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LINGUISTIC SCIENCE AND THE TEACHING OF ENGLISH

In examining the relationship between the science of lin-
guistics and the teaching of English, my principal purpose
is to try to summarize the contributions that linguistics has
made, and may continue to make, to English language
teaching. 1 am quite aware, of course, that the relationship
between the two disciplines is not onedirectional. In its

historical development, linguistics has profited immensely

Charles T. Scott

from the language teaching profession, and it is not wishful
thinking to suggest that linguists may look forward to
{urther contributions from language teachers in our quest
for a fuller understanding of human language. The language
teaching profession, moreover, has equally much to learn
from other disciplines, such as psychology, as it has from

linguistics. Linguistic science, therefore, does not control
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the only body of data which is of interest and relevance
to teachers of English, but the information that it does have
about language in general, and English in particular, is
indispensable to the language teacher.

The relationship between the science of linguistics and
the teaching of English, is so well known that it is taken
for granted. Today, no discussion of English language
teaching problems fails to make reference to the views of
modern descriptive linguistics, as though the latter were
something of an oracle which must be consulted from time
to time, Yet, just because the relationship between linguis-
tics and the teaching of English /5 taken for granted, it is
often thrown out of focus. It may be worth our while,
therefore, to re-examine briefly the connection between the
two disciplines.

The relationship is, first of all, not an inevitable one;
the two disciplines are quite distinet in terms of their
goals, their procedural assumptions, and their practical
methodologies. But in the recent history of both discip-
lines, the relationship between linguistics and the teaching
of English has been a close and fortuitous one. Certainly,
much of the theoretical basis for modern methods of language
teaching has been formulated on the principles of descrip-
tive linguistics. Advances in linguistics, on the other hand,
have frequently emerged from investigations into the pro-

R - EREPLEFBHT

blems of language teaching. Each discipline has made
contributions to the development and refinement of the
other, but, in doing so, neither discipline has had to forfeit
its independence. We know also that both linguists and
teachers have been quick to insist, sometimes rather loudly
and bitterly, on maintaining this independence. Language
teachers have not particularly enjoyed some of the chafing
criticisms they have had to endure from linguists, and lin-
guists in turn have sometimes been too defensiveabout theirown
position, so that we get the impression occasionally that the
relationship between the two disciplihes is one that is more
of an uneasy truce rather than an amiable cooperative effort.
Such an attitude, of course, is one that we must deplore, if we
are to be realistic, since it can only work to the detriment
of both disciplines.

vears ago, because the most recent direction of modern

This is even truer now than, say, ten

linguistics has been towards the construction of a formal
and abstract theory to account for the language learning
ability of the normal person. Yet the occasional failure to
distinguish properly between the goals of linguistics and
the goals of language teaching has led, I think, to some
misleading notions about the relationship between the two
disciplines. The very label ‘the linguistic approach to teach-
ing English’ sometimes creates more confusion than clarity.

A language may be studied from the point of its function
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LINGUISTIC SCIENCE AND THE TEACHING OF ENGLISH

as a means of communication, or from the point of view
of its structure as a highly symbolic code.
teaching is concerned with the first, linguistics with the

Language

second. The adequacy of language teaching is measured by
the proficiency with which the learner uses the language;
the adequacy of a linguistic description is measured by
the scientific simplicity, consistency, and completeness of
The goals are different, though the data
from one discipline may be useful to the theoretical formula-
tions of the other.

It was suggested to me recently that in Japan it is very

that description.

difficult to apply the principles of modern linguistics to the
teaching of English because in many schools students must
memorize such textbook definitions as: ‘A sentence is a
group of words that expresses a complete thought,’ and ‘A
noun is the name of a person, place, or thing.” Complaints
such as this reflect a clear misunderstanding of the relation-
ship of linguistics to the teaching of English. The tradition-
al definitions for the notions Sentence and Noun may be
called metalinguistic statements, i.e. language used to talk
In this sense, they are no different from
‘A sentence is the
‘S—>NP+VP,” or ‘A
noun is a linguistic form which can be inflected for number

about language.
other metalinguistic statements such as :
smallest unit of full expression,” or

and case,” or *A noun is a structure which is dominated by

a node NP in the phrase-structure rules of a grammar.’
The quarrel that linguists have had with traditional gram-
marians has nothing to do with the inclusion of meta-
linguistic statements in a grammar, but only with the
adequacy of these statements. The linguist, therefore,
may be dismayed by the procedures of analysis which underlie
the metalinguistic statements that the student is expected
to memorize. But, regardless of which metalinguistic
statements are included in the grammar, we all know per-
fectly well that the student’s ability to recite the descriptive
rules of English does not guarantee his ability to use Eng-
lish. No matter which definition the student learns for
the notion Sentence, he will have accomplished nothing
as a learner of English if he is unable to understand, speak,
read, and write acceptable sentences of the language. If
we assume that the ‘linguistic approach’ to the teaching
of English depends upon the kinds of metalinguistic state-
ments that descriptive linguists prefer, then we have failed
to understand both the relationship of linguistics to the
teaching of English and also the most fundamental prin-
ciple of modern language teaching. English linguistics is
concerned with the analysis and description of the linguis-
tics code which we call English. For this purpose, it is
also concerned with the ways in which this description
can be verbalized, and it makes little difference if the verbal-
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ization takes the form of prose or of mathematical symbol-
ism. The teaching of English, on the other hand, is
concerned with the learner’s ability to use the language;
whether he learns also to verbalize his knowledge of the
language is of little consequence. For teachers of English,
it is important to distinguish between these two objectives,
for it is quite certain that success in teaching the language
18 in no way dependent upon the form of the grammatical
statements which may be included in textbooks. The primary
objective of the English teacher is to teach English, i.e.
to help students to understand, to speak, to read, and to
write the language according to the accepted conventions
of the English-speaking community—to be competent users
of the language, in other words. If it is the case that
certain university entrance examinations also demand that
the student be able to parrot indefensible definitions and
statements about the grammar of English, then by all means
the students should be prepared to do so, in order to pass
their examinations. But let us not delude ourselves that,
in providing students with information about English, we
are also teaching English. We may hope that more enlight-
ened testmakers will soon recognize that an understanding
of the linguistic structure of a language is no proof of
proficiency n the language, and will therefore construct

future tests accordingly. Although the attention of the
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linguist over the past half century has shifted from an
inexplicit, semantically-based grammar to a mechanistic
‘signals’ grammar, and now to a mathematically-formalized
generative grammar, the ultimate responsibilities of the
teacher of English have not changed at all.

If we are to be reasonably clear about the contributions,
and possible contributions, of linguistic science to the
teaching of English, then I think we must also be clear
about which linguistics we are considering. It is a mistake
to think that recent work in generative grammars, especially
those of the transformational type, represents a normal and
inevitable extension of what most people call American
structural linguistics. Too often it is thought that Chomsky's
contribution to linguistic theory was simply the logical
next-step in the progress of linguistic science, that transfor-
mational grammars represent an approach to language
description that linguists would have inevitably gotten
around to soconer or later. Such an attitude is implicit in
the naive statement that ‘language teachers have been using
transformations for years.” Other major theoretical formula-
tions, such as the Trager-Smith Outline of English Struc-
ture, Harris’ Methods in Structural Linguistics, and Pike's
three-volume treatise Language in Relation to a Unified
Theory of the Structure of Human Behavior, were indeed
natural products of the tradition in which Americam linguists
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LINGUISTIC SCIENCE AND THE TEACHING OF ENGLISH

were working—the tradition, that is of Saussure, Troubetz-
koy, and Bloomfield. But Chomsky’s work, it seems, has truly
been in the nature of a ‘scientific revolution’, i.e. a whole
new shift of attention and shift of subject-matter. Chomskian
linguistics, in other words, represents an entirely different
paradigm from Bloomfieldian linguistics, not merely in the
matter of descriptive format, but, more importantly, in the
Such revolutions in scientific
thought happen rarely, but when they happen,
that they must be recognized as such, if we are to under-

matter of descriptive goals.

1 believe

stand the history of any science correctly. Transformational
linguistics is not structural linguistics ; one cannot be properly
understood or criticized in terms of the other. It is foolish,
I think, to try to characterize the two linguistics by referring
to the use of arrows on the one hand, and slanted lines on
the other, or to describe one as a ‘downward working' analysis
and the other as an ‘upward working' analysis. The prin-
cipal difference, as I have suggested, is not one of format,
but one of goals, and much of the confusion and disagree-
ment in modern linguistics today is due to a failure to
interpret this difference.

The basic tenet of structural linguistics has been phrased
by Martin Joos as ‘text signals its own meaning’, by which
it is meant that, if two utterances differ in meaning, this
difference is signalled by formally different (and overt) linguis-

tic entities. The task of the structural linguist, therefore,
as a detached observer of actual speech behavior, is to find
out just what are the formal signalling devices of the
language, and their patterns of distribution, and, by so doing,
to construct a descriptive statement of the underlying linguis-
tic system. The formal signalling devices are found to
be discrete structural units, whose reality is linguistic rather
than physical, and which are identified by means of the
principle of contrast in identical or analogous environments.
The principal structural units of any linguistic system are
those which are called phonemes and morphemes. The
permitted arrangements of these units is referred to as
tactics. An oversimplified view of the structure of a lan-
guage is that its phonemes (the smallest structrual units) com-
bine in certain prescribed ways to form morphemes (the
minimal meaningful units of the system) and these in turn
combine in certain prescribed ways to form words, phrases,
clauses, and sentences of the language. Since it is
impossible to state the individual arrangements of all of
the morphemes of a language, these are grouped into
grammatical categories known as parts-of-speech which
then combine with other parts-of-speech to form higher
level grammatical constructions. An earlier view was that
the structure of a language could be represented in terms

of a single hierarchical arrangement of structural units, so
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that the smallest units were in effect the building blocks
out of which the units on higher levels of the language
structure would be constructed. This led to a rigidity in
linguistic description which demanded that enly known
criteria could be used to define the next higher level of the
language structure. Since the phonemes were the first
structural units to be identified, this meant that phonologi-
cal criteria provided the surest means of correctly analvzing
the morphological structure of the language, and even in
fact the syntactic structure. The results of this phonologi-
cally-based grammar were, in some cases, intuitively unappeal-
ing to native speakers of the language or frankly uncon-
vineing to other descriptive linguists.

Although most linguists feel uncomfortable with the
distinction, it is perhaps still safe to say that the orienta.
tion of structural linguistics is towards a hearer grammar,
rather than a speaker grammar. The distinction 1s, admit-
tedly, a misleading one, since we must assume that the
grammar for both hearer and speaker are identical, all other
factors being equal. Nevertheless, it is not difficult to see
why some case can be made for the hearer orientation of
structural linguistics. The assumed design of a language
and the field procedures of the linguist compel this inter-
pretation. In Hockett's terms, a language can be viewed

in terms of five sub-systems, two of which are peripheral,
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three of which are central. The central sub-systems are
those of the phonology, the morphophonemics, and the gram-
mar of the language. The phonological sub-system consists
of a stock of phonemes, and rules which specify the permitted
Thus,

the English phonological system may be analyzed as consist-

arrangements of those phonemes in the language.
ing of 45 distinet phonemes. The rule that no two pri-
mary stresses occur in the language without an intervening
terminal juncture is one of the phonotactic rules of English.
The grammar is the sub-system which consists of a stock
of morphemes, and the rules which specify he permitted
arrangements of those morphemei. The morphophonemic
sub-system is the one which links the phonology to the
grammar. In addition, every language has a phonetic system
and a
that they are the only direct links between the linguistic
code and the real world in which the code functions. The

stream of noise produced by the speakers of the linguistic

semantic system. These are peripheral in the sense

community provides the basis for the phonetic system. This
noise has physical reality and is directly observable. The
behavioral reaction of those who hear this noise constitutes
the semantic system. This behavior is also directly obser-
The code which links the noise to the behavicral
responses of the hearers is the linguistic system, consisting

vable.

of phonclogy, grammar, and morphophonemics. The code is
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LINGUISTIC SCIENCE AND THE TEACHING OF ENGLISH.

not directly observable, but must be inferred [orm actual
instances of speech behavior.
the linguist attempts to do through his procedures of
observation, recording, and analysis. In effect, he seeks to
determine the audible and observable signals which the
hearer reacts to in order to understand the stream of noise

This is precisely what

produced by a speaker. By noting, for instance, that a
hearer consistently differentiates the two utterances.

(1) He's collecting the papers.

(2) He’s correcting the papers.
the linguist assumes that the acoustic difference between
[1] and [r] in English is significant, and assigns these two
sound segments to distinct and separate phonemes in the
phonological signalling system of the language. The same
acoustically different segments are, of course, not contrastive
in Japanese, and hence may be treated as merely phonetic
variants of a single structural unit. The principal descriptive
goal of structural linguistics is to provide an observationally
adequate account of the signalling devices of any given
linguistic system. These sigmlling devices include the
phonemes and the morphemes of the language, intonational
contours, patterns of stress, morpheme arrangements, etc.
The descriptive analyvses of many languages, prepared in
the tradition of structural linguistics, have been impressive

and useful. Most successful have been the treatments of

the phonological and morphophonemic sub-systems of numer-
ous languages; less successful have been the treatments
of the grammatical sub-system.

Structural linguistics has been least successful in dealing
with such matters as constructional homonymity, sentence
ambiguity, and sentence relationships. As an example of
constructional homonymity, consider the following pairs of
sentences :

(3) John is anxious to please.

(4) John is difficult to please.

(5) The picture was painted by a new student.

(6) The picture was painted by a new technique.
The descriptive procedures of structural lingustics forces an
analysis that would treat the two sentences in each pair as
structurally identical, vet no native speaker of English has
any difficulty in recognizing that, within each pair, the two
sentences are quite different from each other. It is unlikely,
moreover, that the mere contrast in lexical items (anxious
vs. difficult and student vs.
account for the deep structural differences between the

technique) is sufficient to
sentences. As an example of sentence ambiguity, consider
the following :

(7) He kissed the girl in the car.
The sentence could be a response to either “Where did he
kiss the girl?’ or “‘Which girl did he kiss?' In the absence
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(2) He's correcting the papers.
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of consistent phonological cues, structural linguistics has no
formal motivation for determining the different constituent
analyses of the sentence that native speakers readily under-
stand. Finally, as an exaample of sentence relationships,
consider the following :

(8) Bill laughed at John's new hat.

