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Not the least of the Zoological Gardens’ many

attractions is their inexhaustibility. There is al-

ways something new, (Qand —— what is not less
satisfactory —— there is always something old that
you had previously missed.
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This is reprint, with some few changes in the
last few pages, of the original book as it was
published during the early months of the War
of 1914-18. (MNe attempt has been made to make it
up-lto-date, or to revise the judgements passed
by the author @in what now seems a different
age——an age when peace still seemed the habit
of life.
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THE ORAL APPROACH :
RETROSPECT AND PROSPECT

Twenty years have now elapsed since Charles
€. Fries published his classic exposition of the
oral approach to the teaching of a foreign lan-
guage.! Over this period of time, the principles
and procedures which he advocated, and the ma-
terials and techniques which were developed and
refined by his colleagues at the University of
Michigan, have come to be widely accepted and
imitated as the soundest approach to foreign
language teaching now available. There is little
doubt that Fries’ work, and that of his succes-
sors, has done more to revolutionize the proce-
dures for teaching foreign languages than any
other single influence. Yet, in reflecting upon
Fries’ role in this revolution of language peda-
gogy, it is well to remember that the develop-

Charles T. Scott

ment of the oral approach did not take place in
a vacuum, that it could not have developed
without the catalytic help of certain external
factors, and that it cannot progress energetical-
ly without the support of new research in re-
lated disciplines. We are fortunate in being the
beneficiaries of this revolution in language
teaching but along with the benefits, we must
also accept the responsibility of caring for our
discipline and of exploring ways to improve it.
One of the purposes of this paper is to recapit-
ulate the basic tenets of the oral approach in
light of its historical development, A second
purpose is to suggest avenues of investigation

1 Teachiie and Learning English as a Foreign Lan-
guage. Ann Aarbor : The University of Michigan Press,1945.
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which may lead to some.revitalization of the
approach ana to an extention of its place and
function in the total language learning process.

In suggesting that the oral approach has be-
come widely accepted as the soundest methodo-
logical step towards the acquisition of language
skills, we should not delude ourselves that it
has become wumiversally accepted, nor that the
difficult work of teacher training and re-train-
ing is one that can now be taken for granted.
After twenty years of active research, experi-
mentation, and practice with the oral approach,
it may seem incredible that it is still necessary
to reorient responsible persons in the language
teaching profession, but this is unfortunately
very much the case. Although there exists to-
day a considerable and growing literature on
contemporary views of language teaching, most
of which is quite available to the general pub-
lic, we continue nevertheless to be faced with
a considerable and growing audience of adminis-
trators, teachers, and prospective teachers who
are still unaware of this literature—or, if not
unaware of the literature, still labor under mis-
conceptions about the oral approach and what

it seeks to accomplish in the language learning
process. The task of constructive propagandiz-
ing, then, is not a finished one, and, for a long
time to come, we must expect that frequent re-
statement of the objectives of the oral approach
will be both necessary and useful.

As stated above, the oral approach to teach-
ing and learning foreign languages did not
develop in a cultural and historical vacuum.
The soil of the late forties and early fifties, in
which it was nurtured and brought to growth,
had been partially tilled beforehand through the
efforts of such distinguished students of lan-
guage as Sweet, Viétor, Jespersen, and Palmer. It
had also been prepared in a negative way
through the uneasiness and confusion that char-
acterized foreign language pedagogy in Ameri-
can educational circles in the twenties and
thirties. Finally, the political and international
unrest that erupted into World War 1I contri-
buted the sense of immediacy that was required
for a major re-thinking of goals and pedagogical
procedures in the teaching of foreign languages.
In the post-war period, such factors as foreign
aid programs, the rapid increase in enrollment
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of foreign students in American colleges and
universities, closer cultural, economic, and mil-
itary ties between nations, and the widespread
international exchange of scholars and students
have all provided real laboratories in which the
oral approach could be repeatedly tested in the
light of actual experience. Under the harsh re-
alities of many different kinds of language pro-
grams, the oral approach has fared very well,
although it has not turned out to be the panacea
for all linguistic ills that some of its advocates
had unrealistically expected. But then no such
claim was made for the oral approach in the
first place, so this should not surprise or disap-
point us.

Revolutions in thought and in education, as
well as in social and political practices, charac-
teristically grow out of reactions to existing or
past forms of behavior, and the history of lan-
guage pedagogy has proved to be no exception.
At the turn of the century, and for some
twenty years after, the view of Sweet, Viétor,
Jespersen, and Palmer, among ofﬁé}_s:_were es-
éatiaﬂy criticisms of the approach to language
learning that we know best as the grammar

v
translation approach. r-ltzfach of these scholars in
his own way sought to expound a more realistic
view of language Iearning, but all were in basic
accord in advocating r{:l,))the primacy of speech
over writing, (Z_Dthe learning of language items
in meaningful context, rather than in isolation,
@the view of language learning as a process
of habit formation, rather than as a funda-
mentally intellectual enterprise( _iZj)the use of
classroom time principally for oral drillwork,
rather than for analytic activities, and.,'{i.ﬁ}:)the
sequential arrangement of poals so that the
skills of reading and writing were to be built
on the foundation of a previously established
mastery of the spoken forms of the language.
All sought to discredit the existing view that
language learning was basically a translating or
decoding activity, and to replace this view with
one that recognized the desirability and greater
efficiency of learning another language as a pro-
cess of acquiring a new and different set_o_fj_

neural, articulatory, and social habits. Such
views, of course, reflected the advances being
made at the time in the scientific study of lan-
guages, in the refinement of techniques in the
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fields of articulatory and acoustic phonetics, and
in exploratory studies in general semantics.
While it is true that much of what these schol-
ars had to say about language, language teach-
ing, and the language learning process would
not be acceptable today in the light of advances
in the sciences of linguistics and psychology, it
is also true that much of what they did say
about these matters still sounds very modern
to us. Viétor's warning, that “ durch Worter-
listen und Regeln kann man nicht sprechen und
verstehen lernen,”® has been well heeded, so
that modern language teaching procedures devote
very little, if any, classroom time or textbook
space to the rote memorization of vocabulary
lists, paradigms, and grammatical rules. It is
quite generally agreed now that the student’s
ability to talk about the grammar of a language
or to recite its rules does not guarantee his
ability to speak and understand, or even to read
and write the language with real skill. And
when Jespersen says, “But the disadvantage of
is that
it consumes more time than oral exercises,”™
we can recognize in his comment the accepted

dictation, as of all written class work,

modern view that listening-speaking activities
in the first stages of the language learning pro-
cess are of fundamental importance to the ulti-
mate success of the whole learning program.
Further, the anticipation of mimicry-memoriza-
tion and pattern practice methods, which have
become such well-established characteristics of
the oral approach, is clear in Palmer's sugges-
tion that *“a certain number of regular sentences
should be thoroughly assimilated in the early
stages as primary matter in order to serve as
model sentences to be developed by the student
in the form of substitution tables."* Many of
the prophetic suggestions of these scholars have
been incorporated into contemporary views of
language teaching, and their published writings
still make lively and stimulating reading today.
Palmer is perhaps a bit too theatrical when he
states, “ What, then, is this strange art in which
the dunce excels, this art which requires of its
adepts neither brains, industry, nor patience?

