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SOME REFLECTIONS ON TEACHING
ENGLISH TO SPEAKERS OF
OTHER LANGUAGES

RONALD WARDHAUGH
University of Michigan

I. Linguistics and Language Teaching

Until as recently as a decade ago it appeared that
a major breakthrough had occurred in teaching
foreign languages. In vogue was a method wvari-
ously described as the Aural-Oral, Audiolingual, or
even Linguistic Method, a method that derived much
of its novelty from the discipline of linguistics. It
appeared to many linguists that language was
speech, that speech preceded writing in various ways,
that the contrastive systems of phonology and gram-
mar could be described with considerable accuracy,
and that knowledge of a language as a system for
conveying meanings was somehow more important
Allied

to certain ideas in learning theory, such as habit

than knowledge of the meanings themselves.

formation and interference, and to notions of pro-
graming or sequencing of materials, this linguistic
knowledge seemed to promise a new era in lan-
guage teaching. In such teaching emphasis was to
be placed on teaching the spoken language, on
teaching a language as a system, on establishing
this system as a set of habits, and on reducing the
learning burden by teaching only those features of
the language that contrasted with those of the first
language.

In 1957, however, the publication of Syntactic
Structures by Noam Chomsky! revolutionized lin-
guistics. In this book Chomsky called into question
the basic tenets of the discipline of linguistics, out-
lined a set of new assumptions, and formulated an

entirely new set of questions for the discipline to

b ]
L

address itself to. It is impossible to understand
current issues in teaching English to speakers of
other languages without having some understand-
ing of the generative-transformational theory as-
sociated with Chomsky.
Generative-transformational theory stresses the
creative, rule-governed nature of the linguistic
knowledge of a native speaker and attempts to set up
criteria by which various models of this knowledge
may be evaluated. These models have been called
competence models in that they are concerned with
ideal linguistic behavior in an ideal setting. They
are not concerned with performance, that is, with
actual linguistic behavior, nor are they concerned
with psychological processes. Linguistic competence
is said to underlie linguistic performance and to ex-
plain part of that performance: grammars them-
selves are nof to be taken as performance models.
The models express a different relationship of
sounds to meanings from the models used by struc-
tural linguists.
matical and semantic systems discussed as though

No longer are phonological, gram-
they were independent of each other. Instead, ei-
ther syntax or semantics is made central and the
other two components (semantics and phonology,
or syntax and phonology) are made subordinate.
Linguists use these models in an attempt to explain
how a speaker concurrently decides the content of
what he wants to say and then produces that content
in some kind of substance. The structural descrip-

B 'fhe Hague: y I\-l-outo.n

ELEC BULLETIN



tion of the content is sometimes called the deep
structure and that of the substanec the surface struc-
ture; however, there are no precise definitions of
what either of these terms means, how the levels
which they denote may be distinguished (if indeed
they exist), and how deep structures become sur-
face structures through transformational process.
It is possible to illustrate some of the difficulties
that arise in teaching English to speakers of other
languages by reference to certain specific problems
in syntax, phonology, and meaning. The problems
that follow are discussed in a linguistic framework
only: it should be noted that the various linguistic
insights that emerge do not determine any particular
teaching method or methods. Too often in the past
the assumption has been made that a linguistic
technigue could be made into a pedagogical tech-
nigue* or that apparent insights into linguistic
structure achieved by linguists should be communi-
cated rather directly to learners. In the discussion
that follows, linguistic insights are separated from
pedagogical concerns of one kind or another.
Generative-transformationalists have stressed the
importance of relationships between sets of sen-
tences such as those represented in the pairs 1-2,
3-4, 5-6, 7-8, and 9-10:
1. The boy chased the dog.
2. The dog was chased by the boy.
3. The boy came. The boy is little.
The little boy came.
I asked Tom something. Tom wanted some-
thing.
6. I asked Tom what he wanted.

