constitute a hidden but very real difficul-
ty for the learner. Since they are known pretty
well all over the world, a learner who sees them
in print or writing tends to pronounce them in
his own language, and to put off learning them
in the target language. Obviously, the learner
has not accomplished his task if he does
not learn the foreign number-words and con-
structions and it is precisely the writing system
and its relation to languages native and foreign
which stands in his way.

The belief that language consists essentially
of sound is the foundation of two related sub-
sciences within linguistics ; phonetics developed
in the nineteenth century, and phonemics, its
complement and partial successor, in this
century. Both, of course, have an intimate
bearing on language teaching. The bearing of
phonetics, particularly articulatory phonetics, is
so obvious as not to need more than passing
mention. Clearly the making of an English
sound like the initial of think is far more easily
imparted to a learner by telling him to put his
tongue between upper and lower teeth than by
any amount of impressionistic description of
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what the phoneme sounds like. The application
of phonemics is more complex and more inter-
esting. As I tried to make plain in my last
lecture, the phonemes of any language are the
classes of sounds which make up the significant,
meaning-indicating contrasts of that language.
These differ from language to language so that
often the task of teaching consists in demonst-
rating that what is not contrastive in the native
language (for instance (r) and (1) in Japanese)
is contrastive and so important in the target
language (for instance, light contrasting with
right in English). All this has become something
of a truism in the last twenty-five years, the
post-Bloomfield era. More important matters

and many controversies spring from the nota-

tion of phonemes the type of writing in
which there is one invariant symbol for each
phoneme, consistently written when any variety
of the phoneme occurs in speech. Linguists
have not reached anything like complete agree-
ment on phonemic analysis and notation for
English or for any language. For instance,
Jones would write bit and beet with simple
vowels in both but a difference in length. Fries
would write the two with differing vowels, but
disregard length. Trager and Smith (and I, too)
would write bit with a simple vowel, and beat
with a vowel followed by /y/. The interesting
fact here is often lost sight of ——all three
systems agree on the basic fact that bit and bewt
are different. Further, all three systems point
to differences which are verifiable. That is,
Jones is right in saying the portion of the word
between /b/ and /t/ is longer in beat than it
is in b#t, Fries is right in saying that the vowels
are different in quality, and Trager and Smith
are right in saying that the position between
/b/ and /t/ is characterized by change in arti-
culation in beaf as it is notin bif. The difference
is solely in which of three physical properties is
taken as fundamental, which secondary. All
scholars admit that the three properties are
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present.

At one time such differences seemed to pose
a serious set of uncompromisable dilemmas for
the teacher of English. This was because in
the thirties it was an often unexamined assump-
tion that strictly phonemic notation would
always be the best notation for teaching pur-

poses in any and all situations. Nowadays

linguists no longer make any such symplistic
assumption. It 18 assumed instead that the
purpose of any pedagogical notation is strictly
to help the learner master the target language.
It is never to lay bare the phonological structure
of the target language except in so far as such
dissection can be shown to be a help to learning.
Thus pedagogical notation can depart from
phonemic notation in two ways. The one which
is least important is that when it can be shown
that a distinction of the target language is both
absent in the native language and provided
with only very slight functional load in the
!target language, pedagogical notation can omit
it. The English /i/, found in some speech in
contrasts like Willy [ wiliy | will ke [ wiliy [ and
woolly [wiiliy/is a case in point. It is certainly
a contrast found in much American speech, but
it is also a contrast with very little functional
load, since there is always a variant with some
other sound for any form where the °barred
eye’ is found. Thus my own form for Willy is
with the same simple vowel as that of will he.
‘There can then be no possible harm, and much
gain in ease, if this distinction is left out of
pedagogical notation. There is also gain in
another direction, in that the ‘ barred eye’ has
given rise to much controversy, precisely because
it has so little functional load. There is only
one necessary preliminary condition which must
be fulfilled before pedagogrical notation can be
simplified in this way. It is first necessary to
make a systematic survey of the functional load
of any suspected contrast, to establish that it is
genuinely unimportant functionally before it is
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left out. Otherwise, it is all too easy for the
learner simply to assume that any distinction
which is difficult for him is unimportant and so
could be disregarded. Thus, for instance,
French learners of English regularly tend to
assume that stress distinctions such as briefease
(portfolio) and brief ease (short case at law) are
negligible. And think of the sigh of relief that
would go up if Japanese learners were told that
they could disregard /r/ and /l/ —— and think
also of the confusion and embarrassments that
would result.

More important than omission of nuimportant
distinctions is the fact that pedagogical notation

ought often to be overwritten that is to give
more distinctions than are strictly necessary for
distinguishing forms. Further, such over-writing
should always be geared to the particular needs
of the learning group. For instance, Japanese
employs long vowels which are essentially simple
doublings of the vowel without any change in
quality during elongation. This means that the
Jones type of notation which gives beat merely
as the long of bit is rather bad for Japanese
learners. It invites mere transfer of the Japa-
nese length pattern, which is not satisfactory in
English and will result in confusion and un-
intelligibility to the English hearer. The Fries
type of notation, which emphasizes a difference
in quality, is far better for Japanese learners,
but does not bring out the difference in quality
between the first and second halves of a long
nucleus. Similarly, the Trager-Smith notation
is less than perfectly satisfactory, since it does
not tell the learner that the vowels proper are
also different in quality. Consequently, along
with a number of other linguists, I should re-
commend the following type of pedagogical
notation as probably best for Japanese learners:
bit  /bit/with the so-called ‘lax vowel’
in IPA symbolism.
beat  [biyt/with the so-called °tense vowel’
of IPA, but also with following /y/ to
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emphasize movement, and non-syllabic
character of the second part of the
nucleus.

It can be noted that this type of notation
might also be regarded as a compromise since
it avoids the thorny question of just which of the
differences between bif and beat is to be taken
as distinctive, which redundant. Professor Fries
and I have agreed to differ on the phonemic
analysis of these two types of words for a good
many years, though I am sure amicably. I
would hope that we might agree to this type
of pedagogical analysis and notation even more
amicably.

I have been talking about types of notation
in ways which must have seemed to you Uto-
pian. I am not unaware of difficulties, particu-
larly the principal one. It is that very different
and admittedly cruder systems of notation are
entrenched, so much so that a text employing
such a system as I have been outlining would
be resisted by Japanese students, not to say
publishers. The real trouble is that the inferior
and old-fashioned systems are found in the
bilingual dictionaries which the students must
continually use, and until a bilingual dictionary
using a better type of notation is available,
modern notation will always be resisted. Con-
sequently a chief recommendation to ELEC
should be that a part of their task is to produce
a good pronouncing English dictionary, small
enough to go into every student’s pocket. The
notation used should pay maximum attention
furthermore to differences of intonation, pause,
and stress, and should be fully illustrated in, and
fully adaptable to, complete sentences. And
one final word to teachers and users of any
system of notation. One of the persistent and
evil concomitants of notational systems is un-
necessary dispute about the mere shape of the
symbols used —— what Bloomfield used to call
symbol fetichism. All teachers should, of course,
avoid and discourage empty disputes such as
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whether it is better to write the initial of shake
with an s with a wedge, or an elongate s. They
should further encourage in their students the
recognition that realization of the unimportance
of mere symbol shape is a small beginning of
wisdom.

I have labored over details of notation be-
cause it seems to me that notation is an important
teaching device, and one which is not brought
to as high a degree of perfection as it might be
either in the States or in Japan. Yet of course,
devising a good system of notation and getting
it adopted is not the same thing as teaching the
whole of pronunciation. There are two things
which I think are of importance. First, con-
temporary linguistics has begun to realize dif-
ferences between hearer and speaker in commu-
nication, as I shall say in more detail later. The
native user of language as a child, and the learner
of a second language, is necessarily a hearer
before he is a speaker. Consequently I think it
is of the utmost importance that the first lessons
in foreign pronunciation be recognition drills.
Thus distinctions like English light and vight
should be put side by side, minimally, in sentence
like :

“That’s very light.”