2 Die methodil des neusprachlichen unterrichts. Leip-
zig: B. G. Teubner, 1902, 30.

3 How to Teach a Foreign Language, London : George
Allen and Unwin Ltd., 1904, 96.

4 The Scientific Study and Teaching of Languages.
New York: World Book Co., 1917, 116.
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The answer is: The art of using the spoken and
everyday form of any given language. Show me
the child of three years of age, the madman, or
the savage, who is not an expert at it!”® But,
while we may be amused by his exaggerated
claim, his words are still instructive for the
underlying principle which they express: that
language learning is essentially a process of
habit formation, and not an enterprise which
requires unusual intellectual and analytic abilities
on the part of the learner.
Perhaps the principal
Sweet, Viétor, Jespersen, and Palmer in the field
of language teaching was to lay bare the inade-
quacies and the failures of the grammar trans-
lation approach—to point out the futility of
such classroom activities as the memorization
of rules and paradigms and the word-for-word

accomplishment of

and phrase-for-phrase translation of the foreign
language into the native language with the help
of bilingual dictionaries, especially when the
goal of the language program was to produce
competent u#sers of the foreign language. It is
easy for us to recognize now that the great
failure of the grammar translation approach is

that it characteristically produces students who
are not able to use what they have ostensively
learned, even after many years of foreign lan-
guage study. Everyday evidence of this failure
is given in a country like Japan, where ° English
language schools’ flourish financially by provid-
ing practice in spoken English to thousands of
adult Japanese, most of whom have °‘studied’
the language for as long as eight or ten years.
There is something patently wrong with a situ-
ation which breeds such a waste of time and
energy and financial resources. Equally puz-
zling and unfortunate is the fact that it was in
Japan that Palmer did the greater part of his
teaching and his writing.

In Europe the influence of these scholars was
felt in the fairly widespread rejection of the
grammar translation approach and in the foster-
ing of an allegiance to the method of language
teaching that came to be known variously as
the new method, the reform method, the natural
method, the oral method, and the direct method,
i.e. a method which emphasized direct contact

5 The Principles of Language-Study. London: Oxford
University Press, re-issued, 1964, 2-3.

New York: World Book Co., 1917, 116.) ZH HdO%E
FERHEOTERNTEOLL T, HACEHFEREFHOPICEH
AERTVE, TIHILTHELOARL RXEARSHD
B RO B SHH M LIt - T 5, Palmer i,
WEHEJO X SR AR, BELLPLEBLAL
Evhich VFECvwizeBbns, Ehizoil, 05
EREE S TVEZOHN V2w ThE Db, BEiF
OFENICEERG S, 8E1h, EEd S8 E LT OXEiE
Al dhs, £DEZRTH¥E, Thbb—EOEECHHK
WERLBEEHVS LV O HElTEOE, EO8IFICRELL
Wk 573 FOFHE, FEA, BEVEBBFBEARVERLE
ETH B, (ETLEBCRLLAZLEBTZ S0
72, )% ) (JREE 5 The Principles of Language-Study.
EIEME O El——, London: Oxford University
Press, re-issued, 1964, 2-3), L% L, bhbiviilio
FHRLETEERBLLA{E I vwaE), #HOZ LT
D, EEEEARENICREEER TH D, FEEOWN
ISR OTTRE D E ER T S EE TR vORE L »
HSZrlERATVSILOEDICSEEHRAINTS S,
#3545 ¢ Sweet, Viétor, Jespersen 33X (f Palmer
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L s X 5 afFiici, BEBICEES Ty A6l Dhds
BHBDTH LRI RBETHhOREL T &1k, Palmer
BEOER L FEEORBSELL LB AR TTH
Sle VHHETH S,
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with the foreign language in all of its manifes-
tations, and a direct use of the language in
all of its manifestations, and a direct use of the
language in meaningful situations, rather than
an oblique approach to the language through
analysis of its grammar or through written
translation. In the two decades preceding World
War II, the direct method came to be endorsed
rather strongly in Europe, and spread in a limit-
ed way to the Near East and the Far East, al-
though, in both areas, the grammar translation
approach still maintains, somewhat securely, its
earlier entrenched position. In the thirties, the
direct method was introduced in the United
States, but its influence was almost negligible,
reflecting perhaps the general isolationist atti-
tude of Americans and the prevailing philosophy
of pragmatism, both of which tended to channel
concern for foreign languages into a simple de-
This at-
titude of passive interest in other languages was
rudely shattered in 1941 by the total involve-
ment of the United States in war in both Eu-
rope and Asia.

There is no denying that the direct method

sire for rudimentary reading ability.

F—w y ACBWTIE, THEOEFEOREL THE—

R OPEREA i VIR fTEbhiZ LIZB L TKRL &
T /=, =7/ new method, reform method, natural
method, oral method, $5 X UF direct method T iihbH
FTRTORBUTIB T, JHERE L EEEMT 5 Z L 250
FTohEE TILTEOXEOSGTEMEL TELERPh
IRy AL TEHYERLCHET 5 FETCIRALCT,

BrobstERcs T, TOMNEBEEHEERT L
AT 55, chbvavangBhTambhs X oic
o EmEERC AT ARlRLEVE Z itV TR
L BTz, 8 2 i R s 5572 = 2 L 204E(C direct
method [ 3—u v A TP VHEIMBEShSLIICR
ofce 9 L GEHB I UMEE IC B« T, kT,

grammer translation approach (CCEERREEH:) Ak &
L T K S AZEERIIC £ O P10 B[S 7 it 2 #EFF L T
St b, BB Tl 50 L0 - TIT-7c®
T 5, 1930454521 direct method & EICHEAE
i LpL, TOREE, BEHLT2Y hoflarEs
DEEB X PYFILfTEblo TV Z T 1 XA
OWEXRIRL T, ThbMERAERE~OELE LD
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represents a vastly superior approach to lan-
guage learning than the grammar translation
approach, but it is still unsatisfactory, both on
theoretical and practical grounds. Of the sever-
al correct assumptions which it makes about
language learning, the two most important ones
seem to be (1) that language learning is a skill-
building activity, which means therefore that
language items are best learned through inten-
sive listening exposure and oral practice until
they become a matter of habit, and (2) that
the meanings of language items are best learn-
ed through active participation in communica-
tion situations, including all possible non-linguis-
tic contextual features. But the principal theo-
retical flaw in the direct method approach is
its fundamental assumption that learning a
foreign language is no different from learning
one’s native language, and that foreign language
teaching techniques, then, consist essentially
in reconstructing and simulating all of the fac-
tors that entered into the student’s process of
learning his first language. But this neither true
nor particularly desirable, becausev(ﬁit is
reasonable to assume that the child approaches