7. Someone opened the door.
8. The door opened.

9. You will eat your dinner.

10. Eat your dinner!
There is some good theoretical reason in each case
to claim a “‘primacy’’ for the odd-numbered mem-
ber(s) of each pair over the even-numbered member,
because the former may be said to underlie the
latter in some way, though the ways are somewhat

different in each case. In the same way, 11 may be
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said to be more basic than 12, even though 12 is more
likely to be heard than 11:
11. Where are you going? I am going to the
library.
12. Where are you going? To the library.
Generative-transformationalists have also stressed
the importance of ambiguous sentences such as 13
and 14 :

13. They have discarded clothes.

14. Girl Hunter Says Father Sets Example.
They insist that an adequate grammar must have
devices for resolving the ambiguity of such sen-
tences, so that 13 can be interpreted as a statement
about either social workers or nudists and 14 as a
newspaper headline about either the daughter of a
hunter or the playboy son of a playboy father.
They also point out that sentences 15-17 are iden-
tical in certain aspects of surface arrangement but
basically are rather different, as shown by both the
possible and impossible paraphrases which are in-
dicated in 18-20:

15. The boy is easy to please.

16. The boyv is eager to please.

17. The boy is certain to please.

18. It is easy/*eager /*certain to please the boy.

19. The boy is eager/ *easy/*certain. He intends

to please someone.

20. Itiscertain/*easy/*eager/the boy will please.
In phonology, linguists have concerned them-
selves with such problems as the nature of the
relationship of the stop consonants within 21 and
of the vowels within 22:

21. pin bin spin

22. bit beet beer
Concern with such phenomena is not now new in
linguistics but the proposed solutions to phonological
problems in terms of ordered rules and distinctive
features are new. Likewise, there is a concern for
the phonological rules which are required to estab-
lish relationships not between vowel pairs such as
those in 23 but between vowel pairs such as those
in 24:

23. beet and bit; bait and bet; beot and geod

24. meter and metric; sene and senity; phone

%) For example, the “minimal pair' technique.



and phenic; type and typical
There are certainly phonetic relationships between
the pairs in 23, but there are said to be more im-
portant phonological relationships between the re-
lated words in the pairs in 24.

In semantics, the concern is with such matters
as the acceptability or grammaticality of sentences
such as 25-28:

25. The tree barked.

26. Our pet goldfish passed away yesterday.

27. John is as sad as the movie 1 saw.

28. Be intelligent !
These sentences have a variety of semantic and
syntactic problems associated with them, some of
which only now are linguists and philosophers be-
ginning to tackle.

It is apparent, then, that today there are available
inéights into the English language that were not
available only a few years ago.
generated by the theory of generative-transforma-
tional grammar itself. In a sense they are the
artifacts of that theory and are correct only in the
sense that they conform to the requirements of the
theory. But, it may well be that theories them-
selves are neither correct nor incorrect: theories
are more interesting or less interesting, rather than
correct or incorrect. They are more or less inter-
esting because of the questions they raise and the
answers they suggest for these questions. Unless
they continue to raise questions and provide in-
sights, they become shop-worn and valueless. Today
we see the linguistic theories of the 1940’s in such
a light. We tend to forget that they too were new
and bright and that also ‘‘Bliss was it in thaet dawn
to be alive!”

What is available to language teachers today from
linguistics then are new insights into language, but
insights which are theoretical artifacts at the same
time. They cannot, however, be ignored, but must
somehow be incorporated into teaching. The sets
of sentences 1-10 probably suggest a new principle
of gradation, that is, of ordering structures from
simple to complex. However, sentences 11 and 12
suggest that the criterion of frequency of usage
demands that 12 be taugh rather than 11, except,

of course, one must assume that if the theory is
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These insights are -

in some sense ‘‘correct’’, an understanding of 12
presupposes a knowledge of 11. However, while
ambiguity is an important aspect of language and
must be accounted for, it is interesting to note that
most sentences are not ambiguous in context. Sen-
tences 15-20 again alert us to ambiguity and the
collapsing of many ‘‘deep’ structures into but a
few ‘‘surface" structures; however, one cannot help
but wonder whether some of the solutions linguists
propose are not pseudo-grammatical in nature. The
phonological examples in 21-24 remind us that both
Sen-

tences 25-28 suggest that we never forget we are

competence and performance are important.

teaching the language to human beings who have
lived and who have brains, and not to mindless
machines in dark basements.

