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DR, LFEEOWE BB E R, E)ENHRORRET, HDELSELY
BELULDE-T, EHELHENTVWLDIRERL L, —BE—mWw-4 WL, EREAR

HHE—L BT, SBAE, FILRVIELAEPBIECHKIEL i BSOS AR OB
LERAEVHIIHETHS H, MEOLODF o EDELDB L, BHFELE - THRET
LIBESIEH, ERIZLTY natural speed OFPEEZ ZETHERLEZ LIETLY
BR Y 72,

T, SOFEE—BOWAFPAM > TEIL HoTHEKEDL VI &, FHL CLRLITH
Ml v X 972, FLXFE T, Stevenson @ [BHFERIT] 2HWATWSH, bOHIEEEL
RS XOREREASEZZ ERAPAPDT ALY, FECETHFHRSETRAS, &
ICEREFCIBIETLOLLDCELEH, BLTHLATL RV, XPO in
Lisat ¥, THIOBC21F 50, L2020 TEESEL{ESTLE S O,
ZhIEZLICRERET, S8 (HRiFE2DE2D L) AT, but & EkEHE)
LTESEBESH, only OBKTHEBIZTINLVIR LB EVALIZ —FHTFTR
52 TDF 5, LIANRECTEETRAILENEREOICEL L ED, [ZZTD
but ORFEIX?] LM bR ALER B, ZhiZE5LeblCHA5, Boic, 3/
EoEUNREERBL Ty, —EORXELTHERS S LEDZ LTI IR v v,
pause DB X XL, ABELEENRA B2, Stevenson O/ & ZABERL VL
RAE->TLES Z LA ELD S,

TR, HELREMACREAL, AESTSIcHEBE LB 5, review @
B e LT, ddlisizEs T v —E e e, ForlL Tl TazLicLTwS, M
HEWOIDOLBINELVEREIL, FOLAFRELTY>E EAVE, ERTHLEFOL
B THBIZ D TRA TV, &, BEBIHIABREOKNIEY, LRI £
EFEA, (EROZZASCKRBORER I BTV RE TS, ZABEETORICL 5T
BLBELVWOLEEAOThHS, FAOTFEALLIAFTELI O LD D, sonorous voice
ELOREOEAPPHTEOTh-b, FOPMRIEHTHS O,

Stevenson O L DR LY, HEDOTH - ThH, MIRAFELEZMFETHD 5 IS, Lo
Lo LHE (BICKED) RE-TEVOTRAEVS, RTOTH, EYicdh reading
aloud 7ih o LEEHRELZRETHA 9, ENLAFNHTRERL, FEEHin ) —Ah Y 2EL
T?é:kﬁu:@liﬁﬁ%&ﬁﬂﬁbfw%ﬁ%ﬂ,ﬁmﬁ%gbmgﬁﬁﬁﬂﬁ%
BRBRLLICHDVTHEDI L O, FOBAMETH D, EETOMOBAIH LA THE
MEEBEBICILZEEMILT HERTUERY] OB E4n Xk )ic BELHR
Ui DTh B, (RERAPEHKE - ELEC )
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Reading |

BEDEsH

VERTO = L 72, BII0ED JOAK IRFRFEMME & v
5@oickE ) Xk, 3E (May 29—June 5) I2hic-T
WEFEMR L2 L id 5, BMELTEBIESERD S
ErHBA R TEFUOBERICE - TIT-LOTH
%o fhEiX Thomas L\ 580 (Aikshizh, ADX
iR LB o O THETRZ TO5H) AL, FE
HoOBEWMES 5 A o728, §THLHER I ORHE
HEEALETTHB, WACAENS Y, HFOHEL
VH LD, I bhol b v HEEL M, HORF
F—oiflishizz &, VEFITERLEY, HFOZ L
TEbhWEZOTRAEV, BARBORE LI ZLiI0REE,
FETS kv, Fhik Tz eiE] ThosT
FIvE VW) OREHEELZLVIDOTHD, HITENLET,
ZrEREHROBFTHELILIEALILT, eI L
HAEYRKLTEETEVLO BTy, BiEiEhi
VREM S X HITi oo, FEREMMARET & ERMICTT
Iolkciramix, vwoDHD,

FIA~TL Lo, A VHARICREERLT
HBMH, bAbiET 2 ) AARLA XY =2 AT b3
EBADHILNTE D (NWRANLRRKOEFERONE
AR OBEEIZCELECHST AV AN (BA) 2ivrie, —
BRI L AR F IR0 EoHERICHIE L T, e Bk
PROEOHOBIRE Az L EHBL THMLR & 572, B
ELGCGEEVIHIAF Y ANOWENLED 7 F A2V THL
IZEEL TV 3,) HERAORET—MICHMSER LT,
HrEEEGERSES, FONEELIREET, FF b
—HELBFETHENE, FA4bix plateau fz © H
Plato &2 @h4r bR WEFTHRL I LMiE v, FAVE
THOEZ T T — b— b 8z, XETHDHEIS v
A rUtEDLEzhERGD, BERBEA G ST L v
(Platon) L#E—THIELVOTH S, S56ICHEBEBHMO
AMiciE, FAYEOPEL 77 v AROELMLR
FHVBWT, ERILCHFEE#HL VDT, HEHEE
ATHELBVWILHEZ VS, ERTIZ VT =15
TwvTY rendezvous FHANL VBV DTHZLNT
ZhEERS VL, FAMRE - TS5 Seil EiA
12 D ) CE v %y, Nobel prize #3#HR
D &5 Lk Novel prize LB {FEERE,

Bh&d, vhwaEHE I EnbERE, 7077
—2vH I EEHICLT, F0biddbhb, £hiEO
ICLTHBREES, TLTERHE ) bOIX, JTREAHN

2

—

L

= UL

KX M OB K

B—ROTHDH, L vwoZ ki, Thclk~25L, 3
WICHELBIERDTH S, Lirdh, WAL@BKRLIIER,
Rl 6ES O #E LT, rendezvous k5 EEE
ATRTENREZMY, Vo FATy v AL HOOHHETE
FLicELebES I, TAREFEAKLTL, Z
LELLTHFICHEALEZ. BLERILCICRS, T ./7“’
T—EABCHIOEFIZLTE, ERRHSOEVZ A
VELYTAXYr U RAEFL LML VRD, :biﬂ‘?lﬂ:b?)h
Blzv, 2MEERILTH S, THIERDTRAY, FE
v k5T, b (sense) i 1EME (meaning)
DOFGOMHEL b oWz, biFdibio THEENRD
PHEEVOTH S, (ZOZELREBEOHTHALELE S D
Thwx, EARZEETYL, ETFELVWRETEOKRTS
CimbipbREE bR, Flrl &3, BETH-TL,
EOFPPLOFIETS, ZORORMBER L BOTH
SEfdthiEnbn. +=, EFCbho TERLEE»Y
D (HAFTPETHELLLTITHEED) FE L
2T, BRAERLEBAOBRNEL, HFhEI o0&z
v*{Z, thank-tank thank-sank, thin-tin, thin-sin, thigh-
tie, thing-sing, thumb-some &\ 7zIEOFE&Niz)
&, ten things, same path, silk thread, both ties %
Vot MBEOEEEHEL, Thirb, 25 BEE
OXEZ FHRIEH03 L7 5H 5 Clarey and Dixon O
HEP—HEHITTH,

The box of thimbles from the Thrifty Thimble
Company arrived, as ordered. Instead of thirty-six
thimbles, however, the box contained only thirty-
three thimbles, three thimbles fewer than we had
ordered. We wrote the company, explaining that
we had ordered thirty-six, not thirty-three,
thimbles, and asked them to forward us the extra
three thimbles at once. They replied that they
were in error in sending only thirty-three thimbles
rather than thirty-six and that they would ship us
three additional thimbles promptly.

IO L ICHREIT (@) (4] () (1) () (v) ()
(0) R X ORFOMEOIENIZ, BHHRHOLMEHLLT
T/ bOBRBELZEEZELAHATHD, Thid, =
NHBEICHED L, P THECHREMET S LIC
%5, FAETWHLL EORFE 2Tk, YoFMICHES
Wb DG BV EFRBIICE v S B 2F 0w T,
ENBPECEREZRL LB oTYS, bolkt, £0
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Enic bkl dtECEFh TIEBETH - 2fE, BE
O EEL, ThichE hEEmTRVyEv LD
5, L?L, SEORTOTERE, EMTRHEA, L
REAFOED Y, BROTI L #EE LA Eb T
O LRV LDTH S, ELWHEE TRy LERHE
FiviboTiRt, BETRHICELTSE/E V.

FAUED Y Tikin\es WFO T 7+ 2 MEENIE LR
BLOTRAV, BEDIT I/ —<VHD /—<i2 LT
b, ABELTRELA /—<AT, #OFMCHSEED
%, Thit Nobel prize bHE< b i@#EHisnic#E 5,
VA PAETOEBLSOETNTHE, PR IBRTWE,
FOHVEEEY, T2V HZEREATYS, BED
FE50A XY AOBERF THBLH L MO T, ki
ZIiE detail 3§, AFETRATERREL, $FT
BRFEHSHE, LBLT AV TR, STHLEORET,
AFTLEFE T LHROFEHICRBEEBEBVCTHRATY 2,
MILICEER BT ET LIRS, Svy—ioft bk
T hH, FiE ally Ly 5 HEE AT LA L HOTEICH
BEECT, TRbLYUROERE CHA Gh, £
DEEL L ATFOEBVENOTFEICES o L AR
FiChD, STREZAPBFACLRY, 1XVATREDL
HTLIIRICHEBT 5. £ 724 ¥ 21547 T4 hegemony
EveafEn g, H-wit M RE T s ARhY, FIF
fWEHdTAaA LD, ~FE=LVIALDY, ~T¥=
F=tvaAtbdd, 7AYHD Los Angeles 2L TH,
An- [CHBO HEHZ HICE) HhviThE, P
V=X The—HrFLATEL, FHOOTLHERTDHDD
i, KEZEOATTH, HENR=&KTh=vRTh,
ELLTLEBTHHDERILILETHD. T 5250
the LW aERIcoWTY (Bir) (@) @3 :#Ehvick -
TWaWARELS, Fhiz, —F—HORFERY, ¥
STLEIVEREbRVETY, b VAREICALLRY
T, DLAZEOBERFBR LA OICHDRETH S,

EHROBEKICDNOT

Reading v ) Z L iFoFE@REEETH 5L “L The
action of perusing written or printed matter; the
practice of occupying oneself in this way. Also
with wp, of f.” L5 ONRFE—HT, TOPROIRENK
# L LT “The extent to which one reads or has
read.” k# “Ability to read; the art of reading.”
REBBIFTH B, LT peruse [IIesd —hs b v
EBTILT, PRT—2RNLTES LV EXIDL,
FEEP{FHEH LB T EVOIBIEDBRRICH-12LOTH
Hib, H—3O reading X, DLAMGBEOZLTH D,
T OUEHERE (FD PHE R Y oEEN
RELTWS, Fhdrb  “2. The action of uttering
aloud the words of written or printed matter.” !
COEFEBE_BE L TET LR, ELTHHEEV ST
b, REEEHIET TR IR BRV. HE DL
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i, BLBEsEREFRRIWELEZS TRAE LR, &
il 8

“To him who in the love of Nature holds

Communion with her visible forms, she speaks

A various language.’

L EiRERE L &, RLEERKE X—FHT forms @
HIEETHE-T, THRARBTTEZO B3 Tk
LhafFicli v b kond, Thir bHR —RicES
DTHBH, biFOFrbRFEET, RLIZITRTIREL,
holds %> speaks OWIZHAFHEATLH S 1O L 5 THD
DC, Mt T—HEABALBATSHD. WL him
T JhAlE, Nature @ e/hifik, Communion OKT
EiMRIEE VS CHviz, forms FThY Do DT
ZEG PR LT HAVE, HOBVFEERTEIR LD
LV, Wi, who @2 ¥ T, b—2fEAHtht#fEo
whrlivwE LB S, chiz—ooxXwx, forms Oko
RIERZ T TS D L 5 Thithid, BALIEHEDS LRTE
ZEV, HERLHELRYZIALTH S,

TEERSTERE IR T iR, BEFEoFRER e

HE R Y, biF (sense) Fhhr-THLEKRIDLLD
LiEbivicv, Bk (meaning) OFWRIC2VT Dr.
Richards ofF 4 IEE R H S, iz “the four
kinds of meaning” @ = » # “four types of function”
ELEV, 2o X 92 F 9 ,.“The original difficulty
of all reading, the problem of making out the meaning,
is our obvious starting-point.---What is a meaning
? ---Whether we are active(as in speech or writing)
or passive (as readers or listeners), the Total
Meaning we are engaged with is, almost always, a
blend, a combination of several contributory mea-
nings of different types.--

It is plain that most human utterances and nearly
all articulate speech can be profitably regarded from
four points of view. Four aspects can be easily
distinguished, Let us call them Sense, Feeling, Tone,
and Intention. —Practical Criticism, pp. 180—181.

HATEROBTHREPALMICTSICE, ¥ voZ M
FThoaORLiZk, b, HaVEEIH (some
thoughts) # RiEDHRiEL b, Sense (biF) Lvwid
WEATHSB, Ll splendid, glorious, ugly, horrid,
lovely, pretty- rWHrahzriFx, ToLoOH
Hevwhkid, CLAZOLOKEZVT BREH L ) EF
D o ERL Ty b, SUAFEMOERIZIESR OB £
RBIE R AL TLH S, T B HF o ITHT .
Feeling (BEL) L v 5 BRI OTH S5, E=0FEH Tone

GEW) v ook, fBF (v LELF) 24, BF (k
WLIEEF) LESLOMEREREDTLSBETH S,
SCEERIZIR BT, FWRCICLTD, FaofBIici<
Edhv, BPEEECE EDy, o ththoFiaE
IZRLT, CeEnv Xk v E, oL, H3vikk

3



Bio, RE2BACBRETHS Y, Wi bvic,
BhboOWTRRT 2L b5, AR EEIHT
I v o mAlEA L bhaZ bbb 5, HEDE
Bk Intention (GEFD HEFVLWHICRS I HAITH Y,
FhEFEENREMT22L0HD, ERMLAEVCELH%,
Mo EAbEL T, Sense i, EEB-TwBHZ
L2512 oRELH Y, Feeling 2230 Av#1 1
ipzy ! EpoxBLH Y, Tone 2Zife My Dar-
ling! L3> Foolish boys! (& waEBLHD,
FEAEA ORI/ X1 Intention # L L, Feeling
L Tone LABUESL T, Sense WM THD., TR
(KiE) hlic XoT, {FEI&KmD Sense L #7x
Intention # h 2o by, THLHOFEKREEZS L,
FEkds (semantics) (I phonetics, syntax, prosody,
rhetoric, stylistics, 7p ¥ #8175 L T reading @IS
HAHEPNTEL, SHRFHTFORILRGLE LD
LDTHD,

Reading makes out the full meanings.

W ESPFBIREER COfE &) ORFBO QRO
@icik MEFEOHAW LRI ER S, BOEIB XU
WLREAERED ] DY, PWEPQ ML L] 05T
EREAE, ek, SCEEE, EEhE 22—Yicbi
VEEL ThSA, JMEEEL LThlivEshsoT, [EiEH
O [FHZ &l KET 2RECESTERLOZIROEH
Eo HEFEOFENMIRMNIETEO BHE0E) [ HAYSHERICE
LT LOEHESIC2F, XROFWWSBEEHEL
L@t D, bOORY, BLl, BAHEBEDDLIIK
T Hel EHBODEBWMTLETHY, o] D@
@ (BRI L ROOBEECER LR BHEZ L. 1)
MERPONBOIERE, LE, 3, 2k, EEofEGD
RbDDORY, BMLE, BahnleEmsLd, THbHIC
DWTHERE b2 L] ¥, EFOMOBAITHED
MAFIZ L, BROBEKE LTilicd<zL oAt b A
T HHNERRS Vo T A EBET & L T read-
ing ##z 51, WEOFFEHEHOSBELLT,
EEHO TN ELTHEHALTIE L,

“ Reading maketh a full man.” ! i Lord Bacon
DHEBTHHY, HEEHRELEARELREZU TR, B
BREFRSEHRITT 5, B2 flld—2237 TH
Lo, [+ @ F—RMBEIHT, B/ BEL
Viola ¢ Olivia fio¥#Hz At doz tif—

'Tis beauty truly blent, whose red and white
Nature's own sweet and cunning hand laid on.
Lady, you are the cruell’st she alive

If you will lead these graces to the grave,

And leave the world no copy.

(FhizFpoiaaroELE TR, TOLLAVE
LAy o RELERLHFER B Y EIL
DTTHD, BUOVEE, bAiIBHtOR LGB

4

ZTHE, bLIHLAMEY X 5 EERECITIET, T
oicELEBELIZALZTRIT)

T hiEE CIEE o+t (B ii—

From fairest creatures we desire increase,

That thereby beauty’s rose might never die,

But as the riper should by time decease,

His tender heir might bear his memory.

(CELRLVALLSOFRAFHA TR LD O, £
NI TRLWAZBEBELEVX 512485, EBRRL
eb DERPHTEELDT, PhoFvitEsfioso R
WHHEEZBZ LV TEL T

ZhickEd FER b AR LBEZK-Tw5, Z0fE
FHIZESOLRE EhlebhRE RV, TOEHCLTE
i L FEER LTS GIEE OB EGA L5 L TES,

==Y roficiici, FESEROBEERIEERT, &
HESTITA 2 LD B,

I am plagued, in all my living, with a perpetual
tariff of prices. If I work in my garden, and prune
an apple-tree, I am well enough entertained, and
could continue indefinitely in the like occupation.
But it comes to mind that a day is gone, and 1
have got this precious nothing done._—Emerson,
Representative Men, 1. uses of Great Men.

ZOXEDOFE,D 5 HT, Sense LH <L FhviFhl,
this precious nothing : this quite trifiing thing. &
wikoie, EETHSKEERILTITHRDR2S, L
L, bobt KUIDEREHZOTRELSIP? Tk
bHbH ZOIXLRETIE, Feeling J XU Intention JHSHEE/L
TREL - TV B, TR ZOFEFEOROFLARFICL >
THRICE D, —

Daughters of Time, the hypocritic Days,

Muffled and dumb like barefoot dervishes,

And marching single in an endless file,

Bring diadems and fagots in their hands.

To each they offer gifts after his will,

Bread, kingdoms, stars, and sky that holds them

all.

I, in my pleachéd garden, watched the pomp,

Forgot my morning wishes, hastily

Took a few herbs and apples, and the Day

Turned and departed silent. I, too late,

Under her solemn fillet saw the scorn.—Days.