{9) Who laughed at John's new hat?

(10) What did Bill laugh at?

{11) Whose new hat did Bill laugh at?

(12) Did Bill laugh at John's now hat?

(13) For Bill to laugh at John's new hat was a

big mistake.

The obviously close relationship between all these sentences,
and others, suggests that one may be regarded as basic,
and all the others derived from that basic sentence in differ-
ent but related ways. There is no provision within the
tradition of structural linguistics for demonstrating this close
relationship.

Transformational linguistics has, on the other hand, been
eminently sucessful in showing how problems such as these
can be analyzed in both a syntactically and semantically mo-
tivated way. But the dexterity with which transformational
linguistics can handle certain descriptive problems hardly
represents the real contribution of Chomsky's work and that

of his colleagues. To be shown how imperative sentences
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like You go home and Go home can be derived simply and

automatically from an underlying sentence You will go

home may seem to some of us to be a clever and perceptive

analysis. To others of us it may seem strange that anyone

would regard this analysis as clever: after all, until the
structural linguists came along, we all knew that ¥ou was
the understood subject of an imperative sentence anyway.
It need hardly be said, however, that either reaction clearly
reflects a lack of understanding ; transformational linguistics
is much more than simply another clever way of manipulat-
ing symbols on a piece of paper.

The center of interest for structural linguistics is language
as organized data, i.e. the linguistic system insofar as this
system can be inferred directly from the physical utterances
of speech. The principal question which the linguist asks
himself is this:
patterns of relationship which function as signalling devices

what are the structural units and their

for this particular code? The question is then answered
in the form of a descriptive grammar, which is evaluated
by whether or not it accounts for the observable data of
the language consistently, completely, and as simply as
possible,

Transformational linguistics, by comparison, shifts the
center of interest from language as organized data to the
organizing power which is capable of producing this data,

ER TSR,

(3) John is anxions to please.

(4) John is difficult to please.

(5) The picture was painted by a new student.

(6) The picture was painted by a new technique.
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(8) Bill laughed at John's new hat.

(9) Who laughed at John's new hat ?

(10) What did Bill laugh at ?

(11) Whose new hat did Bill laugh at?

(12) Did Bill laugh at John's new hat?

(13) For Bill to laugh at John's new hat was a
big mistake.
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i.e. to the abstract linguistic mechanism which can genemte
all of the utterances of the language, and which at the
same time can interpret these utterances. The transforma-
tional linguist, in other words, asks himself : what theory
can best explain how the native speaker of a language
constructs and understands the indefinite number of sen-
tences in his language? At present, the question seems
to be answered best by a view of grammar as a genemting
mechanism, which incorporates several different kinds of
rules, the most powerful of which are transformational.
With its preoccupation with language as a code, quite
insulated from the world of acoustic and semantic pheno-
mena, American structural linguistics seems to  have
neglected language as a remarkable form of human behavior.
The orientation of structural linguistics has been essentially
social, rather than individual ; its emphasis has been on the
ende  which
members of a society, rather than on the language learning
In shifting the

center of interest to the organizing power which is capable

links the communicative activities of the

capacity of these members as individuals.

of producing language data, transformational linguistics has
succeeded in directing our attention more to the behavior
of the human learner. In this sense, it is perhaps safe to
suggest that transformational linguisties is eloser in many

respects 1o the newly emerging discipline of psycholin-

guistics than to the earlier tradition of descriptive linguistics.

Structural linguistics has made two principal theoretical
contributions to the teaching of English. The first, and
most important, is that every language manifests itself as
a highly organized and complex system. The second is
that the arbitrary symbols which function in this system
are vocal.

To say that a language is a system is to say, conversely,
that it is not merely an aggregate of isolated entities:
sounds, sentences, etc. No system is simply the sum total of
its parts. We cannot appreciate the mechanical system of
a watch, for instance, just by enumerating the parts which
make up the watch. We cannot appreciate the complexity
of a large business organization just by listing the names
of its members and the number of its offices. Similarly,
we cannot understand a linguistic system just by counting
the number of its words in a dictionary, or the number of
letters in its alphabet, or the number of sounds in its
phonology, or the number of rules in its grammar, or even
by adding all of these together. We must know the
parts, of course, but we must also know the relationships
of those parts to each other and to the system as a whole.

By discovering the structural units and their patterns of
arrangement in many different languages, structural linguis-
tics has provided us with a powerful insight into the
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nature of human language as an intricate system of
phonological, grammatical, and semantic oppositions which
recur in the chain of speech in partially predictable patterns,
and which serve as signalling devices in the linguistic code.
The system as a whole is apparently internalized by the
young learner as a deeply embedded set of habits. No
two languages, moreover, have the same system, so that
in the process of learning a foreign langusge—the process,
in other words, of learning a new linguistic system—the set
of habits which constitute the system of the native language
tend constantly to interfere with the details of the new
language to be learned.

The nature of the symbols used differentiates many
different kinds of communication systems. Writing, for
example, makes use of visual symbols, Morse Code makes
Braille makes use of tactile

These are all derivative communication systems,

use of audible symbols,
symbols.
however, in the sense that their primary symbols are based
symbols  of speech.
Structural linguistics has helped to make this notion very

ultimately on  the wvoeal human
clear, and in doing so, has impressed upon us the primacy
of speech in human communication, and therefore the
primacy of sound in the process of learning languages.

In advancing these two principles, structural linguistics
has prrwided the language teaching profession with a sound

HE1 - SEPLHE

theoretical basis for the oral approach to teaching English
(or any other language) and for the two most powerful
methods within this approach—those which we call mimicry-
memorization and pattern practice. In addition, these two
principles have provided us with the theoretical rationale
for dealing more efficiently with the teaching of reading

and writing skills as language-related activities rather than

as primary matter for the language teaching program.

Let us briefly consider the notion of pattern prctice.
As one of the characteristic methods of the oml approach
to teaching foreign languages, its principal Tunction for the
learner 1s to help him to establish as habits the structural
patterns of the new linguistic system. Pattern practice
has its theoretical basis in both linguistics and behavioral
psychology.  Struetural linguistics has been concerned with
the discovery and recording of patterns of language data,
and has been able to show that such patterns ean be
described for all levels of the linguistic hierarchy. These
patterns are recurrent, allowing for partial predictability,
and they are contrastive, thereby functioning as signalling
devices in the system. Real language learning 1s carried
on through assimilation of these structural patterns, rather
than through mere memorization of the items which may
fll the patterns. Behavioral psychology has been concerned

with processes of learning through conditioned behavior,
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ie, through habit
pedagogical tool is prompted by the linguistic necessity of

formation. Pattern practice as a
learning structural patterns rather than isolated entities, and
by the psychological necessity of assimilating these patterns
as habitual behavior.

practice in the teaching of English has been to inculcate

So far, the main use of pattern

the morphological and syntactic patterns of the language.
The method has not been commonly used to work with
I would like
to suggest that, with further research, the method of

the phonological patterns of the language.

pattern practice might well be extended to that of a
pedagogical concept, and as such, may then have wider
applicability to the language learning process than we have
previously realized. One area in which we might suggest
research along this line is that of written composition.
Composition is, after all, not simply writing, but writing
within the framework of ecertain rhetorical conventions,
which are themselves patterns of habit and preference.
Grammar has been traditionally concerned with the distribu-
tion of morphological and syntactic constructions within
the structural unit which we call Sentence. Pattern practice,
as a means of inculecating the grammar of the language
inductively, has dealt with the manipulation of morpholog-
ical and syntactic units within an otherwise controlled

environment. It is the most powerful and most successful

tool that language teachers have for helping the learner to
manipulate linguistic units automatically. Similarly, I would
like to suggest that composition is principally concerned
with the distribution of sentence units within the structure
that we call Paragraph. If this is the case, then perhaps
the concept of pattern practice can be extended to include
the manipulation of sentence-level structures within an
otherwise controlled environment. The result, I suspect,
would be the inculcation of the basic rhetorical patierns
of the language through an inductive learning process.
This seems to me preferable to insisting upon adherence
to so-called ‘logical’ principles of rhetoric, which mav not
be easy to define in any universal sense. 1 suggest the
extension of the notion Pattern Practice, not because [ can
readily demonstrate that it will work in a practical way,
but simply because I think it is theoretically sound, and
therefore worth exploring.

More apparent than its theoretical contributions area the
actual facts of specific languages which structural linguistics
has contributed to the teaching of English. Decriptive
analyses of individual languages have been useful 1o the
teacher of English in three ways. First, linguists have
provided the teacher with a body of verifiable data about
English itself and many of the languages which are native

to those who study English. This body of data represents
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typically the phonological and grammatical facts of these
languages, the inventory of structural units and their pat-
terns of arrangment. Secondly, a full descriptive analysis
will give some indication of the relative functional load
which these structural units bear in the system, so that
for pedagogical purposes decisions can be made as to which
facts of the target language are more important to emphasize
in the beginning stages of the learning process. For
example, in one analysis of modern English a high-central
vowel and a mid-back vowel are established as phonemes.
The high-central vowel /./ has an extremely high fre-
quency of occurrence n spoken English, but a very low
In unstressed syl-
lables, furthermore, it alternates rather freely with /o/; in

functional load in the vowel system.

the relatively few instances where it occurs in stressed
syllables, 't may be replaced by /a/ or, in some items.
/i/. For teaching purposes, then, there seems to be little
point in devoting much time to establishing this phoneme
The short mid-back vowel /Jo/
has a low frequency of occurrence, and consequently a low
functional lead, and therefore need not be bothered with

for teaching purposes. The same may also be said of certain

as an articulatory habir.

phonemic contrasts in levels of pitch and grades of stress
in English. Finally, structural linguistics has provided the
teacher of English with a great deal of useful information
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about points of contrast between the Englsh linguistic
system and the systems of other languages. This has had the
very important effect of highlighting major learning pro-
blems for . students of English with different linguistic
backgrounds. Work in contrastive linguistics s well un-
derstood to ‘be one of the principal contributions of struc-
tural lingwistics to the teaching of English. Again,
characteristically, the best known achievements in contrastive
linguistics have been those on facts of phonological in-
terference between the native language and the target
language. The host of pronunciation problems which the
Japanese speaker has in learming English is too well known
to bear repeating here. What is not always understood,
however, is that the nature of these problems wvaries from
item to item. In some instances, the problem is simply
one of absence of a particular phonemic opposition in
Japanese, as in the case of English /1/ and /r/. Sometimes
the problem is one of mere absence of a phoneme in the
Japanese sound system, e.g. English /8/ and /8/. At
other times the problem has to do with differing distribu-
tions of similar phonemes, e.g. the restricted distribution of
Japanese /s/ so that it does not occur before a high front
vowel, or Japanese /t/ and /d/ which do not oceur before
Occasionally, sub-

phonemic features introduce problems on the level of pho-

either high front or high back vowels.
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nemic perception, e.g. the difficulty that some Japanese
speakers have in distinguishing /3/ and /h/ before high
front vowels. Different habit patterns with respect to
syllable structure also cause pronunciation problems. The
cause of these problems is at least twofold, since it involves
not only differences in the canonical shape of syllables in
the two languages, but also differences in the scoustic
basis for establishing syllables in the two languages.
Syllables in Englsh are determined on the basis of peaks
of sonority, but in Japanese on the basis of duration.
What is less well understood, even by structural linguists,
is why one language substitutes one sound for a phoneme
which it lacks and another language substitutes another
sound for the same phoneme which it also lacks. For
example, the English phonemes /8/ and /8/ do not oceur
in either Japanese or in Dutch. Japanese speakers regularly
substitute /s/ for /8/ and /fz/ for /8/, while Dutch
speakers substitute their /t/ for English /8/ and /d/ for
English /8/. The answer to zuch a question perhaps lies in a
more accurate statement of the relative functional loads of
these phonemes in the Japanese and Dutch systems. Con-
trastive facts about English and the native languages of
those who study English are immensely useful 1o the
teacher of English since they help him to understand not
only what the learning problems of his students will he,

but also why these problems are indeed problems at all.
In making both theory and data contributions to the
teaching of English, structural Iinguistics makes no strong
claim for also contributing pedagogical procedures to the
The methods and the
techniques which are characteristic of the oral approach to

language teaching profession,
teaching English have come, and must continue to come,
from experimental research in psychology. But it is quite
clear, I think, that structural linguistics can be proud of
its own contributions to the teaching of English.

1 would like to suggest that one of the ultimate effects
of the contributions that structural linguistics has made to
has fostered a

as a manipulation activity,

the teaching of English 1s that it
view of language learning
rather than as a communication activity. The whole focus
of structural linguistics has been on the identification of
discrete units of structure, (phonemes and morphemes,)
and on their recurrent and contrastive patterns of arrange-
ment. With so much emphasis on these discrete units of
the linguistic code, it is not too surprising that the language
teaching profession has similarly focused its attention on
the ability of the
automatically—so automatically that they become a matter of
habit.

productiveness of controlled manipulation drills so much

learner to mampulate these units

Language teachers have come to appreciate the
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that it is easy to forget the more important communication
purpose of language learning. The ability of the learner
to manipulate the units of speech, rapidly and automatically,
is of course highly desirable, but it 1s not the ultimate
goal of the learning process. First and foremost, language
is for communication, and no instructional program which
stops short of this goal, to the extent that it can be
adequately realized, is professionally in tune with modern
objectives in language teaching. The language teaching
profession, with contributions from linguistics and psychol-
ogy, has done verv well in developing methods and
techniques for the skillful manipulation of speech units.
But it has not been very successful, nor has it been
especially energetic, in helping the learner to achieve a real
sense of urgency to communicate in the foreign language.
The problem is not simply one of poor student motivation.
Solutions to the problem belong properly within the disci-
pline of language pedagogy.