FENZAT A T -7=0T, BE &L Zh b &k
LTIELAFRSIZESEWIZEYOEE LML VLD
Th -1 MHOEFEICHT 5 Z OfEEC OB, 19
AR ARE I —ny AB LT U TICBT 28aice
HMICHEESIAENS T LiIc X > TRIL e a i,

direct method 7% grammer translation approach
I DL EBEEEOD DL L ST SR hEERETS
LOTHDHLVH Z LRETEOSHEL VA, LELER
X7 B E EEROIC b RIS b b ARER L LD TH
5, BSIHESICELTERLALET TS VK 2QELY
Bt 56T, 2200 LEESIORKDLBNTHS
LEbhs, EHEEIHEEROFETH 5. TH
CEFEHB TN LA FIE 5 THPAYIC B EE D #
FEIVOBEMEET 3T LRk TRLEIL{FRELS
LOTHD, RISHEHEOENEKE, b6 5IFEFENUR
HEFMEEBNLT, a2=ar— a YO (EEoKE
ZEMORN) RIS NT 22 LickoTRLIE
HBEhs, L L direct method approach ichiT o5
b A ER oMk, SHEREOSE P HEEOSE L%
RBirzalZaind, 5L EBoSdRENE, Lis
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the task of learning his first language with A

clean slate, so to speak, so that there is nothmg
in his nervous system which would serve to
interfere with the impressions made on him by
exposure to his first language—a state of re-
ceptiveness, in other words, that can never
again be duplicated, and O it is alsp reason-
able to assume that the process of learning one’s
first language is one r_.hg_t is_extremely uneco-
nomical in terms of time and effort—that the
phonological, grammatical, semantic, and cultu-
ral habits which must be assimilated are done
so, in other words, only after considerable trial-
and-error expenmentatlon. Just as the teaching
of a foreign language is concerned with an en-
tirely different paradigm from that of feaching
the native language, so also the learming of a
foreign language and the leerning of one’s na-
tive language are entirely different matters.
Mect method therefore, is faulty in its
initial assumption that sheer immersion in the
forcgn Ianguage and culture will produce the
same r results of language ab:hty as those achiev-
ed by the normal cluld after six or seven
years of lmmersmn in a partlcular language

and culture This may be partially true, but
it is also an inescapable fact that, in learning
a foreign language, the process is inherently
more difficult for the learner, just because he
already controls another system of communica-
tion which interferes constantly with the new
system he is attempting to learn. We can agree
with Robert Lado’s claim that *“with the first
language the child’s mind can be thought of as
a tabula rasa where the patterns become im-
pressed,whereas with a second language the habit
patterns of the first language are already there,
and the second language is perceived through
the habit channels of the native tongue.”®

In the United States, the oral approach re-
ceived its first major impetus shortly after the
outbreak of World War II.
factors were responsible for this impetus. First,
and most importantly, there was the Zmmedi-
ate necessity of equipping many American mil-
itary personnel with a speaking knowledge of
numerous languages which were relatively un-
known to most Americans at the time, e.g.

Three interrelated

6 Language Teaching: A Scientific Approach. New
York : McGraw-Hill, 1964, 6.

PoT, ARICHFELEY HEBEET T 20EOTICA
o TELTATOERZHERL, thatticbhstdas
FOELBRETH S, LeELonBEETCLATIUEE
EHFICEE L vyhbI TLRVCDOTH S, ik 60T
HoEEOSEE oHEIZ, vhif clean slate T (3l
RIKET) B3 0Ths, Lz THomEREoh
icik, BEFEcETscticrTH#HD S xiciEBh S
ASic T a0k S borfbivy—a_Ev
pauE, RLTHEUMENT s toTahvETET
b o THHEFEOFSE{EREI. approach +50Ths LA
3T ERIICHE-TWS, RFEkoX SRtz
LRI DIt - TwHe T b b BEEEEOM
BN L S oS TR EH R LD Th b, Tib
LBz o Rl AR I TER, SCHERY, ok, L
{EATEIEE, BEThE, 2RV ELORTHEZEE
EOLAEHENSLOTH S, b H ENEEBEOEIEL
[ OHEROEE L £ B - i EERICBEL Ty s
ML, MNEFEOLEE L BEFEOFER L2 Ak L
BHEDTHD, Thir direct method X, AEHELHA
ExfhoticsELicB b & 2 Thid, 525 Otk
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50 S ZORMNOFRHCHE - TR-TVEDTHD, =
DT L REAMICEARY THh LS b A va, JERED
FEICB TR, FEECL - T, TOETOBEE, +
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F, TOZLEHAFEEI LT AH LS MEMRIC A TT
Y aiewiz, ©voF 5 EOEEBETNENC B
REvHZELERETIRVEETHS, DIvbh
{%, Robert Lado @ [HEFEOE A, FioLE
BEEEhZHEEREBLELZ RS, Vol HHETED
Heick, FTcEEBoERORRTETYyHDT, 4
EFE A EREOFH L v il EEL TaltshaboT
H5.]% L HxiEic AETFsZ LA t&s, Gk 6
Language Teaching : A Scientific Approach. New York :
McGraw-Hill, 1964, 6)

EHRETIX, A—F - T Fw—F12 2 KRGO
PREE L 2 L EofmoRiERE: 5 . ZoflRic
X3 o0EICEET 2 ERE BT hoThHYES /2. £
EB1OLOTHLOELRELLDIE, 2L 0T 2 H0OH
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Japanese, Burmese, Chinese, Hindustani, Serbo-
Croatian, etc. Secondly, there was the simple
fact that the ambivalent and unproductive state
of language pedagogy in the United States dur-
ing the thirties had done very little towards
preparing a sufficient number of Americans with
an adequate speaking knowledge of such lan-
guages, or even of the more familiar languages
of western Furope. Finally, there was the real-
ization that the best available resource in the
United States at the time for the teaching and
the learning of these languages was the relative-
ly small number of descriptive hinguists, most
of whom had been trained in the Boas-Sapir-
Bloomfeld tradition, who had either been work-
ing on descriptive grammars of these languages,
or who had developed the techniques for doing
s0. The sense of urgency created by the demands
of the war itself, and the obvious unproductive-
ness of traditional language teaching procedures,
forced the military language programs to aban-
don the grammar translation approach and to
adopt, at least provisionally, the approach to lan-
guage teaching and learning that Bloomfield in
particular had advocated several years earlier.

The approach was one that insisted that the
learner imitate and memorize as accurately as
possible basic conversational sentences spoken by
a native speaker of the language under study.
T hese basic sentences then would provide frames
within which new vocabulary items could be
substituted, thus enabling the learner to produce
and understand indefinitely many more sentenc-
es of the language.
was no different from that suggested by Palmer
almost twenty years earlier. Fundamental to
the approach was the insistence and the em-

The technique, of course,

phasis upon mimicry of the native speaker of
the language right from the beginning, especially
for the accurate production of the intonation
and pronunciation features of the language.
Through their descriptive analyses of the lan-
guages under study, moreover, the linguists were
able to specify the distinctive elements of pho-
nology, morphology, and syntax which constitut-
ed the structures of the languages, and to point
out precisely where the learning problems would
be greatest. In addition to the useful method
of mimicry-memorization, the powerful notion
of pattern practice was developed, i. e. intensive

AL T, ¥ievTvyo7T 2 Y T AkbichEmk {
MBRTERVEECOEME, il A s,
th(Eeh, £ o/ —58, eV ET P u T F 7B Y OBRHL T
ThEERTS3E LBESESERD Sz L THD H2
izik, 1930ERTOEREOSHEEHTOL - b2 T ol
TERMREA TR EOT # ) DAEICEZDX 5 5 EBE
BT 11| o o Edl A Bl o N 7 0 D N ol s
L, botilambhTvalis—r v OBHEESA,