C TFf] oIREAch, BFENE THAY,

RO ER e v icHE AAmER ST, BTLAY

—Hliz iz - TITEL,

FIEFHELEOHHEOEF T B,

& b AN BiF 0P 2RI 5, S TLEER

THETY, ThoEERRLIKRETL,

HiTAROEoAMA ZETHEZTEC R L, WoR

HETN, BT
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b¥fhodEr ) vITEE 72, TH] X
¥Fbh, FEoTEo7z FTE Y o B 2Ltk
O TF Iz RSB 8D - T20)

NOTHING NEW

KIERECA: BIRFLSIE £ TOLAERNIL, EEER L
LT 74ERIBEHED & 3 FEHIKF L 106, FLRDIEH Vv iEd
22 B £ B KSR 2 4RI ACE B FETL08E, SO 34,
T34, AP AETIMELRILZ L TH%, Reading
FEEEAOBEWRICE 5715, |[AEIERKOILTHT, Carlyle,
Arnold, Pater #ofty, BAR{ LS H—ROIECET
BB TERED ST BEOEEORFEOFRENL, X
BEELLLHICEDNLS, TRFETEEZ L VEELHRR
Lotz Ebhiav, SO—MONLNRELEEICE
Hix¥, BEOWEHEFLME S Ty iz dBbhiv,

KEFC A B HNC RS E A TR D HTFO AL A B =8
Higix, B SE L OLOFELD LT E LTONEE
RUFEHFTONWLB VT, HOEHL, FAZIEIEM
FHAET A L &AL T i, PUEBATE444E H R @
[HEFEEFH | EEHY—

44 BIXITEO EFRMMER AN & v 5 iz, FEJEEA
&LTﬁkﬂﬁﬁ%ﬁiﬁﬁféckﬁaéu&?wﬁﬁ
LTSk Bk L EA CRERONECHES, =
FHHBG T—HBOEHREEI L THS, -]

[z A THRERAZ O B Y7 % SRR s i A L Tn
B LOEw5 L, B35 Il FiEho®EkL
Bz B, wmBEAB—EY b - TehE, SLBEIZECT
LR DT LB TR, HERAEEL
OEMB-HLBZOTHSB, ]

TREHBITR 20BN H - T, ThEAMETRR
S HIMICET A L IETER, H—i2d 5HEETE
M Z LT, KR AsBEEETEEHICEDZ L TH
5, ZOIEM (Accuracy) :#c# (Velocity) ki, 3%
EXHFEETHICL ) THD TEELRD, HFIXBA
OEFBRELHECTHEEPLTRET2FIEE, EEEAEZED
TIHDTHa30H, KFAEMCOTHELETHESENS
HeE A E T, FHERBRML TEREERET S
ZERRAEETH D, o THEETSICTEE IR ESY
BoRiEThY, TOEEROBMTHD.

VA NS ERBEHBICOVWTER LB TNE, T
LTHEEEPTHIZERES > TEVYR SN ED
LoicBbhs, LaiRE [KE] OBZMRED (A E,
HEH, XBEH ZLASEN, BEOMEsED ‘There
is no new thing under the sun.” L £E-a% %&bl
W, TER TREZXERLFELZA»NGHFLRTOMBA
ICH D&, Wil e Bl ikEd
nh, A—0EBELECWMEESYE, SEgFos
X s8n 588E% 517 Tva, E0TT 6, 135,
FTE L TU- I REEEEUE R LB AT, hE
BEEEZE TR BRI U AfEORICET 5, 5
IC S DEE BT, — ANOIFL, —BiE D> ORH
¥z 24EGER, FEORAZELE, WIS sBED
HErEAELZOTHD, TR HEBREBOFELIH
Ll s, —HEoSRlEv - TLLVIEETHS.E
VEREIEL b D icHlib e EES A4S, bhOHE
FHEICE STTEERZDED X HIZORL Tikfavede |

CIch + AASUR « SEgodhs - BLACBTT I - S0 EEE
RykSAAERITE - BN B AT ST - FED

(p.13&kHD3C)

R BBV, Fries Rzhic 2w ToFO XL Hicik
2 Tv5 (C.C. Fries, Foundations for English Teach-
ing, pp. 377—78 BH),

(&) &51E0

%1 EBfEo reading |, FrLTHEERETEZ bR
5L0CTH5, T OB reading @ HAE, DEEMHE
FHELTEGLALOERZ, hoihi@iisLT
B, TOXHANOH® reading OFFITIE, H
B T drill L7zd o b2 FUEREMEL A6
hTwiidhidiz s,

2% NIWFEEHOFIMO reading OFHIX, Fojdo
F L CEBESOREER Y I OEE T4y drill Ehizd o
ThH), NHEHECERLLEBRSALFTRbSAT
BETLEbICERC SRS —o% VD5 L i
BHEZLER-TVBILRLBHLTHB, ZOHE,
CEFEIZ S BTy iz intonation, stress, juncture

ELEC BULLETIN

##i Tt productive reading OfifiF*HEhs - k&
B TH B,

(B 52 Bty

IRl L TEEEEN ET{Thbh S reading T
b5, 1D reading % master L THH T, %
EIFHH R TEHLTEORREZEEL, LArLEH - M
B LA THMLLIEHAEDTHS, 2l read-
ing OE2EBRETH 5, ZOHSEERSLALBEL
IZEW - M EroMoREEHEANRNTHEL TWTHL
oL, #EixAfo reading TR - GRBk
i ¥ e R EOBHBE I RS T &ITIE,
FRERLTRBLTRAELRY,

© 53 BE

kiziR2te k 5t 2 BB reading p-40ERE h
T L T, reading DOFH&ERET 1o b bIFHE OMEEH
BItbhdsDThb,

(ELEC x30)



I, bAREOEFEEOREREZHEELL, &L
iz, HERIEOEEZZEZRRLE L0185, L
L, MRz, EEF{ DLy 3#EMILVLD
BELE, OBEIEMOSBIERLT, TV ECHEIZ
HoTWEON, W, V—FAvIThs. FLVKEE
BESNEEEFER L ATRER S s diffid X <
bhral, YRELLTE, DLAYRORIITEZTHT
LEbRE, 777, BlEE, FhEeBii otk b3E
BHOBRBICH o7, HEAZHFEDOREL WL OTL T
HIHhTOKE, BTTLEPLELEDE, BOLEFTL
S5+Emnb, Zhhbix, M, FioRkEckl Tk
Wi EWOR, LywiLSIKESERLTLES RO TH
%

Eaunsob 0T, DAL, HEXREDTWE L
ML e Db b, £, BETEREVWE 1
Bz 2 =T 32—, BV DHET [FE] ATizD
2L, ThidBlELEY Ths, KOO BEAN, £L
T, EEFEHI LA TRAEVOER, EEEHTMAL, O
LY THEHFIZHLDFEE L - Ty, &hid, HKE
MWD DO, FTDvO L vH Ok, BT 5ICHEOHE
FRELL LT B EbAL TRELRy, L2580, £
OFETIR, WEEHREATRVEVON, B5I1FEYHEKE
ORI H BizEs 5, Lnl, It i that PUF &
5, EWakonBmHAEE LM, Thbb, EEOH
Fichd Lo TWEZLREV,

Vo, EHEROLEWHIZLIRESWIZ LTRSS
S, HETHE2LIOLIICY —F—2HboMixk
LTHL EEABES I, NEBOFRMOBEIRY 2T
Bhrhs2Zh, FRICBLT, HECLRLDIOERE
i, ¥IARFTWEON, 55 BT SR
By fiEiE, THETIREALLMbRADS ST, S b
M, YRR ZLLL T2 VAR SEOTHS,
Lasl, HEAIESESRLTHRS L, HEoBNBESE
2k5kEY, EOT VAT AN, HEICLHERICHT
SELEBRTLL o, HBEFOEMEHL
BEZDzE5LLTVwELERBZLLTES,

ek, HEFOBMCH =5 TiE, HLMFREOEMIZL
=D Lichliads i - fc. BTRLSEO T OB TR
EARDHEERE - TIVEETHLL LB, vt
AMBETH D, HILCRHEDIFI WS Hibizv& Z
HERELTVS, SHORBERFORREZEZRICARLT,
IHICEHBHENZ 52 L3, ELICECARRE R TE

6

ot i o A [ &

Al B KW

LTLES ZLizida bRV, L Thhbhix, dd
WORBBRICEIL TH LV RBORRERE LT 2 2ETH
5H. TTTRE, EHVIHROKMO—IBEIERL TH
HEMLO TP EME LS,

ZH o S RIS

SHEETR, TEERTEFREREPRLTHEST, HES
BREFFESTAFRTHEEVINERF E TS,
ELZ LENEEAROET, BED LTI, whidHE
R bOTHELT3ELTHS, BLZLiTLBEZ L
L2 LESEALEVT, —miiEfi-oTwaZ EIC
Y5, LHLAEND, bhbhtfEEL L TOEER
A5G, Ere0Z iFeAR60Z LTk TR,
BARAMICES LS ERLbnB, ZORLEZE I
5LAMLESTHRLIODTHLSHID, TILINASTE
ATH B,

Eieoo Lifix, bhbholEil, #hah s4E$ 5
acoustic image [ZX - TE B2 bNAAEZEFFERMLD 5
5. ZOBE, ZLIREEALKLE LOLOTH S,
L, F0HNE—FIZORE - TFT5 T ik,
Ffe, TrHOHERIVBEL LB LEBTHZLIETE
v, MEOFETOEBEEDILEY, FEEealciEd L
feh LTy, b LETEINRSZLITDT VRIC
L THB AL TRAELAEVOTH S, MEFORF
i Hiav,

ZThiZELT, BhbA-THLZ LITIHENTH S,
BLALELTORFSEMALL, visual image I2X 5
RIS, BENA A—DRERMELOTH-T, £
REGORIZIZFAO X 5 EERERI S Eh Tl
v, FLCEE 5 SMICBA Ty 52 L L AlkER 5iF, [[
LEZBEH~REST, bi—ERALRBTIELTEDS,
(7, Pt LHEEGETRYESTBEVS XSO
ZELAFEETIR AV, EFOHETD SBESNAFOH
Mz, Hho0Z LiFD L5 ciFodEciiah
BT vy,

IOEXHCEZTHS L, ZEEUNLRIES, H
LOFFELEHNGOEB/BLEMARYKRE GRS Z L0850
EVT 5, FOMBEZDLM VLT (T2, Ehb0z L
sy, B0 LR THE LS T EIC
55,

FRIIEMG T, RO RRTH- T, FFIC
DVTREUVLVHIREZ b - Tvwd, FhEieiE, F1
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RERETHLLE-TLE 5, —2—20FRZTORE O
TOM = THhIZi S,

—HOREIRIERY, EMhaRBETH S, bL, T
OFNICHY T HLOEREIC X - THRHAT 5 L 3hid,
rlihgbEsFEICLaEN TRy, LI L, —f—
HooMich %A, ZMliz—FL—FoMchs8h
BEVLiZ-EV L OTHENEG, £EEARTETS
i Egofh LiIZREMICREZLOTH S L Ebi
L TIREBRRV,

RETIE, — RO LI EERT AT LN TE S,
FFElIC LIE STy 28 L 8 - T, 2t
BoEL, MHhokE—BETHO»AZELLTES, L
BoT, Kabifficiit L3 TE 58, FRELUE
VIV TERT20OIEL .

FLoEEEESE FeorifelEici-ase, b
NOARARERL TS 2 o0 BRIHOMENII - X
DEHEND,

BREABENICITHER Ch -2 L, TO#, XF
DL, EFIC L RO EEL 2 L v 5 BT,
HEIEFLFLILE PRI TEESLEL TiX
HREMEWVH ZEEEET D LOTIRARV, BLLIUER
RS, CEXEOH, ThBEERD L) RS
ALl &R, ThiFRKC, BP0z d2HEBT
BHLVCHXNRBRER TV BT TH S, 1212, Thss
HEVICHEMIE->T LE s bICERLLNBSTH
ST ER,

Homfg L B OEEIRANICRI LOTHHZ &I,
FELZ LTI FRIEEERL TV T, XERHAFBE
HiZHHILTEFETHS LRBLAVIEERTLbNMS,
SHETE ST HAEDOIZ, FOHDLRVIERLALZE
X, B0z L FOHENERNFERIC L - TR, &
K2 bDOTHHZ LERL TV S,

WEEHLLVFEEE(HS, LENST, BHTHS.
T B ELREBETCRESTH D, LA, JEEE
FHoOPUETIE, FHEREESCHTHRIS5BbNh 5. B
OFETIE, FLFEOHFCERESS-T, MEFERETH
EBFICBLBERY, FI~ERY LD THILETE
e BICXDEMETIE, oL DITL T, Rz
3BHZELTES, ThBZEEOERLEMTHLINE
SHEAELT, L HEAFOIHBRKEVDT, F
PO Z LIFICHESTYH, HOHRPE LV L HEL
bMD,

DhbhORRICE > TEZTHTYH, ZEXEFRLE
LTHTLHE, ROLHILELOLELTRSALEH
mOhidEhhizzo0oRThs L HicBbhs, BD
FRICHEL T, HHCHELEETES LTk -72b,
HOBEBEH - T TLEOFE LT, SiopEs®
ENTELLEELDY ) b dbEERE, vkl L
L, AEBCELTRbEVSTICALRVZ LB
TRy, &FFTEBEERLDY, HARSRELA
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ETEhvIkbdsl, MEFTHAES £EIhbE
LiEdiEE v Z bz v, EBLTERVIS> R
ADGEER EERATERVEVIEZFR, LHEIZHMY
ADFELZ LR ELOTERAEVWEVS Z L LRLEBED
FBRTLMEVWTHSH,

BE, AEBEEHOHERIZBVT, REMTERLL
DILDEFE LA TVWARLEL2LThE, £OHED
—2lk, ke kot, HhbOZiFEEMBDZ
FEEBIEOLOTHLE LI X -F 0 LIEMA KT
TWBZ LIZROBENEOTRARNRS I h, FREOMEN
BELIZVOYS, ZEFoFsdt e REtsRafboEE
ICHBESEA Ty SR6THS. T bOREHNLT
E2HONYRT, WEHFICITED v EBWEENE
BTRVEEDLELTRABRV,

HOZrFEADOZ L EOMTBET A LONERTH
B FHRICRELLOZ L FOFEHERLLBL, AL
LEOREMEEL T LD Tyd, BTRT, OTHEREFL,
EFhEHPOETCLHOTHE0 5, REWEIHTHAS.
LicthsT, ThEb s bREMLERALTHLEER
HZELTEBL, [, 72, b-ELRENZEAS
ThoHLEEITELTELDTH S, HOABHMETHE
LTwedh, R, ZTOFLLBIcLMRTES,

EOKR, V=T 4 7 OAFMICEROIFESITEDR
B0, XRFIERERECZETH D, BEFBOHEITI,
HabOEFERMPILY BEL THhbHAFTHEN{TLDN
HZONREBEBTHSH0E, EheFwrTwviZ b2 IR
AUFEFO2T T I v, FHEETOBUOEERZRL
T{hsd,

LirL, SEETRINSE- TS, SEFEOEEHE
i, EnoDZ @b Anb0Z tiFEEvizvELLS
I ARMORIED &, —2ic, MBOZ LIXOEFZILD
HIkichsd, BEGFEOEREICL 52T, AEBEOEFRS
FHESZCBHIOBEEZ L LA -TWTHATH S T
TIRELH-TVRHLPLOZ LIEEFRLLEET5F
LEDREEDEADOTRALT, FHICX-T, HLH
OWEDOZ LTk, FLAREFHC, FLVERE: LOHE
L T TR, HEFEO Y —F 0 75,
FLELODRLODHRL L T abWEVitElE, -0
“HiticrsEIANBEEEZLEND,

Rk, AMOEEE LT, V—F—~ASHNCE
[H22@ oral work AfTlrbha kol - Tz ki,
ZOWEHT, X VERNALEROLHIZEELVZETD
BHo WBEFE T MbRvREER, BLOhbAREMR
PETHEEIOR, FTRLEHERFICOPOELI &
FTHLEHIARLOT, FOAMHBELOTRENL O IZ X
B5THAH, W HMhTL OFiEE Lich L CHFRER
L sibiE, Hid, BELEZHRRELLTORK
OBEF LD L XT T enTES,

FRLLTOZLFLREL LTOZ L&KL TE
2Bk, MHAE 2L A 7OR S ETIHEHRZ L

T



CEERLOLLTERERBL5IERS,
PR35 L Motion Picture

O FETLHHETL Ivbid 288, Zvionizi
BNEETH S, FLLTOZ LiFo# Rz, SHken
BELLT, BitopE LToZ LEORICAS, *
LT, ZOBREORENEDIZOMT, ZriFoFHEhE
FRERFIET AR T, REGIEEO LS 5 HERK
&5,

FTETH, Eiihd, DT UoRBDAEBEEZE ST
B, LZAN, FEHILVEAF TR, FHIIT L
ML LLTESRN, BT LBELFHDZELTA
ETHD, ERICIE, FHO LTy 54T EED S
[ L /- B AEEic /2 D B 5 TH S, HHFECEDL
G ICh o EEBhFICwB L WO Z LS, 1,
L LiIFfElas|{ fowiz, V=F o v/ igfdhsz
LRIV, V=T 4 v, BRFcB s8EREHO
L, BEEE, B2V Ll iBEzbh Ty,
—iiz, EEHEBHEEI LI EEEZBRTYVS
B, V—F 4o /icBnT, —AFEEEGI{ Z LN, YA
RITKERBEEICESTWSd, LWHZ ER, FEAE
RESHTwizv,

Y - E OFEET, BCELY, BT~ HE
FEOBTHLLE VIR, bhibhitk s THhiz iR
B LOIE->Tv S, Livl, EEREBIL TN, AR
1k, AMAIEZ SRR Sha L5V —F 4 v 23, EH
T, IFEHFENHTHS, - EifofhiEkic Liibish
TLEH, fihoiny, TeEeh@oi LTl i
RHALORERICA D, ZEHEOFMEMNY TS, BE
ETHLAELLTL £ -7, i@, still pictures OEET
BBHLIRZLiEhe, BLTEARERVSERTESD
O E S, v NSRBI 6V, Th
7, Z L ORKOERIT—FE—EORLSA Bk O B
BRTHBLVIEZINEIDILGENET LD S,

—D—2WPRL 2 VUV EDES TRy L w5 DR,
fod i, PEROEROYBETHYbAS 77y v a
s H—F DX bDTH B, —H—HDEOHRITH
METhH-Th, HEEZ 2L LORTE, EhIXT7F v ¥
2 A—FBREHH TP VB BRENLT, bL,
F4rML H— F & { - T, BLitidd sRERHU-
VT, fibETSEIEHED,

ZFurash— FRBRHEDOL 5 —20RKEIR, Vw2 T
b, ELl~b YT, RIETZENTESLVIRTH
Do H—FDLVEHR-EI—HALEZ TV,
PEBRHNE, BLENVRETHZENTEDL, ZhiCk~<
BE, FRMHEROBLILERLLAAOT L, TE
emE O FMERTH 3 & LFRIcB Y Th, —AM
T, B3P RIEEILTS,