Generative-transformational grammar provides
language teachers with new insights into language.
For example, no one can read English Transforma-
tional Grammar by R.A. Jocobs and P.S. Rosenbaum?
without being impressed by the insights into English
structure that it contains. However, neither the
grammar nor existing descriptions give teachers any
way of teaching these insights nor do they provide
any way of assigning a truth wvalue to the insights
on an absolute scale, apparent claims to the con-
trary notwithstanding. The grammar does provide a
new metalanguage, a new zest, and new possibil-
ities. However, the first two are no substitute for
the last and very little has been done so far to
exploit the last. Some such exploitation of pos-
sibilities is necessary. At the moment there is a
great deal of speculation ranging across the whole
scale of possibility, but little actual experimentation
has been done.

for what has been done appear to be more colored

What claims for success there are

by the newness and zest just mentioned, that is, by
the well-known Hawthorne effect rather than by
any intrinsic value. Chomsky himself has expres-
sed skepticism about the immediate usefulness to
language pedagogy of the linguistic theory asso-
cieted with him."

Rigorous experimentation is required in deriving

% Waltham, Mass.: Blaisdell, 1968

4 “Linguistic Theory,” North East Conference on
the Teaching of Foreign Languages, 1966 Reports
of the Working Committees, pp. 43-49
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principles of gradation in both syntax and pho-
nology; serious study is demanded of the possibil-
ities of using generative-transformational theory in
contrastive analysis; urgent clarification is required
of the still muddy concepts of competence and
performance; and careful documentation is essential
The
time has come for the serious work of consolida-

in the area of putative linguistic universals.

tion if generative-transformational theory is to have
some widespread and lasting influence in teaching
English as a second language.

II. Psychology and Language Teaching

Just as there has been a revolution in linguistics
in the last decade so there has also been comparable
turmoil in psychology in general and learning psy-
At the time the Audiolingual
method was in its heyday, it drew upon insights

chology in particular.

both from linguistics and from learning psychology,
particularly from behavioristic psychology in one
form or another. Specific responses were taught
in relation to specific stimuli, students were taught
to make appopriate responses to a variety of stimuli,
habits were established, principles were acquired
inductively, and reinforcement was offered in various
forms, both intrinsic and extrinsic, natural and ar-
tificial. There was no particular reason for trying
to use linguistic insights within one learning theory
rather than another. Practitioners usually try to
use current insights from relevant disciplines and
this is what happened in language teaching. In
retrospect, it is easy to see that it would have been
equaly possible to have used insights from struc-
tural linguistics with other wvarieties of learning
theory. It is merely an historical accident or co-
incidence that they came to be associated with
various The

clearest account of such linking of behavioristic

versions of behavioristic theory.
learning theories to second language teaching is
contained in The Psyvchologist and the Foreign Lan-
guage Teacher by Wilga M. Rivers.®

Today, we can lay claim to having additional
versions of learning theory available to us and to
being aware of the multitude of factors that must be
taken into account. However, it would be well to

note J.B. Carroll's comment that *‘‘available psy-
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chological theories are a long way from dealing
with the complexities of language behavior, par-
ticularly its grammatical features.”’® However, we
must still work within a theory and in a very real
sense the theory defines the data, just as the kind
of spectacles we wear determines both what we see
and how we see it. Today, psychologists are con-
cerned winh in nateness, with learning preferences
and styles, with cognition and cognitive structures
of one kind or another, and with the sociological
as well as the psychological factors in learning. It
is obvious, therefore, that any approaches to teach-
ing English as a second language which are likely
to convince teachers of their walidity must take
cognizance of such emphases and that simplistic
theories of conditioning, or even sophisticated the-
ories of conditioning, will appear to be quite un-
convincing. And if teachers are not convinced that
what they are doing is somehow right, what they
are doing is not likely to work if only for that reason.