ChEfcFET AERET S chicRiE LA CML AL
B ol L ORI B S e kRl ZhEDF
BERBRLEET bt REIC S TR D £ SF
Hiaz bovEsEig gy doitlh EinsisE
(descriptive lingnists) THSLWHZ LDORETSE -
e cBOEEFEED VT DT Boas-Sapir-Blo-
omfield OEFKicBvTilizh-AETHY, Zheo
BIHEOE GRSV TIEE LTy 50, H5viIRED
LFORFHEEDOFEWERBRSIET VW AETH -, ik
SHkOBEHIC Y s TEVHENEBAR L, &S
PR O S IEERE L E, HoFHEEH R
LT grammar translation approach # 3T &, Arin
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B L MERMIC L L, #c Bloomfield Az ik VEUE
HicER LR L ST Rt L E 5%
BP0 Thd, TOHEE, FEELHELTS
BnefEEEEL L TiE A (native speaker) I X - T3F
S HEARYESFELE TE AT ERICRELREET S
ChEFETAEETChHo, FHOTHESAEDRAST
i, HLYREWEHAMNVATEZ S HET 2 et
BES55L, COXIRELTEEERTOEEDEILIRS
{OMEWERICERLAMRTIZLNTESE IR S,
ZoEHIE, 55 A, Palmer [T o TIE & A K205
CHRRENELDLMLRED LIBREN T, TOK
ik o THAHEZ LI, FEHORINLE D EED
native speaker (ZOFhcRERLTHIN) 2Eh5 T
LERERLMATSIILECh . FICEOERBODA > b
F—a PRRTONMEERICHT 2B EED I LR
*ETH D, Ebiz, BFFEL TS EREOITEHAITC X
=T, BIESHEDZ TOSHOMBESEL Ty 55N,
B, B LUHGELDEERERFICIRT Z LA TER,
95 LTERY ZHAE EREEEARL R ZIERIER
4= LA T &7, mimicry-memorization (HEfik L i)
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drill on the structural patterns of the language
so that the patterns themselves, rather than
isolated sentences, would be established as auto-
matic habits for the learner.

The details of the American experiment with
the oral approach during the war years need
not be repeated since they have already been
well summarized by William G. Moulton.” It
is sufficient to note here that the experience of
the military language programs during the war
was successful enough to prompt American edu-
cation, in the post-war era, to re-examine its
whole approach to language teaching, not only
in the universities, but also in the high schools
and elementary schools. The result is that today
the oral approach, considerably refined and sup-
plemented through the use of audio devices,
has to a large extent replaced the grammar
translation approach, though the latter, unfortu-
nately, has not entirely departed the scene. It
should be pointed out, however, that the post-
war extension of the oral approach from the
military language programs to foreign language
instruction in American schools and colleges

was not merely an academic question. Strong

motivation to continue and to improve the oral
approach has come from the simple fact of Amer-
ica's widespread international committments,
or conversely, the rejection of a policy of retreat
to pre-war isolationism. The sense of necessity
to produce speakers of foreign languages, in
other words, is still present. It may very well
be that the future place of the oral approach in
the foreign language pedagogy of American edu-
cation will depend more upon concern for this
practical goal than upon the demonstrable super-
iority of the oral approach over the grammar
translation approach in theoretical terms. Simi-
larly, present-day and future advances in the
teaching of English as a foreign language depend
largely upon the sense of necessity that speak-
ers of other languages attach to the learning of
English as the 'language of widest communica-
tion in the world today. This sense of urgency
on the part of large groups of people is another
manifestation of the fact that the psychology
of second language learning is considerably dif-

7 ‘““Linguistics and Language Teaching in the United
States 1940-1960," [International Review of Applied
Linguisties in Language Teaching 1 : 21-41 (1963).

LvwHHBAAFEICINA T, pattern practice (ZrHH
) Lv i ELABEE L. $hbbIhIEIEIL
feXTRAaL XETh BEREFEIC £ > THIR L EHR
ELTHRNET B & 9ic, BEEOME EORIzSVWTdifi
EHET 5 LD ThH D,

BRprhilcBi a4 —F - TFue—FICHllT 5T 2 A
DEBROEHIZ 2T, 3 Tic William G. Moulton *
ILE-TELENEA TV SO TCIIEHbeD TRV
T i, (JR§E 7 “Lingnistics and Language
Teaching in the United States 1940-1960,"" Inter-
national Review of Applied Linguistics in Language
Teching 1: 21-41 (1963). [19494E7% H19604EE TOHEE
Eicki sERELEBEE D, Tk, B PoRED
ST AEORRSS, BEoT XY AORFEGEEL
HLREEETICAFBRTD Y, KFEOQOHRZLT, ~M1A7
—ARNEHC B B B IREGTICRT 2 ek v
THASN e 3EERIITH v H T L EthlT
T4 chsd. TORRE, SHTRA—FA - TR
—FiF, BEUHBOFHIc s T hsish, Mkxs
T, [EMEFRIC e - T grammar translation approach
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tion approach) EELWEHELLBEEHLTLE oD
FCikinvs, Linl, MEREOSHEGETENET £
U h DR IC A — T s T T —FRT bz &
VWHZ e RICEN EoBEE i EE SR VED
ThHhHEVHZ LEEHLAGRER B, A—F =
TFe—F L T hEtid 5 v aiieiEESTE,
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ferent from the psychology of first language
learning—a matter which is not normally taken
into consideration by advocates of the direct
method approach. The child, in other words,
is compelled to learn the language of his im-
mediate society in order to communicate his
needs and desires. Such high motivation is sel-
dom duplicated in foreign language learning
since the first language is always available as
a crutch. The recognition of such differences
in the psychology of language learning is im-
mensely important, not only for the develop-
ment and refinement of effective approaches to
language teaching, but also for the realistic
evaluation of relative successes and failures of
different approaches.

The achievement of the direct method ap-
proach, as noted above, was that it extricated
the process of language learning from the arti-
ficiality of using written materials as primary
resources and from the indefensible practice of
deducing language behavior from abstract and
isolated rules, paradigms, and lists. The oral
approach continues some of the practices of the
direct method approach, but is characterized also

by certain other theoretical and practical fea-
tures which serve to differentiate it from the
direct method. The oral approach, therefore, as
for mulated by Fries in the light of the experience
of the wartime language programs, is not mere-
ly a present-day extention of the direct method
approach advocated by Sweet, Viétor, Jespersen,
and Palmer. The labels have not been partic-
ularly helpful in distinguishing the two ap-
proaches, but such other fairly common labels
and “ linguistic
approach " are also misleading. What is im-
portant, however, is not the label, but the theo-
retical framework within which the oral ap-
proach has been formulated—a framework that
is in accord with contemporary views in lin-

as “audio-lingual approach”

guistics and psychology.

The fundamental assumptions underlying the
oral approach have emerged from a clearer un-
derstanding of (1) the nature of human lan-
guage and (2) the psychology of second language
learning. Rapid advances in the science of lin-
guistics over the past thirty-five years have
radically altered our conception of the former,
while progress in behavioral psychology, has help-

TOLSICHEEBRNDS L5 Lix, SAEEEEOLE
RHEBOEEOLHEEPE YV RESZLOTHE LI
EohEbhThb,—— 20z Lits—>5 direct me-
thod approach @#EE EIzizEREhAEVWZ LBET
B, e zhiE, FHEBEOLESHRELGET S
BIEEOEHEET S HEOFHETLE 5B/ VOTH
s ZOEIECESTR, AEFEOEEOHREIE,
HEBIEIEEZS2 L LTHHATZSOT, bolclHE
HEshkk WD Ths, BREFEOLHELELOETOL 5 ER
EFREBHBZ LR, OLLSIcAITH D, FhiTEEHE
ORI R H R RS T 2Bt RETH SN
VEied, ElviwvaiilbkicownTEhETh O,
Sl d Wit 2 R Ao wic b kR LT
BH5,

ko k 5iz direct method approach oz, &
AR OREE, BhhiEEES 1 OFREL THY-3

VO FRERSHERI LT b, FhiGaTHL L 72 4R),

WS, BORLUMLEFTEMERNLIY T3
FUOFHD Y EroBHL LT L Ch o, A—
S - T 7 u—Fi% direct method approach @5
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ed to sharpen our knowledge of the latter. Let
us consider each of these areas briefly, for the
purposes of providing a succinct characteriza-
tion of the oral approach as a distinctly modern
approach to the teaching and learning of foreign
languages.