—H—H, ErhviiEdl ST, bhrbhviz
BhbdHE, Hi~RK-oTRET, Zivadaliciiits

8

B2 Twieo, ThETORIMITETH -, T2
D2fe k5T, FWLMFRFT bbb EARAN RS 1775
S0z, bobLENRFEREREiTILOLLT, ¥R
FTRELOTH S, b LEMRESR2TRE, BRizy
ICLHEEA D T Y 5 ikl Th s, 2hipyE
ERT 5z bi3NEEav, LA, FOREELLLS
TLOEVEETHSH,

fekfck, WFHOMF, BRSO ZzRIZETVS L
Z AP, WILRROBHEE, EodRoEEs sy
KBz D AR T3, LT, TRROBNE, B
i1, ZOWRLHRESEREICTODTH S,

L#L, 993 ZLEATHMEBELITABI  LAD L, %k
MEEROBB LA LS EIC - TS, LR
Lbx 20ENHD,

FFH—IC, BROZLiFO—20HfTICHYSTE 7T v
Va s H—FEDCBAE-FERELT B EMLEF
T3, I—FELFALYALL STIFL. Linh, —BFAK
LORELTTEL BRisv X 512, RAMTFHEOL—LE
Lot DSFHZLICT 5. £975E, 7792 h—
F o—f—Htgmisas still pictures T { D, B L
UEbELT, —2bihoLoiziz 5, still pictures
Th-TebOn, FhEEomE Liffh © & 5 motion
picture (£725, T E TONIRFYIGL ) A5 T 7o
‘st-ill picture’ reading Th 7= r 3526, Zhic,
A= FEito& 0 LR —FMtEE L= L v 5
L5 iEENAY 7 ‘motion picture’ reading L {, 5<%
DIZHRBETHDH,

FLVWETIERER, FhAr—FL—FatEt o
BB TH B0, BT ET, BHOFKHEN (word, phrase,
clause, sentence, paragraph, etc.) OfEEORMIZH S
EWEERT ARSI TH S, TOEMIZE TR
T N=TMN, 7Ty vashi—FO—t—HicfHYT5
LD, EEiTbEL L, —t—¥oidis TithE
D B9Vl O LD TH S, TS, B
ELifinE b ob OOk, B HALDH gz
HHEEHADERMBERNERS LI Ch-Th6ThS, £
—ir—ilih =71 Tk motion F4LZV. H5FF
Bl ERM-E L THEAGRVOTH D,

BREIZHTL, ZAVLADREREAS V— D e~
Mgy I L 721241 Tit motion picture (2l HEV, 7
AvhEZanLOICRBREZEQEFIALT, —4,
PR EEL (FOM, EfT04 A —JHBRIRERIZE - T
LRSS NhB), FOHE~KOFLVZ 4 M LOERE
Hha, TLTHREGDES. TOZMAL - L BEiER
MLAEVOTHS, BEicE-TH, WIS %M,
EHEFEHALEVCEBISZECR. ELT, 2 IOHE
ETkaZ LEDRS A=YV EBRTIToTIRLDT, —2
—=> still pictures T /=% @75, motion picture -
LTOFEMEML S5 X 9125,

IHET, EHTHATERLYV—F 1 2%, 780
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BoEF DLy, Bholmb—EL Tywinvk 5 L
HT, ZZTHEDH ‘still picture’ reading I+ 5%
DThofca THIZHAEL VS X VR, b5V, BH
EHTRELOTH S, KFEHD L VIO, BRRE
BEx T, —HRicEsBgoen o, KEho A —
a5z LTHL Tkl H/x vy, motion picture read-
ing ThBTH5. BMFEOHELEZZDH S,

£ & BN M &

Ll iz ~<7-X 5/ motion picture [yitBEATE
Zroliai-bicik, WAL—FobsHLS, QA%
EOEH- AL TRBEOHENRE Anr 2l E, O
ORI L L ITLERILEYH S, SHIC, ThiEd]
BT asic, BIEENLNAZCTRIES & v 5284,
R A vy 7RERED Z L E2OHTRL TRAEDLAEY,

FELHEEE 21 5121k, BFE~PAM L L TOFHOH
FEHMMTES, L7 7 A FEAEL L Dz L THD.
Oral work BT aEEHERAEVITEADAT 5D
Iz, BRoRBH s YERAEEATVWREVESTH
Do ML{FHEWAL5 IS IcEmMELTORHIZHL 2
(familiarity) BTEXCTvid TRALAY, £0/d
ICE— b b EBTH D, maTRT-H L0, #
LLToELENELE, &k LTERBIHLST v R
—F I APEL DD ZLL Va2 LTEALTVS L, HEE
2O ThE, HPLETHLELLTELESTHIEAS
& 5 127 %,

HaLFEILED A0 Z EAFHictT-5 L, ZORE
it TCuelivk Eich, TOROEATHABICREC
ATRHZLBED, HELTOZEFRRARENLTYS &
WHZ LM, BEPHEAIICL S TEARICRETHINI,
ZHvHZtThbhbraNThs, Ao LABT
500, ZHvH familiarity b5 L ECRS,

FmeE~n familiarity 25202k 25T, B
BT T5, 22T, B A — FREXFIE, KRBT
MEVHEI DD L HIEBHT 5, TOEMT, FRET
HEAS IS L - TH B,

FEHOMEBEZ N EBATYL, £, Yhuzblid s
LoOLLTH, HEBOBKELARKEAST, 15
LZAD] KD, HAMBRL EF2HMERXCLHEDOT
i, Y=—FavZRERLICRS,

ES5LTH, Zt@FE3xolhrhTw5IHIZ, Tk
HIEREMEE hin TR LAV, LL, —5 TR, B
BAEE L NASERVTERE L5 LRE#ETH
b, BFEEEREHTZILLTERV. &I,
HETRZITHD, Lig Dz Lo TRFAHEST
HEsFY 526, ROMB, AFFLRBT3CREILE
b, ThiETHEBC X IR, »piabFL
bEITRE. BEHTELL I,

I cannot tell the reason why I am such a poor

skater, for I think I am generally good at sports.

ELEC BULLETIN

EVHXEBSHB LT B, 2T, EBMCHEEMICX -
TR 22T,

(1) I cannot tell the reason

(2) why I am such a poor skater

(3) for I think

{4) T am generally good at sports
DA2DPEEVICRT S, THIZAKOBRO LI ELD
Thahhb —LFI)AKEIE—ATEFTESLIIC
Uity EiHE VO Z & RERL 2T HARHEO B4R
BhaZ LMNEE LY, Thbb,

(1Y FAZEbHP b bk

2V ¥5LTohkicAsr— R TFTREDOD,

B shkivsoy, Boic

4 v TwRE—UREERE (1 5)
EVHXoktind, AHONTRAKRRELEBOEELD
A5 A%, (1N2K3)d) & v 3 JEFFIE Ahdeb &) 2V (3Y Y
b oTwa bz aREETHS, ThE CORTMRE
P2k, TEHSLTZSLRRRF— A TFL0»2V/H
STLEARALI LA/ Evioth, FiElvTyo
AR—UYBRBELZW/ LB HBEEY] Lvwd ki,
KELIEFEED S, 20X 5 ICAFRBEOEIRICERLIZA
MLTHBL, AARBLEETR, BEHZITEL, B8
DIEFLERITEPESE DTS, bL, BAREBETEK
FLanlEic, BMAZTTRL, BREOEFETARLNZ
ZZEELTWREOTIE, HHRIOE{HEBIZAS, 5
WHZLELTY T, oA —FRESZTHL LS
TLEIL, HERoMERZ LEOMALTETLAEL RS
THT, b VICL { LDDEYUATHD,

(1(2V(3Y(4) & Fzco BRIt - THBL TITL &,
AABLLTRFAEBERLTHI L HER =2 L7 vy
P ARFHELEIT A THA IR, KDL, FhiERL
T, ORIz X5ICFHZLETHS, B L,
EHLTHLE S ARFERES ZLENHNE, EOL
ik, (VY@YW EFLLRRLTELIEAAREDS LVWER
~, FCFAREIEE R TR 2 kv, TOLENA T,
Wi BAEREY, IS LoRBEAREBEOEE L
SEHARICLEBTHEWT, BB3{WMLHA, Lad, &
FEAERELLZD L ICHEHET S, TRENDTEL,
BABROEEEALEAML LTI ToT, 2wiciRfxo
N, FOEEONFT, HARBOEMGMALLICHE
TEOMD LTS LPEETHDL, TOLERLD
I b IR REIZ AL B,

‘Motion picture' reading L\ 5 DiE, £ 55
BROZ LiZiEhiz b, TABRHEBIEB-TLRAE
AT SiEhELERIC LRy, HiGEEEL E
STWEHERZBEWZ{ vy V—F 4 2405051k
FHRFES, HLFAESDR, poThhehedvo
Th 5.

(RREEXFHHEE)



I. Reading & ({5

Hearing REESNSBEEOEREZAMRTLEILTH 3
L, reading i #iins SHEOERT M
T5ZLTH5.

Z ZT reading {zat S bihvbho HER LT
SEThiE, Thifad T LS By TH 5,
E-TEHOEEOBERHEEICELILOTHL ET5%
ZF%, EEOERRMEs ORBEOFTIROMEN LEEN
B2LF32rohEBELIHIL LR, ZOMERBFENEIL
Bz >\ T Fries FoF¥D L 522 Tw35,

This structural approach assumes that whatever
“grammatical meanings” there are, are definitely
conveyed by signals ; that these signals consist of
structures, identified by contrastive patterns of
functioning “‘units” ; and that these
patterns can be described in terms of the contrastive
arrangements and forms of these functioning
(C.C. Fries, Linguistics and Keading, 1962

structural

“units.”
p.- 71)

LT O E R SRR B 25, ToER
DER] BT <TSHEEF (signals) (= k-, THREIZE
25hBL0THY, ELINLOFHESITEETSH
EEo THE oAk sdrihRlthd, £Zhbo
RRIHGET S THIZ] Oxray 2 ECH] LB OB 6l
I HZ EAHKSE LV LD TH D)

E+AIcEER 1 >0 &FE (a code of signals) T
By, FHEEOBELTL, XFFEOEATL, Hvb
NAHEELE (signals) BRILTHY, Bhis0th
LOBFELTHREDL S REMZBL THVWLNRS LTS
., HEEBTREEEL TELATHRIFFTTICK S
THo¥ (communication) pEpkEhs2s, WFEEHET
FEFBLTESR TR LFEEICHR- TEREK S
N5DThHB.

EROERLIERRES

Hearing ¢ reading {, FifOWMLIMETSZLThH
L1500, BEOEKIEOL SRS TEY,
¥ ThEhOBkERDTOIED L S REFRESSLH
VERTWEDTHAS I,

Fries lz 2@ Z &Iz 2T, 2&FDLHICH<Tw3E

(C.C. Fries, The Structure of English, 1952 # X
Linguistics and Reading, 1962 £MB), =Lt zi¥ The
man gave the boy the money. ! \+% ZE3E(utterance)

10

Reading & Z D}FiEL

o =K LGS

REOEMEF 2 238G, i Lb 2 FEEOERE HRE
ICERIF 248 b5, 123 21F, O man, gave,
boy, money # Y, ThEhOEORLTENKT, =
BITEER Iz S T w5, 2O E k% lexical mean-
ing (GEROFLTENR) L\vi,

£4, HEEFELALOEN,RZ, ToFOMEOEKT &
bt lexical meaning AT nns LEL ohED
ThoaiThiEdy, ThEIFEREWTH S, ki z i LofiT
IE, (1) the v 5 BREFRO RS (2) man, gave, boy It
ER, ThELJOTETHS men, give, boys 1 XL
AMicFeb T ERENOBEORIK, X526 Z0REE
DFEE The man gave the boy the money. 2%, {hd
B & 21 The boy gave the man the money. %
Did the man give the boy the money ? 71 Y L %trfd
IZFbTEE ThbbIZIoOEA the man 52 5AT
# D, the boy 252 6nAANTH D, the money 55
Z6hALDThHS LS X5 RBENS ST,
T OIEFFOEREHMRH A v, O X 5 BT, B,
FBEE D X 9 A EELEO#DTENE, lexical mean-
ing LR LT, structural meaning (HiikO b+
B kv,

EBEoREREE AR, 1LB5A1L9 1 >OHEED
¥k, covering patterns (H5¥EHHE) Lvbhsd
intonation (M), stress (Fi3Y) B L7 juncture

Gifs) A LOFHEEFORLTEREERTLI - LIz
MV

(D What's xouriname? ® What's|your|name?

@ What/|is|your name?

el zif@evzif, ohizhliz My nameis . )
WHEEMHETSLOTHY, QTvAE, RExEES
D4R EPNT, ThicExThs, (FhTikbinic
OBAMERLVeETS?) LELISRBETHY,
BCv-aiE, #Ficls your name P AW
Lis, RECEZPHTHRLENT, ZLLTREEILL
T, (ERTRMEVIBAMTTR?) L& X505
&HTHhAH, 2O L5z intonation % stress BRELRIE,
HEFEOEIRLEL - TL 5,

Oz ki juncture [ZoWTLEEETH S,
E2&ED 2 >ORFFELEL THIT IV,

They are to come to the office tliFchﬁyj /] after
the El\(\\_

et
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(HERERObL, ¥ CWHEFICKSZ LIZE-T
VHs)
They are to come to the ]o@ce J/ directly after

the Ipln\y_.

(s REROB LT, FEHFuEsZ Lz - Tw
Ba)

Z @YX 5 intonatin, stress, juncture -7 i
OFEHTERL b B A A structural meaning CTh 5,

ZITHEATARER IorsaEEASERTE F
FEEOPICIWECS bbhadhE L, XFSHDOP
2, SRR TRELEVRY, RLThEbAEVZ L
Thib, SOMPLLEBORRLFHTHY, FHER
AIF—FhY (primary) A LOTHLDIHL T, XFF
PEIXHE 380 (secondary) b THDH I LIPS,

Fries {3, Z® X 57 lexical meaning & structural
meaning k% &4/~ L O% linguistic meaning (FIE
HIER) LaftTTevs,

L L) 6EEOFENE linguistic meaning #5345
IeiZCiEHaTRAE. 1 DORENY AR, #
SMETEREFL-TVEPIEESTETOREEBRKE{ EDb
LHZENBBH, fzk xiX Washington Irving D474, 78/
% Rip Van Winkle |23z A%y Rip 2048 4 Lo hT
BotbhEeTANORICE - T&T “Alas! gentlemen,
I am a poor quiet man, a native of the place, and
-a loyal subject of the King, God bless him!" k-
o EERIc R AGESS “A tory! A tory! A spy! A
refugee ! Bustle him! Away with him!" ——2% 1

FEEI Y #2, o205/ ) L&D 285ESAL 555
Rip @FEFA204EHIL 6 S bt THHADMTLAE VI L 12
STZEDLON, 2ME 5 TH D L B O EITMSLiEg o
%, ML CHLVAREILL - T T, TEROBE ] &
FLrpalrByn#F |t FABHBCHA - TLESTW R TH B,
LX) - HSERPEENTHR Z EY E
social-cultural meaning (34 « A2 TR v 9,

Fries {3 Eif © & ¥ © kL, lexical meaning (=
structural meaning # Mz /- linguistic meaning|z,
& 5ic social-cultural meaning # Mz -LOTH 5 -
vy, ZTh# iR total meaning kA T3,

o) - SR BE £ h T { % social-
cultural meaningifij& LT, FHFIHOEW AR
Hilzhici, I, B, AENA, BRAERE, WM, SmBh,
K ORI ErRLOT ERSERE AT RE R Ay,
Lo b HFERETROWATHY, Hic#ET 2 &3kl
ATLEIDTD S, o THFEHOBMBICLELZL
{1 high-speed recognition (FHE QA THY, =
FiLEOThEREESIC, HEECERL, Thiss
Hkidhidz s,

Reading 2% UV CFEEHIcH LT #diEEo B %
Wt skoicit, ke<itvavashBELSEOLO
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WM L LTSI master L THEWICEL LR
L, Fhbizxhtliskaidnh ¢ind, 4L spelling
O EAIFRL TRERTWARLEERS2ELIC
HEMICEREL, Th bk hidiz sz,
Reading TiX, Z@ k5 L EEA SO ENC, XFH
iIZgbh Ty e\, 88, S Y vbd 2 REHE
(cover ng patterns) LML THi- T T LHBH
et iAo EN T o reading, 2% Y Fries ®\v»5
productive reading MBH/-LZXEALVOTH 5.
II. SMEEE LTOXEED reading
Fries (fHEZE® reading @5 L 4#1[FHIED reading
O OB OV TO2EO L S icik<=Twa (C. C.
Fries, Foundations for English Teaching, 1961 ),
FfHHEZED reading #{5M T AL, £+ Tic
FEFHOSHEIL S P5E4ic master LTHED, #HHAHL
CERZERMSETHFVBEL THELIEL BRTER
EERELRTFEcRbE L OIRENRS X S ickh
HEVvOTHD, o THREFED reading THEFT L0
%, reading @BEZOLOTH Y, B TIZAE .
DivbIAMEET 5 Pl Lo SRS T BER
@ reading DAL master LTv2DTH-T, 5
I reading OEREIRRT LB L, HHHE
FLhdnEhbsivold, FEHNLLTOERRFT
B, 2Fz spelling O EfATEHL THEbT
WAHLFRLRHETH S,
IV. Reading {5 OATEEHFE LT O Oral drill
FClouk-</z X 5z reading AHAB vz, FHH
L LTOEERS R master 75 Z LAVEIRENTH S,
ED X o hfifEd master $HESCLRLAREEZ L
W, B ) LEERTH S, HEBEOHFHT oral drill
BEL AL EDRZ0TH S, oral drill T,
fhofufarss 55 L D L% L OMERERERT 5 Z LB
KDL, wrAEESERVELRLEESICREbIIZhE
TEEETS - A HkEan5TH B, - T reading
DI FIEE » BRMIZL L 5 L+ 54 b1, reading
DEFOPIZHTL 23 L ERP#EIT £9° 4 - Toral
drill 258U TH#OEH %2 master L TH L HLERB S,
WFHHCIREIRRE L spelling OxtrT 5RAETL
TR Ty S v Th, ¥ZEO spelling (2D T
THHITH Y, BYETH - T, spelling LEFRENDSRE
Tty BEEaz Lidih THEEETH Y, £
FO X5 2HEEITR L TEREM T2V EiED spelling
s 58460z, # 0 X 51z How do you spell ‘beau-
tiful’? X Llv,T spelling #REEIELZ L,
Wl & 9 i 1210 @ B v. spelling 5%
Lvbhic ks v Tahadhidah) €A 1] &
AVEH-Y, 5 THCETLIO LICETECTA
Thb spelling 2F 5720 LTWBEREE X BhiT 5,
spelling #BIFX 5D PLFEEHELT, EBCTART
BIEZ5OBRRLRETHY, 1 OMBORETYH, %
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@ spelling @IEEF 191 2HTHh b recognize +5
OTRAEL, LEOBERTTCHESFHES k5 izt
D2 LHEMTH S, Flash cards 7z ¥ # v T spell-
ing #AMCERIMCRETHLEFA BT & 5 M
Yir & IERC R Sr S 5. X { flash cards #E\
AETRFEETWIHENRALNASA, Z it flash
cards @O IELVAVETRAEV, ZOX53R2I LB
reading O¥chHiz i TS IERS Ml 9 FHLLT
master L TEWT, b LixThEFh%E spelling L L T
HIZ recognize LT E T 5 HNENICEENTH 5.
V. Reading OHaTiER

Reading #fB#HY - EMISHED TP { =izt £
4 reading OEHIZH T 2LV Bl L £+
S>THFHT master X8, S¥HFH LT LB
A E 21X PERL S (acoustic image) L ELH

(graphic image) k&% 4Ofk&4 5 (B LHETH S,
Z®O k5 iz reading OHFHFFHICESFOL 5 LIED
WhrELbh 5,

(A) Oral introduction

LI A I MO SR B L THAT S 2
LAFRATH D, ZTHLE L VIt Bl
THRIZIE > CIEE 510 TH D, ZOHSRELZ LT,
IRLOFLVEHRIR, TOFWECLEIEL, Zohiziv
ATV SBEM DR, BEEOMICE L U0 &M
ThAr oM (situation) A ollbicaEHES L9
feir— L bz defining sentences (C. C. Fries,
Teaching und Learning English as a Foreign Language,
1945 ) 2 ML THAT HZ L THH. ZOHE,
VHRTWSEmE RS ST EE AN VR T51:
Wiz, EELRh LOREHEH ERMCHVSZ LR
ThEHa

ZMX 5z LT defining sentences #iHL TH LV
T H & A+ 586, defining sentences # I { gk
ST 2020k E B, o FicEohiz
Hebh TyWaHLWEHEOEKREINREZES DT TH
HA5, AL DL AERS FEINEMICRT S REEET
4 % aural comprehension (b ) O#EETH Y, 1
FMoEEoORhOS T, FENRSE TV LRy
PrLvwag s & T 58051, = oral introdu-
ction OEWLETTHE, SEFichB<i-k iz aural
comprehension [F3EHO A UMW IC o S lRe
OEME LEL+T 50T, ZoHEEHALTE, [
B e, WY UFEEICHD S ThL, TOEMEHRL
THEgETE R,

Z @ aural comprehension [Z#IFEOEIZH TS
HEOTR Y LI L T 5 BT S [HRADTES]
FHTEELE LTLIERCORES S, ThiIREOWS
WHOREE FWTHEHSEET 2HEE,ILTH S,

FREFEOSHA, RUEkcbotoflartfhs
BT LRSS, ZThiF—HIESHMTS B0

12

HU T I E M S b Th B, Fries izoz b
{Z2wT, Thit spot test (FiT 2 1) OFERTHED
S, [ 1 2OEEMXOREO BELOER « S/ 3 g,
Av6h Te 5 87 5 B filE o jo Sio ik e+ 5. ]
(Accurate and complete comprehension of the
precise point of a question was in inverse pro-
portion to the number of the different layvers of
modification used. — C. C. Fries, Foundations for
English Teaching, 1961, p. 14) Lik2Tv %, Zhiz
2T Fries |X, XLiz2oFDL 5 LfilScE 3T TR
LE %,
(a) Anna, Jane, and Betty were the girls, and
John, Fred, and William were the boys.
(b) For breakfast, there was one special cook to
mix the dough for the boys' pancakes.