There is now considerable evidence that different
people learn in different ways and there is every
reason to believe that such learning preferences are
as important in second language learning as they
are anywhere else. Students learn through the eye
as well as through the ear, by deduction as well
as by induction, and by learning about as well as
by learning how. There is wvery little reason to
believe that there is anything sacrosanct about the
order: listen, speak, read and write in second lan-
guage acquisition, or about inductive learning being
more efficient than deductive learning. Particularly
this is the case when we are dealing with older
children and adults who have learied to learn in
certain ways. Although these ways may not al-
ways be very eflicient, they certainly cannot be
ignored or dismissed out of hand. There isevidence
to suggest that there are many ways to learn that
dog refers to a certain kind of animal or that
jump refers to a certain kind of action: one can
touch dogs, see pictures of dogs, translate Hund or
chien from another languag; one can jump and say
“jump’” together, look at real people jumping, look

at pictures of people jumping, and so on. There is

5 Chicago: University of Chicago Press, 1964.
6 “Psychology,” North East Conference Papers,1966.
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little evidence to suggest that deg and juwmp must
be learned in one way rather than in any other. It
may of course be desirable to teach as much of the
language as possible in context. For other reasons,
however, it is doubtful that most learning situa-
tions can provide any more than a very limited and
a very skewed set of contexts.

Learning theorists are also concerned with cog-
They
would like to know how cognitive abilities develop

nitive development in one form or another.

and they are interested in how learners ‘‘use their
brains” in learning. In second language learning
there is a consequent emphasis on developing the
same ability to talk about the world in the second
language as exists in the first language. Just as
ability in the first language is structured in various
ways, so the task in second language teaching
seems to be to introduce a corresponding structure
for the second languase: to teach time relation-
ships, aspects, honorifics, pronominal systems, and
so on. Learning theorists also want students to
give conscious attention to tasks where such atten-
tion seems appropriate so that the teaching and
learning can be more effective: tense systems can
be explained and related to various time dimensions,
aspectual distinctions can be discussed and para-
phrases offered in the native language, and the sub-
tleties of honorifics and pronominal systems can be
described. For each of these theres can be both
discussion and practice. This whole approach is
not unattractive to language teachers and a type
of language learning theory which has ben called
“‘cognitive code-learning' theory has come into vogue
in some circles. Psychologically, it appears to have
much to justify it, but until more is known about
the specific details of the English code (that is,
how English works, for example, in its tense, as-
pectual and pronominal systems), what success such
a theory has may derive as much from the en-
thusiasm it arouses in its devotees as from any
psychological or linguistic walidity.

Psychologists are also aware that both language
and learning are in some sense social phenomena.
Language both holds together and divides mankind.
Styles and characteristics of learning, too, vary

widely among cultures. In certain parts of the

6

world, second, third, and even fifth or sixth lan-
guages ‘“‘come easily'’ to everyone; in other societies
a second language is ‘‘difficult’’ for anyone to ac-
quire. Then again certain things must be learned
at certain times and in certain ways in different
cultures, whether these are courtship patterns, in-
In North

America the first are learned from peers, the second

dustrial skills or additional languages.

in the world of work, and the third in schools.
The pattern may be quite different in other so-
cieties where either different divisions of labor exist
or where entirely different groups may assume the
role of teacher. One of the most interesting recent
discussions of some of these problems is contained
in Styles of Learning Among American Indians:
An Outline for Research.”

differently oriented groups, we should be very care-

In dealing with wvery

ful that we are aware of the psychological difficul-
ties our students may encounter in learning English
because of the particular setting in which we do
the teaching, or of our age, or sex, or social status.
Any one of these factors, and a number besides,
can negate teaching which would otherwise be suc-
cessful.

Two other important concerns of psychologists
should find a place in the thinking of anyone in-
volved in second language teaching. These are the
concerns with any differences that might exist be-
tween first and second language acquisition on the
one hand, and with the nature of bilingualism on
the other hand.
tions about differences between first and second

It is possible to make some observa-

language learning, for example, the universality of
the former but not of the latter, the apparent
drastic decrease in second language learning ability
which occurs during adolescence, the availability
of cognitive strategies in second language learning,
and so on. However, little that has been written
on the topic can be characterized as anything more
than speculative, for example David McNeill's paper
“Some Thoughts on First and Second Language
Acquisition.®” The evidence on types of bilingual-
ism (coordinate in which the two languages func-

7} Washington, D.C.: Center for Applied Linguistics,
19649,

8 Cambridge, Mass.: Center for Cognitive Studies,
Harvard University, 1965
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tion independently and compound, in which one
language acts as a mediator for the other) is only
a little more convincing.