“That’s very right.”
and given to the learner to distinguish. He
should not be asked at this stage to imitate —
he can distinguish well enough merely by giving
numbers. Experience shows that strange con-
trasts are not particularly hard to hear when
they are given minimally, and side by side. It
does not, therefore, take long to bring a group
of learners up to 100 per cent accuracy in such
distinctions. Hearing a distinction is certainly
no guarantee of being able to make it, but at
least it is true that one who can not hear a dis-
tinction is certain to be unable to make 1t. While
there is nothing revolutionary in this view, it is
still important, since many otherwise excellent

texts do not make use of initial discrimination
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exercises. It is also true, as said earlier, that
such initial tests now have an additional the-
oretical justification in that they are in accord
with the normal learning succession, from hear-
er to speaker.

Another one of the necessary areas for drill
and instruction is sequence of sounds, since
languages differ not only in sounds themselves,
but sequences as well.  Japanuse has a phoneme
comparable to our /w/, and one comparable to
our [u/ also, but there is a special difficulty in
English for Japanese, since English admits the
sequence [wu/ which Japanese does not permit.
Consequently, T like to torment Japanese stu-
dents at a certain stage of their development by
asking them to say the American childhood
catch :

“How much wood would a woodchuck

chuck, if a woodchuck would chuck wood ? ?

All of the matters I have so far described
are dependent on the proposition that language
is composed of sounds. And, as I have said, the
subsciences that deal with the sounds of language
are phonetics and its young and vigorous off-
spring phonemics. The second basic proposition
was that the structures of languages differed, so
that teaching m=thods also should diffzr for each
group studying a given target language. This
proposition has also given rise to a subscience,
contrastive linguistics. The activity is as yet in
its infancy, and even its name gave rise to a
difficulty. A more natural name for comparison
of language structures would have been compa-
rative linguistics, but this name has long been
the property of the type of etymological and re-
constructive study of the forms of closely related
languages, as in “ Comparative Indo European
Philology or Linguistics” But though in its
infancy, there are some principles which emerge
from it, and some very significant work which
has been done in the area. For instance, Robert
P. Stockwell at the University of California in
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Los Angeles has made an extensive, revealing,
and provocative comparison of English and
Tagalog, and has been directing similar studies
of English and other Philippine languages. It
has also been my pleasure to direct a number
of theses at Texas looking toward a gradual
building up of a body of contrastive lore for
English and Japanese. And parenthetically,
such studies are always among the most useful
and often the most successful that foreign lan-
guage students can carry on in the States. You
will note, by the way, that a good deal of what
I have had to say about phonemics could pro-
perly be described as belonging to contrastive
phonemics. The two areas inevitably overlap
in language teaching. But contrastive studies
cover a much wider area than pronunciation —
contrastive studies are of value in grammar and
vocabulary, and above all in syntax. Nor does
what I have said up to now about phonemics
exhaust the possibilities of contrastive phonemics.
In a systematic contrastive phonemics it is im-
portant to recognize that different relation
between phonemic systems make for differing
kinds of trouble for the learner. For instance,
in both consonants and vowels, English has many
more distinctions than Japanese. On this basic
level, Japanese find English hard to understand
since it demands so many distinctions which are
unimportant or nonexistent in Japanese. Con-
versely, English speakers usually find that if the
basic forms are known Japanese is auditorially
clear and easy —— most of your distinetions are
close enough to our own to make little difficulty.
Yet your distinction in pitch between forms like
nose and flower is notoriously difficult for us, and
a literal translation of the American idiom
“ecount noses” would, if from an American
tongue, be quite likely to send a Japanese to the
gardens.
(To be Concluded)
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TEATIREROREEBRASTEL L TERES LS
FREEMELDIL TS, Tho0iLE MRk, itk
FRAIE b O TR BT SV &y, KRR I
Mk b DTSSR VCEMIC I bOTRELT, &
SMICHEL ~ERE BV L0 T, BHEEEY LTS
N2 OE 2 DLEIC G UicESE T i 5w,

Badlh Tk, %, ERolER, thEhosHT
Liz, B 310 ChatvwofEE2RAH TS, E08
B OSEEoLVEERE LT Contrastive study (i
SEWEIED) AAERELTE, ToWER1IonEEL BT
EoOSWETMERT LI LT (pair by pair), Thb
BECGCEEL T TLWEL ThL, HRET 50 TH
5, Thizldee Comparative linguistics (RS
) LERSLOTHE, ThOOERBEEHEY T, HR
T S EBEORSEEOERICES T Sh Tha0 T
&5, Contrastive study (GZWFZE) 12, F|{EFOMWICEH
Fa#o@ERic EELRRs Lo Lz, LR,
Fhagim O mic B ThRIC, ERARRELZ6TTH
59, ZOXHAEFREELHODOECITEEED 12
THLEVAE LD,

Sentence () |%, Substitution class ({CAEE) &
Rk L Tv%5 Words (38) Xix Constructions (i)
THI\THZ Lo TE5 Slots (FEEREH) »5HRY -
TS LW HEZFICHE- TVWSREDS IE % 13,
Pattern drill (CCBEE) 4G L w5 BEEERE
Zdiffz, Eic Transform () LEEh Tw5%0
BTHEAE, WEEvAVSRET 2L A Z LIZEL
Tiile b T3 LI LIRS, SETHE L
F15 boicx LT, Ml SCEBREL TRBICE L TIC
TE ., TITE, Zwsﬁ?ﬂmm;?bAkaﬁbﬁﬁu
TR ERET A LN TERLICEHD L v
5.Emwvh)ﬁktﬁ%w%rof1ma)u

RIEIDMET, FAEEEOARHICEAL T, HRoEHSE
L L TOMBNSRBEOSZ, FO L5 R,
WHRIS, EENEEFEROBOE FELRRTERHL
Lo TLdHE, SEOMETE, chbolkEEkA4A
BEROBLEESH oK TH S/ EREOREE, LD
biFBARCE 3% FoFdEcCBEF ST L2 E X T
%, ETOIWHIC, ARICHBITA2FEFBOEIER, FL VAR

EHITTVHEVIZLERLB Tz, FAx, AR
S ED EEE MR, ARBLEELHB SN, £LD
16
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AxOMIZIEL fTEblt Ty a & 2 aiRERPICE D
TlEAgvhER S, REICE- T, HARFETOMHZ M
ZOLLTESZ -T2 aANEMoOEEDZ 240 &1L
T, a3 T 2000, BEICBTAMERE M-
THELLEFTHE 5, ML LT, F, R0 dTiEr
MEIC DV TVbA LT 52 biX, SEMICRO 2205
Kz SL Lo THS, THBLE 1 T TIZHENICE
{ DRVEEE L B IEMER SR, ZoEIicEwT
HERTYBEWSEE, F2izik, AxiE, FAAHEE
OLETEL, ¥IITHLTEBEERLOTHY, REE
EoOMES L L TERI D LRROBED L L THERIED
25, ek ERKE, LuREMicEsILllTEs
LB ThoavogEkcehs

Fhix, wio#ER ik, =& 2, grammar-transla-
tion method (3Ck » REEHE) ok, ThEiFLAE
FiEkic A ae/s, o biETbds, wWbd s direct me-
thod (CH#EE) A YO X5 hfliiOFEOAREZREEICS
MOIFELT L EUREE LAV, AELbE, 71 —-X38
Z@H, BARUT 2Y BB AHROEEETHLEL
OEFEOMERFEIZLT, Thbominbkick 5T
KbhoTwahtThs, HIE128, glloBdess
T, BRLTBMRIERLAY, LML BRERSERL
HohsbhvizFEELELLEZ L0 b 5, T
X, BHARETTEbhcbLOTESR, THuEE,
H THEER PG AEFEEAEL, Livb EoERE
A EHEGEL T2 A5 model (HHE) 706, s\ AR
[Mokis, S87sZL2HME LT, KESGTERED K
EThH, SO k) EFELEE FRENTLE T
HAHIL, o, BEZLOLDIZE - TELFOEMLE
WZ LTLHDERN, KD 2208 TiEE LEHER
Lz s¥dREETh o Tha, Thbb, S0
PEIEBE L VHITE L, ZTOEGBERNEEE 5 AD
model (HifE) TS EICHEMT 5L 0T L0 22D IC
BT Ths, BNOBRER, L, ZhoofkHE
A CEBEIEERTELHCEHNTRETHS, LHLE
IRV TEBLLZdhiEi by,
RitoEEREL R <2 AR, 2 >0 TEHE
HREER S Z L poihnitidhiEa by, F022
OJFE Fries 88k TEFSATELLDOTH Y,
ELECo#i b3, EL AERICHITD, EMEHcES
{, HBEHEOIGEOFEO LERLE- TV LOTH
5. FTOBEMD 121, BEEZFATHY, LrbveiE
POFHTHD, Lihs TEROFEER, FHEOHLY
Contrasts (%}57), ¥ L\ Combinations (i) %* re-
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cognize (§EME) L, produce (FEH) T oI bR
Tea T B EVICETHH,