Zo{a) L (WO IEIIz15FEB SRR D - T 54, ()it
(a) & el L T 2 0B oEMiEEr Ay 6h Ty, [
IZ2EF0(e) LAz 13iE SR Y 32 - T 328, (didle)
D 2 {FORDEMPEEL - bR TS,

(¢) The woman cooked eggs in the morning, at

noon, and in the evening.

{d) Before dinner the cook cooled the glasses for

the boys’ milk in ice-water.

T Ok 5 s i A BEIE S (high-
speed recognition) ZEpTa7m®iziE, ZO X ilE
filitkik & & i aural comprehension O —F
ey TH S L, k- pattern-practice THFD
F L{EfE 2 nx T &P (expansion) DR L &
bz Z ORI EMEGEO MM E —REEL LD T 500z
>0 TCh 5,

(8] Mim-mem

Oral introduction # #% - 7-FE8 % I EX mim-
mem 2T, KEAWT, 55T, BL{ExDXH
BT 50THS, 20 mim-mem (Ef% (a) Full-
choral single repetitions ( 7 7 2@ T model
KH-TRLZEHZLIERTEIHETH S A5, MR
model # 2 « 3)EXHPTH 5, model [Zff-T2 -3
i = o4& 4 ) 3E94) (b) Full-choral double repeti-
tions (7 7 22 EMiO model izft TRILZ L& 2
@Y ELTHETSZLOT, Zhbh 2 « 3E#DIETD)
(c) Half-choral double repetitions (2 5 & & {7224} «
1855, BB\ ENRES, #EHCHT T, $Eio model
EHE->TRILZEZ 2EVIRLTESHIETHS) ©3
fiEZ, ZOFENFTHRSOTHLE, 29 THLRLEE
70, L E 1 ADAERENDL L L 10ER 5156 ik
DIEL THE+ 5z Lic/z b, reading @72 OHERIZH
i s 5,

() Check of understanding

L SH#idEd mim-mem T drill Lz LT,
ENLOLORFELBBENT 20 E 55, EMM15
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VA IR B OFTRO R A L, AfEiCiZE i chorus
THBETEZ SHTHTHEHMORBE L check ¥5DTH
B

Pl o oral .ntroduction, mim-mem, check of
understanding (X121 oOEEMICEIEL TR =
LBKREITHS, FLTUEELRELFELREE LY
LA EES W, HFLVWHES oral introduction T
HAT HEHICHE L TERICRTOTH S,

(D) Flash cards @ f#EH

Flash cards % {5 ®Thiid, reading DERHIZH
L v Hiffikiy- 7o flash cards #A4 ciEaic RET,
ThEBEToMEE T LB D 5,

V1. Reading i3

Reading @O IiiENI &~ /-6, reading FO{H OO
FETH D, ZZTRLEDTAEFELE T, one sentence
4> mim-mem ¢ full-choral single repetitions M %
HT, #Hilc > TEL#ERIEL 77 22T chorus
THE®E S, ZOBGKRPBIC speed ZEL TR E, 2k
TCRERWTC, £5-7T, BLAHDIE 126, 2
D sentence ¥ L Y b TEllkD#EHLET 5,

Dk HiZ L TEEREFHAR - 25, 4%k full-choral
double repetitions OZE{H T, one sentence -2, ¥
[ifi> model |z oWT2@EFo/MVELZ L THERS L
LS,

DEFICEM A EM L T D chorus THER S,
ZOEFEE T <& intonation % stress L X220 T
i, AEOEREFREL, ZEE0O LI REASE LT
HiEZzsicven, BN ETEALBCRE L rEEER
#2L T, reading @3 L @ check of understanding jz
X4ERrB,

75 ARENEMEEEBE L TKERNT, 25T,
B #ﬁb%l o Tl s Yl MW‘P‘R‘FV)EE%E’&E/U‘E
1 Aic2 % one sentence +FOEHTHT, FOAME
EREORES® 50 check 5,

Reading @¥5i#i <%/t {, choral reading # 2 «» 30

RS ZF T, FOH L ORFEOKERSr % individual read-

mg C ATy 2RFEERSZLH B, Th T
Reading @ #FiZH 564 ve Lokt b D X940
FrbAEEZTICRoZ TiREVyHLE Lado {2
FOXHICHESTV B,
The common practice of having each student in
succession read aloud a sentence or two to the
class seems inefficient. Choral reading allows
evervone to practice every sentence. (Robert
Lado, Language Teaching, 1964, pp. 137—138)
(77 ADEE1 AL A1 202 20X FAEFICHE
HLTHEEES LV IRV FRL(fFabhaidhE b
RN TH S L HicBbh b, choral reading Tk
TARTOAFICT S TOXEHESHED Z DBHED.)
Kbz bix, 77 AL4f0 reading OKEEHD S

ELEC BULLETIN

feiz, chorus THHEAM T EL DEEICHES TS
{HEEHZETHD, BARNHLAILSTT, L ¥ T
b, MAEBEAIHEIZE TS, TOMtho LR
AZoCAEEETHEIL T RVOTHS, Vb5
individual reading |Z{HAN T Y ORESIH 5% check
+T54LDTH D, individual reading = ¥t idiEHEE
PHThH, 77 ASEOKETSIEE EX R, 50
Sy EETIT reading (27 - 8 4y FEMl & T 5 4EES
HHIS, FOKEPSNT choral reading |ZfijiF 5<% 7T
BHDH,

VII. Reading OFFHOIEH

Reading OFFilAi#s - 7o 6, EEEFE L TH LV GEES
W2 T, A0 2EO RS LA ERFL T
VEiE 9k check TAHLENDL D,

oy ELEC TPE%E L /- controlled conversation
# technique # v+ T questions #iE{lfL T, EfEic/
442, chorus TEZRICHEZ SETHD I LD THD
ThdH., “hitdh?d sentence DOEEEFRT ka0
£ MOEHR L L Tl L, questions ¥+ 50 Th
He TLTZZTAREFAZLIE, AfECEFRIELTHS
344" short answer, &z full answer &R+ 3
ZEThDd, Z@XIHICHY short answer & BT D
Zhitks T, BTN ENOMOEREZEMRCIEEL
T ah, YO EMHREIC check 75 Z LalidsnT
hH.

Z® technique THELFAEZHNOBLLLH 5 &,
short answer #BRT5Z Lzl - T, ThEho[lo
i, Sl e (modification structures) # [EfE
IZHfE L TS5 E 5 2 BIfEIC check Hi3kAiXm DT
/£, full answer 2EERTAHZ LT, Fhto
W% Efc ke s 9k 1 check sz L
T, recognition (Ff% - 35D L production (&%)
OWIOHEEFRIFFICERTWITHZ L ThbH, ezl
Jiro went to Kyoto yesterday., 29 L TikoEFDL
I BRGNS,

Did Jiro go to Kyoto yesterday ?

Yes, he did. He went to Kyoto yesterday.

Where did he go yesterday ?

Kyoto. He went to Kyoto yesterday.

When did he go to Kyoto?

Yesterday. He went to Kyoto yesterday.

What did he do yesterday ?

He went to Kyoto yesterday.

Who went to Kyoto yesterday ?

Jiro. Jiro went to Kyoto yesterday.
VIII. Reading O~ B

I THEHRTLEZ LI, reading lzixv{ 250
LEHERDHZ L ThD, ZOXH AFERALBEHEODHSE
EEEG LR TR T EoE iR R L, B

(p. 5~AD2TK)
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1. & L & IS

Reading O{F# % AKRIL T# 45 L, Reading for the
pronunciation drill - Reading for understanding of
the contents @ 203¥ 2 sh3, FIACEE TEAD
ZLizowT, HENFECERLMOERES, Reading
2w THEATHOHRE, NEOEFIZE Translation @
HitEReEERED Tl

LisL, —okikix Language Teaching (Dr.Robert
Lado %), Edward Fry 3 Teaching Faster Reading
sovitdh, 2\ ik Mabelle B, Nardin @ While the
practice of including translation exercises in the
instructional program still persists, it ought to be
discouraged, particularly with beginners, ------- So
long as translation persists the maximum speed of
reading will not be attained. It is in translation
exercises that the patterns of the child's first lan-
guage interfere noticeably and add little to his
fluency in the new language. (“Some Suggestions
For Improvement of Reading In Junior High Schools™)
FOBEILL-T, TOMWYY, R NEHSHATYS,

A4 E TOWGFEEE KEHT 5 LFEFRfIC Reading @
ERErEz, BROFRCRYEZ L L L. L,
B8, AEOEGEALED -niz ik, Silent Reading @
ElEEGsE, XPEBEEFfkyazLaLic, Eb
[CEMRPNZE LIRSS H S Rapid Reading @i g8
EiLd,

Z OWERSERICEERRC, BYE, HHLCSHBICKS
WISIEEE Loy L B ERO—NTH D,

2. Rapid Reading % Teaching Procedure @R(CED

LDICHBEIF DD

T4 £ T, #BFE2ECHEZ- TEML /2 ELEC Sum-
mer Seminar #ifiL T{§/z Oral-Approach [z3z]L
TR R AT - TR,

# @ Teaching Procedure® iz ¥ @ I § i TRead-
ing #(iEST 50 EEL, KOX I EEFHEENLT
o

Teaching Procedure
1 Review (15 minutes)

i) Reading (chorus, Individual)

i1) Pattern Practice

iii) check of understanding
II Presentation of the new material (10 minutes)

14

Reading M5 - Testing

X K B H

i) Introduction to new words and new struc-

ture

ii) Mimicry-memorization practice

M Reading of the text of the day (15 minutes)
i) Reading
i1) check of understanding
Iv  Consolidation ( 5 minutes)
Reading or writing (if necessary)
DO S
« Review @ th TO ¥ O Reading {1 5D Tchorus
—Individual ONEETITAE 9.

- Pattern practice | Variation exercises (sub-
stitution, conversion, expansion) Z LM zfT/Ev ..
FHH P9I k - Tix pupil-pupil dialogs #§7/ 9.

« Reuiew @7 check of understanding (i}
DAL 72 5 structure Z s zfEFE 3 B compo-
sition {7V, A~E £TO C 7 Tl Li2ES
<

« Introduction to new words and structures (%
FFAMNZIZIR L T Oral Introduction @JFH L0,
FRLNOBEZBAL Y L3O drill (0% < ORf
MELs,

@)Reading of the text of the day @ sy

+ Reading aloud H#6 &5 »a&cHeTL 63
silent reading OHhkE L ) A — @RI
contents Z-oflrk HICHFEDD, TODICHEEIE
HIZROFHCHET S,

@A DR ONIFMANT, story ODREEZED
CBCEREL, £F0hT, whitEilary s L
BEEZ TS

@Vocabulary OEHLIRL T, story @ quick
grasp & EOREITRE TV D,

» [z LT Reading aloud #9177/ 9 iz silent
reading #f7L 5, THhC EX-THHTRIZES
story & iHAEE 2L HEED,

« consolidation TitFEizFEEP.LIzfTLv intona-
tion, pitch, pause T 5, H/z, LEFHO
B EET LEOE, CORMIicHTE,

3. Rapid Reading Q) RZEMAGE

Qs oBER iz T

b oHHMOFEFEELZ M, —E® curriculum (2S5
7o 2o ¢ rapid reading Ofi#EA TS0,

ELEC BULLETIN



FROREOBEMETIEN L REENH S, Lv ) OREkT
ZROTFHRINLIBHETEHLTEY, TONEE, i
DEEL TWE0THSL, £2T, KO 2 20HENRE
b5,
() AfEOFE - TS EFERFE S L D b IF 2 ORER
i L, BT 55k

(@} Text OPNFH® Revised Zi7-FZ, % 1) usage,
structure, vocabulary # text @ level r[il—iz
LT, contents #7%x TITiL 9 hHk,

ERODVOFEC 2T, IEE %o kR
g3 B, ZOFETIRERSHICEER L IORICih
SHEEROHNE 2T 5012 3HEMBERO ML &
HHEThS, Lol, KEicE, EHOEVERTRHREL
T FBHTHRao T, EMERHT TITDICRIRET
Hb.

EOFEICOVTIE, FHF0L0% revised Shi-
iz rewrite TH5OIE { OEMERTOT, LY E
Mgk iz 1L, oAb s,

4. FLOEBFHE

FEERFEL T, LREOMELEDY, TOMKE, &
B, EEOHEENEEERL, FAEERLAVICOHET
Tz iz iz,

{)Rapid Reading O=F[H

Weic F OB AW, 14 100 words DHEHE
(—EOBRLEL LT, TOLHICERE) Ik T, D
B reading ([CHELFFRERSEEC M6 THE
MEw | O&MIZE »T story #Fiddfin, kvl OfF
M THEE IO LiciRe S, T reading (2dhizo
TIHTXE{/LAMBBRED. Thick » TRER4TFSEE
BUXOHETL, ICRMLRLAED, 1 EHAEXE 2
BE, BIEERVEL THDHEE#BISZLBTESL,
AXfEDThE # R THERCHEFRE G525 LB TE D,
X, oLk, FFEERTOIHETERVOT,
reading in whisper @& 5,

Text #.5H7-1% contents OIMEEFHLIL story
O R L EE AR T EREONECHZ - TIET—
F system (T, for True, and F,for False) X - T
1080 38 d 525, X, BRELT, Zhi Aural
Comprehension OFETHITZLLH 5,

@HEEREH RN T

(1) OERERAE4E curriculum (Z#ERLL T, BEEH
& T E L T consolidation period cf!fiL, read-
ing speed ) [illlitiz, contents @ quick grasp #{liE
T3,

(Test passage) Reading wmaterial

One Sunday afternoon, Mary went to the mov-
ies. There was a funny picture about a man
and his dog. The man carried a boat with the
word ‘““Blind” on it, and the dog led him along
the street.

ELEC BULLETIN

Sometimes people gave him money. Once,
when a coin fell on the ground, he picked it up
and put it in his pocket. “Yeu are not blind,”
said a policeman. “No, but the dog is,” the
man answered and ran away. The policeman
began to run after him, but the dog bit the
policeman. And so the man was not caught.

(Answer sheet)

BEONEFEL—ETH L0020 e,

(1L 7 The movies was about a policeman
and a funny dog.

{2) 1 The movies was about a man and his |
dog. |

(3)[ 1 The policeman gave some money to |
the dog.

(41 1 Mary gave some money to the man,

L[B}[ 1 People gave some money to the dog.

9)( 1 “You are not blind,” said a man.
ol 7 “You are not blind,” said the police-
man, [

(#) Individual Test of reading rate.

BSOS HEMEOph S 5 reading material &5
reading rate % test +5, [lFfic, FEFEOHEREL
i<kEet 5. (Michael West 3 Learning to Read a
Foreign Language = X5k, [y NEf#EzHT5
EERERN SR B L, WHROMFEEHAOENT Lx5 LD
EREEOEREATH - T, EHEOMEIICE, 7k biEe
fAREBE S 2. EEDITv5.)

{V Rapid Reading (272 - TV { 21 DEE

EELLOEROEAE I ooicik bicR<z x5
k2T {, flash card X7 sentence hoard
HEOERILL - T, Wi — BRSO §E 232880 D
De

¥, RERICHAEREEDSET TR, Mz
BLrlLsNEEERLTE L, &bz speedy T
PE % grasp THZ LA TE5, Answer sheet % C
WEHTHEVT#IC rapid reading [CiZv50L—Fik
ThH.

5 FHEOAHEEEOER

IR

FHIBIZ iR 2 RTic 45 7 b D MiEEE) & 2 i3 snRElR
i) RHEGE (EEOFMICRIELTLL - THR )
@ Reading speed #lEL TH <.

@EMiZRD{ER

WicrTORRNEo—fThs, ZOFERICEY, @
A NOEGCHTHRONHEY, ExAOFREMDD
AW 7 ATH D
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> = 1 |JE[JE|TEEIETEIE
TI|TI[T 12222 '
H H -i- .
! 1012018182524/ 3 4 /1010

R A3 TmIds i[53 |
= BSNEANTAE MY
ﬁlﬂ'@ﬁ?%é%ig%§*3

e 41 40 320, 42 | 345 | 49 | 360 ; 36 362 | 56
MR RG-S LI B RS

G0, 40 | G0 ) 40 | 40 TO | 50 1 50

(Roy) |[t57' 16 |192)17 [s3s0 0|80 18 | 2171 40

[ I ¥ [}
wa 512 4 5100 sa |52z, 56 (5300 59 |salen| o i
2 o i e S St s R Syt i i 1
H X 90, G5 | 707 70| 50, 80| 70, 70 | 90, 80 : i
= i [ T
(Edgar) |ss a5 |5 ar|ast! s |sm!a [ asnyse |

.ﬁ?%}'ﬁ ::;A\ _?10: (=] ?Z\I: 72 ?sai 73 751:’ s} TEE}Bl : :
| B0 70| 80, 70 701 90 | 80 | &0 | 100, %0 1 !
(Ben)

592;'45-‘5??:50 529 56 | oon) 63 [ 768073 | :'
<fERR> (Il 598 BLOHA)

740 1% 1 5[0 A AFEOHFRIEL, 65 112EED 1 430
HWHEAKTH 5, FTO80, T00HFIX, ThEhOEMEE
@ Percentage #3L, 592, 46 O¥seid TAAEE
FeREAOHEE ) &b,

AR D H BT AERED HBITIEL TH»D 5,
ST FEHOME | RROGEIZES.