It will be some time before we can adequately assess the
possible contributions of transformational linguistics to the
teaching of English.
suggest that we now have available a totally new concep-

It is simple enough, of course, to

tion of what a grammar is, and that the generating devices
which have been constructed by transformational linguists
are capable of making much more powerful assertions about

the linguistic structure of English than we have had
previously, but how immediately useful such a grammar
would be for the actual teaching of English is not yet
clear. Different kinds of grammars are constructed for
different purposes, so that we should not necessarily think
that the most elegant grammar for the linguistic theorist
is also the most practical grammar for the teacher of
English. Nevertheless, there are three ways in which I
think transformational linguistics may make theoretical and
practical contributions to the teaching of English.

Most immediately useful to the teacher of English are the
transformational rules themselves, especially those that are
commonly called gerneralized. Characteristically, these rules,
which are applied optionally in the grammar, specify the
ways in which basic sentences can combine with each other
to form more complex sentences. Characteristically also, the
ability to form varied and complex sentences is one of the
skills that we expect advanced students of English to learn,
especially for purposes of written composition. For example,
consider the following sequence of sentences which might
occur in a student's essay : ‘The ship was sinking rapidly.
It socon slipped beneath the waves." For purposes of styl-
istic power, we might suggest that the student revise what
he has written in the following way : “The ship was sinking
rapidly and soon slipped beneath the waves." Or perhaps

KDL HERIWMTH 2P WL I Y b in v, EFHLT
P E N REIM O DM IER IS L MM R X 5
Il o fcfsd, BEEHO—REEREELyS AME R
NBELTHD, FEEHFHOPME R  EEEAIH
etk a 4L, buRFERICEE LY. LirL, ThiaE
EEHARORBHEECIRA. ML 4, BELE
EORHOLDTHD, Z0BEcEET, TOENFEY
B BRD L S R EEEREIE ST, HA BT, N
HFOEMMEMCER LAV O TH D, BEHEFML,
ElE LU, DS ERIT T, Snbiio@Ecs
Bt 5 OFEPHMEREESE ST, SR
e B TS, EEERYUUNERTEEE T S EHOL
BREFC ST BT 2T B TR, HEVRIILTvE
Wi, HichEFEeTRicbiThiv, BEREicER
FOPEAHIHLE L v IBBE TRy, HFEHHRNHBT
ORI TEETHD,
FEHEEENE 50 S BERE EERHE LB NEE
LIRS X5 iChdicizd LS 315 5, 4%
HABLEERMERIE 2 v T 2L eE L RN
¥BD, Tio, EHESHEEEIE T EREEN, #iE
DEBENBEC VTR TRV EMALIEELL
7o T AWM ESRTH S, LidrL, ZTOXHR

ELEC BULLETIN

HENBROIGEAR I C CABREEOM AR o0k, B
TAHTH 5. & - MEAOGESHYTONE DT ERN
BEIPETHD, ->T, BEERKICL->TRLLES
ICEENS, [FRFIC GRS & » TR ERM L LETD
&, BTLLBARVERIV. TRIEbMPDLT,
FLSE 2 Do, AU EEESIGEECTICEERY, HEA|
BEZLB2EVI 2D,

YEFBFLIZ & - TR L EHEAIC A R 02N ER
Bk, FroEET i rHehsBliths, FFRELT
i, cheoflirEr ke e THEMICERSNS
Lo ThDHHS FHAM L LB EGICRHUD TR
TEEANS FEERET 5. T bBEMTHETHD
B, WABWS R o e IR S REE, iz SC
L L) B0 ic, ERONFEEEEICEHEM
FTHHED12THD, LA, AEOIELRKOL
HSRLFEWA TV LHHEEEE LTI &z, The ship
was sinking rapidly. It soon slipped beneath the waves.
Xk E AL T i, AN bOEROL I
MEUH S L ot X 5, The ship was sinking ra-
pidly and soon slipped beneath the waves. 7= The ra-
pidly sinking ship soon slipped beneath the waves. @
P virbahize, BHEHEFEEFRLLEIAT

17



LINGUISTIC SCIENCE AND THE TEACHING OF ENGLISH

‘The rapidly sinking ship soon slipped beneath
Transformational linguists have shown that

better still :
the waves.’
action nominalizations like ‘the rapidly sinking ship’ may
be derived from a specific sub-class of intransitive sentences,
i.e. the basic sentence ‘The ship is sinking rapidly’ yields,
by a generalized transfornation, the nominalization, ‘The
Specifically detailed rules such as
this might well provide teachers and textbook writers with

rapidly sinking ship'....

clues to pedagogically uselul exercises in stylistic variation
on the sentence level.

One of the principal contributions of transformational lin-
guistics to the teaching of Enlish should certainly be in
the description of those ‘deep structure’ grammatical habits
which native speakers are intuitively.aware of, but which
structural linguistics is incapable of handling adequately.
We must certainly hope that ways can be found to help
the learner of English to gain control over these habits as
well as those which may be called ‘surface structure’ habits.
A possible contribution of transformational grammars in this
connection may be in the re-ordering of pattern practice
drills for the purpose of reflecting these ‘deep structure’
habits.
procedures of structural linguistics compel identical analyses

1 have already pointed out, for example, that the

for the sentences ‘John is anxious to please’ and ‘John is

difficult to please’. What are the consequences, then, of a

pattern practice drill which might be set up with simple
substitution items like the following :

John is anxious to please. (eager)
John is eager to please. (hard)
John is hard to please. (easy)
John is easy to please. (difficult)
John is difficult to please. (anxious)

John is anxious to please.

The student may come to realize, sooner or later, that
what he has learned to manipulate with such skill is a
source of confusion and embarrassment in a real communi-
cation event later on. Transformational linguistics, therefore,
may help us to avoid the trap of including semantically
different utterances in the same pattern drill even though
they share the same surface structures. More importantly,
transformational linguistics may help to make clear how
semantic paraphrases of syntactically related sentences can
best be learned, even within the concept of pattern practice.

Finally, an immediately impractical contribution of trans-
formational linguistics to the teaching of English may lie
in the complete revamping of our present theory of language
learning. As I have already pointed out, the oral approach
to language learning, and its principal methods of mimicry-
memorization and pattern practice, have part of their theoret-
ical basis in the psychologist’s theory of conditioned behav-

IZ, the rapidly sinking ship @ X 5 Aih{fED L&D B8
FXOBECTIME D IRERES, Tabb, AL
The ship is sinking rapidly. 758, —#%FIz X - T The
rapidly sinking ship.... &5 AFLPEANERBZ DT T
b5, ZOk5REARICHE LS N, B0 e EE
BRI, YO ToOXEMELESASETEMICE
S BRIV 2 FE 2 TLANBIES I,

W EEEORBHF AT 3FERTERO 1 2L L
T, vhwWwd TENEG RS Lboo Rl MK
BIFEa<EH, Zovotidx, BEEELTETALRS
EEMIEE S b0 THEN, MEFEFIIELL{ESEH
HEHEAWIEETH D, HFEEER, b5 TEEHK
) OAEELYE, THvIFNELAMIZLOICHES X
5 BT A RSN BINT, HNCEDLVYWETH S, T
HICHE L TEREEEAER LGSO 1 2z o TE
Kty B A T 572 iz, pattern practice Fil# & B
kT azLabihine, 2 b 2 i, BEZIBR LM
¢, WEEEHSFOFEIZFELE, John is anxious to please.
L John is difficult to please. kW5 ILlz2owWT£{ [Al—
OaELETRERLGREY, EhAab, RO X5 il
fCAJEH CfE-7 pattern practice JFEMLI=HEA
RS EAS,
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John is anxious to please. (eager)

John is eager to please. (hard)

John is hard to please. (easv)

John is easy to please. (difficult)

John is difficult to please. (anxious)

John s anxious to please.
FW|EE, ASVIENC ERICEERES L I ich o)
DI, BAREOEEOWIZENNR, BILEHERO L
LLizazZ ¥, BMESZNESH, -T, BHEBED
By 4 D R, o b 2R C R - Ty T bR
EREE->TWERGFE, FLIHORzE®SLw5b
REHLRWTTIDRAS, SLICHEELRZ Lizix, 5%
AR L 7 LR ORI U E Wit CGREFE : ok 20T
Cats catch mice, Z{=FANCEE{RDH S Mice are caught
by eats. TEWHRZBX5% Z > &, WMicthiE
pattern practice QHESOWTL AL H ot L LS8k
SpEHALHIT IO, BESHEFENTIZLEETHS
e

fethle, SEBIHED LOTIRAEVE, BEEEED

FIGEHFICHT HERE LT, HEOFHEHERONME
HREET &9 30ih A 5 BLictsif L= {, oml approach
KX 5EHEREL, FOXEATFEHETH S mimiery-memo-
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ior. Chomsky, on the other hand, has argued that “The
child who learns a language has in some sense constructed
the grammar for himself on the basis of his observation of
sentences and non-sentences (i.e. corrections by the verbal
community).” He has pointed out that, in the language
learning process, the child is exposed to a small, heterogeneous
body of sentences, but that nevertheless he is still able, ina
reasonably short period of time, to generalize (through use)
the syntactic regularities which he has observed in this small
body of sentences. Therefore, Chomsky concludes that
what the child has learned is a highly complex deductive
theory which explains how the sentences of his language
are constructed and understood. Sinee the conditioning
theory of human learning depends on the exposure of the
learner to recurring experiences of great regularity—quite the
opposite of what the child is actually exposed to—then this
theory cannot account for the basic facts about human
According to Chomsky, “The fact that

all normal children acquire essentially comparable grammars

language learning.

of great complexity with remarkable rapidity suggest that
human beings are somehow especially designed to do this,
with a: ability of unknown
The generative-transformational

‘hypothesis-formulating”

character and complexity.”

grammars  which Chomsky has proposed are, in effect, .

models which attempt to explain this ‘*hypothesis-formulating’

B - BEERLEEHE

What effect this theory of
language learning will ultimately have upon the teaching of

ability of the human learner.

English, or of foreign languages in general, remains to be
seen. It is possible, however, that it may completely change
our present methods of teaching and learning other lan-
guages.

Because the ‘oral approach’ to teaching English as a
foreign language has been intimately associated with devel-
opments in structural linguistics, it will be a temptation for
the teacher of English to look endy to structural linguistics
for the data and theoretical basis for his language teaching
activities. The teacher, in fact, may be dismayed by the
realization that linguistic science is no longer a monolithic
discipline (if indeed it ever was), and in his confusion
choose to ignore the contributions of linguisties com-
pletely, or content himself with the more widely published
material of the structuralists. Such a reaction will be of
little benefit to the language teaching profession, since
the very fact that there is more than one kind of ‘descrip-
tive' linguistics being practiced today is not only a healthy
indication of new wvigor in the discipline of linguistics
itself, but also an indication of potentially new vigor in
the entire English language teaching profession.

(Director of Instruction, the ELEC Institute;

Associate Professor, the University of Wisconsin)
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BLICHIIELNT VB, woeeee FhETaiciRmoit
e s e fr> MRBERAL fehE 20K L5 H
EHTFT2L0THS, 1 Chomsky PR L AERETH
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TEACHING PLAN

I. Date: Saturday, November 6, 1958
1I. Class: 3-G Class, Mitsukaido Junior High School
III. Text: New Approach to English (C)
Lesson 16 A. Halloween
Review material: p. 79 (/. 1-13)
New material: p. T3 (/. 14)-p. 80 (L 6)
IV. Teaching points:—

Pronunciation: pumpkin, shell, jack-o'-lantern, cut,

candle, inside
Vocabulary : ditto plus cut out and light
Grammar: Tell me how you do it.
V. Teaching procedure :—
A. Review (15-20 min.)
1. Choral reading

Hal: Jiro, do you know what our class is doing
next week?

Jiro: No, what is our class doing next week?

Hal: We're having a Halloween party.

Jira: 1 don't know what a Halloween party is.
Please tell me what it is.

Hal: Halloween is on the last day of October.
It's a good time for parties.

Jiro: When was the first Halloween?

Hal: Don't ask me when the first Halloween
was. I don't know how it started nor
who started it. I only know what we do
on Halloween.

20

Instructor: Terue Arai

2. Pattern-practice
(A) WVariation
a.

1. What is our class doing next week?

Do you know what our class is doing
next week?

2. What is a Halloween party?

1 don't know what a Halloween party is.

3. What is it?

Please tell me what it is.

4. When was the first Halloween?
Don’t ask me when the first Halloween:
was.

5. What do we do on Halloween?

1 only know what we do on Halloween.

. How did it start?
. I know how it started.
. 1 know how it started or who started it.
. 1 don't know how it started nor who
started it.
5. Hal doesn't know how it started nor who
started it.
(B] Selection
1. Does Jiro know what their class is do-
ing next week?
2. Is their class having a Halloween party

R I
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next week?
Z. What is their class doing next week?

4, Does Jiro know what a Halloween party
is?

5. Is Halloween on the first day of October ?

6. When is Halloween?

7. Is it a good time for parties?

B. What is a good time for parties?

9. Does Hal know when the first Halloween
was ?

10. Does Hal know how it started or who
started it?

11. Does he only know what they do on
Halloween ?
12. What does he know ?

3. Written test
1. What is our class doing next week ?
2. Do you know what our class is doing next
week ?
5. He doesn’'t know how it started nor who
started it.

B. Presentation of the new material (10-15 min.)

Jiro: What do you do?

Hal: We buy a few pumpkins at the store.
Mother makes pumpkin pie for us. We
use the pumpkin shells to make jack-o’-
lanterns.

Jire: Tell me how you do it

Hal: We cut out a mouth, a nose, and two
eyes. Then we put a candle inside and
light it.

__Oral introduction & mim- _Check of understanding

mem

a. This is pumpkin.

Is this a pumpkin?

This is a pumpkin, too.

Is this a pumpkin, too?

This is a pumpkin
shell.

This is a pumpkin
shell, too.

This isa jack-o’-lantern.
We make a jack-o'-

lantern with a pum-
pkin shell.

I'm cutting out a
mouth,

I've cut out a mouth.