WeoEhEEE 1->20EBRMoEEL i v
T2 FLTE2DTHERL, BErsTwatroZ L, £
5 LTEEH T, HoRBEBOHES, ¥HLLEY L
FToAEBORICEREL L LI 5B HELOTHS
hh, ElodEs, chicBRTsEHTL ciHET <
SLOTHD, HAANCKEEEH A T LI, &ald,
A5 )T ACEBEZ 250 LEFALTERAVOTSES,

b LA, EBRBEAFEALTETVWSEVIFLIOR
He L )biFakbil, sTEMICKERILE, E0R
OHTHS, TOBHOBES ZFIT, HEHEOBEL
DY, HAFOHBOBEICMEZL 5 T VESICHAT
ST ENTES, GRECHBTSHAFREOBS (2o
LML Tk, PEEBEEEOSES SERD #0558 A
thw o, LivbZoMIIc2wT, hoZzolES 2z 1%
ADEVIT LR, BOTHEODI S ChTo. ED L
H B EEEEERIIEERASES L O BRITA
HEEHLIZIZLEN, TALOEER, RbTEECS
CTHEMbELR CEVIFEREELL TS, HEK
Mol LT, FEdHs 1 AOFEORRICo2VWT ELR
#BLTVWS, FOAE, HECHELTOEEDIZ, BAE
BEY, BLEBELLTEBLEZOTHS, X IFEERE
aidhiEnorl{ifclE, HERBOFER oM
o EnEm Lo S0 —oiEE©T, Zhiesic
PHLTLES2OTH D, HRITTTICZILE DT
EROTLOTHENEHM - TOLENDTHS, HEOFE
BOBEIEE, CHhFEEELLEREVIELTD, ELAY
L EBVCADZODTHS, SOk I RFBOMbE—F
LLT, 77 ETSER, Wob¥EEHicL , TiEhzL
L IER RN L TV B L0 THS, BETHL{ID
ceEEXZTLbLAE, FAOVWbALTS I LEEL
THEastBS, TFETESR, APz kL
MohTwaiebls, ThoRNFEFETHRBERZLD, b
Sz, Bhhiebod R E EEBER, S HE
FBCERFLERILOTHS, LENTEFHLLSET
ENEFECEhOEREZSCLEELETLE SO TH
%o LLFEER, AFEBoROBTESHOMREZ DR
g, HMERLICLEVARVZ LEHALHTHS. F
S5 LTIOHEMEREEET S Lo, ECCFEHgE,
BHEE L S EFO s - SR L 0BRTH 5,

B, FEWCEEETTETVESEVIGERRE B
FEEEPERO 2 S OAMET & FAGRE, T b b1k
Fi# L 7= Pnonetics (F5) L, SRicBI 5208
FTH O, WO, TOUERETHS TS50 Pho-
nemics (FHEM) OEFLAE-TVELOTHS, HiA
iZ, bH5A, FEBFCEELZBRE LTS, BH
4 (Phonetics) @ L, 2%, & ) by #EFF (Articula-
tory phonetics) @ L 2RFRIEHEO THLEPTH-T, b
o EEETHIERDSL B Thb, Think L\ 358D

ELEC BULLETIN

ROID th ©X5rREOFEMTICIE, FEEC, &%

L THOMCESATRET 50 LHABIEIN,

FOENFRELTEARS THA 1 E, FIRICHET
X0, EENCARKHEZ A LN TESEVHT EIE
BHeNEZ L ThS,

e (Phonemics) O ILA X T IC fMET, BUBREE, AT

BlOMRCEAHL ML LS ic, YLoFEHIcBVTH,
SHichaERLvI LR, EOEED, HHEL,
Fokd R+ 5457 (contrasts) KL Tv s L Z 5D
EEHE (class of sounds) ThH 5, CHbLOFHEIL, Bif
RELIVE ENENTOERELRZSZ LOTH S 6,
-7, LIFLE, FEEEz 5 L v ok, BEFE (na-
tive language) iZ 5\~ Tid%F3rAY (conrtastive) T &
O (Tl 2 ITHABECBTS [r] [1] LOBEDED
I2), IFH L4 24 [HF (target language) (CHB W TiE
*P3ziY) (contrastive) Th Y, Tt THEETHS (2t x
IXHFETIE light |3 vight LRSELTWS) 2wHT
#5x1 (demonstrate) ZLiZH 5. THEDZ LTS
T Bloomfield LA#Ed Z 0254EH & 2 FREGHOSHE L&
ABNTYD, b LEESHRRE, 5 L2 L o,
HEoKLHECHLTELTvS, TADLSELESICE
WTEROFALBRETBRELLISEL—BLT, 412
DOERIL T12EFoREDTEBE 252 5T LA
leThsb, BiraiEllr EFoHLELT, EAREER
BETL, FESNICEALT, davViEEERBICELT
DPLLREERERO—ELLELOICHEELLLZ L5
S>fz, ok ziE, Jones (%, bit L beat ZWEE LEL
HETEDLL, 2EEEREDEELATRDLTY S, Fries
X, ZomE22-o0RESRFETERLL, ESiEow
TIHRThEEML TV 5, Trager k Smith (RUFLL
7c) ik, bit EHR—DETEERDL, £ L Theat &
[y b Lz >2nEBFETRDIOTHS, = THRIED
Hogdx, LiFLiERERbDhADTHS, ThbbT
D3 OOFBRIE T ST bit L beat LBRRIZ TV HEW
SHAPAPFECHALTE-HELTEsD Ths, BIZ,
3o, i, ThENEETES L2504
RHEfL TS5, T7bb Jones (%, b Lt Lolio
WH: beat DIE 5N bit DFHF LD LRVEVS TS
DEFELL, Fries ¥, MFEORFREMNCR TV E
Vo TWEHDIFIEL VY, £/ Trager & Smith (%, b &
t oMo fEofiEs beai OBEICIREPICBET
LHEVIFERLAOIEH LT, bt ©iF5 Ik, Zhs
TV EVLTVWA S EIRRIELY,
=FEOHREES L Zhom 3 >oWEEED ) 5O
EnzikpniobtEzr, Ene—mEmnlolEz S
MECHRIZOBID TOBEDTHS, TRATDEE
%, ZO3OOHMENFETSILEBDTVSOTHS,
—WFEZ O kO A, EFEOHENIZ L - THEAR,
EWEFFE iy, fiFchs L Mbh Tz, THiE1930
HRIEHE e TIE, BEBIcERNaREErH LS
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 BTFRBY TSN =D ICRBAORTLETHA L
L WO Z R, REEShkvER, BROEEZKELTLIEFL
L HEALhTURENLTHS, 4HTH, SHEEES,
- LIRS EO X0 BRMARERREL L, E0ohbD, v
. PESEFEMBIRGEELEOEMNE, EiES LT asEE

| REEENTET SOMEI @ L AR S

L RwlEZTwD, fhiddkl tEEeAL LT 5 EED
FHEINEE, boblcT 52 L TRAV. ZOLO K
R ETECL TR &5 T EASRES R
BEDE, FITRETRAEVEELZITYVS, ZOLEYIT
LT B REEL FERYRE»D 2B ) O LT
FELT VWL Z LR TELEOTHE, FOH5HD 123,
HERI L CIEEVOEN, AEGFRCHTS 1 >0,
BEFRICB - TARAVWEES, oZhds, HEES YO
HTLRVCRREEARIE L2 b v &z, HiEmss
TEChEHE T L3¢ & 5, Willy/wiliv/, will
he/wiliy/ B i* woolly/williy/ @ k5 tsstoBEic R
BRBERED /i RER2ORTHH, ThiZ-LSE
AT A2V AAF/CB - TRENS 1 2OxE Tiddh 504,
LALENRZREFC, T@ ‘barred eye’ T4bb
) BHRbhE EZAIciEv2h, ELRTBTLWLE Hh
LRSI EEEr s REREN D S0 ENE, W THEE
BRSSP CHILTTLHEOTH S, Kb Willyiz
HITSFEEOREBOHIE will he DEDOW L 7 Wik
ERFTRLLTVS, £5 L@amsolELEs A
L, HEMREPS ZoORMEMY FH-IEI 285D -
THEER B O TH S, FIFRRCENRIE ST LH]
WRBS5, Tihbh ‘barred eye’ /i/ idEs THEEE AT
L BREPRCPEPRIEZE, ELOREEVEBCILEDT