Mg 77 % X NOWY FWE
HAoEE I B B T 100
@ EL (Reading material) o@EE
Reading materia! OREICH - TR, EOPADR,
gL bBELTWThIT bz L,

[ EL R 2

5 £ Th7Aavd, Structure, Vocabulary & 41z, 4

ICEFEL Lo TR hRIEE Sy,

TDX 5 lsihb, 3ot b 2 o
=, heoLificiEhlo Text BoFEELy, X,
EHLTHEREE SRS TI Bf‘&uﬂ’*‘?< a

@R o>

HIREOH I X 5MEO R, ¥ 2 fEo Rk
14737c b 22435, 11838, D3 EEOBES IR
228 BB 116 BB T o Foo FEMFIEIT 2 44 T5982%, 3
FEFET6% Th -7z HRETILd 55 BHEHE - OEEE
FRIETEHOEREO LR B I UMASEN K #He
My ETleEL AL 2
6. RELSHOME

Rapid Reading @2 0—EBEBIBEL D, SE2
EQX HLFDUCHE L THREL S TITE v,

@ik BEZ~ (observational type) #» &8 L 32 (search-
ing type) iz rapid reading ®FEF# %2 5 - read-
ing speed RUZOHFEIED L HIEDDH,

@#3E® reading speed |XfHE7#®D reading speed L
TRBIRRIC B B D

@Reading in whisper, LU, LEOTIZiH- TIEE
i o ik, COBREOBRBICAENEET S TR
JE®ELh

@FEHO DO (eye-span) EIEL T5Hzbi,
Basic sentence @ [—H§i# ] (look and say meth-
od) 2ESHI L OBRENTELTH 5,

(B I B — PP s )

& FEREHEERETIES HETS ¢

B AT AR I B R T R B e S B L T
HEMRICER B, o THERTH A SKETRS
LAEAENA DT Th D, SEEOTER UGS,
SO RA LB 2V TIRLATAHIZ,

Z OfER IR R ORFEEEF b o Ty 58
SEHOATENLEEYTHS, BHBcE - TEBHFCT
TEEEIHEMc B THIEL, HEEFE##EL T
FEVHIONREOBBETHD,

SAEERSETCICZEichE VRS Lo/, H1E
7 H10H (LMEB) 4F# Mr. Friesen % AT LT3k
EHE OGDRIEEIC VT o lecture 2%, Tob L
EREHBRC T o, ZOEOWARBRIHIIATO S
LA H N HRA OFEMRERETICLVRL » b
ICHE LTI ST 2 L 2 A PR S5 DT

55, T5LKHEEMORLEN, —FvEOTh,

Mr. Friesen @3 [APMEFEORETRIIAM
A B DT, ZORFMIICIEL T L FIC2
EHBERETT, ELVWEFELTLIZE, {irxlL, £
DA 2 LIELWIGEL A 2 LAAKEITT., HANEL Tk
EEFLETFIEFETZILRTEERA] LE - B 83
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<HRKIEELY >

BoOZ L oIS Th o7,

2B OWAERIET A4 HA—vHERE TR
TSEA R PR R « IRHEheE 2 & L T ek
HEDHIC 2T EHEMV 72, Tape A THRERE
WL S EEESNE BBy 5 Ao %
Wik ko, RIAEREEDED oo THBO®R
FEHOEBNNE D bR E 5L T EE 51,

LED 2EOFESFBE L THEOBEMEL L L Ll
Hifgic L TR oREEHEEL Ty Z L KEITH
b, EXAETHE L ERRELE.

b 5 —2OGIERE DK E R UFFEREIX10H I KE RS0
BREVH L, FORBICLHFHEOLEN report
FHHLTERE A7 vy MZLTERREFTS L
S5 LThD, SHEEDEEIEEWNRLSONFEROWIET
— I HERSEOBRMERFEEZE S Lizs kvl b
WHF—FERELEDITHY, ZOWEF—~ 2
THEHEBRMELTEOA S REFOWIELERL LS L
TH5LOTHSH, HENLRKFEHOEE) Tk
PIEEERTEDL LA - LIERAKETH Y, 5716
FOREZHHF LT CHRETHS.

R R R 5L (EHREF)
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LANGUAGE LABORATORY LEARNING
(3)

Long before equipment is chosen, important
administrative and pedagogical decisions must
be made, and each one can effect the other
greatly. Under ideal circumstance, of course,
pedagogical considerations assume first priority.
It is, however, rare indeed for a condition to
exist whereby there are not a number of admin-
istrative and plain physical considerations which
place limitations on the faculty in establishing
teaching procedures. Further, some decisions
cannot be labeled exclusively administrative or
academic. The most important considerations,
without regard to label then, are the following :
(1) attendance, (2) supervision, (3) materials,
(4) number of hours, (5) objectives.

In the matter of attendance, there are four
main aspects: Is attendance compulsory or vol-

Grant Taylor

untary? Is attendance completely scheduled
and limited or semi-scheduled and semi-limited
or not scheduled at all? Is attendance by
class, by group other than class, or individual?
Is attendance checked and recorded or not?

Supervision concerns primarily whether or not
students are monitored in the laboratory. Mon-
itoring could also be occasional and/or random.
Further, if monitoring is done is it done by
regular teachers, by laboratory specialists, or by
student assistants? Last, is a record kept of
each student's work or performance?

Materials for use in the laboratory will be
discussed in detail later. However, it should be
pointed out there that the three major consid-
erations involved in this aspect of the laboratory
program: whether or not the materials are

BR®EIRI MY —%FH@O

wivREER AR £ M IE e RE

WmEFHET PY R EBRRIE, 350NN ED
WEErET EORELEEZED TEMPRIER RV, =
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HFTHR, Lt bAAHENEESETEETHS. LvL,
BEMEL I THIEY-T, T L sEN kA
OEHHBICE > THHEZT Ry 2w BEREFERTH
B. S hizi, FEELPEROHE L E—FHIciD
Bhlvwtbdbsd, E9NTTHELDPRETRE, i
LR Z ERROBR TS, (WSS ES QRS
ik B WRERENE GIEM

HEosH 2w TRERO420FEREZFTFRH 5.
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integrated with class materials, whether or not
the tapes are self-sustaining and complete, e.g.
require no “on the spot” additions by a super-
visor, and whether or not the mateials allow
for student self pacing.

The matter of number of hours the student
spends in the laboratory is complex and highly
dependent upon the other factors being discussed
here, particulary that of objectives. The princi-
pal consideration is whether the student attends
a fixed, pre-determined number of hours, attends
as many hours as he or his supervisor deem
necessary, or attends only the number of hours
necessary to reach a specific objective. Another
consideration is whether or not the laboratory
is always available.

Finally, there is the matter of objectives,
the last point listed above (but certainly not
the least in importance). Here the principal
concern is whether or not specific goals—ter-
minal behavior—have been established. It is
amazing indeed but a reality that very few
language departments consider this matter at
all, let alone consider it while selecting or
preparing materials and determing procedures,

EEEOHEM L RB—EL S bORE 5, MEOT
—7ik, BHRLOTELEEL LD, 2% ) EEEN
FOHFTHELOFRELAECTLEVLEDRE S, )
FOERITFEEPHSOFHOMEETERTES LONE
9 e

2EOL LERAREMEOMEREETH-T, =T
Bl k5 AEER, FCBBEMMcX->TRKELELASH
B, FHEIChHHERMBOME ko, KAELR
BB ROLELRD SRHBE T S &5, et
ReE® BERC B 5 O LERREZ T LT 500,
BicEz TE R b vETH S, L LASFHEREAW
YIS b—HOREATHS,

AELVSZ o2 TIRABROE#EIz S8, £
BLTWEREICT I L TlRAV, FEQBRSA (B
ETED) BiEoZX DX E o Tea0Y 50 ks KA
ThdH, ZOZ L EEBB/IZANLTYBEERED TLL
DL 2LEHETDH - T, FHOBPCHIE, MR
MY OPREL S ICh - THRCBPEVRELTH
B, =9 idk, LLTOEEOREE (REE-IER
Ll oT) RE2THPE HLRYREICHEL L -TL
Bo
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numder of hours, etc. It is not surprising then
that another consideration is whether or not
student performance in the laboratory is graded
(either through monitoring or testing).
Regarding objectives, Carroll® makes the fol-
lowing statements: “Whatever the case, detailed
specifications of behaviors, skills, and knowledges
in the “graduate”
called for. Unfortunately, the drawing up of
a truly thoroughgoing set of specifications is a
large task. Ideally, an adequate linugistic de-

desired of a program are

scription of the language being studied should
be available: from this description one would
select the particular items judged to be essential
for achieving the level of language competence
which is sought. One would list the phonological,
grammatical, and lexical items which the student
is expected to master. But there is more to
the task than this. It is also necessary to

specify the language behaviors desired in the
student, that is, to state what mastery means

in terms of behavior. “Mastery” of a phono-
logical item might mean anything from ‘a tech-

6) Carroll, John B. (same referance as previous), pp. 30-33.
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nical knowledge of the phonetic classification
of a phoneme’ to ‘habitual and consistent use
of the phoneme, with pronunciation like that of
a native speaker, in free conversation as well
as in formal speech’; one must decide what
kind of mastery one seeks.”

“The specification of the terminal behavior
for programmed instruction is not in essence
different from that which one makes, or should
make, for any other form of instruction, but
the need is simply more insistent. In the case
of foreign language teaching, it entails not only
the kind of detailed linguistic analysis of the

IATTENDANCE

| a) compu%sory (b) voluntary

| (a) scheduled (b) partlaliy scheduled (c) not scheduied
| (a) checked and recorded (b) not checked or recarded

i \a) by class (b) hy other groupmg (c) individual

SUPERVISION

| (a) constant (b) occasmnal

(c) none

target language that we have already described,
but also contrastive analyses of source and
target languages in order to identify what items
may cause greatest difficulty in learning. It can
also entail a rather special kind of linguistic
analysis to search for sources of confusion in
the target languge.”

Looking back at these major administrative
and pedagogical considerations, it is obvious
that a very large number of different “systems”
Some idea of this can be obtained
by a glance at the following simplified chart:

are possible.
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“(c) by student
_ assistant
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[(a) records kept (b) no records kept |

MATER[ALS

(a) mtegrateﬂ with class (b) mdependent

_ditions

|
|
|
(a) completely self contained (b) dépendent on “live” ad- |
T

(a) al]ow student se]f pacmg (b) ﬁxed program

HOURS

(a) specific number
(c) based on objective
‘(a) laboratory always available

~(b) specific minimum optional addition

" (b) laboratory not always
available

OBJECTIVES

(c not specified

(a) specified (b) minimum specified optional additions ‘

"(a) student achievement graded

(b) student achlevement
not graded

Without consideration of further subdivisions
of the above, by multiplication the number of
possibilities comes to 419,904! With one ex-
ception, none of these combinatons can be
automatically regarded as better than others.
The exception, and here are some teachers who
lies in (5) objectives. As
stated at the beginning of this article, recent
studies of learning behavior indicate that, among
the things essential to learning, specification

might not agree,

@ATHLTHE (R ALE

(@BABGEETE GMERR—F

of desired goals—terminal behavior—was the
first.

Classification of materials for use in the
laboratory can be made traditionally, according
to the aspect of the language which is emphasized,
as follows:

PRONUNCIATION

phonemes

intonation

stress

i RS R2

()L L 250502
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B
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Livizvds, 20K ELIIGIORETH agamumnn
e, FHERL B EHLODOHT, kb 5 EEEEL
HEAFIOBRNETE—Cha I LA, FHCET i
HOWETHLMNCAL - T 45,

L L CHWa¥EE, HALT+a4EEOMII Y LT,
i o k9 1203 9 %o
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ing now. He works everyday. He worked yester-
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rhythm
ete.

STRUCTURE
tense

word function
endings

word order
etc.

VOCABULARY

function words

content words

idiomatic phrases

allied prepositions

etc.

Further classification would distinguish be-
tween passive practice (comprehension) and
active practice (production) in each of these
areas of function. In  passive
structure practice, for example, a student might
simply listen to a series of items such as He's
working now. He works every day. He worked
yesterday. He's studying now. etc. In this
practice, the aim is to establish an audio asso-

day. He's studying now. 7 ¥®—ifid LFEIHHE Z L
I ThDH, TOMYETRE, FEOKERDTHELEZA
e b oL a2V THIZEANTZZ LAEMNTH
Zo 2Oz H RN HERL D, FAEICHEABEMEL TK
OELICH TR ELEERDLTEICNE 23S L0TH
%, 1. He worked. 2. He's working 3. He works.
ZOWE D X VFRE, MERMO every day L,

now, yesterday 7t ¥ OFEIz LB & o8 2R HM S0
FEVEhE, ik CEEOBEDITIE) 2L TS5Z
ThrH, TOT—7EML LIKDX HILED, 1. He's
working. /[fi/He's working now. 2, He worked.
/Fi/He worked yesterday. 7t ¥, Z®OFHT, ok
HOTFEMIEZORLICEVIEWLDE, 2EDM
BELIFECEDBRY) EITIEL 2%, b5 1EERER
PLTIA{ BT 5250 THS.DMFICH, bbb
Z OO DO LR, TORLT—7T, Tl L
EE ORI iIE T 2BEic bl TtEs, 220,
(R ))OHTHERFIMEZ >3 50 i, Br#bTil
WEFE2TTEOLEFECEDETHDLZOTH D, £
LT ifbo i iCIES 2 M 5, R LAFCRERN
WEE S5t} T TRREFTEEZGESL
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language

ciation of the very forms with specific time
words. There are other possibilities The
student might have a check sheet and be asked
to check the appropriate time word for each of
the following sentences: 1. He worked. 2. He's
working. 3. He works. The best technique in
this case would be to give the reinforcement
(or correction) after allowing a moment for the
student to check ewvery day, now, or yeslerday
on his sheet of paper. The tape would sound
like this: 1. He's working. | PAUSE | He's work-
ing now. 2. He worked, | PAUSE | He worked
yesterday. etc. Here some teachers suggest that
the reinforcement sentence be heard two times,
allowing the student who has made an error
time to focus on the spoken sentence after
correcting his error. In testing, of course, the
reinforcement sentence would be omitted. The
same tape could be used for a type of practice
which falls somewhere between passive and
active. During the pause, instead of checking
a paper, the student would say the sentence
adding the proper time word and then hear the
reinforcement sentence or sentences. In active
structure practice with the same material, the

THERELEEDLETLIV, TOBTLERLAT
Mi{k+ %, 5—7 : Yesterday/%4: : He worked yes-
terday/5— 7" : He worked yesterday/7— 7" : every
day v ol FTH 5,

Z X HED 3 > O W, fiv—o5
LOERE 129 eSHcLLART—7&E5 2 LR
LTHELCZ LADd, £ OHlizECEfbIED T
VWhH, TORECE, BEERIFCELICEDSILITD
Ho e xlipvREAEBV 27— Chhid, #HES
REOMELIZLALYUBNICE NS, L LEBEVE
ROT—Z"TiL, WEPBECOHEOELLPRTERY
TENBVEHOELTH, PEEREZEEL LT LE
MbHY, CARLLOBETLEFLSTCESSESZL
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WHZEIEAEABSAEBRCTY S, chizBE ok, ()%
FORMBIC LS hT ¥ 5 HEIERA S v, B,
R dbBEFRLEEYERICERETEL VLT 5 20T,
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tape might supply only the time word and the
student could supply the complete sentence,
then hear the reinforcement sentence: TAPE:
yesterday | STUDENT : He worked vyesterday |
TAPE: He worked yesterday. | TAPE : every day,
etc.

A number of teachers are beginning to ques-
tion the desirability of preparing tapes for
the language laboratory with only one of the
three aspects of language function—pronuncia-
tion, vocabulary—in mind. This
seems to happen most frequently in connection
with pronunciation. Tapes prepared to strees
vocabulary, for example, would almost neces-
sarily include practice in both structure and
pronunciation. However, tapes prepared to stress

structure,

pronunciation often fail to give practice in
either structure or vocabulary. Whether or not
he records, it is undesirable, in the author’s
opinion, to have a student concentrate on only
pronunciation in any laboratory session or part
thereof. Unfortunately, however, a large number
of the audio-oral programs in use in the United
States and abroad place strong emphasis on
pronunciation. One might speculate that (a)

vy, MBS ACEBAL Y OHELRRESI R -TLES,
BELVHILOIEBELL, IEHEEDSE XL, Tl
R T 5 g Rl o 8 - T o N R o S U SO £t (L]
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REZ LT REFOLLERCL, 2 - -0 S,
OHICL ¥ 2 CRIRFRLEONES S S L Th D,
2T, o EVERMDSLFTL, FclE s bhied i
BZLbD, FELFWCZOZ L RO, SOl
P HHITL 2 BLOREALEFELEERECHVTART,
lover-lubber r#» pat-bat L\ /-fuERERATE
Aokt hd, £, LLCE¥ER, BELD L
ko, HehlokhEr{MELy, X{#EV %
FETETYwS, TARZ LG, LLERFNNORIZH
WO TRED THRENHCL WIS O T h B,
Marty (JJiiE7) OF&LLTFBIHT 5,
[ iR KBRE g 2w Tw d TLRTFOHE ks
BHECHIZLERERLEVTAY L, o ERTE
TCESZLOTIRAY, FEREHSOLTVWBZER, s
EVHbivy, AR IBHPF- L ETOWREL, £
OHF LML FEEFICLLERbELOTH S,
LLTOREE, BEOHLOWELTHETIRE,
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many language teachers are overly fascinated
by problems of pronunciation and/or (b) since
it can be more easily isolated, pronunciation
practice makes a neat “package” and calls for
less work in preparation.

Overemphasis on pronunciation usually results
in insufficient practice in audio comprehnsion,
sentence structures, vocabulary, and fluent self-
expression. Pronunciation is probably best
practiced in useful conversational sentences or
exercises aimed at establishing automatic control
over sentence structure. There are also special
considerations. Even in the best equipped
laboratories, there is a loss of fidelity by the
that the speaker’'s voice reaches the
student’s ears; fine distinctions in sounds thus
sometimes become incomprehensible. The author
has had the convincing experience of listening
at student desks to his ewn voice from master
recordings and me! being able to distinguish
minimal differences such as lover-lubber or
pat-bat! Further, in the laboratory, the student
is more able to hear and correct errors in
sentsnce structure, sentence intonation, and
vocabulary than in pronunciation. The argument,

time
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then, is that laboratories are least efficient when
used only for pronunciation practice. Marty’
states: “..we do not deny that progress in
pronunciation can be made even when the
teacher is not present, but this progress is
unpredictable. The student is not sure of what
he is doing. HE MAY WORK FOR A WHILE
HOUR ON HIS PRONUNCIATION AND LEAVE
THE LABORATORY WITHOUT HAVING
MADE ANY PROGRESS WHATSOEVER.