I'm cutting out a nose.

I've cut out a nose.

This is a candle.
I'm going to light it.

I've lighted the candle,

This is a piece of
chalk.

Here's a box.

I've put the piece of
chalk inside, not
outside.

How do you make a
jack-o’-lantern ?

Tell me how you make
a jack-o'-lantern.

How do vou do it?

Tell me how you do it.

Is this a pumpkin shell ?

What's this?

Is this a jack-o’-lantern?

What's this?

Do we make a jack-o'-
lantern with a pump-
kin shell ?

What do we make with a
pumpkin shell?

Did I cut out a mouth and
a nose?
What did I do?

Is this a candle?
What's this?

Did I light the candle?
What did I do?

Did T put a piece of chalk
inside or outside?

Where did I put the piece
of chalk?

How do you make it?
Tell me v
How do you do it?
Tell me v

C. Reading and check of understanding (10-15 min.)

1. Reading of the day’s text
2. Check of understanding
(1) Do they buy a few pumpkins at the
store ?
(2) What do they buy at the store?
(3) Does mother make pumpkin pie or
apple pie for them?
(4) Do they use pumpkin shells to make
jack-o’-lanterns ?
(5) What do they use to make jack-o'-
lanterns ?
(6) Do they cut out a mouth, a nose, and
two eyes to make a jack-o'-lantern?
(7) Tell me how they make a jack-o'-
lantern.
(8) Do they put a candle inside or outside?
(9) Do they light the candle?
(10) What do they do?

What's this?

D. Consolidation (5 min.)

34%, ELEC WIAEBIEEL CA—Ine 7 Fu— |
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Tz br 5 EPFED 3 » FHORPEEEE LTTAD
RELOTREWHREVWSEORBEVWHELTHWS ERW
%3, ...The word “oral” in the name “oml approach”

expresses what we want the puptl to be able to do. It does
neot state o limitation upon what the teacher should do.
The “oral™ lere is not a restriction olthe teacher’s procedures,
but stresses the particular geal for the pupil's mastery of
(This would

seem for Japan to cover the period of the three years of

the language materinls of the first stage....
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B 2 %
EEEERN=

d £:7 B 9 % (ELECE®

ROREIRAS : B = (HENREIFAEL
3 § GRFBI A LaEE)
cE N i 8 (EESIREY ESR)

ey =i F £ % (ELECHHsEE)

the lower secondary scheol at least.) On the Oral Ap-
CRIEfE%ETT) zoRGRErELE T Z L),
under line o TIC L@ TTidh F b, at least L5
LB, Mgl bdy v HiRBUIERE Lzt B
ET. TOTLEEFEAZALTHRECET L, RRLRTRESE
LS AT LIEFEE brush up THEEGEKE LT Oml
Approach AFHREEVI LI EGHBHEbTTYT. £
S REEDHAADMBIZE THWT, WEBERETIX
o Licbvnidn,

@ EF b TEFLAEELTOEZ D T PROFFHRILH
LSRG E LT, BAROKHS OEEFROSBE TRHE
IChdE 5z LT, AEDOEROBRENIERCHYTY
Do TNMFFEFICRKSES CEIEE L BvxT,

(B)F Z THEEHRTEL D ~SIFEHH, Thiflix
+T Oml Approach 25 LDIE—EFE XY 3 aELEH<
ENONEVDH T LB Y 2,

BEEZTETFREETLIE, A-TEREHTTES
RO AER RT3 X9 ashE Ladhdvid i,
Prepamtory course &35 O &% T, TOERMECHEPHIZ
HIEROMRKLEBLESS Ty, EQEHD
OmlApproach 2 W5 DR HETR-THS L o hiErLE
FEEARILER LI LAAREESS LESOTT. T
OHROEEFER TSI OAROFHEIC L O X H it Vil
PEVLITZECEADITT., HHEWCEDE, Tk
ZIFM&EOE 1 <=5 onal production £ T4 =T
iz adpl, PLEEMLIFS LS R izl
THEYET., £EORFOFERR LTI CHHMOBR® 5
DABHELTEHIVIEH MR ERLEVI b
OEHEHLTYW R eV EEERKCIZERZRLLET,

FRATEEWIc Db T I h £ §, productive 7
drll 25 < %#H L, recognition [Z L P 5 <FHE L
TEMEA R T 3T v, HeEGREE THIEET,
A OB E T production ETTELLTLVWLED
navbw 3 recognition OFEFHCSWTIRERE ZhHix
collccation L &Tr2% DT, LHAANER, HERT
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EBLvHZ LT LESOTT, Panagraph iz2owT,
IR T structure [CERAVRBLADLETHRE
b, EHEFETIREN LA T paragraph DIEDIZL D A
ADBEIITTL 2 2EBWELECETY, ThiT0F
FHMTE IV, & 6IC generalization TEHIEE S
e l, TORAREFRHETEANEPATALLTS2
THYWD TRy,

2 F iz el IR 2 H O3 51 recognition % pro-
duction HFHFERTSETTHRE, LLAdFRIED
synonym, antonym fEF TR T, VWh@aIREFLR S
mdhiEvidizvwl, Fhhs structure 2T TEHED
EFOPTRBTEHET TR L T, Vb3 substitu-
tion #® conversion 2 expansion 2, i b &l 2o B
BEFTERFTLELLEVWES, £ 5 paragraph D
generalization [IRFETTETH T LBEE LWL, BERTS
ERERVWET,

(8)EEDIEMEEEF ¥ O X 912 LT check Ta 0L W5 5
&, Tho THRALECHET L, BHOBSEL N
Diz 3EpE L LA 3 o0hERd 120 TRV
. EhHTHEERLIOIZ2WTIRDLAEI V- THER
EETCHITANC F O IMARE ST, Lid HAGETHEA
BELTHEAEAESIAALT, EHSLTEIRSPEND
TERIBRT D, PRECEHIC 2V TR TE 50 %M
BEE ML T check of understanding + 352 E238F L
v, Fhie bR EEENTRELS > TX{bh>Tw
B, VbW IZEHAOLOIZ2VWTIEDL 9 ik 5 XEiE v
255, BFALILERAELT 1IRM® teaching proce.
dure 2#25L, 50491, ELECHIEOKE
WHREEIFERENETT R o7 X 572 procedure % 5555
OFAIR X 5T simple BB LTIV EBwvE4,

Fhd 5 onl introduction (232 LA hearing & L TOH#
EERELEZVESDIE I BV O TR vk, BB
ThRL IFHEEZTHCE TV EWERAEMSTELT
{HTLHBREZ LT TThb, FADLOLLTRS
zrEBM»LWL, loss ThHd,

Zih B transformational 7z dnll, vwioh 5 pattern prac-
tice THIFAL L ZRIZE OB, 7ok 21 reading ORE
fild, grammar composition DIFFff] b, ERBGROFFE b,
PHALIGEB L, YORMLRAILETOREV) DT
b D EFA,

BRI R BICHE - T, WMLIEXHE—Z2 5D 3 X
HBAFMIZh 2 THRYEEZTTH LA LEIE reading aloud
& recitation {XEHTL T, £TLTEhb TEEL structure
IESWTIERIE ) structure drill 052 LM3,

Hefkic, - L v 5 R T, AR O AI BRI
LicwvZ kix, 2o 34EEIC 2T oral practice & JiEE
LizwTwiclf&Eicy, BHRARELHFELTHLl - 2T
2Tz omal drill 2y FYLELHTLE S &\ )54
BRBIOL 5 THN, ThRLOLRIRBEP b& T
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by, TEHBLCHRAPLATLEEMETHS LEL
TEYVET,

8% kErez@iEEady ThEERlckbh, ik
RAeEMSSRicebh a9 L8, S6IcERELE
Cle—#%3 B E LT Oral Approach £\ 5 b 0% X L B
* 2 TS T Ol Approach # XD X 9512, K OEE
EFTMAL, TAXREAIALBSZEOL 5 ailEHRS
bk Bk R E R LN GBI LIR iz o1
r5icBeEd,

BFH WHERARTE—STCEIALE, RETAT
YAREERSOTT, BHOTTLTY AT R Thd L
Edilz, BEOETLT > AT ANERCAT->Te s
LEHYDTT, Lo mEsEiss L v d ORIEIC R
mEwvosh, EERETHS., ThdhbKIEOBKICHD
KEARLEVIHIEEHNORDODTAOL I RLONH
AT, FNBRT AT R EWHIETHT 2D TR
e (EFOETTH, vwbdd ) —F—L 5D
LTS, LHEEXOHEMLwIDRBFEEB D Th-
T, AVEROPETLos2L0 b biBEbsTHS
LZARBY EH AL, BboTWVEONWWEVIDITT
RavwighEd, PR Eb TEABREST TV A
WET, manservant 2O DEBEIc T A2OBEE 2 O
, Fitdk LEFEDO cnjoy~ing b { HOHEEE LD,
EHLOBREBRON, HEOEESERELOL, & - L
EMRLOBEELRON, 907t X 5T LEMSCR
TEbITTT., LEOHEBEL Y S DB L TIEKICHT
PrEZRLTwAEbIT T,

ERPLEFMEVIDIILEES S, V—F—-E5.
S AEHOTmTTLER T TWE LB TT,

FsIEXTTR, L5 ORIERICFEENT
WEOBBURTH - T, fAIhESAFERTIR L OnE
BooTt, fELtv-THE#ELIL Y MAERDZ LT
TH, MEWVH L0 L GbEE TIERIC ISt 5
Z, ThOPLERLALARLZARTITER) L5k
ERLIBETHIVWILYARRESELS L+ 23RN
BELTYORERERBAIPLEVIZLEH KL 2
i

ZThi bREOHBMNEEECHCHBE L2 B0
i, MEF Loz BBLAlhERTYRVWOTIRA
Wine P LLVEANRCERETIRE S LOT, Sk
viviER e TiiThEdh, BRMCEERYSIENIC
TrAZrARHGTHTER LEVET., Vi, Fde
E3GAERH-TEY I, okl lEoL S
P L B EITF2EMORBRVS-T, ZO8EIL L
2LMELFOT A P EGHMERLTELOTH, 57
HLRRD 1EORbITA s L, YO LMEHD A
¥ ley, E5VHo L5 TL & 5 0 L
y, T IMLRLEDRTL20TT, brokRR
ICHF 20 T VAEEDORLSESI R L5 X 5 8N
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LEd, BIsmyofizA=aTeL Ek, vwhd3HF0MH
SEVBLEIVIAEMNA LD, ThrbNEOHENR

b, LRERFR PRV ENEOMERY EESETY
Bvashnnt, MEIOMEEEN 1 OKRERT—~
ChzhrbBRIOTH, Lich{EEHRY Ly 5 O
VWeERLSE. THELLEERD: LB L THE
weERsoTviithid, Mool L,

ZThPLREEDIFE X, ThEIFrLvXsafict
P BELEDATYILOVDY B ) DRtAH,
W0LRRELEOHHEETH - T, ERIcLERRETO
L v DEEbLTh ALY L, BRI a»E
#TH, FLTfiEbhTwaZLi3vanTtiih ¥
b, HEDVHRMZTETAVISEELLET,

F I CRICEREIICRIT Ty 208 vbip 2 TisefF
% O L Vo T, HEEO thythm D Z LT, Th
BEREVEDTRACE, ZTHARLALLSBESES
TH{bFiciReyriv X 3 28»¥ LET, rhythm, into-
nation D{g L ZONEOME. Thi HEEHZECEER
DT E TR, EHMET L FRET iR L,
KEFZER & e 5 BESEEOIRFBOEED/MIlIz w21
SEE L STWT, LHCIRBEDLEHP PO TT,
Fho Bk Rt 2 dONET CORFTT. €5

wWHLZARMENESD L AN LET,

FRpHREER, Thidd sFHEicE>ThRib~A
BREEL - TERENTHYAOIAZIET S 5REHE
RhIOTRLve LEZEwET,

FHhvokZ bEAIZAHMRL TR Y 240 TREEL
Ly HARICSEb LA Vel Sl
i< bidet,

FrlcEAMcEvicw T Lih 5 LThidRoETT
o THARFECFAR, FHOFZCRR, Wb SHELOM
e, A oRETHFECHES L shythm OFETT,
hifiFir@Egs e LT L v LBy,

S mreEfhrER, vwhe shELEARD
Mlicid & £ - EEORFEHF TS o EL 2 IE
LTTF&EvwEL,

Bl FEFESOBEZED THBETOBRBEOKE LW
FrrEhiirEzTwuERwEBvid, FIiH LS
D x5, BibilRokEoRit+5sLEn, ¥
icH&EGE L SAoTERELTVWS OTEA, Bkl
TEZohcRABEEEbRT IR bR L5 D
Bzl dz i ELELE, TSCETV—F—L
MELEpEDOBOCAECAERBEOZLEELT, £O
RERLLTZIDLE ) ARE2L o THizbITY,

The Aims of

— | (10) discussion l Teaching & Learning English
1 ton L
3 I T30 weblic spekch | as a Foreign Language.
%ﬁiiiﬂﬂﬁg (S
, | l (16) oral translation ]
" i
I (7) conversation J [ {(8) writing | | (19) translation |
l (13) summarizing_l \_
R
| (15) shorthand | an
# I (6) speaking
a&;;;;;:ﬁﬂ: -
| (5) oral compositionl [ (12) retelling | , (14) dictationJ ,(13) readingl - —
a : ! ! — 7l /1P 5
. | (4) oral drillLl | (11) hearing & reproduction I l(l?) spelling [
t i ™,
[ (3) thinking in English | il
.@. [ + + | -
(2) aural comprehension
oo
& I f T A
| | (1) sound system I

FimL LT, BRBEEELLRTAEARLRVSEFLY
S DRIIEFES DI T, THICRLT, HIOWR
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TR D Py
HexT,
Ehnnbb s 12041, EEEOLDEMEE, o
EEL:ofEZ-2LIBELTWSZ E, ZhAVRFFRE
MENTVEOTRAEVD, 1202k TS EE
Iz, kOBETREIWILOBLEDR, Ez, 5
5&5MmILTRsaiThividthvohltvsz b E
BEhehiTwaoTiihvih By, 2 Fko step
EEATHETHLWS Z EAKYIE LBWET,