 BBLVITETHD, TOXHICEEREEH ML
L ENSRDREEE 1SRG REANEREAS S, 20
BRI DELRSIC, WIS BELLNE LD
FEABTRIC SV T AR 2178 - T, TOXTA8
BERICH THMFCRE TR VWA WS Z L 2R s b0
ETHETHS, £5 T b, F8#HE, izt
THEZRNZC 2R E3L0TLZhEEECA VLD L
HHcR#MLTLEY, Lo TohsSBLTLES
EVITLE, BOTERTLBIAVAELETHS, 1Y
LT Hl2E, 77 A NOKEBEEEXZ £ T, brief-
case (briefcase FHHMNT A ) L brief case (brief cése
TR LoMich 5inE stress distinction (38
BORF)) 2EET S LATES L RS S,
b LARAOEREEIZ /r/ kL /1) OB EZEELTL L
WEWVS e b EARIEIEIRD b BESL T L Th 5
- D LBLELABIZZEOILOERLLT, ¥Okok
BELLMRAELZZ L ChHL I hEL THITPhB T L
T b,
EECRVEMNEEBTAZLED L, Vot iy
DRI L, HENRERLELIGEERTs - LI nb
BREREERT 5 0ICBEICHETH AU EICE L 0K
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EHEIZ X THHLEVOIHFETHES, BIL, TO LI
BT R, SRICEBEHEOMEOLEIC X o TR
ENE_ETHS, iald, BEAR, BEREERETS
FHE, AR, BFEZRCERTCLEET, FE5I
iz B h B biTihbiy, 2oz ki,
Jones LA beat ot L THIC it EvgE LTHR
DLTVS0, BARAOEFHICL T LaEEDLS
DTHD, THREEARBORBEOREES ST 5
BERLIZELRES, ERERFEOMEFICL . TRALE
BMAREET D9, BOEZMM T 5 Fries Ko
FieEE, HARARE>Toh D bizanicE-mbD
Thans, Ll, BOREEOMDDYEFLEOAS L
OEOEDEERD LTV, [FEEz, Trager-Smith
RNOFFHEDL, FESCRATFAGESRIIB W THRE > Ty
HLWnHZLEREAVNIS, BELCHALLOLEVZ
e, P T, BAPOFEEEE L KITFEIROHEERD
REEZHEREADEREICL T, BEo{EA0LOL
L CHESE L7\,
bit bt/ IPA (FEFEXSF) RLETOVDR S
‘lax vowel' (W5 REF) THRb7.,
beat /biyt/ IPA CHEFELT) OXRBETO VDD
% ‘tense vowel ' (BR3E L7<f3¥%) THbT, L
PLERLFEFCESZHRMTZASIcH LT
/Y BB THLDL, BEEoBEO S T
syllable S vl v oPEEELizg 5,
CORBEITER, bit L beal LOMOERD I HY
NHEREMNLZLOTHY ERBRahbOThHLLELS
ha<ghev) HEELMEZBT TWEOT, 120%
WELEZ NS THSHH, Fries FLFLiE, BHETh
eaT, Zhbs 2§ EoEBoERSFICELT, b5 A
EHMICTiEH 2, BERZECLTE., flkzo@ED
HEN SRR UFERICEL T - Lo 25 FaicE
Ap—staz bdFmELv,
Rkl L T, SERsEbhas Loz L
T, FAXHEER Y Z 125 5 pEIc TR b OpMT
ThahEmbivoTiRv, Tiid, IEFCRE ST
ZI LTHLpICRMEREENEREEShTwEZ L TH
D, LbIEiciid Sz T TEowic, NS
HNETHHALTE LX) RRTELEAT 2EFRZASE
DOHBEZELLEALOZ b, FPFICLERELSTHS
9. EAL S ORBERE, & - iR REN, EEN >
RICER LA Eg ok e fmsssiic v 5h
TWaEWVIHITLETHS, TI LTEN-REEEZERHL
FeEFR GO FE) Pl fIA TE 2 X 9 A £ Tt i
Ay RGLEIR 2 biEfESha THh A 9. # - TELEC
Xt LEE LTHBLAECI LE, T0HE—E LT,
EOEIZ LFICAS L 5 i EITEMilL, BVRGEOIE
FHHERIALOTAZI LTSS, TOFBMICHVOLETF
Foid, #iz, 8 (Intonation), {kik (Pause), J&UGHESN
(Stress) MERICHEROFEREEII R THY, 2L

ELEC BULLETIN
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Tl i SAicEshTwihiEh s vl, £i5
SRTICLe ) FABASHS LOTRIIREE RV,
Yo rinhoRiErAvaicLTL, #HXUEL
ERVEAXC—ERBCEREREL 2, REEIw
DLV TV HEGHHED 1 21}, Avshiiiso
HipgtdicBMLcrsErRedt taz L Th 5,
Bloomfield L {vio, TV EVhBIRBEET H5,
TLTOEMNE, LS54 shake ODRHOBAOTERED
Sz s (Thbb, s) THERbTONI VY, Thi
PEL L s (Thbb, §) TikzRbToONRLBL Y
DXINBEEBEI/TISEOICTAETLS, EHIC
FlEfBCHLT, HasEBoREARE L Lo TRk
Wl ZEDRHlANE~DS SR RhBETChAZ L
PHUETSLOBET~ETHS,
RRETRTEOFMIMLTRBAIISS TEE, fic
REFEEREELAER LoTHTHY, F5LTEERE
EBEVWThRAEREBVTY, RTIbsERSARE
EETHES L TVWRVEIIEBRDbhEN6THS, L
LERSELB54, RUWRBEEERTSD L, BXUE
W EhsEoictTaz i, BFsgras o
MERFELCTREY, BREEAEELELONS 2202
b5, TOE1ik, B0 EBEFEE Communica-
tion (2517 5= F (hearer) L35 L= (speaker) ™[]
DERFER LD, TOZLICOWTIIBETHRLLD
25oL0ThH5, BEEFEH-AETCLYREER, &
GILEEAEFLLTEELE S LT 5ER, FLE
(speaker) T o LANIC SIAM = F (hearer) Th35, 7
- THEEOREFORTOBEE Recognition drill (5%
MOME) THHETHS, ZOZLiEd TEHERZ
LRELFNTEBA D, M THFFED light L right Loz
Rixko L oic, W27, fbRiciL, FHEcHR S
BEEEICT_ETHA,

" That's very light.”

“That's very right.”
TORMETIR, EEMRE 522 Thy, BHizES
BVbESREET, Le d RfAt0BEsH3Z T
&35, REC Thd, A EFROY TOXE, BB,
2T, HEheh 6, FcMEbbaoRBREL D
SEREVEVIZENRASGIE RS Ty D, ThieEd
%, ok 5N 100 4 —+ v FEMICTES L
IERLGESZETCICHEIRMEELRY, KAlZMED
FHEHBI LR, RLACEOENERETELZ LR
BEICIEHR L TR BAVDS, ULl L bEiEms
DI ST ENTERVLORELAICERERE TS L
MCERVEVIZLRIZALL I THE, TORFIZIZH
LM LIRS, B L OBEEEN, FLEMOMR
HEBEsEs LT biFRVEREL -
TWETHBI0IE, ThERVWTVIEBic2E6mb
DIER>TVHZ L EBAINE, REVEELRZLTHS,
fieboklie, ToXHI>BBIOF A MiE, Thht