“A laboratory assignment should not be meant
It should be
designed to review mostly forms, structures,
and vocabulary—that is, points where progress
is predictable.

to review only pronunciation.

Of course, advice for pronuncia-
tion should be included, but progress in pronun-
ciation cannot be counted on. Whenever it is
made, it has to be accepted as a welcome
dividend.

Classification of language laboratory materials
can also be made according to student activity.
However, it should be kept in mind that student

7) Marty, Fernand, Language Laboratory Learning,
Audio-Visual Publications, Box 185, Wellesley, Mas-
sachusetts, 1960.
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activity and the physical form of the malerials,
which will be discussed in following paragraphs,
are to some extent interdependent. Classification
by activity generally starts with the general
distinction between listering and speaking, then
the wvast number or possibilities for combina-
tions. Actually, it is rare that the student
speaks only, without listening either before or
after speaking. Practice in listening without
speaking can be valuable for improvement of
audio comrehension, for establishing a relation-
ship between the spoken and written word for
testing, and for development of skill in rapid
comprehension. main sub-
categories here: (1) listening only, (2) listening

There are four

and watching pictures, (3) listening and follow-
ing a written text or checking written items,
(4) lisetening, for test purposes, and writing
or selecting. Listening only should be strictly
limited because it has the inherent defect of
putting the student in a completely passive
role, and as previously stated, it is established
that the student learns least when he has a
Extended
periods of listening enduce boredom and rapid

passive role —does not participate.

: combine

: combine

: combine

: portion

: portion

: portion

: He's combined the two portions.
: He's combined the two portions.

HOe SRV ® S

: He's combined the two portions.

: I have a book.

: I have a book.

- I have a book,

: He has a book.

: He has a book.

: He has a book.

: He has some books.
: He has some books.

HY S0 0s

: He has some books.
AL -T2 <, ZOfo i, FENERN
oL Tws REENHSM) L5 350k T i MEd
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loss of attention. Some of the things which
can be presented for listening only are news
broadcasts, plays and poetry (from radio or
commercial recordings), documentary films, pop-
ular fictional films, folk songs, and popular
music.

With the addition of speaking, there are
innumerable combinations, and only a few basic
combinations will be given here.
established that immediate reinforcemet is
highly desirable, all examples will include rein-
forcement sentences. The students’ oral partici-
pation is usually considered to be one of three
types: (1)simple repitition or listen and repeat,
(2) memorized response or statement or “mim-
mem”, or (3) variation according to a pre-
established form in
“anticipation mode.”

Simple repetition or listen-and-repeat is with-
out doubt the most common type of oral prac-

Since it is

response to a cue or

tice. A few examples are the following (also
see page 5 in Bulletin No. 12):

T : combine

S . combine

T : combine

Bl TH5H, LBLEEEFliFEvIAneT 5L,
ORI TZE) chs, BEEASP LS VD
T 5O Tiddn v (REIMIETE). oBXofEL,
LaARITH S, LinL, N MG Bl Y 5 2 )
i, o2 FICHTHAEMEY bF o LB LEL 2T
5. FEOEBENORRIGIIE, T ORENAE L2
IThadLE, PRVENRS, Lichh - TERF RO
PRI E L < fa v,

EPEILEREA TV THE S #E (ZhEt mim-
mem rVv5 .37t H mimicry and memorization @
TR X, BEE L9 TR L ZEO PR ET S,
L LEFEICRl—## & ERFRICHETE¥L 2 L O VIR
b, ZOHEIIERICHENTHS, HARIAOHEIEL
XD, FRXTLIOSLIHFTREHTNE S, HFIX
Z OMMOME LI TOMOSFENIEHE b LIS, F
A, AfTOLHOMEELL TRV FO 1HTH S,

B1EE 8

#ififi - How's the weather?

Ffli: It isn't very good.

#ififi: That's bad news.

Fhli: It certainly is.
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¢ portion

portion

: portion

: He's combined the two portions.
: He's combined the two portions.
: He's combined the two portions.

e R

: I have a book.

: I have a look.

: I have a hook.

: He has a took.

: He has a book.

: He has a book.

: He has some books.
: He has some books.
: He has some books.

> HUS 030

wm

previously pointed out, mimicry of this
sort is “active” in the sense that the student
is participating (active participation). However,
in terms of producing language, the student's role
is “passive”—he does not originate any language
(passive production). Practice of this type is,
of course, essential. However, the time allotted
to simple repetition should be more limited than
that allotted to the other two types of practice

Bohm BIR-—RE
i : How's the weather?
Bl
#yfii: How's the weather?
#fifi: It isn't very good.
2 It isn’t very good.
Hefili - It isn’t very good.
#fifi: That's bad news.
224 . That's bad news.
Ffifi: That's bad news.
#Hfifi : It certainly is.
St It certainly is.

Bl It certainly is.

How's the weather?

FBIEm FEEOB

il : How's the weather ?
2 It is't very good.
Feli: It isn’t very good.
#ififi - That's bad news.
24 It certainly is.

il : It certainly is.
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since the student’s attention span is considerably
shorter when his production is passive in nature.
Long periods of simple repetition are, therefore,
undesirable,

Practice utilizing memorized responses or
statements (often called “mim-mem” meaning
“mimicry and memorization”) lies somewhere
between the active and the passive in terms of
production. It is, however, an extremely effec-
tive kind of practice providing the student is
not required to go over the same malerial for
too long a {ime. This type of practice is usually
based on dialogues or other conversational
materials although narrative can be handled
this way as well as certain forms of exercises.
The following is one of the ways in which a
four line dialogue could be handled in the
language laboratroy :

PHASE 1 Introduction

T: How’s the weather?

T: It isn’t very good.

T : That’s bad news.

T It certainly is.

PHASE 2 Listen-Repeat

ZOXERE, 2A0EL Ropl BN LR
ED#EESTT, BHHBT—FIckiAtr<&Tho, 29
THIE, TOMFEL LV HRCHZ 2 5 0 TR EE
WEOH T2 ADFEHEDE TV AT LEMTI T2 TT
Bl THr, RBiEmLEZE L, REQORWM T, %4
BN L ELE LTV AR5, HHEOBLT
i, PECHECHE2EBRORETOWIOHRESED L Ev
FOHADF 1L, TOHEBEENRY BN TAREMES
Ve 212, SFOMhO LTHEEODIZREDE LI
v W3, FERE2OERICE-EMNLHLT,
FoL&FEP0 &l 1R EICEL LD S, Hid i,
L LR 1ORECHaE S0 ThHhE, ik
B, [Tl BT, BUYETENELTL4H
Bhd, HIRATOMBEOE LITHEZECIED DL
FIZmbESMTH D, sGHD 2 TR T HHEEAN
TEHRVEC IR v, WEAIT S, 1. Jhen
Smashed up his new car. 2, How badly was his
car damaged? 1. It's a total wreck., 2. That's a
pity, isn’t it?

AfTEFHE LT ER2FHZZ{ 5 TLETOE
Bpbn 5, bLEFOSENH 1ML LTHEASKS
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: How's the weather?
: How's the weather ?
: How's the weather?
: It isn't very good.

: It #sn't very good.

: It isn't very good.

: That's bad news.

: That's bad news.

: That’s bad news.

: It certainly is.

: 11 certainly is.

: It certainly is.

HOH 0SS0 3w

PHASE 3 Anticipation mode
: How’s the weather?

2 It isn't very good.

o It isn't very good.

: That’s bad news.

2 It certainly is.

: It certainly is.

The dialogue should be recorded on the master
tape by two persons with quite different voices,
perhaps even a man and a woman. This not
only makes the dialogue sound more natural
but also helps the student keep the lines of the

= i W U

ZirithoTva0Thhud, 2 RMICASNC 2EL
VIRLZZHEBREVTHA D, LAL, 51 RiimTdEL T
IVt a8liLH 5, 4fTOHTEOBORBOE 1) 64
O¥FETHLLTLELT, 2 RIoENOMERICTT,
ZoOf, RE Lo T LY s REORENHIZEL S,
T1 S1 T1 S1 T2 S2 T2S2 T3 S8S3T3S34¥
T1 T2 S2 T2 S2 T3 T4 5S4 T4 S4

T1 S1 ‘TL T2 S2 T2 T3 53 T3 T4 .S4 T4
T1 T2 $2 T2 T3 T4 5S4 T4

#2 -3 Al aabERfERICRT,

T1 S2 T2 S2 T3 S4 T4 S4

5 1 OFEHF OB LFELLHE, RICFFHFOW GO
BEPLBLEDZIORIVETHELIE, &bizEOLROE
kot rtis, Linl, ZOBERFHIZ Lbo
THEphEZ LRI &, FECZOX 5 BfiE 200
25k, 1HOHHCETIEMELZZ L THS, W
itk 1 2D xRS & IROBFE~ L e V) B GEDE 5 25,
EREOREFEHEE AR, LL TOZ ORI OH
FTik, AFET4TIEEDLOBRRELIEL DL LI TH
DH. T, VWERSIEHAOIERCL, ZoROFEE
IR DEEN O THERBCHAD LI THD, b
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In the final
phase, as shown above, the student should gain

two speakers mentally separated.

a sense of actually participating in a conversa-
tion with someone. In the author’s opinion, it is
best to have the student always terminate with
the lines of the second speaker. First, there
is less probability that the student will make
an error; second, there is less confusion in the
third, the stu-
dent begins to identify with the second speaker
thus making him more of a “real” participant
in the conversation; fourth, if the student has
to take the part of the first speaker, it necessary
to establish an initial cue—perhaps a bell sound
or the word “start,” for example—in order for
the student to know when to initiate the first
line of the dialogue in the third phase. The
argument that the second speaker does not get
practice with questions is, of course, groundless,
e.g. 1-John smashed up his new car. 2-How
badly was his car damaged? 1-1{'s a tolal
wreck. 2-That's a pity, isn't it ?

There are any number of possible variations
of the procedure given above for a four-line
dialogue. If the conversation is to be introduced

student’s mind as to procedure ;

L2fmaslk, FOMEHMAEIMLLELELENSLT
Lo, BOoETLRL, FAFEI LT, EHEZLI, #
ElEOfTEENZ S LFELL v,

L LEERIC 2 B AL RN T, hotgdicsie B0
BoETEEs b o EAE TEmo R, -
DEMIZIELT, Blb-s T bhiBIcft, Thalzh
2T {BXOHETHS 5, RLDICHANBTFENT,
TOWATIFERREEZEDOEY { VIBLTE ->Th kW
L, BoTRHWTWTh 2w THLEM, ZZTHEERY
SEIGTHRIEL VLRSS, EOH LI, FAMICES
HEOZ LEEFAS 2 BT, SR (MEHE
i) RS hfe ks R ERD LS. TOFRNY
DEELE, XTHHZLLHD, WEFENRF 2T L
OFE (k) oL &, 1@EER1moLEL, £,
Hhvick-THRBILXDFESLETOLE LD VHS, L
T, EoMEORiEO S bo, T bEoMicTER
v (EdroFmIBc R AR )

1) g1 B (HEHD
(FRIZOWTEDLE S Z LIMER)
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as in phase one, it is probably better to have
the dialogue presented twice before starting
phase two. Some teachers, however, feel that
phase one can be omitted. Using numbers 1
through 4 to represent the four lines of the
dialogue, here are some possible variations of
phase two, any or all of which can be used
preparatory to phase three:

T1 T1 T1 T1 A combination of phase
S1 T2 S1 T2 two and phase three
T1 S2 T1 $S2 is the following:

51 To T2 T2 T1

T2 §2 S92 T8 S2

8§82 T3 T2 T4 T2

T2 T4 T3 S84 32

S2 5S4 S3 T4 Ta

T3 T4 T3 S4

S3 5S4 T4 T4

T3 54 S4

S3 T4

etc.

Presuming that it were desirable to have the
student take the part of the first speaker, too,
and then the part of both spekers, there would
be a considerable number of other possible

Tv (Ffifioo3) 1: Has John seen it yet?
Tv 2: 1 think he saw it yesterday.
(%2 I think he saw it yesterday.)
Tv 1: Has Mary taken it yet?
Tv 2: 1 think she took it yesterday.
(=g I think she took it yesterday.)
Tv 1: Have the boys done it yet ?
Tv 2: 1 think they did it yesterday.
(242 T think they did it yesterday.™
(25 1 JRm#s)

B2EE HE
Tv (Fhfio#) 1: Has Mary worn it yet?
4 I think she wore it yesterday.

Tv 2: 1 think she wore it yesterday.

Twv 1: Have the girls written yet?

228 I think they wrote it yesterday.

Tw 2: I think they wrote it yesterday.

Tv 1: Has Peter heard it yet?

SEHe o It hink he heard it yesterday.

Tv 2+ 1 think he heard it yesterday.
(FIERiz L THET 2)
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variations. However, in addition to the comments
above regarding the author's preference, it
should be pointed out that having the student
take these additional roles increases the amount
of time spent on a single dialogue. There is
usually less risk of losing the students full
attention by fairly rapid progression from one
dialogue to the next. Dialogues of four lines
seem to be the most satisfactory for this type
of laboratory practice not only for the reason
just given but also because most students are
seemingly able to memorize this amount of
material quite easily, whereas addition of only
two more lines can increase the amount of
practice required as much as three times.
Needless to say, constant changing of the
number of lines in each dialogue and /or for

each speaker is not recommended.

Probably the most effective type of language
laboratory practice and one which seems to
maintain a high level of student interest is
the “anticipation mode,” or variation according
to a pre-established form in response to a cue.

fiz] g1 B@E
(CEERDVWTEDESZ LRER)
Tv [Fffo ] 1: John wrote his lessons. (GF#372 9

259

Tv 2: Did John write his lessons? [Z84m2x 5
~EIL]

Tv 1: Did John write his lessons? (§ifk & e~D
FHD D)

Tv 2: What did John write? [(2240E 2 52X 2
DEERY)

Tv 1: What did John write ? [ififk & fe~@FH1 0]

Tv 2: He wrote his lessons. [“p4dE 2 5323
DRI

Tv 1: He wrote his lessons. [§ifk]

Tv 1: Mary wrote at the library. (¥if=/zFE2im0
D3I

Tv 2: Did Mary write at the library ?

Tv 1: Did Mary write at the library ? (5i{lk & ¥k~
DFEHRHD)

Tv 2: Where did Mary write ?

Tv 1: Where did Mary write ?

ELEC BULLETIN

By demonstration, in which the student may
or may not take part through simple repetition,
the desired pattern of student response is estab-
lished. After that, only a cue is given, and
the student is expected to respond as illustra-
ted through demonstration (and explanation if
necessary). The cue can be a sentence, a
repetition (reinforcement) of a previous student
presponse, a single word or phrase, or in some
instances, simply the number of the sentence.
The following are a few examples from the
innumerable possibilities. (The major possibi-
lities will be treated under classification by
type of malerial.)
PHASE 1
(student repetition optional)
Tv 1: Has John seen it yet?
Tv 2: 1 think he saw it yesterday.

(S: I think he saw it yesterday.)
Tv 1: Has Mary taken it yet?
Tv 2:1 think she took it yesterday.

(S: I think she took it yesterday.)
Tv 1: Have the boys done it yet?
Tv 2:1 think they did it yesterday.

Tv 2: She wrote at the library.
Tv 1: She wrote at the library.
(ZobiL 5 1HOWEEZD)

B2 EHE
Tv [Fffiood) 1: Mr. Smith wrote in the morning.
#2484 Did Mr. Smith write in the morning ?
Tv 1: Did Mr, Smith write in the morning ?
st . When did Mr. Smith write ?
Tv 1: When did Mr. Smith write ?
“E4: . He wsote in the morning.
Tv 1: He wrote in the morning.
Tv 1: The girls wrote carefully.
S£4: . Did the girls write carefully ?
Tv 1: Did the girls write carefully ?
¢« How did the girls write ?
Tv 1: How did the girls write ?
24k They wrote carefully.
Tv 1: They wrote carefully.
(AT RRICHET 5)
WOBITR, FEFEEER->TWT, 7—7THET
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(S: I think they did il yeslerday.)
(end)
PHASE 2
Tv 1: Has Mary worn it yet?

S: I think she wore il yesterday.
Tv 2:
Tv 1: Have the girls written it yet?

S: I think they wrote it vesterday.
Twv 2: 1 think they wrote it yesterday.
Ty 1: Has Peter heard it yet?

S: I think he heard il yesterday.
Tv 2: 1 think he heard it yesterday.

(continue)

I think she wore it yesterday.

PHASE 1

(student repetition optional)
Tw:1.:
Tv 2:
i o [

John wrote his lessons, (cue)

Did John write his lessons?

Did John write his lessons?
(cue and reinforcement)

: What did John write?

: What did John write?

: He wrote his lessons.

: He wrote his lessons.

—
-
(e R e B T Y

Tv 1: Mary wrote at the library. (cue)
T

B TNEA TR TR,

Did Mary write at the library ?

T 1

g

Tv 1:

Ty 2
Tv 1

Did Mary write at the library?
(cue and reinforcement)

: Where did Mary write?

Where did Mary write ?

: She wrote at the library.

: She wrote at the library.

(one more example)

PHASE 2

Tv 1
5
Thea

5:

Tv 1

S

Tv 1
i "85 |

B

Tv 1

S:

T

o

Tv 1

In

: Mr. Smith wrote in the morning.
: Did Mr. Smith write in the morning ?
: Did Mr. Smith write in the morning?
When did My. Smith write ?
: When did Mr. Smith write?
He wrote in the morning.
: He wrote in the morning.
: The girls wrote carefully.
Did the girls write carefully ?
: Did the girls write carefully ?
How did the girls write ?
: How did the girls write?
They wrote carefully.
: They wrote carefully.
(continue)
the following example, the student has

a picture book which he follows as he practices

2]

=

envelope

string

bread

S

belt

#(fih - Pictur Group 10.

/CE)/
5 1 i

#ifili - Number one. Does he haue many books ?
#fili : Number two. Does he have much coffe ?

28

(F4 =977 2 ) HFEmOBT, L))
i -
i -

S -

Number three. Dose he have many envelops ?
Number four. Does he have mtch string ?
/HCE)/

SERENEhOFFICHT 2ELVWEVWEF T
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with the tape.

PICTURE GROUP 10

2]

(from Taylor, Practicing American English)

“T': Picture Group 10.
/ pause [

PHASE 1

T : Number one.

T: Number two.

T : Number three.

Does he have many books ?
Does he have much coffee ?
Does he have many enve-

each number.
PHASE 2
T : Number five.
S : Does he have much bread ?
T: Does he have much bread? Number six.
S : Does he have many bells ?
(ete.)