As a result of their descriptions of numerous
languages, linguists have come to view any one
particular language as a highly complex system
of arbitrary vocal symbols by means of which
members of a speech community are able to
communicate and interact with one another.
The notion that a human language is a sysftem
of symbols is perhaps the most important char-
acteristic that can be ascribed to the language.
The system of any language is manifested by
a finite set of elements (phonemes and mor-
phemes) which are concatenated in rigidly spe-
cifiable ways (restrictions of arrangement) to
form utterances of the language. Although
the number of elements in the linguistic sys-
tem is finite, the number of
which may be formed through concatenation of
those elements is infinite. This is possible be-
cause of a property recursiveness which is

utterances

found universally in human languages. Such a
property is typically manifested by embedding
and conjunctive devices, such as the following:

(a) The man is in the hallway.

(b) The man is my father. }
¢) The man in the hallway is my father.
d) John plays chess well.
(e) His father plays chess well. }
(f) John plays chess well and so does his

father.
(Continued)

SV TOLRDWOEGEE L {Ex k. —HTEhLEE
B} 2R EE T b L AEBESEEO LEICSVTO
bhbhomiiz e 50l @r . JEFEo#HE
LETD RS ORLRERANET S e—FL LTH—F
e T —F MG ST 3 nic Zh s OfkY
MRICEBELTHE 5,
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MOEmAETOMBTHE LV IEBAR, BTLLFHE
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EHEBROMBL, BIFEZERT bt ElLT
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ICHREAA D THh B, Z DX 5l B»ZAEY >k
Fbhb¥ic V3T RIzE - THENIZHELERSLOT

ELEC BULLETIN

HBH. EiFhoml th s,
() The man is in the hallway.}_>
(b) The man is my father.
(¢) The man in the hallway is my father.
(d) John plays chess well. }_
(e) His father plays chess well.
(f) John plays chess well and so does his
father.
(BT ®E)
(ELEC BFg:&)
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Transformational grammar (25 DIFHD 1
2OHLNE, FHOPEE LT L OROEOIRAI L |
v H2x kernel sentences (thi ) Th b, oz
2T Z @ kernel sentences |z transformation (%F
) Evi—HOBEEME T VHITFHLEDELEWD
ZLEThdH. LbOEER—EORAEE-TRZ A
bhabOTFed, TORRMCEZREOSHEEEFE
LTBET AL cfiL itk h, ML T5E
LEAELE LD S, vbW 5 S iEENOEEL A
xR ENch bbb LicbDTHE LR DTHS, D
Z 24k, Noam Chomsky i Paul Roberts & English
Syntax, 1964 OFEXOEPTOEDESICH2T W 51F
) Th B,

Clearly, the central and fundamental part of a
grammar is its syntactic component. Both seman-
tic and phonological rules require syntactic infor-
mation for their proper functioning. The study
of semantic and phonetic structure cannot proceed
beyond the limits set by our understanding of
the rules of syntax and of the structural descrip-
tions that they provide. It is these rules that
embody the essential creative aspect of linguistic
competence, that is, that enable the native speak-
er to form and analyze new sentences.............
This theory is based on certain assumptions about
the kinds of processes that exist in language and
the manner in which they interrelate. In partic-
ular, it assumes that fundamental to the inter-
pretation and forming of sentences are certain
processes—called grammatical transformations, ., .,
PlEnZ &b nmEigE LERIZERL T L ORIz

THONRF I HIZ2F 5 LA hE KR L THE
PR &, ZORES 3 5 HTE L LT pattern-practice
Oieh® variation OFENPBULP - TLE5DTHD,
ZOZ kicowTit, ELEC Bulletin, No.2 (July 1961)
ot Chomsky @3 Syntactic Structures, 1957 13 &
% A.A. Hill @ Recent Linguistics and the Teaching
of English #8|HL /555 Variation } Transforma-
tion Theory [z 2WTili<7zi@ ) TH 5,

Paul Roberts (I Lo English Syntax Op7, Zo
TEOIEHC DV T2ED L H BT 5,

Most of the sentences that we speak antfwritt:

20

Transformation & FDRA

=% (£8

are new sentences, ones that never occurred be-

fore. Yet we use them with the confidence that

they will be understood and acecepted as English

Sentences......ic..... The explanation mrust be that

we are operating not with a particular collection

of sentences but with a system for generating

SENLENCES . iiuiiisaias (pp.15-16)

2% D, bhubhWEL DEwiz ) T 50O KT,
PRcEL TH bbbl LR L VI TH B
Liabbhbhit, shboiiice: LTifEEsh, =
HARGRSESI LV IMEE LT, THEDOXEHR
WTV B0 THD, — IR EETHS 5H. bivbh
AEMEEAL TV 50, MESXLEEDL TLTYT
FThEEfT 0T, Ml eRl TEES
BEBZE>TWERLRELVWIDTHS,

ENTIE, TOXIREROENS AT, bihvbh
Re>ThHEE b - THEIXEMEL, S bariikasn
59 TORICHL TR, HP/uERERTH S,
T <EWArbS o LRAL TEL I LERLZD
BIELWTHS 5, TOT LI HFERERC L - TR
ZRTCH D,

Richard Gunter |t A Problem in Transformational
Teaching, (Language Learming, 1961; H. B. Allen,
Teaching English as a Second Language, 19G5) D¢,
bhbhBEiEmi A2 oEE SRt AL ST
Lk, Fhdkbhbhd Bz -T2 VL
oz, EodimiTtiieE{Hv oo,
Rl T L v 6L o3 TR S REES D
5B THSE, ThIXERC:-THAM - VX
habo kit £ Bhocbok fikt s —HBoMEE
(suppletion) IZX 5L DELOFDE S ITHBLTV Be

Now we teachers cannot take over wholesale a
theoretical transformation-generation grammar.
veeesee-.Now the problem I have in mind is simply
this : although formally we may generate all the
forms of one of these sentence paradigms, we
may find in actual speech situations that one or
more of these forms are not used, or are used
only in special ways. We find, in short, that
speakers, by a kind of suppletion, say something
quite different from what our formal paradigms
would lead us to expect.

ELEC BULLETIN



Z Ol LT Gunter (%, BhlhFd¢ must, ought to,
may ¥ Twa, fc & ziX, The man must see the
boy. O&EEDNsE The man mustn’t see the boy. T
AW, ThTRENRNPESTL 50T, The man does-
n't have to see the boy. ¢ EWExiriFhutibix
Vo XEEROIFe Must the man see the boy? (Iffi
Sy LML AN BV 5 Th Y, Does the man have
to see the boy? LV HOBRBHARTHS.