~ ELEC BULLETIN

EHOEEONTFT b bMETF (hearer) 22 6 38 L F
(speaker) ~k VI FEFIC—B L TVvAEVH A THEICH
RO LEMEERTVE LW T LELENETHS,
HE LB S SLELREHBE, FoRFIESRT
b3, BlERETMEENRTLERERC X TRES LY
HRFTRL, EORADOEFLELREZHETHS,
BABTRIEFD /w/ CHYETaERESEDS, £5LT
#mo u/ cHYTS L0035, LLEFAICL,
THFETI, FEBs T hAaYy /wu/ EvIRd
FEFEEOTeER6THS, it THIRHIBEET
FRLEZABARANDREEZERDIHIRT A ) HOPEORAD
BEEEVDETELDHTHLEOTHD,
“How much wood a woodchuch chuch, if 2 wood-
chuch would chuch wood?”
FNINETORATERILERTAT, B RACE
STHRER TR L VIR L TVEDTH S, £
HLTT IO XIS, BEOFWER? TIRFE
{135 (Phonetics) & £ 0#5 < TR Th 555N
(Phonemics) T 5., § 2 ORAALATHRE, SEOME
RBEBR I TEhENRLS, fE-> TEROBIRED,
—EDSHABL FE T A5« OBEBERECRES L0
THHL I LTH T, TOHREERZ 12O TR
%%, THhbbH Contrastive linguisties G EEE)
B, TOEHREEGROBRRIISE L, »2T0
AR AMELEA TS, BEREREOREIIYTIL S
L gi AR B E RS (Comparative linguistics) ©
H-7ThAS, LrLIoARRECH, HBEicHMEE
L 220FHE0MO, 7k 2T 33— o ~fEHEE
WeE% (Comparative Indo European Philology or
Linguistics) 29 X 9ic, HEiElcEMEL ~FsED
HIEO FERA R CHAEMRIFREIC L TH BT,
L LEESIRMICHSOTHLR, ThhbETEVL
SPOFBENRD S, LM EOHERTAEATELVLL
POED THERRIFEND S, 2k ai¥, Los Angeles
@ University of California ¢ Robert P. Stockwell
&, #FEL 7 H e ViE (Tagalog) LoOMDILET, s
i, PRBAGHEMIE LT -2, T2 LTS OICHEEE
FOMDT 4 V) o B ORFELORERS R L SR L
Tv5, Texas [CBWVT, WL HEHEDHO—Ho
sk (Contrastive lore) Z kit s L&
FLTYB WL 20DFIMERETEZ e 50
i, Rk thvabiilLvyZkE:BoTvs, H
HIZEO LSRR, VR LAEOERFENSREILD
BOTET TS HRLENR»2 LIEUER LT 50
BO1-oTHD. LIHTENINTITERERICEL TR
STEEZLOELL, HA, PR (Contrastive
phonemics) IZBT 5 LOL LTHMAT I LATES,
FRH 20K, BREOERBIIEVT, 4LAMICEE
T%, LiL3Zli9E (Contrastive study) &L D
b, Lo hvigichbizs Tos, AWk, Xikic
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. Charles C. Fries

. R Eh, MEicbhics

o gt iy, T R S e SR T e T

BTh, #FEVICBW TS, & D)DUAERCBCTY,

HERHELOTHE. $EENAIHE CICEERICEL

TOANZ L X FEmo Atz KL Tix oy,
HERG P e L FRamIC IS VTR, R o MRS R 5
LWnH T Lix, FEEIZL L TR RO M
LbabDTHRLWHIZLEWBMTZZILNEBETS
B, febzlE, FEFicBvTh, BEcEeTh, EER
HAFLI D 1L EHEL o Tv5, ZOERERT
i HAEAZLE ST, BRECBCTEREETCE VRS,
EEEARBES Y TIRAFELAVRNE, HECHEIT
FEIEHIcE Bk h o0 T, EEFEZIERT 505 HES
L& S, ChEicEErEFEE L THITHECES

R RS S bR Do L T b

g R G ) im s i o bl e o WL e

T, BN, b LERMRIES DS - TiuE, HBAGER
MEDFHEVIRTH, HIRTHY, BEHTHHZ L8
s, HEBEOLV TR, EFEOREFERIC
ILBPTVEDTIRL A LNBERKR RV, Ll nose
(hana) L flower (hana) O X 95 OB oMmE: (pitch)
IZHB1 5 BARFEORENZE, RELFEITHRICL T, WBE
HZLLA#THS, Lo TT A AETOMHPATS
% “count noses” (A%F HEFExhhE\) OER (&%
MEZHEEC)E, bLT AV AAR GG, BE
L VT2 BARANEIH~THELS LTS THS
2a

— B FRS

ELEC ¥ ¥

C. Fries A

FOUNDATIONS FOR
ENGLISH TEACHING

Agnes

[BEiEEAZ OFLNE |
AS5%H  400H s
%= {1,400/

FETHT iR

ZOFE, Fries #dZdcdE), BERABEHETFEES
£ (ELEC) DBz k - T, biEkB I 5HEHED
BORICIET /o, HIROFEFNE N U O R L
7 oS ETBM R EH R IR L, T oREROIRE
HkRsicboThs,

TOHRLERT L DTG 24 (Corpus) TH S,
ZAVIT HAEE LB O ST« HBic S T HARDRE
SEEE DRSS EPEEIC L 52, TGOS A
LRERAIC IR S & 58 28R - AL boT
b5,

SOARIZIE, FHROPHIIC b S HERE O RN
Rk ToshichbiREIC
B HEFEEFeERCET smArKEmICiEASAT
VT, BHOEIR - YO Lz, FEREESOLL L
iz, ELRERN AN EEFEOBEOMR - Hiksn
B REA TV 5,

ELEC (I, ToXR#Ei{licxks ZL2IERNATFULT

{ HLDTHB, ik T ELEC BREDORILINKE
OBRL T

=

—=

oA —F - 77w —5 (Oral Approach) @

KA LD LS h, EbiAEIEBIT 2XEEF

DL SH L LTv5 ELEC OFEINEIZL DA

ADERFEB/ITHS I,

HAKHEEAIIEZAS
& B @A #
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A Short Course in Oral English }
Vol. 1 'g

Vol. 2 H

A5% Vol. 1, 1805, 300/ }

Vol. 2, 136E, 2004 .

FEATHT  RlEfEsirs j

ELEC HH#isiEL&0-biz, i ashiz Text, if

LG S a8t 1957 45 C.C. Fries [©X =T
{Epk & 4L7=75, %, Twaddell, Haden, Kleinjans, [l
FOESREFIZ LB, BBROFC X THkEh,
SHERIER S LERPOEREFLZLOTHS.

ELTRUT AR REANIC R D A5 IR Z OO AL B,
HAROFHZEM L9 ATHSH SR AR CHEaSR
Im:84 X9. “Language is for the purpose of
communication.” &\ S ARIFEAZEMIZSE S, KIZD
TAHEh B8 v situation FUERICPEELzZ L
E, BEREEOERHETHEL L TORLICIEEEZ
e,

Pz 43 Lz 1) Oral Presentation 2) Struc-
ture Drill 3) Pronunciation Drill @ 3 Iz 44,
intonation, A DGkl EABAICTER, BEOH
472t minimal pairs OEHRHFEETHS,

[HEOFEEDEZ { A Oral Approach |[ZHl:#FS
NG, ToREFIEMER L RiART 2 0k skill &
confidence [ZRIF 216 TH S| Lix, wEPLAT
# %, Kleinjans 2o ETh 5, “Oral Approach
WME" L3 E 9<% A Short Course in Oral English
B OEREET OO LOTHL, —REFHAER L=
Nge CS0ED)

o e
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T —Sw - 7o —FORBEA; 2T

MeRk [0 | o#E4 AR B K i
TH—~50 ¢ 770 —7 ORBIN] &Y 5—L%
B THZ, CORLITHEZEOE 2o 0 ME
L g The Oral Approach #3f5kbha C &
2ELAHE | hoELNIZEDTH r;. AT I
WTEHBNRERP BN T 3 58, gt
Oral Approach @-%E@f:@:tﬁﬁ%ﬂ%ﬁﬂf
WSEICL S, TRZOIFICHMBELTIOTIREL
ARREL R —RcH5 A, NNIRBFIHITRLT
BWONLIME ITEICMERRELY, I TRRHA
KOFIBHEOIRICEOHERL LIZTT C & P8BS
SINLLDEHDTHATLO—mBEL kB
Ths,

(1) [#3HFED method | [ZDNT

INIEKIZ OB T MRz S 24 £ @ me-
thod OFHRERET2 DTz | ERXTES
1238, bhbhi3BIED Oral approach 254
RO THDL ED, TicrmRahi-ioE iz
EBATUVIIL, Z OB 3 (RREN & F e
L22bh, ZOCEizEic ELEC B HfsEtts» &
Hi U7z Fries J:3¥ Foundations for English Tea-
ching 2#)¥, ELEC ofi8it ELEC PUBLI-
CATIONS (¥7r), ELEC Bulletin (H A7),
iRl New Approach to English @ Teachers
Guide R 2 RN EM T ETH 3,