One feature of this type of practice is that
the numerical sequence of the pictures does not
have to be followed (e.g. instead of moving

lopes?
T: Number four. Does he have much string?
/ pause /
T: Now please give the correct question for
{EEw,
E1R

¥ . Number five.
#24: : Doeshe have much bread ?
¥4 - Does he have much brehd ? Number six.
24 - Does he have many belis?
(7 &)

ZOBRXOME D 1 >08E L LT, BofsHECE
IPBEOENZ LTS, 3-4-5 L LB TOdhTI,
4-8-6-3 7z L LIERFEICEEIE T T 5. F—0fat
LbAva L&D, 2Tl e BEESERELEDES
TBLILENTES,

ZOBRKXOMETETLTSE L, HlREET, flXE
Koich2 T, FEONE Bz v EHoRL WD &
LEDFTHL ZLBLECHD, LEOENO 2 HITIE,
529 IEPHEE S 2 hER D 525, 3 EROHIT,
PllEx 4 2l LT, zo¥EHOR 5 v THh % much L
many BERFR2EHTL AL 5ELT, F0hbWE
FRL TV 5, —iiERic, ZTOEEO R HWLEEIIRD
BRIEHEPLVLOTHIEb SR EMBEEZE 54T,
ELVEETHEZFEoLICESSETErRAERLL YV,

ELEC BULLETIN

LL#M%E, £04RERBAFLTHEL, LAY
MR LTI VEOHESENFERTHLS, LiL, Th
BAREL ST A LOEEME Q&FELRrOLITL
(BT E - IIEEE, D 3oich B, FLT, Zh R
OEHRERTYL, BEAVEELIBCRLCESEE
WTHES Z L TE, BoSlikB LA E3RD
FERGHELEDDILNTES, £, ThHLLEY
BHBIAO 2 >F X3 22 ERF PSS L LARET
BB, 3200 LOE2ORFEHIEEFHBE2{ DT, 2L
AMEBRAONEZAVEBbhS, LAY, THE) L
W5 Z i, BB ERl LBy, R
ME1 TFYN] RIS MEREE ] FEaREE )
CHABSSEE | TCARRE ] Nimdases | MEERIMEE ] B
Tl THEREE] v REBRTSTEL{HORT
WEH, FREFREWVIZEILOTHY, Evbd 3
TS L3BH0ELETBALLS, EHR 2T}
M vz Lid®:, GO ATEEHTHVS
ZLlikFB, LENL,TUTFIRFET LD, LLToIE
IcEhAS B L4y - T 2 HPEEE, (ELEC BULLETIN
1255 Hi L UA524, 25,27, 28, 20 TR L= L o213 ¢
i) ol —mokt+ &y, @5k F—Fhox
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ahead from picture 3 to picture 4 to picture 5,
a random sequence such as 4-8-6-3 can be given
to the student. This often serves to keep
students alert and interested once they have
used the same pictures a number of times.

It should be noted that, in this type of
practice, it is necessary to give a sufficient
number of sentences in phase one to ‘'fix” the
pattern or teaching point in the student’s mind
firmly. In the first two examples above, only
three examples should ordinarily be required.
However, in the third example, four examples
were given to emphasize that the words much
and many were teaching points by having each
Generally speaking, the more
complex the exercise is in terms of teaching

occur twice.

points or type of response desired, the more
examples should be given to establish or “fix” the
proper language behavior in the student’s mind.

In classifying language laboratory teaching
materials by the physical form of the material
itself, there are almost limitless possibilities
for combinations. However, the major categories
are (1) exercises, (2) conversations or monologs,

(3) stories or narratives. Any ol these types

2— [RIEOFRPD L 126M) 3EMz, E%Ec
R B SEARITE 2. BEREh oI i IR
By, FEOKEEEDOSEMEShHERENILDL
Eff CLUIEA) #Y

We saw Mr. Smith vesterday.

two days ago

last Tuesday

on Friday

the day before yesterday

ZhgEN CUIEA) 59
Peter saw the movie vesterday.
on Monday
the play
attended
Mary

it (CLUTZEERD Y
She is reading right now.
They're working right now.
He's studying right now.

of materials can be used to stress pronunciation,
structure, or vocabulary and can involve almost
any of the types of student activities just
discussed. Also, it is possible to combine two
or all three of these types of language labora-

tory practice materials. The latter two cate-
gories seem to be easily distinguishable and
need little explanation. The word “exercise.”

however, is often the cause of misundertanding
among teachers. The words “pattern practice,”
“drill,” “expansion drill,” *“substitution drill,”
“chain drill,” “correlation practice,” “replacement
drill,”"transformation,” “echelon drill,” “seleetion
exercise,” and “generative exercise” are all
commonly used and considered by some to be
different from each other and from an “exercise.”
Here the author shall uss the word “exercise”
to include all of the possibilities just mentioned.
The following, then, are only a few of the types
of exercises (in addition to those given on page
5 in Bulletin No. 12 and pages 24, 25, 27, 28, 29
in Bulletin No. 15) which have been found
effective for language laboratory practice. For
the sake of convenience, the tape cue will be

given in the left column and the desired student

+%5, £, THLHOMERFECHEEBLTEDbER
BHERFLTLIL, BB THEESESo#lx
LTS By,

We saw Mr. Smith vesterday.

We saw Mr. Smith two davs ago.

We saw Mr. Smith last Tuesday.

We saw Mr. Smith on Friday.

We saw Mr. smith the day before yesterday.

Peler saw the movie vesterday.
Peter saw the movie on Monday.
Peter saw the play on Monday.
Peter attended the play on Monday.

Mary attended the play on Monday.

She reads every day.
They work every day.
He studies every day.
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response in the right. It will be assumed that

examples and/or explanation is to precede each
and that the student response will always be

reinjorced or confirmed. Also, these exercises
can be presented through simple repetition
or through anticipation mode,

REPLACEMET OR SUBSTITUTION EXERCISE

We saw Mr. Smith yesterday.
two days ago

last Tuesday

on Friday

the day before yesterday

We saw Mr. Smith yesterday.

We saw Myr. Smith two days ago.

We saw My. Smith last Tuesday.

We saw Mr. Smith on Friday.

We saw Myr. Swith the day before yesterday.

MULTIPLE REPLACEMENT OR SUBSTITUTION EXERCISE

Peter saw the movie yesterday
on Monday

the play

attended

Mary

Peter saw the movie yeslerday.
Peter saw the movie on Monday.
Peter saw the play on Monday.
Peter attended the play on Monday.
Mary attended the play on Monday.

TRANSFORMATION OR VARIATION EXERCISE

She’s reading right now.
They're working right now.
He’s studying right now.
I'm listening right now.

Transformation or variation exereises are

perhaps the most common and important of all

I'm listing right now.
o, BIAEREEE, BELZiiths+2To
BXOPTRL—ARNL, TERLEEZLOLVX2 X5,
It was awvailable.
It was steady.
It was convenient.
It was original.

Does he practice ?
Will he practice ?
What does he do?
Can he practice ?
Should he practice ?
What should he do?

They're studying.

What are they studying ?
She'll study.

What'll she study ?

We can study.

What can we study ?

ELEC BULLETIN

She reads every day.

They work every day.
He studies every day.
I listen every day.

the types given here. There are obviously a
multitude of possible forms, and only a few

I listen every day.
ozt E HICERORNFRETH S Z LIALNTH
Bhh, EOITLSEOHERIZTTIL LTS,

Its availability was imporiant.

Its steadiness was important.

Its convenience was important.

Its originality was important.

Yes, he does.

Yes, he will.

He practice.

Yes, he can.

Yes, he should.

He should practice.

What are they studying?
They're studying their lessons.
What'll she study?

She’ll study her lesson.

What can we study?

We can study our lesson.
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additional examples follow:
It was available.
It was steady.
It was convenient.
It was original.

Does he practice ?
Will he practice?
What does he do?
Can he practice ?
Should he practice ?
What should he do?

They're studying.

What are they studying?
She’ll study.

What'll she study?

We can study.

What can we study?

He left his briefcase at home.
What

What did he leave at home?
Where

Where did he leave his briefcase?

He left his briefcase at home.
What

What did he leave at home ?
Where

Where did he leave his briefcase ?

A e
John studies every day.
vesterday
righgt now
since June

RN T
Mary met us at two o'clock.
tell
tomorrow
them
assist

since June

Z ZTHOEHEE O Bic A h il TT, FHTFo#Eic
32

Its availability was important.
Its steadiness was tmporiant.

Its convenience was important.
Its originality was important.

Yes, he does.

Yes, he will.

He practices,

Yes, he can.

Yes, he should.

He should practice.

What are they studying?
They're studying their lessons.
What'll she study?

She'll study her lessons.

What can we study ?

We can study our lessons.

He left his briefcase at home.
What did he leave at home ?

His briefcase.

Where did he leave his briefcase ?
At home.
He left his briefcase at home.
What did he leave at home.

His briefcase.

Where did he lecave his briefcace ?
At home.

John studies every day.
John studied yesterday.
John is studying right now.
John has studied since June.

Mary met us at two o'clock.
Mary told us at two o'clock.
Mary will tell us tomorrow.
Mary will tell them tomorrow.
She'll assist them tomorrow.
She's asisted them since June.

OWTENTEE Vv, ZORTIAGED CEHRAATR
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COMBINED REPLACEMENT AND TRANSFORMATION EXERCISE

John studies every day.
yesterday
right now
since June

John studies every day.
John studied vyesterday.
John is studying right now.
John has studied since June.

COMBINED MULTIPLE REPLACEMENT AND TRANSFORMATION EXERCISE

Mary met us at two o'clock

tell

tomorrow

them

assist

she

since June

Here the author would like to point out that

he has recently seen in published form several
texts which utilize the combined multiple
replacement and transformation exercise in a
fashion which runs counter to the modern
linguistically oriented view that language prac-
tice should be based on imitation, linguistic
analogy, and inductive reasoning. In these
unfortunate variations, the student is expected

The girl went with the two men.

studied

Mary met us at two o'clock.

Mary told us at two o'clock.

Mary will tell us tomorrow.

Mary will tell them tomorrow.

Mary will assist them tomorrow.

She'll assist them tomorrow.

She's assisted them since June.
to respond to a cue which has its basis im
outmoded grammatical analysis. Not only is
this form of parsing now discredited, but it is
also psychologically the reverse of what the mo-
dern language teacher is trying to establish: an
automatic response on the part of the student
to real lexical forms, not to terminology. The
following is an example of this wunacceptable
type of exercise:

The girl went with the two men.

The girl studied with the two men.

HEEH TS THDN, TORL) LR FEEOFHE
SR, % ) SEOHE L A FIENEHEIC L &
SUTH IV, HRRBHNICZTTYL v 3R
HEIT-TwS, AfichZzetibh Ty 35HE T,
A RN REN O SCENREITE b Lic Leem AR BUR
ELHERTVS, M HELR25R 0TS

The girl went with the two men.

studied

AR & AT

HEET

worked

FIETEEM

FIEE N4

H ek

BREFNELEEST, LLTLY L ZLBIES
HTes IvEERRoAERKcET2dmasc Lict

2&¥RL, HAHEHCE
The boy studied.
his lessons

ELEC BULLETIN

RERMH 1T 0 T, ThikDLIEEIc L RAAEE
ERSEHOLH5 L LTS L, o% ) EREICH
LTTaL, HEDEGORICH L THEIREEMICKIE
EHIHLLTWEZLLEDRTHD, KIZZOEDEF
PR LEE VR R o fl 2R,

The girl went with the two men.
The girl studied with the two men.
The girl studied with them.

The girl has studied with them.
The girl has worked with them.
Hasn't the girl worked with them?
Hasn't she worked with them ?
She's worked With them.

Do

The boy studied.
The boy studied his lessons.
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object pronoun

present perfect

worked

negative question

subject pronoun

affirmative statement
Better additional examples, linguistically sound

exercises that have proved to be successful in

END BUILDING OR ECHELON EXERCISE

The boy studied.

his lessons

at the library

this afternoon

The girl studied with them.
The girl has studied with them.
The girl has worked with them.
Hasn't the girl worked with them ?
Hasn't she worked with them ?
She's worked with them.
the language laboratory, are the following:

The boy studied.

The boy studied his lessons.

The boy studied his lessons at the library.

The boy studied his lessons at the library this
afternoon.

POSITION BUILDING OR ADDITION EXERCISE

The boy studied.
at the library
always

his lessons

The boy studied.

The boy studied at the library.

The boy always studied at the library.

The boy always studied his lessons at the library.

COMBINED BUILDING AND REPLACEMENT EXERCISE

The boy studied.
yesterday.
worked

at the library

at the library
this afternoon

FFADLE, B4 nEeE
The boy studied.
at the library
always
his lesson

> F R LAASE
The boy studied.
yesterday
worked
at the library
on Friday

D ER LIRS
The man wrote.
vesterday
to his friend

next week
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The toy studied.
The boy studied vesterday.
The boy worked yesterday.

The boy worked at the library yesterday.

The boy studied his lesson al the library.
The boy studied his lesson at the library this afternoon.

The boy studied.

The boy studied at the library.

The boy always studied at the library.

The boy always studied his lesson at the library.

The boy studied.

The boy studied yesterday.

The boy worked yesterday.

The boy worked at the library yesterday.
The boy worked at the library on Friday.

The man wrote.

The man wrote yesterday.

The man wrote to his friend vesterday.
The man will write to his friend next week.
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on Friday

The boy worked at the library on Friday.

COMBINED BUILDING, REPLACEMENT, TRANSFORMATION EXERCISE

The man wrote.
yesterday

to his friend
next week

The man wrote.

The man wrole yesterday.

The man wrote to his friend vesterday.

The man will write lo his friend next week,

REPLACEMENT AND WORD SELECTION EXERCISE

We spoke to him at five o’'clock.
the morning

Thursday

October

They need a pencil.
envelope

money

ashtray

paint

She was afraid of the man.
angry

cruel

patient

We spoke to him at five o'clock.
We spoke to him in the morning.
We spoke to him on Thursday.
We spoke to him in Oclober.

They need a pencil.
They need an envelope.
They need money.
They need an ashitray.
They need paint.

She was afraid of the man.
She was angry at the man.
She was cruel to the man.

She was patient with the man.

AR USSR
We spoke to him at five o'clock.
the morning
Thursday
October

They need a pencil.
envelope

money

ashtray

paint

She was afraid of the man.
angry

cruel

patient

FRORBICEYDITHZLELELTE, WA —7T0
FIAEEBO L LEAE (Z #uid TEEMEahEEl £ 2
[EEfETEE Evbhd), BXIUREREANOTE
OHEOEEOHENOMETH D, D2 2081, H
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We spoke to him at five o'clock.
We spoke to him in the morning.
We spoke to him on Thursday.
We spoke to him in October.

They need a pencil.
They need an envelope.
They need money.
They need an ashiray.
They need paint.

She was afraid of the man.
She was angry at the man.
She was cruel to the man.
She was patient with the man.

WiZKEL i REATYV 20, &b BRI ikE
LEIPOEYLEITHST, FHEOZOBLHFRFERS
OEFEICHET 22 OHEE ML LRBFETHDH, Thik
HT 5L AR BRI ICEEL TEofEDb Hith D,
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The final concern of this essay is the matter
of (1) group laboratory attendance vs. individual
laboratory attendance (often referred to as the
“library method” or “library system”) and (2)
the various forms of pacing, both group and
individual. These two matters can be either
largely independent of one another or highly
interdependent, contrary to the notion given by
many articles and books on the subject. The
most important governing factor is the procedure
in respect to materials—whether or not each
student must satisfactorily complete a fixed
amount of work regardless of the time involved ;
another factor is the type of equipment available.

Regarding procedures, there are three major
possibilities. To smplify the presentation of
these procedures, a program of 30 one-hour tapes
for a school term is assumed.

(A) The student attends 30 hours with no choice
of material. Tape #1 is for the first session,
Tape §2 for the second session, etc. The student
covers either (1) whatever amount he is forced
to practice (sometimes referred to as “lock-step
practice) or (2) whatever amount he is capable

of practicing, regardless of performance. This
type of practice is usually done in groups but
can be done on an individual basis.

(B) The student attends 30 hours but at each
session, covers only whatever amount of mterial
he can, satsifying performance standards, from
the particular tape.
proceeds from exactly the point where he left
off. There is no requirement as to how many
tapes must be completed. Each student will
terminate the 30 hours having covered a diffe-
rent amount of material from that covered by
other students. This type of practice is done
about as frequently in groups as on an indivi-
dual basis.

(C) The student attends whatever number of
hours is necessary to complete the 30 tapes.
At each session, he covers only whatever amount
of material he can, satisfying standards, from
the particular tape. At the next session, he
proceeds from the point where he stopped at
the previous session. Each student will attend
the laboratory a different number of hours, but
all will complete the program of 30 tapes.
This type of practice is usually done on an

At the next session, he

2%V, FFECHERMICEEL—EROFEEE LS
KUELL O RS Coeii 35 2 L ERDBEnENLVH T &
Ths, b 120BEHFIMEHT s EBOHNATH S,

LLE#FHOEDHHIZ2O2WT, 320FLFENRELLN
5, BiZEMREE TS0, e s T AT 12830,
HEILEEOT—7 L {ET S,

@) FAZEATHEMEERZ LALIC, 30EHMERT
He F=7HF1LAF 1O 0EE, —HF 21152
EEDR¥EL VI CHAWTHD, FEE, TERTEICH
Ak HFEREEYIZ L2l L Eh 3 oY ke
% ((EEHREHE] Livdbhd) H, 2hiEfEogT
HRar#dEaELakizd 2350l b6enhThs, &
OROMBEIZ, HETHEILIORLE25THL,
ADIEBTHHEDE,

(B) “FA 330G+ 228, BEOBEIASD L
DHATHBTF— 7O BN hs ootz —
EAREL LORBTEELTw L ., RoRMICZATEE Sy
Bt SR OFhHHEALTY L, RO F—FE06411
T byl iRivE STy, FHiE, FhFhibo
S OEER L B o o RO RS 5T, £ 030
EHRLOTHD, ZoHFEERE, EH0BETLEAD
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© ZAFEOTF—FT 0D LT SECMAMTLL
B LLICHEY 2, fiBlo@# T, Bo0%8s
DF—TDPLNEFECE—EKBLL ORI TTEES,
ORI TR E 558 - 7o b E725kic e, 4
TLICL L~oHEHEIIRREM, T—730FKL VRS E
DTS T LELFENREETS, ZOHBEEKIEE29
EREETiTAbh S, EMEETLENCHEEZRL
T, Thetsz LinTE3,

ki3 oniEnHizit, &6iCE L OB CELES
bEDTESZLEHACHATHES, £ DL H, BHEFT
EbhTWSLLOY YT ATHRSICALLEVH LD
Bk £ (zhv, BEiCEFREBOoALLE, =TT
Bz, ThoOEARRFUCER LT, REBICHIO¥E
BEAEDERICES X oA oA S A SR
HA~ERIBELTITLSETHD,

WERIR o %, 525 [HEEGEEE] L XU, B, (©)
R % 505 MEPHEE] L XA, A, foflo i
BLBEZLHE,

(1a) FEFEHOHET SHEHMOSRPLTORTEN

D HA TIRT E e\, S2AEI1E, 325455042
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individual basis but can be done in group ses-
sions with extra individual sessions as required.
Obviously, there are many possible variations
or combinations of these procedures. Indeed,
ultimately it is probable that no two existing
language laboratory programs are similar in
every detail. Teachers and administrators must
first become familiar with these basics and
then proceed to develop their own variations or
combinations designed specifically to meet the
needs of their institution and their students.
Procedure (A) is usually referred to as “group
pacing,” whereas Procedures (B) and (C) are
usually referred to as “individual pacing.” Pro-
cedure (A) often takes one of the following
forms:
(1a) The student has no control over the
amount of material he practices nor the rate
at which it is presented to him. He listens
and speaks for the 45 minutes of the usual
academic hour, or:
(1b) the student practices and records with
material presented remotely for seven minutes
and then has eight minutes to rewind and
listen back. There are three such 15-minute

periods in the hour. The student may not
have finished listening back before the next
remote transmission occurs, especially if he
has rewound at several points, but this is
considered unimportant,
(2) The student receives a 15-minute remote
transmission during which he listens and
records, or he receives an individual tape
with a pre-recorded 15-minute master voice,
and he listens and records. The student then
has 30 minutes in which to listen back and
correct as many errors as possible or re-record
as many times as possible, all at his own
discretion and rate.