Tk hBUFEORECTERELEFRELL b
W kR, EGEEME TR TWHI ETHY,
pattern-practice ¢ variation OFEETL Z ORI
HELT cue 525 M ETH D,

LLiEHiE, ZOE5RZEMHILHEVST, &
DU EOB RPN 2T TLE D QBRI TH 5.
B rEofifibhbhuicthEL v booiks, &
HICT ORBEIICETR & 9 EREIN A TH 5B LHER
ICIE L WIr & gy « S/epic2< Vi@Es v ofiL gy
AR EELZ T REZ L TH D, RieEEx i
LIEHRELOTRAEL, PHEELEHL) LOEM@ELT
PBEICHEBEMFEEZ 20 TH D, T HOMBRER
L TIEETAZ LAAHETHY, EEHTHLHZLE
ML TWASZ EThds

Zhiz 2T Gunter 7z 5 Hill Z2FO L 5Kk
STV D,

But where the ideas of transformation and gen-
eration offer us new and fruitful insight is in
the nature of the core sentences, and in the sys-
tematic way that they may be transformed to
produce all the grammatical sentences of English.

Richard Gunter, A Problem in Transformational

Teaching.

As a result, transformational theory suggests
the great importance of treating the whole body
of related sentences together systematically, in
operation drills, once the parrot-like memory
drills for kernel sentences have been mastered.

A. A. Hill, Recent Linguistics and the Teaching of

English
Z ®# 7}, pattern-practice ¢ variation @#E

IZL DA TRCICHREBIF T3 Z LiRFEADIE
behah, oI RE L5 check of under-
standing (R S5MX® B IC b, /- pattern-
practice @ selection (z v SEEHICoREMIz L HEd T
HELEREY « RERYIC, H7CRESIICIERIT BT LR S,

Ok S aEMXoBRE TR, MO Th 58O
FEHfl 2 (situation framework) EFTHEATOH D 5
SEREREHOES L L THY, L Zo—loREH
O R M AR O & F B (successive small steps
of contrast) KEHIFTBELick-T, 4fE0EEHED
AL L L, ok TicfvbhTwys

* ELEC BULLETIN

IEE ST oEkS, —HLEHEERVIELT, &
OUHEICEMRETED L 2 EFRD 5.

ZhiESEEO T2, Yes-or-No questions {71
Tir {, alternative questions i, Wh-questions ¥ .
EEEARLEEE oL HRIBARNCS advice LiTR
Y, BRI > THENCERTEERT 2O TH S,
7= & zif John wrote a letter yesterday. L35
Thivd

(1) Did John write a letter yesterday?

(Yes, he did. He wrote a letter yesterday.)

(2) What did John write yesterday?

(A letter, He wrote a letter yesterday.)

(3] What did John do yesterday?

(He wrote a letter yesterday.)

(4) When did John write a letter?

(Yesterday. He wrote a letter yesterday.)

(6) Who wrote a letter yesterday?

(John. John wrote a letter yesterday.)

PAE® X Hic %3 Yes-or-No questions &M L THm
ZRH EE, HBkE RO RIEO SR 2R L TS
Do 2FRETLFNOICMRERE HOBA L+ 58RI
AT 5. Eo@ht a letter %, (3lix wrote %, (4)
it yesterday #, (5)ix John 2 ZhAFRMOESALL T
Vo, HixohicE Ao ez —HL THRYEL LT
T2X9RE-oTwHA, LR EIRGELEE T A TR
53" short answer #4RicERL, 2V C full answer
EEDEDHZ L THS, T® short answer ERHH T
LT, TOBFFLTVDAMENREL THOEREIEL <
L CTWwarE 3, E20 LRk check 3°5
z ks L, full answer #R¥ S Lick T, H
LTV ORTOBCERL TELSME 9 4% check
THT LN S, 2% VoS, HicEoENilEE D
L 21nE-> recognition ¢ production OfEjjf ¢ check
LTl anThz,

Zok Hilr—loOEERck check of understanding
THv-28Eicix, SMHEEE - T, 4fEicid chorus
TOESEFLEX SETHRE check +50THS, T
DEETIIE A QLS4 OEICEA RS20 OffEE 2
BTolvhrbThd,

Z i A pattern-practice @ selection O CHv
SHAEICRKRETH Y OV AR D S 1 R4
WimERbTE chorus TEDLE T, MRS ETHhsG,
“Question’’ Lvvo T Yes-or-No question #% 1 @4k
e B, ThEk chorus THRVIESHLE, H204E
EEBAL TELSYE, THEHEIC chorus T YIRS
5, Xz Wh-question ¢ cue &5 z T 3 DEHFEIC
il Sbtk 5FEE chorus THDIREHE, 554 DAREC
a2 xH, Zik chorus THVREREEHZ LWHDLIET
5o _

L LB O RAZL{ TETLED L S5 S HIEN

pA S



¥ AL, cue FHEXTHEELEZDRERLTL
Xv, FOX5aMiEE variation Tz -Tv 3R
FTEMLTHSH, COHEGE, BEIPELThOMES -
75, chorus TZR L@V BSETIhERESERLS,
FloAficzhEfViESYE, F2oLfficzhicEr
E¥hn, ZoME chorus THVEZ#ZOTHS,
COR D HFEMICAEML, BEiol%E chorus TV EE
b, BHicE 1 oEfEicExr &8, Th% chorus ¢
O REES EH5Z EL S,

TOkIHREELORMTCERLZThIRGRVWT L
T, Gunter |f may, must, ought to Z2&1 /= L itai
WROE Y TH BN, FEHPFTERL REZ b9 5E
oAk L BERIEE how L OBHREA DS 5, FHEHHTE Lafc
TiboTwanid, HAEOESICR>ZDL 5icH
BRI hETHS,

{a)

1. She painted it white.
2. Did she paint it white?

3. How did she paint it?
(b)

1. He found it interesting.

2. Did he find it interesting?

3. How did he find it?
L LERFETL, >F¥oFEOR&IZEERZ v,
(c)

1. It seems delicious.

2. Does it seem delicious?

3. How does it seem?
{d)

. She looked happy.

2. Did she look happy?

3. How did she look?

1. It tastes good.
2. Does it taste good?
3. How does it taste?

EZHMBFELERFMETL, 2EOEFRICA S L HER
H‘-i'{'%%fn i

®

1. He became famous.
9. Did he become famous?
3. #How did he become?

Eo3icov, ELEC Institute @ 4 Ao AJENT
(il MA 3 PhD) EEREETHEL, 2A
[ grammatical T& 575, unusual Th Y, rare ThH
2L, tho 2 N ZARIGETHEV LV s T3,

LIABmMEWT LICR, >FORMBIcEZ L, 4 AL
1,423 acceptable English Tha blv T s,

(2)

1. The work became more and more difficult.

22

2. Did the work become more and more diffi-
cult?
3. How did the work become?

bhbh AFEAZZ, o033 b(@03 LR
WLICRAZDER, BFITLLTH, MIFERVIEVE
WODOTHD, TELTERLBROH ST L, WihLS
How # What |22z T, What did he become ? What
did the work become? rJhIFFTIRARIETHS L 4
AELEZTwEhRTHS,

FlheoXoisiicy,, How §, What LA[fETH 5,
What @535l TCHE LV o TV B,

(h)

1. The man remained silent.

2. Did the man remain silent?

3. (*How did the man remain?
{What did the man remain?