2z ThihvbOXN BRI L THE X2
z k1%, Oral approach (2#5E® method T2
WEhH ZEThs, /MIEKIE Oral approach 3
RS EPICRB2Z BTN L L E2EHLTES
A, kO h 2 BEOCIEEE L Fdc R
I, BT ZORROSEBMICEBZIL EDTH D,
BIAEDIERIEONT, SEOHK - BEERTFED
S EPGEITH ST e b, P TIRMEL X
BIHEN T L OBENTL 20TH3, ETH
i, REDSHEORBEORESZTEERITED
T E T i Ebicii ka8 0L ST
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ELECEX Iy % &

5. The
T
SED I
ic/zA T
55,58
< =k C, D %5
HRAENC Rz
SRR T 5 8RS & 3 hid, aal, bb/, ec/,
dd’ zzhzn A, B, C, D &5 8ilED
REEZ TWVWL2FHEBTHS, CORTEDHS
2 s 1 10 'E?%ﬁ??ﬁuﬁff"é'f%mﬂﬂf, WEERDIE
EELERL, o TZhiTETIL L h & s
BENTL AOTH AT
[ *] FFEsHEATs Lo T, iETEREcR
LHESABECEHEEEZOE IFRMO =L
¢, ZOMKROEHBEOMHICHEII L0
HESBIRL T { D Th - <, BiEE2d4dd &

AR LB ED aa' oFS5IR A oo Lt 2
LELPRIT S TLBDREMRTE S,

ELEC #: Oral approach #iEH L T2 012,
BIEFEOFEBROEBOHEHICHNT (M ETH
HIBYEIZ BN T Tdb o), Oral approach #4ifs: & #f
LWEEE M & 8 RS fEic, TokiE?
BNTWAEH S5 Thb, Lo Oral approach § 3t
LTEIEL TS § DTl L, SEEVLRIES S
o TH EMFE SN T { dynamic 2§ D TH
? -~

FORMEREOBHEE 2RI O THIE, DI
Oral approach T& 5%, Tt ZOLIATOfFE
E,Laimsz();ﬁtTaémﬂm%br
7w, bHAAH UL BE L, TWEHTREDHS
o HOEOHT & D L T,

Fries {2 On the Oral Approach 1> 5 2Dk
¢ Oral approach (28552 method Tixis<,
W FEME 2O (oral) THEHES X5
iIckhAc tBEHELE L, ZOHBEITHET S oI
Ed 50 ENHISTFRZHNIZEDTHEED
DL IITETTNS,

[spd @V diw)
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The word * approach” rather than * me-
thod ® has been chosen deliberately. It has
been chosen in order to stress the fact that
we are concerned with a path to a goal—a
path or a road that includes everything ne-
cessary to reach that goal. We are con-
cerned with such a path rather than with
a method of teaching.

(*“method” LiZR/A S “approach” EkVvvHZ &

i, k{ExktbeBIhhoTcho T, £

Ehihvbive b b AICERET

Hlcbizc B s Lo ainlin iR

LR TvanRE LI EEFEIET S o niciE

HheoThy £¥, bivbhix 1l 20fE#HE (me-

thod) 2 VWH XV EL LA, TO LI mEHICELE

o TwaOTH) E3,)

& £ [T Oral approach &ty5 X 35 2ES5ED
fHEBEChIc LB L, VWAWSREEEOE
s TR ITAEXThAEWVI LI RFTFE2HL
DTH2H, TOLILEmITISBOENELSHE
@ DOHEFREUZ DB FEEARE2MEALIZ

EEDRIER LRV, DEHHEHEBEL L, TY
5a®m-aa®MA®;9am ¥ % JLRFAY (syn-
chronic) 2L TWWA LD TIREL, HBD &

5 iniRsYy (diachronic), Z ICi2 YL Fe# % &
FTATWHEDTHS
B A ¥ B
BEE Y
2 & & = ¥tk d
&, ®.) ¢ d Bz ik e
ik b
iR E a

e THEEIZHEE WS TWAES, TohoEh
BEENENEWMTHLEEAD LS BEZ AT
PEoTHWIHEDLLTH T, FHEFLEVSEM
(science) it %al#E s LIZKBOEHAITIZ, &
OB EFOBMC NS E { #d%ikd 2R
i, Tz A b 2T 3 & hud chidIEiC ana-
chronism (Ff253%) T& %, Oral approach (37

L CTHHRY Tz s, ST b T 5 #H3dE
HEORER LI EHEEOR T, EREHEFOHHEIC
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285 3 oig3-2T Oral approach oj}?%;gﬁa)l
@I TNaA3DTHh-T, =2® Fres 05 |
CEddLo5cE»oDliETd Oral approach
OHERBET 3 OREHEN L LORELELE
BT TWnEIDTHS,

$ b5 A Oral approach (2 SHEBICIL2E
DTHH, REEHEND Eb 5 AN 505 variety
WHDDIFMIRTHE, 2XOFIcH L XS5 ICEL
zy EnHsBEBERTIDi0TCE XY, Z L 5iE
BIELHAIEE T H 5,

chbeofgmy: X, Y, Z (2 xRy o gk
T4, FULFNRED variant () 2O TH
5, R
b, D
REZc3
Haa A
L o2y 725
6ETHhD,

4Bl
IR T i Oral approach (2§, EhEFh o
EEE RSN, BT 5L S T
AuA i variant pidh h, Oral approach & ifh»
PDEDTHD ERET D C & RHHIIT & v i
WV, LHrLd2FEOHEtEEEE SI2HA, =C
Tkt R 2H b3 variant Z EALERZLE 5
X, WaAWS ZoHiELSOE T % FHERD 5h
£ HIAREICE o THWLETH S, fiE- T Michigan
ROV RS (The English Languagc Insti-
tute) 3513 Oral approach & HAIT
Oral approach i35035 55 0 —.1'?& C
&b,

Y X Z

x ¥

(2) [Pattern Practice | [CDIMT

/N2 [Oral approach §, ¢ & 3 A situation
AL %%, Pattern practice DERRICE 2 &
BRI bhaBESM 2 X oiclElbh
%, Pattern practice [ZHS2HE X T X2 &, =k
Ed e S MBI RIT BRI S AT &ML TLE 5 &
[BAid 5 30 L AT X WWEED T H Pattern prac-
tice PEFIZE WOIFME TTLAE] Ll TEH
biL%,
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ELEC Bulletin filf)5%® [Variation & Se-
lection | & WHSRMZLTEWH S 2 £ 51z Pattern
practice (it variation & selection &t 1y5 92 fl
BORZ S IEEVEINTH Y, BIZZOMET
(% situation OO INITHARL o TWD, RS T
Pattern practice & situation, = 7:{335HE - OB
FRZ/NIEROBDLONS £ 5 o HIZE UG T ZEH
Hezz .,

Pattern practice HiH AiICfI» TR SOz E &
i 53 ¢ Pattern practice TiZ situation $FEBE
PEALCLIA LV RELVLSBRR2ATIITLE
{ Did et L, X Pattern practice MSEEERFIED
EHZDL o aMEmEH TR, S LECH
¢ Pattern practice 2355E0k & 4 ¢ MBI T D

TS ELIzs, ThEDER (1) 34wy, 2/

/1728 UZ 5175 b O Pattern practice TH5 &
ZATHWZ0THIEL T LS T RWAEEOTY ke
Pattern practice #5 FF17] 5 E &) AEE R ;

BRENTL 20 6 fBIIL2 0,

Pattern practice O Thtd formal 2§ D&y

b3 variation @ 3 5D substitution OFEET

4 %z Z (¢ pattern @ intonation, rhythm 7p &
LR - T, Z0 pattern 53V SWHEZEA
THHICTHTHEANHHTHS X 51T 21T
hTh{, EBEOFEYTLRLEETRAT X LD%
RTCEiTE LT, 20 cue OXRBDHIELVEEEE
PRATRASIEIDTHS, T DE HLEE
HiZOXDOHITE DS & D ITTEK & MBIRICIZE
TR,