Individual pacing is, in theory, by far the
best procedure. One of the tenants of progra-
mmed instruction is that the individual student
must be allowed to proceed at his own rate.
This is based on recognition of the fact that
all students learn at different rates, and instruc-
tion, therefore, fails when it is presented too
rapidly (or slowly) for any particular student.
King® comments that in this system, the

8) King., P.E, Study on Modvrn Language Labaratories,

New York, Magnetic Recording Industries, Third Edition
1956.

#EMG, ZofHoEicMl ZLFET I LcEST
5,

(1b) ZAHRAHOFBLAOHINLRLNTL 5 74
oz O VTHE L cheiET5, 2L T, Kkos
SlcEhEEREL T AR, 1EModiz, Zo
X5 IRt Lot 3 EH S, FEE, hoREN
HESETIARMEELAL DL Ldyv, BT,
VW oo RN EEL TWAE LE S 255, LR
R - LABREAOTIEHAVEERATYS,

(2) FAERISMOEEFEFELZT TSSO T E &
AEEFTSH, EEnlt - TISAM o oM & 55
LThHAETF—7T2MlAzZLELT, ThEelELLEs

BAOFERT TS, FERZ0bL0HMEL 6NT,

ZOMIZVEORTEMEELT, HAOELRWET
E5RVELITIEL, ERRMELKEALLEBT, Z

hid+<THHOHL ALY OFEETTLOTHS,

EAEEE I35 Z & RERAICHREO L il B TS
Do 7 ud I LFEHORAEND 1 2%, FEAEICASIK
LHHETCRICEEHIZLTHE, O LR, FEO
FEREET <STIEREZLOTHY, TRl oLz L
- TLIFENET £(E T )5 L 2 oS T
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HEVOFEOBH-LLSV TS, VRO 8)
lckhd, ToFXTIRPER M7 7 2NOMOEEDE
HlbwvicLifshs 2 L v, fEROEENE oF
B Th-OLREIRICLT, LLLEHENS—REEE
OHEOKEEL 20 THE, TLT, FENSERONE
WIAT-> THEEL VL, Bfdizflvicz® 5 18

[R172D, Soicfsvs L2W/<-0+250L2LH
iz, ¥4RLL (FOREE) 7o T, &bl
ezl (15 1EM] oTh3.)
rzobofaiskii, §5ETha{EEniER)l
MELHAOALEVTEELTLBZILTHS, mki
EFOREER I N—FEEEE LD LR TYL, ZoEFHD
LR 2 2EThD, iz, Fr—7EEE0
LT, PREEATZEERBE TS (225 READ®D
i2)s b L, B (BFEEN) FEEO D ORENE S
dhif, ZivoEER - FITBEV2Z FRIZMAL
T {#ENExbhaz bichsd.]

H =T OB DI T B b, BEEEEOLE
PHABIZTE TAARELE - HENHEOI D Iz,
EABHEEE I X 5 O RFORERTH S Z LIdEE 5 =L
by, LsL, BEEMH0FELIRAENAE LT
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student “is not bound by the progress of the
other members or his class. The language
laboratory, or the individual booth, becomes the
student’s audio-library in the same manner as
the conventional library is his visual-library.
And just like he goes to the conventional
library to take out a book in order to ‘see’
again what he has heard in class or in order
to ‘lock up’ additional information, so does
he go to his language laboratory (the audio-
library) in order to ‘hear again’ what he has
heard in class, etc.

“The obvious advantage of this system is, of
course, that the student’s progress depends
entirely upon his own talent and initia-
tive. The wvalue of this advantage should
be recognized even if the school decides to use
the Group Study Method,.... Especially under
the Group Study Method it will occur that
certain students will fall behind (illness is a
cammon reason) and if some facilities exist for
the Individual (Library) Study Method, such
students will have the opportunity to catch up
and keep up with the group.

Where a small group of students is involved,
or where a highly flexible and well-manned
instructional program is involved, individual
pacing is, without question, the best method of

instruction. However, group attendance, in the

opinion of the author, is the most practical and
workable choice for most schools, being limited
in class scheduling, budget, and personnel as
they are.
preference : First, there is a rather intangible
matter—that of group spirit. Students attending

There are several reasons for this

laboratory sessions in a group seem for unac-
countable reasons—perhaps competition, pride,
or group identification—to have a sense of resp-
onsibility in attendance and more of a need to
perform than the student who attends the
laboratory at his own chosen time and alone.
Second, there is the administrative matter of
having more control over the progress of an
making for a more
positive and coherent general program. In this
connection, many schools using the library
method have found that students develop a
certain apathy about attendance and desire to
progress. Third, another administrative concern,
is the fact that the number of copies of each
tape that is necessary, or in lieu of this, the

entire class or group,

number of laboratory technicians and master
console machines necessary becomes highly
costly. Finally, under the library method, the
program becomes complicated and expensive in
terms of scheduling, record keeping, and
channeling of information from the laboratory
to the individual teacher.

LDONEL OEROBIRTHEOT, FoEbviciRS v
—F LI L LIt S 508 b BN T, £25 %
CPLHETHHLEHIELXD. ZOFNIVETEE
Hit#ohdbs, ETELE, EvoptvaidBicRa
vz &, 2% VMRS s S5, S Vv—7T LL
BECHFm T ¥ECE, FEErZLI—B Tl
SGEBEN HEOLED, #HAR—IZX-T g o
H{EERAEL, BOBREALRERICES O L DTLL I
TLAEEIN LRV ET LI ETHRENEESLHT
hH, E2OMELLT, 7 AERRIN—F2EDM
koL Ty s EsiAAERARLEAT, X VBN
RB—H L c—fEEHEicHF ST 5 v o, HELEOM
BB, 2vTHYEL, HEhHEEHVTw3%<
OFEFETR, FERLL~0MEL, EiE~0EKicHL
THHMOMEFREFX 2L THRTVD, E3IL, ZHb
BELOZLTHEN, LBLTE3ET— 702510
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H & il 5
BEEOHRE

(4)

E K # W

V. F & Gk

2. Y/z/ & Efz, dz, §, %/

fiEl I/c,s,z/ 20 LB L TR RiFi-, HH
BARESTH-720T, LbHivbYEY L5z itd 5,
03 20T FERITRIPEEELOWMBR T & LAF
LLTOL DD N—FIE LB HATWT, /[fc, s/ B
MEME LAE), /z/ BIHEHELAFE LT 5Y
/e, s/ X TRERE : BRER) OBWIZY - TFESE R
A, [2f KBy TR ZOREBIX irrelevantiz $ il

/et /s/ Twvd. #-T /z/ OF
i3 B OMMERIIEFEIXY, #
P B Ak y, XEPoEIC
¥ F X b LT o ME
- /2] BWTa2biThs, BT

SHITAARNC L - T HFOHHERSE /2, 2/ & HHEGER
F /dz, i/ OERIZEIEC HREFMICL RS REERT
HHEVWHZLTHS,

Jz/ : fdz/

rose——roads, cars——cards

(% : [/

pleasure——pledger

J/z/ KR EARN Y E Tk iR EE, TEEAN
FHETHEBTCEL vz s, BEIUORTHE -2,
RN CIIBSEEY, FREAON /N o TR EETICRS
B, WROERIEIFHY, BEEFOEL T2 BRI
TOHFFREEEARMTH Y, BEHETLIARSHERTOA
HEv, BEOHETIE /of LMEEHEIEETHD, B
L7Vl R TZF4 ) KELMZ LS. HE-TH
KHCHT B Mg oxEb Efz/ BT SH00
PAEFECERY .

A ETIRREN CRSERETFOL 2> Th 58, &
Lo D LARECRMRTCADLITHD. LR
G THATEFORBIIR] 1A oh s3aitso Bi
SADONHEKD 7+ 7 o4 —ORFCI 79 /7=,
Tt OIF T AERS L THEMESHBRED
HELZ S5 RVEEDY - ) LeHET] BEShd
OThHDidd [V BHLNEEETLE-Tv5, K
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7@ [dz] r [z21 @3 ¥ FAhix Ernst Pulgram,
Introduction to the Spectrography of Speech,(Mouton),
p. 165 OITARICA BB THEELIZ,

Wiz E/zi, zji/ 3 J/zif [(@F], /zi/ [dg] o k5O
Ehshaffarbds, Zhid Efz, %, Ji/ORRE
5ZLTHY, BAroHBEOVE2TH S,

/zif = [iif

z [zi:] —g, zig—ijig

FEDOMRIE

I I CHEMBOTFEOMMEOEICL>VWT—ELTE
oo BRI EiF Yz @ fz/ BEFREACE
D3ERXBH DM, HWicks /i i/ CEELTESLELO#E
s, Rz L Tho L 5 LREREERL b5,

/s, D/ ~I1]

fe(iy 1D/ gl ~[tf]*

/hQ, 3/ [gli/h(u)/~[d]

/h(, 3/l

HEIFO /si, zi, hi, hu, i/ 72 22T 0k 5 R FIGIER
LRV, FHhEN [sizi hi hu,ni] THo, —OHE
% [AAFOFHFREFEOTFIRESTMIHENTH] &
VA SIZRizv, ChiZAAEOTFORTL—AICHE
HEVBCEVIFRL LSS b0 LEZ LD,
BIBEERCL 9 THE, FrEBRHBELTHLLRAE
La_BADATGE BETE REBEL hoedl, /m/
BN GV L BE v,

3. E// & Ve (4,1

E/&/ () i3 J/e()/ [pg], /G [EN] (Z 2 [tI]123E5H
XD OB LEEPRE ) TRERL GLIEALDL S,
—ifflvFci E (] L Tl i A2 vk 5 icl
A%, EEicvaE ER)] ofiEoRAgiEsSeR
<, BRI [EeFa) 2460, —FHelobk &
WAl EHT 5, 20X EMERFLECREVE,
WX /8 L [/ ORstRAhehLEEEETSIL
BiEVTHBH, Ll Eltf)] ofkdicele Avsz
LiAEsE ChS Lz hEhv, E/E 0%
FBL Tk, FPRESLEZTLL, oBEAD
2rX5icTakiv, HETEO—MMNFHHL LTRTE
Wl FTarzLbEhTiRiabiv,

4. B/ 136 -
B/, 5/ | 220D

v [si/ 2 [Jil LREEASO0REMTH LR, HPED
Ef & J/cQ)/oFH LFETLT, EA/U & T &
LTy, EEVFEAFALF->TWS0IZHLTH
AFOHIZE MBFE] 2H-Twd, I/sif ik ] ©
ST [si] L\ HMEO BEEEO (T2 iz
WHEFLLTERIERETIR AV, e LTRELA
WEEOEV AT HIZEERMTSETHES I,
LizzEF E/Z2/ 5] 1k /8 OBFHETHY, REROE
EVNLETH S,



WIED L5 4 >OBERE /f,v 0,5/ REFRFICLL
FEFRLECLOTH Y, ThEZFic—RRIcF &R
IbhTwa LBz bN 5, MBEITRRCRBETEE0Y
IMEVWHILTH D, BFFTFFORFIM-DOBEYT
BDHLE SN, TORBUTEREOSEICIE, BERSGR
Nz b, BEEoSERMAE-Z LA THDIh S,
5 E/f/
- } —am

E/f/[f] iz#tL THAE® ‘conservative’ L IEH Tl
7 /hu/ [dw] #{GH Eh B A2, ‘Fan' [fen] X
77 v [bwaN] LB, —F ‘advanced’ REFTIXZ
A [PaN] LB, ‘Who' [hu:] 13 [du:] Libh
Fv. X E/bi/ & [gi] LibhRdv, EEOD ‘D T
F AR SCHEA O T Ic s = 2R Y
& [h] BELshsorFETHLS, HARLFOTHE
LE-Tedhid Haboo W & BFT5 sz
DTREMLZBEPLETH S, TRRICHL T Martin
Joos, The English Verb, Form & Meanings (University
of Wisconsin Press, 1964)iXik@ L 5i2F 5 (p. 208),

Before vowels the present-day situation is very
simple : when that vowel has wweak stress there
can’t be a spoken % in any kind of English today,
American English or the Queen's English or any
other; when the vowel has tertiary or major stress,
the & is spoken in all standard English and in most
provincia! English— (55O Tid 4 H @ St
THHMTH S, ZTORELEMBTH ML 4 Y HIEE
THHEILEAX N ATGETHHI LIEFETHHHILED
ALY ‘N BFEIhEL., CORENB=ER
D B\ OSSR ' R T ORENTER
PR OHEFEICB-TREEND.)

WCEHES T, ‘Give her another one.'! @1 5
G W BELTELD FE ‘giver’ 4L bLiED
EvEE S (p. 208),

when & drops out in this way, the word is at-
tached firmly and without a break to the preceding
word. This is true in e/l English.

HASADOFEETIE ‘his, him" % [giz], [¢im] L7/ b
FTVOTIOLHIFICERELETDL D,

6. E/v/
E/b/ p —3n

E/f/ LWTLT /v/ 13ESRY Bl EL{T5L5 BE
5, I/b/) EREMTIREAS W BF TR ERTLL
T [8] (MEEEE) whatElys s,

FWhZLZTAT r2y b@ v [vi 2 [biz] ki
5 [bwi]/bui/ i2h Bk (2) SAEEMSELR
BhLs. RBEMOPICE 25, Thi [Vr—] L
SERABEORELRL L0 LB S, R D L
ORFEEMBT Z2ERAOETH I LV EL NS, Piziddr
7 [v] EHERS [vai] L F-TLESALDL S, =
DNELOFEOHT [viz] ZAV-H L Tbwi] @z ki)
LHEEZxNhD, ©

7. Eja/

E/s/ } ~—d/n
8. E/8/

i —

TOMIGXEEEEEZELEVTHD 5, /0, 8/ OfFEE
TRELEEZLDX S ICHEET 208 EETH S0, el
M ORECREERIEERICO - ZATHARBIRRLE
VOREETH D5 SRERETE L TRESRIZETS
BThd, LEHFBCREECETSHS [tosa] iz
BH Y, FREFHMILHICE [efa) MH oRBTERH S

b A T
9. EN/
i } —3

J/e/ iz 9 HAESRS 2, (LF «» T055 2%, [,
U ET (0], PAYY (dr], EEEEW (1], #i%F (1) AT
bB, MERIZE->TLELRLS, WFholdE&t E/L/
OREHRERAIC L BEMICLEETS 5, BEHMICEX
T A Y 2RO EEofsEkLe B/t 2 E/ir/ 2
MEREohsz b5, E/Md/ PREFHTEESHD
Y Efr/ CHERELNSZZ LD S, J/r/ 33K
ARiREBLPREE L /I CHEREERBEVLEOT
b B, Fokdkic E/r/ i1EEERAEE L] MEdETH D
A5, BT [ AMbhaZ L35,

(BiRAEN#IZ - ELEC FIRA)

1) BREfpuEr MEY¥ o BIEE] A, ppo 360, 314,

7 2) Zon#EEoRGHEROE VA, BEoktETREEST
[dzi], [si], [tsi] IS FICh BT L2 5. HREROE
HIZEBLOTESD 5.

T 3) BREGPUEl [EEEOHES p. 289,

#H4) FEHER MEETw558) (5UERE, 1965) p. 188 2k
B EEIROE N SRRz T TH - - 1] ov
it [val TRFESNS L5, EEIERIKEYOT P4k

ETOFEFTHMGIZRNIC L 5 EERIISGEOSES L ) M D
S ofo. HEHIZEZ [P ] s [pe] [di-] »
FIEBIcRSTWT, 7 ] A3 Laiban,
YRR EHEL, (D] o2 ET<EL0TH B,

2k 5) JREBmAR VEIMEE] p.95, —HILi R R X huEiig
Tit [t] 2% [0] ICE BEShH LS (THELMMNE
=80 FAUE, p.3T4),
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I came to Japan in June of last year. Up until
that time I lived most of my life in New York
City. As you know, New York City is the
major city of the Western world. Yet, inter-
esting as it is, it does not seem to me to be as
fascinating as Tokyo. New York has only two
or three places which are pleasant for shopping
and entertainment. Tokyo has at least 20.

I studied English Literature at the City College
of New York. At present I am studying the
Japanese Language. Every day from 9-3 I
attend the Japanese Language School of the
International Students Institute. This school
has educated many foreign scholars. Among
them, Mr. Jacques Mosher (a member of the
ELEC Faculty) is most distinguished. [ have
been attending language school for the past
three months. Most of the other students are
from South East Asia. Since they have all
been exposed to the Chinese writing system, Ka-
nji is not too difficult for them. For me, read-

ing and writing Japanese is enormously difficult,

Each day I leave school more confused. And
each night 1 come to ELEC to teach English.

1 hope that I have learned to understand the
problems in learning English through my own
difficulties in studying Japanese.

After spending one year at the school 1 expect
to commence the study of Japanese Classical
Drama. I am especially interested in Noh and
Bunraku. The Language of Noh is very difficult
to understand. And I was told that the Japa-
nese themselves donot understand the plays. Is
that true?

I live in Tokyo with my wife and two chil-
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dren. My daughter, who is five years old, is
learning to speak Japanese very rapidly. My
son, who is only 18 months old, can barely
speak any language. We live in an apartment
in Minato-ku. My wife has learned to shop at
the Japanese markets and can cook fish quite
well by now.

All of us like Japanese Food wvery much,
Carrie, my daughter, likes Go-moku Soba. My
favorite is Oden. I also eat Yakitori, Tonkatsu,
Sushi and Sashimi. Eating raw fish is a very
unusual experience. In America I would never
dare to eat raw fish because I never could be
sure if it was fresh. In Japan I am always sure
of the freshness of the fish I eat and never
have qualms.

In New York City it is possible to eat a
large variety of foods. There are even a few
Japanese Restaurants there. Now that I live in
Japan, 1 realize that the Japanese Restaurants
in New York are a fraud. They serve Sashimi,
Sukiyaki and Tempura at the same meal. It
doesn’t taste very good and is quite expensive,

As you can see, I enjoy food very much,
One of the best things about Tokyo is its res-
taurants. I am especially fond of Oden. I even
eat it in the summer. The best Oden in Tokyo
is served in the basement of the Matsuzakaya
Department Store in the Ginza. And the worst
can be eaten in Shibuya any time after midnight.

I expect to live in Tokyo for another three
or four years. By that time [ hope to have
developed a reasonable fluency in Japanese and
to have learned a good deal about Japanes
Classical Drama. Ganbarimasho.
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