H L1 k()2 He became a doctor. 215 X 5z
became D L2 AFAFETERTYEL Did he become
a doctor? What did he become? Ll 7ir 323 CHIE
i<, ()3 The man remained a bachelor. & \~5
X 5t O THE Did the man remain a bachelor?
What did the man remain? L - Toid AR
&

ZICERICZO L 5 Gunter O\+5 supplétion
BB A0DE, BEoiid®FEe function F7-jx be-
havior MRHEAWIEEHNTROBRETHSH L5 Oh
#H = ELEC Institute ¢ Director of Instruction # L
Tv+% Dr. Charles T. Scott (Associate professor,
University of Wisconsin) T %, 7t %1% ¥ Paul Rob-
erts |ZF 0¥ English Syntax (pp.52-53) €, &#E
Y I EFOFHEL LR 5 become, remain 7 ¥ix Vb
L5 group ([ZAN, BEFOMHBEOIELES seem,
taste, look & Vs Lv 5 group it AR TEBIL TS,
ZD 220 group (XF® behavior R ESZHETHS,

£ ZC rule of thumb » L Tk, Vs-group [+ 3
seem, look, taste e X LICBEFAE TV AEGIE
b b5, How Thak SRR T X w23, Vb-group (2§
%% become, remain X Xodb LicEaFsiETy 58
Gicit What CHE3RRXERfv-a 50 EEREE 5
T Lol ®d,

He became a doctor. {, He became famous. {, Wh-
question |[ZZJE+ % L, What did he become? it
D5 DO THDHH, Wiz What did he become? iy~
5icx LT, He became famous. L5 2pitH s
REShE)REEERSS, FETE, BLohs He
became a doctor. /» He became famous. 2Hifgssad
MIcEESh Tw20AEHThs0T, FHioRILEES
LS,

iS55 (structural linguistics) {, 2592 ik (trans-

(p. 35 [C2TK)
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ELEC ZE3EmHETTIC S 3N

2O His
THSOHM 25 L 0Ll A X b RENT, Feh
NEBOANE . | LEAWE, Bk EZTS5GH
v ML ELFBPEITHoTon s, 2T, &
MEBESE, LIRELEVE, b TEOIEHIZSWT
-

%1 oBEHE, BEEENE, L\woZLThHD, HEY
20~25F M ORI M A TAERN L s, S bz,
FobE, RE~OFAEEDOEMIC X SHiREE, v
FAR, & FhICEREALERLESHARERELOTCH
%o, HHEEAES bOWMEEEPIEOMEL, ¥R,
Lo mlBhis Y, Dok raoFEkl 2vs
gridleoEIIRLHaED, voLRMToBERIzSbh,
HEBRIBIC 2 - TRET 5. BIEESRE S Th, FHirh
FRIEELZOLYRTHS S,

w2, BAkE, £FoELERdh vy, BIEORE
REEA L, BAOSLOBESE DN, b ERE
IR, Ry, BBICEI EWSH LD, &
PLwREIcSER-TW S, EbimELzRkRA ST,
ZOEVLWRHEIZSE Dby, 0EEHRv-TWS, Zh
i, AR, —HRT MG, &VvsT, HHE
HOERFIZO U ieve X AT 525 v AT T
TR, ARLARETELREL, F—FRALTE
WD ENDB, TOXSICTEEBEESTHS,

ZOE HSETHEAG, LbTAUEREE~, BE~FEEC
BDSFvRE, LHLZS5hsl, Fxoha Pzt
TIERTHRBETH D, EREELvwbhThEs
WD EV.

BhbiuEe e s s ke s TV 5. |
Ev 5 MR BERE oSS T, [E+-ERCE, =
OFEHs, ERNE L biREEEL I LE RS 5 ©
o | EVOEEEZSDERLEE, TOHMEORKEIZ
DNTHREX BFHBA . BRI i 2
ZiEholc. L THYDEECHRNEMROEL D> TD
BThv, EUVLL HE2EEL, #HL, BOUEECS
¥, X UEVERGLEEREEMAEL, KEEEB STt
L, PLTHLbbEEFEAZENTERLS, LELS

ELEC BULLETIN

e Ao S
(ELEC @54 —335K)
DEFEERLELOTH S, HELEFEFIELRED T,
gk Ll L%, FOREBIZT T, LB OpEEE
{BWIETE, AHITL L <2 X5IChsdDpiEET
B, LBLEBRELTRVTRV, Biiths, LwHa
iz 5T, e dNilE <, WEMTRBRIER B ve
TR BRI TERIZTOREEETT 2o,
zdpHeELERICEDRITE6EV. 1 B D, Fio,
rg Ko VRY, FIBREDREEZDU T,
SRR R AN THHER TR DT 3 TES] L5,
LLERS, #FEEBISEOASHEEFEL IR TH -
riah

BEhE

v, BTSN L T, ELEC~EFEI HE W AEZ
BEcoemr A, BARETELOT, BEETIL, =
hihoREETHES hicviEidhic, BpcEzolEc
2V Taeii L 7oV,
HEOTHSICOW T, BicO_ck 5 icBEAKEE
TEHBNLTRY, EHERESICH, HEHOWEEZR
Brira3imisS oh Tvyd (k2% 25) ©OT,
FFRIE LT, T hERE T LiciEoTYv 5,
LaL, BEE e, MBELoMBECRU2{Ha1EL,
FHOFECESTLREESTLHDT, FRICEk=ST,
EFLEBTHBLITHEN, HEROBEEMIZLD,
WM asZ 45,

BE2EHEL, ThiERSEI00E 1 D&Mk,
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R N B ¥ 0 RO

bhAbhOHEED LRI THAEHED TR LTI E/LE
ThoH, HEATHLIFALALVOIZ, SHEEESMNFA
FHEFIEECGL, BEE LT, BRINOBHECE 30
T, WAFEAORES, HHE, SRHaE EFEAOL
FlcovwThEZRE LRV ETH S, HEOFFRA
Bohld, EFHERLZT2IHEL, EvaTEihas, T
i, O, WMEERSPHEMMZ 2w ToOFHL
S5THEL, EhbEEBRE2hbEL TEIAIERS
v, BERRSH O ERnAET, BN
ARG hs0iE, 3%M1~2 A8 ThS, Bib-T
BRICTREBTYEOTHEEL TLHEES 55, HIC
TSR LML T, CoIEEE REER VT b FROKE
BT REAT AN S, Sl
e lnz, BHE~EATRERV. b5, SOPIC
%, DiEHEH, BHEEEEMEDRE, T hk, PREEE,
g, e AR IR -sT 5. HFFEEHT
SIBHE AR DY B CREE, fEEEND, HERRE
ST v, ZhTHHEOKTh 5.