Fhis bEREOWERE LTI ciRE T 540, L
Wz kX, RO, 0), WosERKARATE THEE
LT 9D, 2, 1608rEETiieanEilh
WEEWES, vhe AHARMIC L Vs h B8 S
FEEBE 2BV R DRbLhOEE TSN L
Bouztoghid, FO0biciRvasvnslElisd e
VET,

EFEHSELECED STV ERERXRKELT, ik
TCOREThHIRLTVWBIEENAL TE AR EIFMT
HEETEORBESL T, TORBOPTH L WHIZ
FBOERETIZ LV ZEA—FO DTV R RN
T, LE YL R RBERMIc X ) S A nEER
BEEZDL LI Z LYo TRHFMZ#HEHLELOT
Bhvda b b Thbhbhd{titloThk{EA

SETREE L N IAL T LA TEDOTRAVS, £Hw
HERIRL>THEEE LcbiF ¢,

EFORECEOOBRRE L LT, BHoEESNT—7T
LoThELE, =7k Lo ThHBLIEFEED VW
BB vwHZ Lk, ZRLbILIELI LIEOMICA
PELEF—ZP el SAb-T, ThiEFicEskich -
TWEOTREVWREVWIZLEEZTRELELK,

SBro L LTy 2 FEBEFHALcbY T A0
FHEGELE2AOC &, BIHE, e ld8A T
BEERICPoTHELR,

ZHvH RS LERCH Ly-EIZhEoERNTE
¥FTL, vwAEwsEF—sAHE+, EOF—Fitko
T, ZHEEECEMIZAVIAATL V20 I RERAH
LDV TEELRIANS EVITLELTAEL
Jto

Wiz, EvavwaE L b TEREEYH R Y #
WTTA, B REEMAEEORRIIR VD TR
e ¥ LTHERMER I ANSRECI L, b3S
AP T 4F+r—OHATT,

<Fra—fEhbLLETOESECHEHRE>

FROYGE LN OIGERES O TR Ay E

@O HAbT4TFv—0HA, (BEFTH
@ #FEAPyTTHIE, Gii4L)
3 #EHEIE—bTBIE, (H—=X)
@ FUL#EHE®RVIETCS (N—7)
6 WAwsZ L LBEPESZE, (W)
® iEFE EFichErsT i, (HEF)
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WETHEMEEZE, (—X—DEE)
E=F—FHZL, (ROT s TFAH)
AH92Lm%EE (Z4—FRu2,
FOFEE)

FERENEEF TS,
HEEEOEMEFiIcoF 5,
HOO_R—2THEHEED,
(minimum essential, extra material)
ZZi<Fva—fdr b L L= ToORMIEORE> LB
EELE, FLRIFRLIZEZTH D E 42, K&EES
WHXIEBERLAOTIRAVREBVET, £50)
BEPX(CEEELE) 2T, ZTOBTRYSVIEEE
T5, %n&uﬂgbéﬁawa PR & B R
BOEahEBEch-TLE) 2B50CT, DR ViB
ﬁ&?ébhbh#%@ﬁﬁ@ﬁh%ﬁ<éo%ﬁﬁn&
BRizobaihTLE-soTRVWTAWEBRSOTT,
1FRLIZEZTHWT, dyaopizFHinTasdZ &M
HET~EHEvibiTTT,

gl mFeeiE, sound system ERESTEES-SHCIE
E L ECTfiitbhTwv 3 X 5 iz Recognition—Imitation—
Repetition DEEERELZ LIZb 55 A, F/o contrast D
JEEL {5 L IEWIc BN R WYX 5T, iz audio
active @ labo L - TWAEHER 74— F- w2, A5
SLOFFIcE > Tvbwp S audio passive DHHZE{E-S
e 3 foMENHTE £+, 2, BFREY LA HDHHE
OF/, THHZEHNTEDL, DLvwar A THE
BEFET I B> THEERBEN VLB xS,

Z OB EE A 2 2857 1% aural comprehension T
5

Oral drills T3, Zhizdba A hbo ¥ T 1207
RS HMELTHTITZLLLETT L XL, T25v)
oral drills # 1 iz Aol d S ORKYIOBEHicv-A W5
A TR L EEOFihOPTIENIR 2 2 &
5Tt ki, Thikléfogopict it h &
b, FEHEO Lo AICEFOATRICIRERAR 2R,
FOEEEE HETr 2 “Breakfast (Lunch, Dinner, Supper
Tea) is ready.” EFHTHVET, 25w flic L T
%, H{ECETFLTET “Breakfast is ready.” v 2T
Lunch & #2535 T & 5 & A fk#5 H #ic “Lunch is ready.”
LEIXSICH B, TDHETEMREZ b 5 1ENLT
“Lunch is ready.” LAEFEMNE 5 1B repeat +5, T 5\
5ralo0BEoRnoPCEATES LBEVET,
ohE, BEROLANORNCXERNo» Yy, ZIHET
WAEZHWA LI bR oREVEY IFRAEL T
BHCEITZE IS drill BTETLED, L HDiEl
BEoMEBEKEI0BLAIE TETLE ST T3, SESP
S>ThH1l4ghhbliviend T Eitizd,
BETEFIVIAICLTRIE,IC, EtfEodic
RIEFICTERVERLHBOT, F 5\ 5 EESHEE
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b VEEROWEBIEEL L EEEL 2+ F -7 La—
F—%#HLT#E5v5 fourphase dnlls 23 5F-2m 3
EBVDL 2 TS, 1 H0HORETE LTI LN
HefERE 304572 D 1 BEfHA V e dph o> T5ELIC master LT
e TIVIATLIHFRZCOERWET,

Bz 5 5 iREE D L spelling 239EWICHL 5,
EHEOHARFBERLILBERITT. TOoOXMEL L
T, BEEVEHLAEFCRXESTTELTRS, %
595 LAENETREEL L ETL 5, ZREWEFKE
Hews, 0EFHFHIEADSDTIER VD,

Zhirbdh 9 1o, £ hearing L5 = Lixflich
BB WBELTSRLHRE L 5 Fickd LBS50TT
Fhed, Kbl speaking B2 TE L, vwbdd
hearing & speaking L5 OREXRBOLOT, V{5
hearing A & 3 Fi2z o7 b & v > T speaking (XL x
HSFIAEYEREA, TIVIHRT speaking TZhh bl
5LTHELT b v wi Z LA ES L
BvEd, &x 5T, E#ED speaking OEEHE LS
553 LTHIELEb Ll wSZ L& 1 SDfijilic
LEvwEBrgd,

B 3AOEEFOBEEIPR-TEVETL,
W7 7RhBvHRb LhEEAN, St By
BRI Z s Y ELLX 521 20BE LTRE
#u7z Oml Approach &5 Z &, £ 3% 58D &K
BHEEIbAMIRY, MEFRRERRKFEOANRALY, B3
VIEFER L R TERERED, T3 otPFELER
FAROLBMICH D X 5 AREOIEEHEFOOT R EHR
CHE: LTtignt, AIEERREEREF S 2 v i
laboratory LSS PRV OTRBREEL YV TH T,
EOHE» O TERVERS6TEBVET,

el Ep b THECREFP e TEREHL Tl
WTRIBEZED TV E v BvEd, Th, HEALH
OHBTORERFBL TR 2P TEbND M, BEES
hWaReZiErEyit v EBvs T,

"’ Bkt k#ELivoTTonEs, FllE
L T teaching procedure 2\ 5 O foE L L 0 &
simple Iz T 24 ERS 5, v abiFTHidhtd, &
SRR Y 5 5 .5 5 4 procedure TLREARL-> TV B
s LS WVETH,

£ B, REO 4 JRBIERICHEL TR ZEICER
bbb TRl L, EEEEL LT 2EE
aEhltbidtd, ZLLEIELOVWDITEEHEDX S
Bila 1oL, Fhdb lEE0E - L) —F—o
BE5 L hni iR iEohfsheLTsY
FLT, ZAGEBALTHBALSH LSBT TESLIIBbR
WOTT, TTHhLIE-EFYV L LERLETFETL,
ETF IEOTHAEOMRIMTIMELRL, vwbwb I %
O VHEAFE L TwWET, VEADTERELDIE S I,
F.o#FE x Tix grammar &5 Ot grammatical terms &
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Hx5ZLITRIEHT, CHEWERANE ST 3082
LHDXFEOMME LB LOTTRLED~ATTES
72iF transformational 7 drill 2258 HE: LTS biTT
T fEroiE 5 EEEICH T £ 54 Tl IR ic e
ol Et, THHHIZHL0IE S THEFEEZ print
LTE 72D LTWE T2, 5w 3 Eicidmssi-sm
FTHR A>T LECETA, ZOFOEBET b5
B L Bbh s L DI TE 5, pattern practice, £ D
171 conversion (2 & ARt drill 2R3 HEL T
Shit T,

L9 12k ) —F—DiE s THohEL, EFE2EED
V=2 vERWcshizEREZLr-LEAYE
LT, 2H40)—F—TEDL52LT onldill 2%
B b TETCReEELAREDIT T, #EEA00
FHE I DI TTHAE L, TRROEEHCLEDR
B4M, FO structure T2V THREETTE 5 £
transformation 52T <,

Ehp bl LR 1440 ) —#F -0 1 FiHo 4
Ainb6 HETOMREATCIAY £ ¥ 4 T PEOH
M bElET LB b h 5 boakEiLT, Thi
print LT, oral introduction i3 EvTwEA 0 B iF £ &
T, “# LT substitution, conversion, expansion, —H & & -
EBoTcXoiT, TD53HBThH conversion ([TibNEA
AT dill 2o, EEICEERFICA - T SRR
ZhiICHYOBMEZ S S LRFRETEL Y, EEOH
ErsVET. TTRIsAFGBIATVE LT TT
B, EO~ATLI-EELATYDE VI DLIRELRD
Ly s IS

KM Fourphase [2 2V TRHL TTF &V,

BTF 7= & z1E pattern practice @355, Lunch is ready.
LS BATH B T, 4R breakfast L cue ZHEXE
T FRHEIEETT., Tz LErHeT T £h
It L Td 2™ sentence # LM L T Breakfast 1s ready. &
WHEFAENLe<HbIFTT., ThAE 2B T,
LIES L Licbid T CEMSHTh TS b T,
Breakfast 1s ready. ZRAHIBEETT, BV S -0
LIEMARICIE VO Z EEEEIESE 2T, ELTE
BOLENLH 1 LA DRT, Breakfast is ready. Zh
T4[EH, Four cycle iI2725, Zhas four phase T3,
Z @ four-phase X > foureycle 2\ 9 @i if laboratory
TE-TEVETHRESL, EROFFHOEPETLHTE
1.

R oA TfEEEE. ks L, HiFrEA2 58
LT, TEFEHRCSWTHEZGSES, 50
TH, WEEHZTYHOELBER LB LT T
v, Fhefz sHaic 3 AOEREFHTEI VISR
ZEERESoTVSRN,

®HE ROFROBERZT IS ZLEfFCEREZTD
B THR-oTwyEa OBV ERATREDL, i lhR
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A4 FEd, 5V X5 0RREYIE-E2, &

CEM BRI DD OBERMLR > T EEA, L
Hohiclitl{ 3 LBwEihb, ThitkElTEoo
YRR+ abirTt,

BH BEChRIPEShDbIRYVERATRES, £k
AITHS s EIC BT 2 b ok LSikaRoN
HizcBt+taLBs0Ttt, 200 5BEFITHELLSL
bithidvwidhvFkn boLLBioTd, HFETE
NEDLHOREFERL THPI LA CEREDLIOEL
Bsocd, CHirofclRERd B R wEE
EF4, WEOHRRIVWAWATELTENL B LT
b, CHEOEREHSEEN/ T X 5 AlEL Lizvwe
BEEZRLAVELIZASTVEOTTSRE, £5w5 2
LESEVBYVAATIRTTILL, SR cics
b T EHEH LS ORE L ) ERA LTS
FHRDORLCHIBEHTHATPRThEDbREWLE
50TT, zolfiloEs cEBRLMTL 30T+, L
AFFEIFEOHIFA L A ATEOBIROEC- 2 L2210 T,
VwhdSEEOHIEOE, KITXEFaEZIreRRE
L T culture @ pattern O x4 L) LZAE T
gHarTiLEsoTcTidhil,

B &E-%brotHLELLELETRES, 12
OEWOFE 2 H L LT social cultural meaning &5 @8
boT, FAEEOPICHTEELDRYASLE TR
1. REZEBE#HFEAVATETIOHRIEb o
e E v is, FhUCE L THRED “No, except orange
juice,” L E 2, AT omnge iuice BT E
B <hbhrbRwERIOTT, £Iv I L EREET,
T A Y A @ orange juice EW2THHEEVOTHE LS
LORTEEFILITTS, HAEKEhot bV ETH
HE D o T 9V 9 cultural meaning 1ZiER AL AL
ETLHHARSTEIET,

Al Zhiz s HoFEETRAEVYO T, KHESro
RS EOREZ RE Ty lviebd T, 20L&
HrE labo ICAAEERT AV IO LEMNEENC
aTewT, TOLERATA FeHEIRE,

WA zhip¥ifzeviZ bi@ivoTs, 2%
procedure [Z 2T THITA YL, HBEECTIX reading Dif
BOEE, B bodHARATIRASE T3 RS
wiEvET, AR EORETRELDOTLES
e

BT PETL-TD reading 2 EEEHTLoTy
B reading EREVHE-TL B :BvEt, 2% VpET
1% reading O EEERLVE reading 2L x5 i -
Tz & 5 HfiT T3 A HIERIT chorus reading 24 ¢
oL riFicHEw s otk bhvbid e, &
ZAHEBIEAEIRIEMBLALEENEL > THIT RS
ST HEDH BT AT, Newwords 72T
FEEDITIERTEENHTE Y E T RSB AR TRA
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T, THVHIEERSVCHEWL Evibid D chorus reading
TH2ALLEAFE L TiIcE R LV IR EES
PEILERPLEL LT3R FTF, Thizo% UHheE
DIELVIEED 5 2t Ty 3ETtHh, 6% 5
© I MR AR B REEARAR DR S BELR - T
LBt AT, WSRO LESK ) T
- X 5124y reading A X4 chorus Ty, 2% D
reading # 12 x 5FIC LT3 Lv HEEEB R LEHT
R LB xd, 2L THEE individual reading % A
hTRD, THt 24, 34FIZADIZHE-T chorus @
E5 R 6 LTy T individual 213 Tl EBwE+,

B 5 boEENE, EOLZZRFOMEL, —h
HFERICE IR TT IR Y L iEdz ) 4, Hlo
Y—F— ORI 1VEETT LT — 7% 1 SAHRET,
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THE TEACHING OF ENGLISH IN THE SCHOOL OF

SOME NORTHERN EUROPEAN COUNTRIES

—Continued——

E. Kleinjans

COMMENTS ON ASPECTS OF LANGUAGE TEACHING

Texthooks.
tries differed in many respects.