Teacher Pupils

1. (Desk e ci13EMZRLT) Class, please _

repeat after me. “It’s a desk.™ (Class) It's_a]? e‘s_k_._
2. (Chair ORFIZEYRRL) (A) :FE#T

% ; (A) M{if_o
3. (Class) (Class) It's_afchair.
4, (Table @ rzizEMERL) (B) B It’s a[table.
5. (Class) (Class) It’s_a[table.
ZofTE Its a—. &5 pattern, FoO Selection O#MiF TIZ T & Jii‘g‘l"'t_. situation 7%

intonation ~ — \___ (/231#/) & stress FBHSEELTEE, ZO situation OIAT,

ZHENLT A C EIZT T, BEEixEYyRRTC
LICE T, ThezEzbidEoiE 220 pat-
tern OHTHWLEHEZ 2P L2HTHHD
THhd, TDE>5IC Pattern practice ORTHEE
formal 7z & OTY 6FEHE, Wi BOOBEAVE
REFBPEMNELTWVWIOTHS,

Variation O#E T EORITEDML A L ST,
one-word cue EIIIFREVOEPYLETOXONEH
Ly situation 2/RL, ZDENFNIC match L
IEZLPEDEIDIT, COLXINT LTS
MEPERITIETTAEWE L v, R i L 5 Pattern
practice Tid X AZ; situation T § (W TEBH
s kO ICHEBNVICECORENE 2 2FHDIDT
b,

ELEC BULLETIN

L $ o584t control @ & T, HfEREIIE
MExQ20CH5, ZOZ LERALLBBD
[Variation & Selection_| @@ %2 R
EMTHD, TLTHEESAREKLE HEIROME
(EE AU AR

Pattern practice 73 % H ) THERA L IFHEN T
L LERNIKLEDTHEoNDEBY TH T,
T Z T OFE 28/ NREICI A THEEDIER
HHE 2R IR 2L 95 C EBHES, ZHUSH
h Tiz7z { selection OFEFIZIHITL, Ll
FiE T AAIFEZ: variation Q& L X b THEX
MIZERL 5 2D TH 5,

/INIESHS Pattern practice ORHRES & L T2
TH 65 T & 5L, Pattern practice MDIE L

23

b
3
g



o

.
v

i ST s

™

T PR

AN P LT T A TP T R B e
£ s P A

FHD SiENTIEL, JOFETSAE, Eh
5 iz Pattern practice 33 THiIWL LTS H
BFDLELTH T, EDLOIRLENL ZET T
Oral approach ORiEM & T 5 T & GARMY 2L
HERF A LUy,

$ b5 A Fries § bbb § 55ic Pattern prac-
tice HIELLEHEIN, Wik ZOREREY
T IHICHERS L. BHELTWEDTH ST,
=K P situation 2HEE L TERWOLT W E 24
L LTI DTHA,

1z & A 1¥ variation & selection MiE Tl sit-
uationDHL b el A5z 3 Z & i Ricah<izili b T
b BHH, Ch2ME L T, 72& 4 variation @O
WoHICENE LT selection OVEETH 5B
HD i OE ANz, selection OHEOHRICEA
IZ[ESE L 7z situation 2&ET 5 L 5 7% variation
DEBE ANIY LT situation OFEN B ATIL T
372 5730,

TDE S EHRITONT
for English Teaching Dz TODX

Foundations

D X 5k~

Fries (%

TUD,

The danger in the use of pattern-practice
procedure is that the production on the part
of the pupils may become mere mechanical
manipulation of meaningless words in substi-
tution and conversion exercises. To avoid

this difficulty pattern-practice should preserve
(certainly at the beginning) the situation and
the contrasts and with which the material is
introduced. .These contrasts and this situa-
tion are definitely the clues to the meaning
that is to be grasped, and the pattern prac-
tice exercises must enforce the teaching of
meaning. At all times the situation frame
itself, in which the sentenses are practiced,
should be so evident and clear to all the
pupils that it would provide an immediate
test and measure of the accuracy of the
linguistic forms produced. (p. 342)
(Pattern practice @O THRET LS, {UAS
RHTE & OMUEE THEDEIR O 72\ R & o IR
IEHR2BET O LI BfERN D 5. uOJ’EJ’;ﬁ:E
BEG B coiziE Gglzmbid) BEHo@A T A v ik

situation % contrast %#ffi, T Pattern practice

N il mm B (T L Rty

-

T TP AT W N Y e e

T P e e A VN L i s vy T SN

LERT<&THs5, ZhRLO contrast { situa-
tion ZEZBIEICIEEBTSEEROFERM)LES D
D Tih - T, Pattern practice OFFTLEPEES
alihiER SRy, S TLIEEHE TS
situation OB 2TOAEEICHHRETH D, FE-T
f@%ﬁfiﬁﬁ%ETa:&mwaEMMrIm
THHPEIPETESIZED situation 2K T
test L, @5 &MMH¥S LI TRINIR 6 /2
Vagd
Z @ Fries (D F k|2 Pattern practice & situa-
tion, 2t LIZESEE & ORI 2T OfEIC o
SZUFEEEELEREZ THS I,
(3) Contrast [ZD2L~T
NIt contrast DRI 2T25¥D L 51T
RXTEHEHND,
(35 & HARR L OLBsfidiz, ToOEHE S Z
hit s ad VI BHICE 5T, FRMTiRL
THIBT, %ﬁ?&@-‘%‘(ﬁk BNTIRERE 2SS
BELTHES .,
Fﬂ&m®m@ﬁMﬁﬁM®ﬂﬂaﬁ&ﬁﬂT$
- T, THBERRCIRRT S C LIZRICER 20k

S EEhTREEA 3]
FMEUVWEIE2EA 2 12DITIRIE LWHEFE DR A
EREEME, RENUIETIVOTHLT, IELL
LA ??J %ﬂﬂf*ﬁﬂc\ h, Bich LBvLaid
:
&7

3= - DL

H 2655 D Lo I & U 5 IR HAREE & G2 h
ThoOEHEEE O L% phonology, morphology,
syntax @EFCENENHENHLT, EALE
c%wﬂkmﬁ%%m&aTmmmﬁ?mammﬂ
FEMWITE B A, ”?lf#ﬁi"‘ﬁﬁji‘ s7c 4 EWHEER
EMWREEEE LTWAZ DY P&neszg
& N ’Gonnnr & Twaddell 5 OF A% R,
EHLNTHS 5,

The most efficient materials are those that
are based upon a scientific description of the
language to be learned, carefully compared
with a parallel description of the native lan-
guage of the learner.

—C. Q. Fries, Teaching and Learning
English as a Foreign Lavzuage, p. 9
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(He b BRI B0t & T ER 22 RBOREN LS
e EN LT L TR 22T EOREBORE
AT TEEEL R LELOEZERSWELOTH
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The function of comparative structural anal-
ysis is to indicate where practice is needed,
and to suggest the eflicient distribution of
intensity of practice.

—O’Connor & Twaddell, Infensive Train-
ing for an Oral Approach in Language
Training, p. 6

CHESE D 7T el o (E7S 1

BRL, ,u%%w;&n‘:w%@t 51

HIThLahETETZZ L TH S,

&L H‘*:S?ﬁ PEETHS
IZEd s+ Lk

C D& D iz Hklif8o hEse i o ki B 3
HRETH - T, ElRNIEDWDNS & 5 (ceZEs
I EER T 2 A oMETIR Ay, \

SEEoIFEICES W THUL AL contrast 1 H
=5 D LRELREZEDTHLT, &
Offiz 2RE LTI E &, INIENETTE 5
DT ERIEICL mﬁﬂ‘lf fih7s & 2,