—%, BEZASTIE, TROMGELE, SEAERRE
XhThl, FEEOBES Ao TEELEDbE:
b, BEBECE-THESND, MERBEEREL T
BRLHZ X5 THEH, RHBEHCHAT RO
WL, SFO LCEERFHEERETOLY, Jhics
AT hiE, EFEZEESHLAGET, TIFEHM (REXZ
THEFD Il L T< A, IR EL—mMbad b,
ZPARTLRSZ B, 12EAVHEECE. b LK
LTh, TOERICLIELL, WAL, FERTS
<ET, HEOWAEEBSCLICEETHED, TRES
BEEASICTFT_EThs:, —AEliT X5 iCRA, F
a3 X 9 icBbiu s, HAOMMRL v HeiE
Lz 2 uEL THE, 4o Th
Do WHER (EREOHE, EH10,000M) #HLTL A,
B HEER T, B, BHSZ Tl e,
EvEBEEOMic—Eiio<&ThsL, £, T®
LR R <EF T3y,

D Er#EE S ASTREo—EN B (FEREEER)
Pl 2 FHiE Th B, HIFHHET, ELEC LR
E LS, FEED LT ZICRHE O -0 oENEER
(In-Service Training Course) 253k £ h, Zhiziiss
BERELHIE (= v—382%8) 5 5. ZOHEIZ2»
Tit, ELEC Bulletin No.16 iz{ b L {FHShL,
ZofiodERFE EHC VRS, X, SHERREGE
FHECLER IR TWS, EllicowTiX, ELECH
BREEACAELERIGER L T {h a3 Tth 3, Hih
METTL B hoipiz, BE, 7%= MME, &BH
3, heHk, MEREEZ, 834, 000K s, X,
OB E OO0 ARz, 752 MY, EEEE

24

AL T, 500 HEREQORFEENERHshS, Thich
EAENBHER, I{FABTLEE KeltEHT<2Th
55, BRAAOBEIIETHY, H-THT X, THE,

=T, #.ix, Audio-Lingual Method A34k[EfESEED
EHlTHD, L, HIEAGOBRRIHALHEE->T, 95
BH#% l&EEY#F o505 Language Laboratory oFl|]
BlzowT) Lo, EROEHEBSIREOTFRS i

T, ELEC~EAf¥ETCERL Ik, HERED
HiioF {0, REFFEEOWE L, BRIoHAI
X 2FEFOITE, HiHE, HeFAmoEdicRT 551
EROMEIL2VT, Cholse RIZELEC &HFFEHE
LLTEAEHBEFIRETS L,

(Il ELEC, fkodEaFosasrthx, AXR
OHEFRHFOPLEELEHIICH Y, TOFmICBWT,
TSR IEE 250 Tw 5,

(2) WHHERTOMEEFIZT<T, XBEEFLRCDED,
2OEOIEEETH Y, BEoERLENTHIOT, b
hbhoBRFoficow THEIEENELNE,

(8) YPHEFROEHMESIAAOMY Th Y, 2
BIREETOMA D %<, HUL, HEOENFCIEEHE
OBRKEENTES,

(4) YPHEFTICREFOL LS 50T, £OEE,
H, XEOWBEIzoOWTHE, EETES,

(6) MpMERTIZIE, KB EREEL T 24ADZEL,
WicHEERT S RENE 2 6h, B OIFEER 0 brush
up HTED EFERIC, EHEAOERE, DECOVTLE
#ERWTE 5.

ELECEWWSECS

ELECIE2wTit, EOIFLAENRTRELELH
2, BESE1 HAEL EC EAMEL 20T, ISR T
ATV,

FOEHPEREH N &, FEFEEOTOEREIC AN S, 4
FeodEmHE UG L, EEHOBEMLLEERENETS
feib, WEFBLE, HASEEFEFHEWIEZENS (The English
Language Exploratory Committee ; ELEC) 23&ERL
TLSE, AEAISENTE oS5 S, IBFSSEREAEA
WIEME WS (The English Language Education
Council, Inc. ; ELEC) roi%, TORMETTS2E,
FEFHY E AV HSIEFMOME 1 HIC5ERL foo [HARILR, /KilE
WER T, fEdd~54, L ICRE, WiEML, R
e D, HEGCL KEEOPLICSHEIOEME, £O
WL L NEDORES 2BV T, HAROEBHEFOTL
Lhrslc SEphbLv E ik HE FLTw5, ADC
(John D. Rockefeller, 3rd @ fli%3 3 4E O  The
Agricultural Development Council, Inc.) L, H#&ERE
Ro@hiHc, 2ERTTHoEREEL Traklizz
DAL, HTF P LR, M PR
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ofm % B F O E®

£, fiprEs, ¥Hss XU, =, =T30AZR
BEra¥s, WMILL 2R LEFE, T—7= A0
B X O director 52, APFILEAISE, i, &=,
B, ARAIIEES &k, ERES KR LT
VH, ENROZESIREICHREER TE D 20°C O=EN
Wicich, #=®, BTRY2LIEET, BhThy, i
BoHS =iy, MOOEESRLDATED, Fiok
OFRAIEETDH 5,

EHRETERELEOIE, RS TV SEESORR
hTHs, Thbb, B, HiNEEEAEER £F
BEHEHEHAESS A ET, BEOHIBE & ELE
LT LHOXEML, Biliiset, iR, 745
BT, V77 v AaiBiEY, =FAaHEREELE
EEh oA META, MRS ANE IR TR AFED
iR ThohE TR L, BANBETRCERE TS
MHi-Thd, X, ELECITIE, ¥FMLuHER D,
Fran s, LSRR, BHERE I TR attE
EhTEY, J@EAK IGERHENEROMERE Lch,
:mﬁﬁ+ﬁar.m§££m‘/ﬁ/~ o it A e
D7 A~, BEREBETROLDRAREERTEY, f
2, Wi ‘ﬂmﬁ%&®nﬂ<brﬁ%sv$$?aao
ARHEREO W, EER I omEEREE DL E L THEICE
BEhTws, +hbb, #FERCE, LEEEE DL,
{184 A—530C, BHEOIER s BBERET, L
2T, BTN, EAOEYINEE S o HE,
£, FHET 22 L OWEA, FHEEH O, PR
HEEORE ASoRERIZR I L ATEB NS, #HKS
Dk Sic, iFEkEre oXEEHdRHRclTsEhE
PR TS5 BEE0 Lo, PHEEHTBRASREET R
oM [7 ) — Xl b4 53EEHGLH | #b 5, Oral
Approach |Z-2\T, TOBEERN S, HNBNR, REE
e esETL bLL{HEHIhTVWEDT, KEHEIC
EoTRUHOETHES I,

PRHESUE, RTFREE DO, ENREL0BSE, KK
BT, BBl AEOEEEAZEY, LLEH»HEH
{ERk, BEIZ /25 TOREREE TER ¥ 1 7 OIFF
S, L LOomEHmoRREr IR —3n,
iz, SHE4A ALY, ANRES, ENEES0ESET,
POTHINT TA 4 —INAREZBRET L ko kiEssg
Haf/rilz, SHICEOFEELML, ELECENMA
T bR TV SRR BIHESOERIC Y > Tv 5. 5t
AMiificit, Wisconsin k%@ Dr. Scott # g
Richter, Harrington, Spillum, Mosher, Callender
SHR2SANB D, TR LTHERICEBL T 5, BiiEE
CHET S04, FTTicLa— FRF—FOEEE
POAH L L THERDOA LSV LEY 9

T ORGHO L, oA D L &, #11,000 £
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OEHEES, B EARicbrh, GEEROME
EHELT, BAE-Twd. FHEEDHICIE, K&tk
MMED D, KEEDHY, FEEDY, 7-°— OJEESD
h, AEKEOBMEADY, LELFELTHD,
UETCELECOEMEIDbIS L8h 98, &6iclb
L4, MREFEEELSIC2VT, FOa—A2HAKR2v
THRSTHE 9, FHEER, FHonic, —MroIES
hablr T b 3 FMSAFEEN (4 A~7H) el
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1. Seminar Scripts
Oral Approach to English
English Conversation
Controlled Conversation
Current Topics
Composition
Reading and Summarizing
Free Conversation
Current English
Language Laboratory
Spoken American English
Mastering American English

13. Reading and Word Study

14, Practicing American English
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