The texts used in the various coun-
Some beginning
books had everything translated into the native
language while others had little or no translation.
Some had phonetic transcriptions of all the mater-
However, the fact that
impressed me most was the amount of English in

ials : others had none.

the textbooks, especially at the advanced levels.
For example, one set of Norwegian texthooks pre-
pared for use during the first five years of English
learning (i.e. the last two vears of the lower school
and the three years of the real school) have about
180 pages in each of the first three volumes, and
the latter two contain almost 300 pages each.
They all have hard covers, good paper, and excel-

lent pictures. No doubt they are interesting to
use.

In Denmark a government directive requires that
during the first. year of gymnasium students “shall
study about 175 pages of modern prose, mainly
fiction, suitable for giving the pupils a knowledge
of the living language of today.” For the Lang-
uage Line (modern) “they shall study

A. intensively—mastering not only the lingui-

stic but also the factual and literary signifi-

cance—a total of abut 400 pages comprising

1. a play by Shakespeare, of which some less

important scenes may be omitted or studied

At least 50 pages shall be
studied intensively ;

extensively.

16 BX
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EROETREVLD b ofc, PHMERETRLZITO 2
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2. a selection of poetry, of at least 60 pages,
taken from the work of major poets;

3. prose of literary value, mainly of some
linguistic difficulty :

a. a reasonably varied selection of fiction ;

b. non-fiction texts suitable for supplement-
ing the picture of the foreign country's
life and culture given by the other
texts (B0 to 100 pages).

B. extensively about 600 pages representing
various genres. The choice shall be made
mainly...from the literature of the last 100
vears. A small proportion may be taken
from newspapers or periodicals. The amount
of material studied intensively may be redu-
ced or increased on condition that that read
extensively is increased or reduced propor-
tionately. (See under A)

Maximum and minimum requirements under A
are fixed at 350 and 450 pages.

American literature shall be represented in
what is studied, both the intensive and the
extensive,

Part of the material may be made the subject
of close, independent study with the use of

reference library. In this case, the total to

be offered for examination may be reduced
at the the Director of the
Gymnasium Schools, at the request of the

discretion of

school concerned.

Literary history and factual details will be

dealt with to the extent considered necessary

for the understanding of the texts.

The examination is both oral and written.”

Also interesting to me was the inclusion in the
textbooks of materials on the various scocial prob-
lems that England and the United States face
today. For example, the question of the place of
the Negro in American society was brought out,
along with the attempts that are being made to
solve this problem. One book carried a picture
of James Meredith entering the University of Mis-
sissippi where he was the first person of his race
to be admitted. This kind of content is interest-
ing to the students and gives a real picture of the
country in which the language is spoken.
Testing. I have already described the kind of

Without
doubt the Dutch put more stress on the aural

examination given in the Netherlands.

than the others do; however, all stress the aural
Again, a Danish directive says,
This

to some extent.

“The examination is both oral and written.”
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follows, of course, from the way the material is
handled in class. That portion of the directive
dealing with the use of the texts specifies :
Texts shall be studied intensively, and comp-
lete linguistic comprehension is required. Up
to 50 pages, however, may be replaced by
extensive study
their extensive reading, the pupils shall have

in proportion to this. In

grasped the essentials in the content and line

of thought in the text they have prepared,

so that they can discuss, in English, what
they have read...(Italics mine)

The writhing of course is also done in English.

The instructions are all in the native language,

but the questions are in English and the answers.

must also be. Below are two examples of tests
given in Norway, the first given to second-year
students in the Realskole, or after about four years
of English learning, the second given at the end
of the gymnasium, or after seven years of English.

REALSKOLEEKSAMEN 1964

Reproduction of English
THE PARACHUTE JUMPER
(Fallskjermhopperen...Fallskjermhopparen)

During the last war thousands of young foreig-
ners came to Great Britain, where they were

trained to be soldiers. Among these foreigners
there were some Norwegians. They were prepared
to carry out special duties in Norway, which was
then occupied by the Germans.

The Norwegian soldiers were staying in a large
country house and were taught by Britisht officers,
The officer in command was a sixty year-old
colonel, who had fought in the First World War.

At the end of the first training-course the colonel
called the Norwegian soldiers together and talked
to them. “You have done very well so far,” he
said. “You have worked hard and shown great
interest and courage. Tomorrow you will all go
to another training-school, where you will be
given instruction in parachute-jumping.” He looked
at the men and noticed that a few of them turned
pale at the thought of parachute-jumping, so he
added quickly : “You needn’t worry. It’s perfectly
safe ; it's like jumping off a twelve-foot wall. Come
on, I'll show you how to do it.”

The colonel led the way into the garden, which
He told one of
the soliders to fetch a ladder, and the colonel
climbed to the top of the wall.
he said to the group of Norwegians standing at

the foot of the wall. He stood there for a few

was surrounded by a high wall.

“Now watch,”
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seconds, then jumped down and landed with a
crash on the ground. He tried to get up, but
found it quite impossible. Carefully four soldiers
carried the colonel into the house, and an ambu-
lance was called for.

At the hospital the colonel was put to bed, and
a young doctor immediately came to examine him.
The pain was so great, however, that the colonel
soon fainted, and while he was unconscious, the
doctor discovered that he had broken both legs.
Half an hour later the colonel woke up. There
by his bedside stood the young doctor. *“‘I'm afraid
vou have broken vour legs, sir,” he declared, ““how
did it happen ?” “I jumped off a high wall,” the
colonel answered. ‘‘But how did you manage to
break both your legs?" *You fool,” the colonel
said angrily, “I jumped twice, of course.”

colonel —aoberst

instruction —instruksjon; opplaering
ladder —stige

to faint —a besvime ; a svime av

unconscious—bevisstl¢ghs ; medvitslaus*
The title (and its translation) and the vocabulary
items listed are written on the blackboard and
read to the students. After hearing the story read
twice, and without seeing the printed story, the

students are required to write a summary of it
in English.
EXAMEN ARTIUM 1964
English
The Merchant of Venice

Give an accout of the part played by Portia in
the trial scene, and show what new light this
scene throws on her character. Finally, give your
view on the outcome of the trial.
or:

Macbeth

Describe the development of the relationship
between Macbeth and Lady Macbheth, showing
how it is influenced by the course of events.
What, in vour opinion, is tragic about Macbeth’s
fate ?

Write about four pages.

The answsrs to this test are written completely
in English. I was given to understand that the
grades received in the oral and written papers of
the examination are given equal weight.

Size of classes. As noted above, the German

* The vocabulary items listed are given with
translations into the two standard languages,
i.e., bokmal and nvnorsk.
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teachers complained because their classes were too
large at forty. Actually, Norway, Denmark and
the Netherlands all have laws which limit the
size of classes to thirty. In all the schools that
I visited I saw no class that large; in fact, the
largest I saw was about twenty-five. This made
for a very close teacher-pupil contact, diminished
the discipline problem, and thus gave maximum
time to the problem at hand, viz., the teaching
and learning of English.

Classroom procedures. The proportion of Eng-
lish used in classes was very high. Although 1
did not make an actual time study, 1 would say
that it ranged from fifty to 100 percent of the
time. Even those teachers who were supposed to
be more conservative in their approach used a great
deal of English. Translation was held to a mini-
mum. The government agencies in the various
countries warn the teachers not to permit themsel-
ves to digress into lengthly commentaries on the
linguistic and cultural aspects of the text, especially
not to do this in the native language. They are
encouraged to concentrate on the literary and
human values of the texts and to discuss these in
English.

Teacher training. Regular English teachers

must have had university training and majored in
the English language. There are supplementary
teachers whose specialities are different, but this
seemed to me to be the exception rather than the
rule. For teaching in the gymanasium a master’s deg-
ree in English is generally called for. Teachers
are given six months of in-service training before
they are certified. Encouragement is also given
them to travel in England, or if possible, America.
All of the teachers with whom | came into
contact spoke excellent English. Their pronuncia-
tion was usually more British than American.
But the important thing was that there was
absolutely no barrier to the beginning classes,
indicating the importance placed upon the founda-
tions of the language learning process, and recog-
nizing that teaching a foreign language to begin-
ners takes a very thorough knowledge of the
language concerned.
Structural linguistics.
saw much impact of modern stuctural linguistics
was in the Netherlands. Here, through a group
called De Didactiek-Commissie (the Didactic Com-
mission), considerable work has been done on the
English to be taught during the first year of
language study. Articles have been published on

The only place where 1
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vocabulary, grammar, accent idioms, and other
aspects of the language. Modern linguists are
quoted in some of the materials. In other countries
I saw none of this, although some of the people in
the universities are conversant with structural
linguisties. Its application to the teaching of
foreign languages has still not been made. 1 was
surprised that such standard practices as the use

of minimal pairs for both teaching and testing
contrasts in sound patterns were not in use at all.
This may have been a reflection of the fact that
pronunciation is not separated out as a study by
itself, but is made an integral part of the total
learning process. In other words, pronunciation is

taught in context.

PERTINENCE TO ENGLISH TEACHING IN JAPAN

During the trip, I constantly gave thought to
the application of these experiences to English
teaching in Japan. The difficulty is that although
I know quite a bit about the teaching of English
here, I am not one of the classroom teachers. I
also know that a great deal of good work is being
done. Therefore my comments will be general
rather than detailed.

There are two factors which are favorable to
English education in the European countries [
visited about which Japan can do nothing. The
first is that these European languages are related
to the English language so that the differences
between them are small as compared with the
differences between Japanese and English. Along
with English they all belong to the Germanic

branch of the Indo-European languages. Hence
there are many similarities in form, distribution,
and meanings of words, and in grammatical stru-
cture. The second factor is that these countries
are also geographically closer to the source of the
English language ; England is just across the chan
nel from the Netherlands and not much farther
from the other countries. This means that tea-
chers, especially if they are given small govern-
ment grants, are able to spend vacations there.
They are even closer to America than Japan is.
These two factors are very strong plusses, and
may even be the overriding reasons why English
teaching is so succes sful in these smaller countries
of Europe. There are seven other factors, however,
about which something can possibly be done.
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1. Separating out students at an early age.
There is no doubt that in areas of skill-learning,
the placing of people in intellectually homogeneous
groups has many advantages. It means that spe-
cial attention can be given both to those who have
the academic turn of mind and those who have
the more practical turn of mind. However, this
problem touches the basic philosophy of the total
educational system. In other words, the question
arises whether in a democratic state children should
be separated into ability and interest groups at such
an early age. Of course. it is not within the scope
of this report to answer that question.

2. Smaller classes. Within the Japanese system
as it is set up now, this is chiefly an economic
problem. In order to make the present classes
half as large, for example, it would be necessary
to double the number of teachers. Of course, if
students were separated out at an earlier age as
they are in Europe, the classes would be cut down
to about half their size. Anyway, there is no
doubt that the size of classes is a determining factor
in the learning process, especially in language
learning.

3 Hours per week. Schools in most of the
countries [ visited required at least five hours of

En lish a week for the first year or more. For
the learning of skills such as a foreign language,
a broader exposure throughout the week seems
preferable.

4. Teacher training. The fact that teachers
of English have majored in the English language
means that the level of teaching is higher. Any
practice which permits non-majors to be come
teachers of the subject works to lower the stand-
ards.
only help a person to become a better teacher,

Six months of in-service training would not

but should also encourage him to remain in the
teaching profession by developing his competence,
his self-assurance, and eventually his professional
standing.

5. Textbooks.
ted to a pupil during the course of a year is ano-
ther determining factor in the amount of English
he learns. English textbooks in Japan should not
only be larger but also more attractive to the
student. Of course, if there is more material to
cover, the teacher will have to resist the tempta-

The amount of English presen-

tion to soliloquize philosophically about either the
He will also

have to work to make certain that student re-

English language or the culture.

sponses are more immediate so that the class can
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move along and be able to cover the greater
amount of material.

Furthermore, textbooks should be interesting.
Lessons which deal with such topics as paper and
pencils or even going on a picnic will soon become
dull. On the other hand, lessons which deal with
such deep social problems as the Civil War and
the United States should

stimulate children’s interest.

racial integration in
Motivation for learn-
ing a language should rise when something is
learned about life through the language.

A further comment on materials is that except
for very advanced students mateirals should be limi-
ted to living English—i.e., twentieth century Eng-
lish. The introduction of archaic, highly literary,
or old fashioned English will only tend to discou-
rage students when they realize that this is not
the way people talk. Such materials should only
be introduced have
fluency and breadth in speaking the language.

6. More spoken language in the classroom.
This ties in with number 5 above. I was very
pleasantly surprised at the immediacy of the res-

after students developed

ponses on the part of the European children to

the English questions which were put to them.
There is little doubt that Japanese childern can
be taught to do the same, although it might
take them longer due to the greter differences
between the languages.

7. Better testing. As long as schools measure
the pupils’ knowledge of English by translation,
He will,
unconsciously or consciously, come to the conclu-

the pupil will study in order to translate.

sion that if he can translate he knows the lang-
uage. Tests basically set up the goals of teaching.
A person could almost write a philosophy of a
school's or a nation's educative process by making
a survey of the kinds of tests its children are re-
quired to pass.