C O3 5 A& E L TIE Fries 253 2
ZLHB—FMUITHS 5,

Some confusion has at times arisen out of

contrast

the two separate sets of circumstances in which
“ contrasts ” have been sought and used. As
one of the ways of determining the strategic
difficulties that Japanese speakers will have
in learning English, parallel descriptive anal-
yses were made of the two languages—Eng-
lish and Japanese. Then through a system-
atic comparing of these analyses, basic con-
trasting patterns of the two languages were
sought and evaluated as a means of identify-
ing the basic matters that must be learned
first. The type of contrast indicated in this
chapter as an important feature of teaching
procedure is quite different from the prelim-
inary contrasts between the native language
of the learner and the target language. This
second use of contrast for effective teaching

concerns contrasts of form and arrangement

ELEC BULLETIN
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within the language to be learned. We ac-
cept the view that all the significant features
of a language are matters of contrast within
that language. Effective language teaching,
therefore, must be based upon and use these
contrasts. It is the contrastive features within
English itself that are used in all the various
kinds of dialog of the corpus.
—(C. C. Fries & A. C. Fries, Foundations
Jor English Teacking, p. 340
(*“contrasts (Hf37)” EVa Lok 2HOR:
ﬁﬁ*ﬁﬁﬁ%h,wméntwém?ﬁ&ﬁﬁﬁﬁ
LTV 5, HANASIGEEZ F RO MRS i 7/ Rl s &
mﬁfgﬁmmlﬂ»Lt,zﬂmum HIELH
AFEOEBASITNRIETL TE T hbhiz, o&FiZT
NEOSITERENICHBET 5 LItk T 2008
AR AN et Sr 58 (pattern) AR Hh, —F
Pl EB T <SR AEE BT 5 1 oD FEE
LLTZhBHis o Ths, HEOFIHEOE
WAL LT oMo 6h Ty 5D con-
trast (ZEEFOBEE L FHARECAEFR L OH®
TiiiA9 7z contrasts LREL{ Rusi0THs, 1B
WERIcT s eniclHvyo s 2O 2 %HOcon-
trast ([FE52E AAEFNEOFER - SO ICE
T5L0THS, bitbhiz 1 2O EEOHERALE
BT T2 OFHEANOAIT 2 HHTHS E VD
REelsb0Ths, - THRNAETEREES
NeEOHIcESL b ThghuIissiwvl, £
FhEHEAE RS, OB EHi(corpus)
DRO G Hp HFEEOHFEOPICH VSTV ZDE
YEEREN B RO NSO TH S )

@ contrast MOIEIC DWW TE 5 1 2/WIIES
Ko R =12 iz A ER
(8- H3H R 8 4 3 H T i Bl pa U4 CHR S
Nz [EEHECHEIT 2 HEMEROBR] ORT2E
DL ITHBXTWAHEFAL, E-E» 6 ¢ FED
L2 FOMLITHNTELNEZ LETHS

MR OIEEITR Tk mﬁ%%vﬁﬁ?«b

HLFEEFEEIEL 2 TEF LN 2 2 H L DRk
FTHIEHRTEL 2 218l ]
PSS, [EEFERERE ] (p- 97)

CORMEMEORRTEH 6D T &2IHf8 &Y
ROHADRFEFZDOSHBE2RETILOTHS
oy Cﬂ“:’b’)&%ﬁ%{j fﬁ;i.'vw?’».c‘f.ai%ff@)
SRRl THWAH A2DSHEM2ET LD
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o HRL TN,
FUWSERPET2 L BEBEOS YRS
#FTTH LWAEBOSHERzHIT2II 5L T
ST, WHhiE2-o0R: - EEFEOEUTS
S, oTHULWSHEE2ZRES L9558, B
EifosEHEHRBICZOE2LTINS2 D TH
5, OOz Fries ®> X0d([Hs % v
L We»THB S,
Before any of the questions of how to teach

a foreign language must come the much more
i, important preliminary work of finding the
. special problems arising out of any effort to
develop a new set of language habits against
i a background of different native language
habits.
guage has learned not only to attend to (recep-

A child in learning his native lan-

i

- tively and productively) the particular con-
trasts that function as signals in that language ;
% he has learned to {gnore all those features

that do not so function. He has developed

a special set of “blind spots® that prevent
) him from responding to features that do not
constitute the contrastive signals of his native

= language. Learning a second language, there-
fore, constitutes a very different task from
learning the first language.

—C. C. Fries, Foreword to Linguistics across
Cultures by Robert Lado

' (1omﬂmﬁiwmcﬁi%agmkw5:auo
8 WT, EoM@EL a5 LD b, &Y
i - L BEECFHENEERIZLTHLY lu‘ﬁﬂﬂ’)mﬁ
. ERERBRE LIS LI EHHIELDIIELCLY
" 'i"E-pT.'(é%ﬂ']ﬁ?ﬂﬁﬁ:ﬁ.%baﬁé‘clr"'?ﬁi:to
LREL TR 5, T REFREEST
- BB i3, GRS 3BETLREOHAETH)
g TOHEFEO R CEMEL S (signals) ORF & R T
FRIZXFAL (contrast) (CXf L THEEEZIAD T L &%EA
4 TSR TREEY, EOXIEREERLSTVE
DRFTATER TS LELEATV20OTHS, B
i EFECErT s BHECHEMR L2V OICITED
BROX2CT A28 10 14" _EsE T
LD TH%5, o THHEBEFERL S ZLZREE
: BEEFECI ZELRERICES LW RZOTH

)

AT e e =y

S diaday Sl o o s
COXSILTA N, TIELWKEL2HA ST
DITEIELWEGEOE R DR 2MpEE L]
EEWVS ML § DT L, HBNBD LAY
B, tWwoihi3rLanhid 2 220 form O
DRER 5 (distinctive feature) 2AfEICT 5 T
EW—IHATCIE T 2D THD,

(4) Production [C2\ T

NIEE production DEEEIZDNTHO XD X S
iTilk<TH e 5,
([CHFEHITLERP BN EH
BDORFHEOEN» SENsBRVSH ST &
> r% TEWTHES |
FZh2%3 %z Oral approach (Z#)33EICS
WTIEHE s 5%k T3 4 %, reception (TR
RAEBITY 2 EEIS, ChBRTER 2
RSB RMGD 5

[ Production

Oral approach (31 <4 20K Ttk DIFSE

125 595 o 1 DIt production % i LT
WHTETHE, Chid—RaETHS H»,

Fries {3 Oral approach 3L T2XD L5
IR TS,

The *“oral” here is not a restriction of the
teacher’s procedures, but stresses the particu-
lar goal for the pupil’s mastery of the lan-
guage materials of the first stage.

We want the pupil to learn the basic ma-
terial of the language so thoroughly that he
can produce it orally with the speed of or-
dinary speech, and to understand these fun-
damental materials when they are spoken
with the same speed.

—C. C. Fries, On the Oral Appoach
ZZTVI A —F 0] RESIofEEOFFEIzET

ST S T A 1 B CTIXE AT

DI L LHRFHO I PECHED LI ICEbh s —

—Fries O) OEFHEHBE A Y —F 5 L CTORE

LEREERT LOTHY ET,

bivbhZEENEOFEOEM LM EEeI

""" FEL T, Th e HiBEOSEEOME T HIE TR,

shicZhooPHEFEILHETRHSALLLE, Th

PHMTESLIILE-TL BV VD TE )
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Z® Fries DFHETLH S M X Hiz, Oral ap-
proach T2IERENYE EME O5E45# (thorough
learning) 2 H#ie LTS, COFELFEHERT
N5 OTHEME 22 12HUCEM (reception F 7213
recognition) ¥ % 7213 T2 {, &% (production)
BHEA T ETHS, - T Oral approach Tii
oral production (CIFHZEF) 281 REOEMLE

LTWADTH 5,

L THhhvbNOMEZHEITL TS & 12Uy,
Production %<5 &5 C ki3, reception
BBETSEVS T ETIRRY, B8 6T
reception /z LiZid production [ZAHFETSH % H»
5 Tdho T, production 2HETH E0 I T &I,
ThZ TLLEIR reception 2T/ L, ZHh2RES
#, T Z2HEIC production ILFETEHPH T LT
ET& %, 1205 production 2R TS T LI25E
LEHPRB|THLETH D, E»oNIKOED
1% X 5z production {[THES2EOTIZL S0
EVWSDE LI, THREEFHCESZEIZ L
THEVEWI L ERIEED, FIHhNIIRREA
RLEEERLTHANSDTIRHS T,

MINER ET: THADREEFTOEME» H5BI M
2] EWVoTHohad, CHEAROEBEFTO
EHZMETELDTHHLEVIBKIDTHS
S, INIES ZORED 1 ATH 5 HFHHEFUE
IS AR EIC T AEHORT2ED LI
WRLTNE,

FLIcHoT, LEHEOBNZL HEH, B

IREFICIDvib2 & s Tt Al 2R T 5 & &

bIT, EFHOBBME 2, FHCEFEITLAE

NS WB XL EILHHRETHS ]
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