All or any of these seven suggestions can be
implemented. To do so requires basically a con-
sensus that they are important, and the will and
the decision to put the necessary time, energy,
and money into them. There was the will to put
the time, energy, and money into the Olympic
Games, and they were fabulously successful.

(ELEC Consultant; Professor, the Inter-
national Christian University)
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LOBBELZCREVIE, FyeFasFa, VyePa
+Pa, Y ¥a s YaTiERAERIGED ], [d3],
[1] EifeFErEBbh, Th oo AARiFcsT 50miEsE
ELEST /3, v, of OHIOAECIHIRESEZOT, =
TTMRBZ LI L, BEEZZ Ty I A LI, FEFED
fée/ [tiel, /ie/ [dzel, /Se/ [fe] Wi FEAETHIZTD
feief, Jzie/, fsie/ BAAFEICIZREVS DL THE, "
TE-T Efée/ 1T /ci'e/ [1fie] iz Effe, Se/ X Jze, se/ izit
Y5 THD, flald TEY—I<jelly, TS 7 +—%
milk shake,

VI. &5

BAEDNER

FTTRT 7y rOETHAR L Sz, BRIETIEHED
FENERL LTHBIEELTLESROT, CEHEE
LTHOBENRHL SMMAZLLA-TLE-%. LirL
T BREREL mvoTiRE L, TIEHTFM.  (cdause
terminal; terminal contour, terminal juncture & & 0E{EH
3) L THRT 2 b, » TERART 27 b D
B3,

MEFEHA

HERTMI I ORBEOE—FF Iz b5, HHITK
OHEfHEES LS,

(1) 27 [N 1: TFEA PRIoOmEHnew 59
PICTFHET5EHE. BOOERX0RE, FELAEFEL
A RELAFY ATE year (£ [ P: ] OFFHETHD,
7E5) Th& %) BUELo M2 OESizow TRIREGE

rEmsEolig) paiTf.2M,
£6) Jones ®IEEFMTIT [ hjuh ] 2FH TS5 hue, huge

humour XL THEOAWRETFLLT [ cur 1 26T

LTwv5#, Kenyon-kontt OREFFFHICIZRZ oy,
T LA L R T2 1 /cje / #d Y, BiFT

Fe x—1] /sjer/ CHIZTS., WEELLTEH > x—2,
FTFx—ws AbTI b de
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To Tas ) R¥icb-THbhZ,

(2) /7771071 TERAB, coffomb
ZE—FEVKT 7w basENreREiLICAP-TE
FL [(mi/] Ta?20xdkch), 727k M
B b Ec b TP EA LT kol ] FTh? ]
DESIziES,

(3) /N IS0 TTRERE) AED
Vot bEA—ABLICEVEL T [altsw]i 1 T
Py RO, BB IBEHRED Lo T2
sPUBO LD Tizs,y, HAZHO Taohi i
FizHbi s,

(4) 7" 10— 1 CERTFRM T2
WTTLb OO T2 | HPEOSTHEICBL A THEE
EITOREO T2 5 ) LY icHbhd,

(5) /= [ — 1: T8, BFEOPIE - BEEO
RVdsriil-E6IE 5 4EED TE5 ) AlieHbh
Do HBILLoTRIEIZLEHONESH, Hahaht
TIHICRICHDbh 3 Z Lixd iz,

ZOXHICIEREMS RS B THEHDIE, AA
EOXEFROREMIbOLEE LD,

HIAF P

SCo—MERBEL L S LT 5, O hoET X
DHAE L O BB, ZhE THRFA7T 22 b L0F
B, BT 7y b RIOVAESHSC L ERICMZE
HOTRAELT, iR b 5BEOHBER LN, £
OEZLORIEROEY TH B,

(1) 772w bERRHBER, T2y iEobs
F—FHEOLPIERESRTRALT S,

{ﬂyb—Tzz (B2 5L705)

v p=Al S

Ck#R — 72y hEERT)

B T TR M TR SN SRR CE RS L
TSN 2 NS B ERE,

(2) T¥Ev Bz =70 LOREIH
T 7Y bOE—FHLERBMAERT TEHILT D,

{_H:e e (BaE) (3]

FEFF/ (58]

(3) 7revirgeHFrhv2es—Jo4FEshE

FRMET 7t b EZIBZERTES, FLLEOM

G5
(331

DAY ICHEFEEND,
WA FAN (HE25Hv) G310
A4 NS G
{ AHAPNT R (%3
4P SN (3578

(4) 7oy MEEFcRVWESREThEFRRT 7%
v bR IR LR A < BRI, E OFEBLEE AR T
PV IEZTES,

{ ‘;l?{'ﬂ/ = }vij A"

A2 YHEN

ks ] (353)
(3R
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Tk, Tl TAM LvofAl] Lv5 X5k
O 3[FH ETH] Zob0EBALTYER, ko I3
] #HATIHEGLT 7 v v FRRER—ic % 5.

BANT &P

WHE7 7 b E—RETy B ET<E L0 L
LT, Hic TBART 7> ] L TLHT2EL0085
Zo T, HFSMERRES THEELEAKMLT
PRSI DL EEANTEET T LR TH 5,
il REEEhicfiflict T, T2 ME
DfEECHPb LT, REoEs—FEMMMsShs 0o
#MTHB,

FEFF (KB O @)
{ N CaAR)
(zl=F @ G )
\zf=7+ (BAR)
AAzx o) (¥ 58
{ﬁ?wﬁ t&AR)

BEANT 7w RIEEDHT 7 FERL{RILED

TiRiv. HEOFET7T 2 Y M CREOHMEL ) bHED
FUEFLERTHIOIHLT, &ARLT 7 TR
W ERENPE—FFL VLA RECLIAFES
¥, MEokNr ) EEMNERT, KROBEFORYE
PERD B S YRORER L L T, BEOROMMESE
C? | AR P T E-TL %,

M [_asa_pa—o?]

ZoEDREME TP OB, 2% ) AITF0RKD
Bl B sz, 772y FEQEN T pesF | L
Trev MEREEE—FHCLE T7FY ) E—RE
—DT I hiREF LAY L, RALLTRE S
T2 FRICRBRLTwS LB NS, ZORERTT
SlbiciEaART 7y MESEOET F v PR
NofcTRETETHEI,

HEOEFM LR

T AV ABGEECEIEERERI/ NS A /D=,
XERCRESOHEOEM 2 ED Z0NEETHS, =
hoFHMEbE > TTELERHIE, LR Tlizx5
i )V BrRERRKEST3RLIZL ST, FORYT
A Fhiz PRERSSEWLEZ NS, [OBEIE,
/2317, /233/, 7323/ (A=1d, 1=HE, OFEILHICLB)
DLX5 hEAA TN roRbTERLEES YT
23 5LwHZ L THB,

AX ) AFBEROFEFHOFAGEEET A ) 2H¥FEL Y
{2 kic @A, MEOELAREOMAVR ) HE LTy
o TTTEREFERT ST LTS, O'Connor &
Arnold, Intonation of Colloguial English, (Longmans);
Roger Kingdon, English Intonation Practice, (Longmans)

(p. 5225 ()
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s TSRS

ELEC Tz,

(II) FHHEBFDEACDLT

(7) TCheck of understanding (% questions and
answers fI(FTEL A
Check of understanding {Z § % A, questions and answers
B CRARXTTHD, BF—sHd XM oHoRE Y
STWwisv X 9 ig&iicit, =@ technique 2{E 2 LV,
DL RRFIIIECREEEHeTHEERL, BE

XoTRHIEY LRoEmn2, 3FEE-T, bLEH
HEEHR Y LTHRETRREELSOTH S, ZoOHS

PELZ b1, HRDEGHKRATEHEEZEYPRAR LY
TRLT, 22 ERASETHDILTHS,

Z® X 9z check of understanding |Z 1 pattern~ practice
D AHWA L techniques 5 %, variation @ substitution
E 0T, Yo% check 3572H® con
version <2, {Effit5% check <3 expansion LD T
SEAICERERA RV TR, stimulus T3
response % check 57 ¥ iz selection @ technique #*{#f
Sz b Miks,

T oA Bk L D L ol o Sz,
F¥F defining sentences ko ika, Az ClRs 64
BLTHEETCITbLETAHRTHE, WizF 0 defining sen-
tences OPIZF TN TV BH LWHEOLOBENKE, HAE
BETELETAZILMMLERZ LD D,

ZOBSEENLZ LI, BEREOR FEEiAE 25D T
{372, $a =71 defining sentences MR &HFOE
URE T e, ToReEErCEHIZLTHES, =
DE3IELT, L2 HLEOREMAVTY, HLCHE
EEnT, TORRAVLATHSEREIES (FH) M
ZBVWO bl TN L THEHEST S L5 aural come
prehension OFE Iz AL i oh Tl DThH B,
chiz—EfATH A, TiRE-THAETZ L
A5 reading comprehension L33 - T, IFiICE M6
PRIc 2755 royal read (Ejf) b H_ELOTHSD,

(8) T1BMICEATREHLVABAX L EDS3 L

3 72 ##4 Tl oral introduction (Z£ 534 2Dh

1 ciEE T 28 e 2RI EScHl s, M
fbsedid ok, £ OFFPNICEATEH LA

FERSWD 11, 5206 2ATH Y, fE-THED
FHEETIR, 0 i EUROLOTRTRIERS AV E
bhbhEELTY %, bLEH THEVEFHHEADEAL
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R =

- '&;i:
ﬁﬁﬁﬁﬁﬁﬁﬁﬁﬁﬁﬁﬁﬁﬁﬁ&ﬁﬁﬁﬁﬁ&ﬁ
HEEH OB BT 2 HESHRCH L THERE X 3REERLT5
F%%ﬂﬁﬁﬁi;&ﬁ&Lfﬁo$?=%®¢me—&ﬁ®&aﬁgianwr$LTtw
ﬂgkhbibko@@dlﬂHZE%Wﬁ”fﬁéh?ﬁﬂﬂ¢wEr?ﬂﬁﬂﬁthWT
: 5LOEFHIEICO&ESSE L BT, FiC reading 12T 35 LOEBATHE L, E

& R OE Ee
b x &

0 B A DIEE THRL® reading %2 check of un-
derstanding {Z FE 43 fe RIS & 1, it - THIFMOHEFEO
BN O BARESEETHRICED P 6 ThHD, &
DZ LR AROPERED Y I kG, —FRLwZ Lk
Th b, E-T New Approach to English (Revised
Edition) Cit, 2@ RE—HER L THMEREFIL T35,

FRLERNCIE, 1REMITH LB £ 108LE, Bizixls
SEAATIERLAVE ) CREA STy SERED
HHZELLWETHE, ZOBE, FEOHMEEENRE
SIS EF O RICR- THEET 5 2 L 5 RL%E
£TH B, ThHIHRAWESICIEENTIEEXTE
ez kEFRMO LT, EEoENOmTEGLTeRE
HhifzbhvwThsd,

Zok b ofs, HksRgHEEo RO
FE DL, 1EHEEOBREORIOI bLIC2FbsLED,
1-2i% oral introduction @ check of understanding G,
fhiz reading @& 2 @ check of understanding T&Hh 5,

P& Tl defining sentences %8 - THATEIZ HEREDOR
PEbETAHATHEHREL cheek +355ETHS, Zhizk
DT L 5PV TH D, E->TZOEEIZIT,
1 ->®OIE B iz defining sentences MF&F T+ T, HE
% check L= 6, BEHiz mimmem # LT>X0EBILHE
EDTHDB, ZOXHREWETIZLIc X - THEILE
L ofoRlREORE ORI AbRATLESDT
&35, kizak-<fc aural comprehension @ HiyitEeE S
hal, HFLWAHRFIHEFOZROPTHEAZH, %
NERDOIAH® collocation %2 lexical sets (BLlEE) 4 Rl
IciEl+ 2 - Lk,

BEO R HSUDEET v AS, B LA g,
rending O LHFEEPIL S HEMIELEE ST, &£
I ZOTIRESHE DO, = 0G| R & A4
DR EOH TSR PATLES Ly ikEisb 3,

(9) TEBEBRFREBLIRLTEASZC LDRIEC DT

Palmer Llg o\ 5iTHESFHREES, T g0
grammar-translation method riR&FMICHL 2SI EOF
BHIcb 5, 22 VEHOREREF T LTS
primacy of speech DRI L&, SEFE{EE® Havit, TOFHIC
DT ORI TIEE L, T OB HOEHE M (speech habits)
FRHICODEEHLTHELTEELZTTHS,

AN EEFEABICRLTHEHzS LS 2 Lichth
2, TARGEFLLTOEREMET 2 2 L i {
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D, EREEFERICACTAEECEESIHEFIC2TS
TELREICD, EoTHBE AARFCRLTHEHAD L
(A R EStimavivFiiiezici viapd b 3t AR Nal ta =1

E-HAE L EE LY, 0 A5 30l
WMotk L >THTY, HHBEEZRV TR KER
T D, $cH « HFFHEOCRARDHFEELL VBT THT
b, Wb BENAESEERbTEEEER-TE, B
ROEBOS{FLLRR 12D TH S, EoTH
OB L2 E2ARLTHEThEERTIVEY
b flizdmss TR, HIEFIRIEMEEZ X LD L LT
ETOMEVIRFNICREDPETH D,

EBOTRIZO L 20 L 20FEHEE 0F b TEHRLHE
JEZ K& oFbTERZT TIRLL, b EEE
#EofbhTENk L, &R AL S EIRLIE
EETh TS, REZEITEDEDDHLICER

imeldo|you eat breakfast ? (Fh Citdm ik
i ic il fed o~ E30) i X OHREY R ETETmE ok
T EF—T b bIENAO TRE L REOERIT
BRI bIRER TRV,

HeFED speech habits & Bz > 4 5 DPBHEEHF D
BHO1-2THHETHIE, BFEFEX ARAEERIETIE
3@ speech habits OEREOHAEIC /LS L, thinking in
English v 22 TlooThE/E vy,

ZITHEELETRIERLAZWEI XX, thinking in Eng-
lish & thinking in Japanese @R TH 5, FIFED native
speakers (THICIEIED structure 2L THHEZERZ, b
hbhBFAAIEICEARBOMELELTHHREELZS L
WwHZ L ThHD, (ELEC Bulletin No. 5 @il Thinking
nEnglish ), 7f- TZ ZIZFERAmD TRASARE L
DLz -7z ), BREZHALARESGEZO0TH 5,

FRAKBEEIFATLIZLIC L - THER LR - THIEE
ieFa-Lxx2535, FlxiE, lso't he a teacher? 22—
HABZHRLTLE-ED, ZOMICEETELLELS
ZERFEREL TP L RS

L L BAFEICIRTZ L Esc it v & 5 O Tk
vy @ oral introduction @I T L3RSk 5 o8
i, £EPSEFETOERES EHT I LT
fFlETs oL bl b T ALELEY. HABISNE
BESCERLTHEI RETHS,

(III) Reading [zDL T

(1) TFlash cards @O{EHEIZDWT

flash cards 30 THMAE, FLVIHED spelling
LffoEnroEbic T LEBAIMNES X 5 k&, EFEED
spelling Az flash sign (MIREES) 05 AET,
BLELLHDAL 5 E@EBET5Z Lid, reading OBLA]
ML LTRAHTH S, 2k 2 7, £oho
VL2 L 20FEERETLL, SfFoErbEthl
HbHIziHEsZ L TH 5,
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flash cards 2 EWHRET, Fhizk -7 spelling 23
ZEEDZLVHISRMETH D, spelling BRFFELTHEL
2LDOTRAZL, HETHNTAT, ThbbilLFEE
LTHE»LEALIOVELEETSH S, #->T How do
you spell~? 72 & L o TS 5 O BRI TRV,

(2) "model reading (24 #

ZOEE® model reading L5 Dk, 7 F AJS choral

reading OFEIRASHICEMI RO EH &R 1, 2
EfEACEPEEZLEESLTVE2OTHD, 2D R
model reading [ZAMFOF 4K intonation = rhythm
EHMLEDLDTHD L, AREOEMERD story 24
B o5V EBTHLS LI BN,
2 Bl model reading Tz 60 BMAEREhD L L
B AL BHEVCZ LAV, ZiRddiv, Thi
BEABZAEDEPILED ZRHE TS Lvofck
SRERLEEL, Fa¥IE loss KiEoTLED,

(3) TChoral reading Y individual reading

o 7 ALED reading OKREEFD X S LTHDRLIE
choral reading Td %, Lado (3 Language Teaching, 1964
@7 choral reading allows everyone to practice every
sentence & & 2TV 5, Individual reading & choral reading
OIFEA—IGERH L TR PUTORMO L O THH® S
25 ¥ 5 prone sentence TR ERTHT, vbWwaE{ 0 E
AMBEHOLDTHE. bHEBAFATOT|YZIMLT
CEERD oL, TOAREDRHEETAT, TOR
DEIEHLTIRE T 2B Z ERBE ELE,.

Z =T choral reading 5E iz 2>\ TAULAICHN T
{ &, one sentence T -2FAIO model [z 2T, XL Hp
-4 0, KL speed EBHTTWHE, £EBZTOXEE
HoTHREL, KREAFTHDDIL LoD, 2EDL
EBALwIRICT B ETh D, ARz LEZD
speed DE(ETH B, O X I BELEDIITEEIL read-
ing lcokivizvl, 1BES5ZL b, BETHIZ one
sentence -2 reading OIEENTERE L= 6, 2T I0iEXL,
EEOIFBENRE - b, HHh 64elEE L THEICE
BEOH P FEFTRCEFE LA ORI EFEFICEOE
EEZEz &€ T, 2F0OEME® check of understanding T
EBABDTHD, FHL VA EBREEZRCRBST
IZAELOIFEEEE 22,

(4) T reading TKENETHELBHEIC2LT

EEEIC B I o TAROEBERDHINEL RS
LI DE—EREER TS S, - THEIFIEDEE)R
LRENFTHRUOLOSWEEE T HLEYDL D,

ZOEREETS&ET LR, "TRKEAET!, LEMIEK
shaMEfedHTREEEoMENICNE{ REHEOH
BILTHB, BhTRY I ThiEI v, FMRAGER
R Z O TOEBRICKS E, LN b3 10
L ospeed 2T X SR B L, ZEED speed BFRL D
Habohdl, BREMLREL Y, —HZR/TH5,
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I am basically a creature of the big city, having spent
the first part of my life in or around New York City and,
the last 14 years, in Tokyo. I was born in New York,
but shortly thereafter, when a great influenza epidemic hit
the city, moved to the suburbs where | grew up and went
to school. During the summers I was fortunate enough
to be able to go to the hills and mountains of Vermont
and New Hampshire. This developed in me a great fond-
ness for mountain country and the quiet places—in marked
contrast to the large and noisy city where 1 lived.

It was in New Hampshire that I went to college, attend-
ing Dartmouth. 1 had picked it, I'm afraid, primarily
because of its beautiful location, nestled along the Con-
necticut River in the foothills of the White Mountains, and
because it was known a “the ski school.” The ideal, I
then thought, was to be able to put on my skis at my own
doorstep and ski off into the hills. This I did about every
day there was snow for my four years there.

I majored in English literature with illusions of becoming
a writer. I graduated by a comfortable margin and not
having any creative talent, stayed as close to writing as [

1 worked

for one {for a vear or so and wrote book criticisms on the

could, by determining to be a book publisher.
side. Then, with my feet more firmly set on New York
ground, 1 shifted over to Life magazine with twelve of my
Dartmouth classmates. There I worked as a reporter, go-
ing off on trips with a photographer and writing the stories
and captions for publication.

I was drafted into the U.S. Army in 1942 as a buck
private, soon was ordered to an officer training school from

which I emerged as a second lieutenant, thoroughly discip-
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lined and unhappy, spent the rest of the war bouncing from
army post to army post within the continental limits of the
Untied States.

I returned to Life in 1946 as travel editor, in which
capacity I put in a lot of traveling around the country and
the world under most comfortable circumstances. It was
what might be called a “cushy” job. But life on Life
never lasts long and I moved to Esquire, a men's magazine
and precursor of Playboy. There I was taken up with
golf, travel, eating and drinking and other pastimes of the
American male.

In 1951 my career was again interrupted by Uncle Sam,
when I was unceremoniously picked up by the nape of my
neck and sent off to fight the war in Korea. Some Colonel,
stationed in Japan at Camp Drake (Asaka), where I stop-
ped off for processing, had an eagle’s eve and plucked me
from a shipment to Korea and sent me into Tokyo to help
edit the newspaper, The Pacific Stars and Stripes. There
I remained as an officer for 17 months and another seven
years as a civilian.

As I had time, I went off into the Japanese countryside.
I became more and more charmed by it, as I explored it
further, finding in it a certain affinity to my own New
England landscape. Then too, I began to know the great
sprawling metropolis of Tokyo and it seemed like home to.
me with its might life, music and museums, restaurants
and bars, bright lights and crowded trains.

In 1958 I decided it was time to go home and take an
extended look at my former life and I did so, remaining in
Tokyo and Japan lured
Over
the years I had become very much interested in Japanese

New York for a vear and a half.

me back early in 1960 and I have heen here since.

fine arts and folk crafts and I had, in the back of my mind,

the idea of developing a business in them. I had made
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an extensive collection of Japanese ceramics, mostly contem-
porary ones.

On my return to Japan 1 devoted a good part of my
energies to my ceramics collecting, particularly the work
of Kitaoji Rosanjin whom I had befriended in 1951, who
died in 1959 during my visit home, and whom I am con-
vinced is the greatest potter of contemporary Japan, In 1963-
64. I contributed to the retrospective exhibitions of his
work held in Tekyo and Kyoto and in February of 1965
I was a principal contributor to a large exhibition of his

work held in San Francisco at the deY oung Museum. At
that time I published a book of his work in the hands of
three  American collectors.

During this last sojourn in Japan I have been working
with the Daiwa Securities Company, and for the last ten
months at ELEC where I have enjoyed my teaching assign-
ments greatly. I have found the enthusiasm of the students,
in attacking the dull routine of learning, quite remarkable
I look forward to the new year at ELEC
with great anticipation.

and infectious.

(pd8k Y2T(]
VTV ES D
Pronunciation of English, (Amold) 75 Faiw$3E L7t
Do AXVATREHOEAN R LD L LTREFKDE S
b DVFED BITYB 1 /') level, // rising, [~/ fall-
ing, /¥/ falling-rising, /~/ rising-falling, /~*/ rising-falling-
rising, ZALBIZEIRZ ‘high' k ‘low’ =iz h s,
Zhit BREAL L TR\ OFAORETE T &2 2 HEiE
THRAVWTHS 5. HEZRIR) ZALPHEEDLESTT
EHNTHARNEHIC O BZ L TH D, HROL SICAAR
FHIC 1338 L W] LA oSGy o ¢, JEEROSCET
EEBRIFICDT P Ly b0 LT 3,
VI #7F

iz, SETHhIBEORP A ERELTEL
&, FEHOREBNR TERAIANARERFRE TR D 5
B, HiEE—o—2loTHA, AFCHESIHETR
Hvh TP BHCA  HEA B DO T, Lidbhickis
T Z L &R 2 0ERDH 5,

WL OHOMERS 5. —Mic BRAORM I L -
TIEDBEL, FRANTFEPHLE LTI ESRF T
Do TNMAREFEMOMEIC LS L 0, AERFOMHE
LB bk, BEHZLON, EFROZUFeMC LAV
B TENITH R EET L EHBLEZVLOTHS,

FEHOZHEIZS» TR T TIZH L OfENZERTY
B, TTIRECRERLZ LEHBRVIETIEN ) TRFEHIC
HLTHLRAVWDOT, SEThENICHILshEZ LD
Pl sl RS L B2 YV TH B, £DH
BMOBMEEZL T LTS5 B LEHRIIZY Y —F
BEOHRLETFTEL, &)

(BIEAXSHIE - ELECE /)

Gimson, Introduction to the

p.3& Y2347

= LT, generative grammar DIE{EMBERA2ZFOE HE
HECHTRDHT, TEEEzIBCRRTOI LAY
HLEL WIHILERE W) R LW LESEEE L
2—ATHDs
JEEOANFERBOWEE, PEOUF CRFTERE R
Wz S s X Sici oz, PERKFEAMRICKH
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JEEe, bLEYcZhAeESAZLE LT, @it
SEORBHEI KB A LOEYES TH A S
He BUEESIEEDbRRV, 22T I this had happened
two years ago, I could not have coped with it. L5 L%
T, A€agoiEbhsos, kLl biciibhao
A ago T, WEFET Likicfibivg @ ik before TH S
L DS s, LHEMLERED 1L, A,
FEp%ix This did not happen two years ago. b5 Z L 12
PoE, LEil, L LEz£A#Ees, THLTH,
TIf fich OB R T D% Tk ago bR S | L
SHARBZOMB. Lo TRVEN > THRE, TOHD
BRcEF 3z Lz LIELIETH 5, FEEOk oS
2 BWIBHE PV H LIRS, —ilio T3rEassalL
TioleE 2T iEEN P E FREROFEEFTLX
BEHROTREVWES M, A—FN - T7e—Fizko
THERDIE, Y5 X0 RorEERE #x h AN
DNV T L, ks At Dt
Bl EH2BILENB D, SEEHBEORKERFEARAD
HWZT AT CREAZHTERETH Y, MEORRIC
R fev,
SWEIEREOD S 7 7 AT, P, EEEAAEA
OFEFEHECERBIC, b5V F—TEE-TEWTH
MLIERROEL AV EEMS LIS, Bz kigt/,
Pllbwvic, @A —F 0« 29 o FHEL RS S
LTtV ARGh, BRERFOREELRCICEEZL
Tk TFhols, BRESEEERRELCT TH B, &
inRseee, 0EsI20%iESRos 2 Lir PR
ELTHI A LHE5TES . LLdHEEDES
thizekofiETRTRIRTE 30 TREVH, —RADT
—Fra—F— gl LickoT, HEVHET
fov S s fe € A languge laboratory # 5 3FAELE
DHREHTDZLRFRETES 5,
TRFHFREFNFOEN TS LI LRED
i v, WHEOLEENS LD, B obuiRERTREND
ERTAL00, RATHELEERSETHSL, 2t
VWrlIRsEL T, FICERRoofMERHLT, £
HEoBEREE TELRTAEMZTAI OB LETR
by, (AL ARFBIHIR)
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ELEC #FHEH

Fries =% ELEC [c3gEf

Oral Approach @FHEHFTH Y, ELEC OJEsric b ks
B3 % Sz Charles C. Fries Je3EA5EsER (12529
H) skHL, 1 A5H (k) ic ELEC &fF%dihic. [
FIEL 1 MR > T ELEC SN0z RS
L&k, ELEC V& r 7 ¥  TEASME I h (ELEC
OB LU ELEC BifR#EI044) AHUS Lz, RFRE
i1 A10H (B) itA—AFZ7 U 7ic@id <BER L,

Pk, FEEERBEh Ay -T2z siciRES L
i

(ELEC&E # 857 i Fries#ifihi®)

Professor Charles C. Fries:

I am extremely glad to be here to visit this
building, which is a large emblem of the huge
success of ELEC.
on the tremendous work they have been doing in

I want to congratulate ELEC

influencing the teaching of English in Japan.
With the equipment now provided, there is no
excuse for their not doing perfect work. They
have all the facilities, and all they need is real
energy of which, I am sure, under the leadership

of Dr. Takahashi, they will have abundance.

*

Mrs. Agnes C. Fries:

For a long time, ever since we heard about the
construction of a new ELEC building, we have
looked forward to the day when we might visit
it and meet the staff members here. Today is a
red-letter day in our lives, for we are now looking
over all the new work and meeting the staff

members. Thank you very much.
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