The ferment in psychology is very much like
that in linguistics as a reading of J. B. Carroll’s
article “*The Contributions of Psychological Theory
and Educational Research for the Teaching of
The main dif-

ference is that there seem to be more uncertainties

Foreign Languages”? will indicate.

within psychology, or within the part that is of
special interest to language teachers, because learn-
ing psychology has not fallen strongly under the
spell of a single theory as has current linguistics.
More options seem to be available in learning theory
than in linguistics. However, it should in all fair-
ness be noted that certain generative-transforma-
tionolists have expressed a serious interest in psy-
chological matters because they claim to be inter-
ested in the human mind. They write of linguis-
tics as a part of cognitive psychology and matters of
both perception and cognition interest them deeply.
Since the psychology they espouse is congnitive
rather than behavioristie, it is likely that there will
be some kind of union of generative-transforma-
tional grammar and cognitive psychology. The
exact form of the union is still uncertain but it is
likely to influence second language teaching for

many years to come.

III. Language Teaching Pedagogy

Most of the concern in second language teaching
has been with either the type of linguistic know-
ledge that must be taught or with theories of
learning. Actual techniques and classroom prac-
tices have been given less consideration. It would
even be true to say that many such techniques and
practices have been imported into teaching from
the other disciplines. Linguists and psychologists
have used certain techniques in their work and
language teachers have tended to adopt and adapt
these same techniques, for example, the use of mini-
mal pairs, discrimination tasks, stimulus-response
drills, and so on. Some of these same techniques
lent themselves very well to use with audio-visual
devices, of which the tape recorder and language

laboratory have been the most conspicuous. Edward
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M. Stack's book The Langiage Laboratory and
Modern Language Teaching' is an interesting in-
troduction to this aspect of pedagogy. In recent
years there has been some disenchantment with both
the techniques and such “hardware’ as the lan-
guage laboratory as various inadequacies have ap-
peared : a useful technique in linguistic analysis is
not necessarily a useful technique for teaching a
grammatical point: a language is anything but a
simple system of stimuli and accompanying respon-
ses; and the language laboratory is a poor sub-
stitute for a live teacher, although it is better than
no teacher at all and possibly even better than a
bad teacher.

In recent vears there has been some concern in
pedagogy for either programing materials in some
way or in spiraling materials. Programing requires
a very detailed analysis of what has to be taught
and of terminal behavior so it is difficult to see how
a course in English as a second language can be
programed. Spiraling allows for growth and for
uncertainty, and it recognizes a gradually develop-
ing control of various kinds of structures rather
than mastery of structures item by item. As yet,
materials and programs in teaching English as a
second language seem to favor the programing ap-
proach ; perhaps more emphasis should be placed
on spiraling just as more emphasis should be placed
on a wider variety of instructional techniques and
settings than those that presently concern the
teacher, particularly in courses which claim to be
intensive : such courses may tend to become very
monotonous otherwise.

There are numerous teaching methods described
in language teaching publications. Perhaps it is
also time for the notion of method to be given close
examination. Attempts such as that mede by W.
F. Mackey in his Language Teaching Analysis'V’
to describe the wvariables involved in discussing
methodology are welcome, but any examination of
Mackey’s book will indicate how far there is still

to go. There are very obvious difficulties with

9 .in Albert Valdman, ed. Trends in Language Teach-
ing. New York: McGraw-Hill, 1966

1) revised edition, New York: Oxford University Press,
1966

1) London: Longmans, 1965



assessing methods, with classroom experimentation,
and even with data collection on the incidence of

certain problems.

IV. Linguistics, Psychology, and Pedagogy
1t should be apparent from the preceding discus-
sion that there is much uncertainty about how a
second language should be taught. The results of
classroom experiments also tend to be inconclusive!®
or of limited application.!® There are various claims
and counterclaims but little certainty. Some theo-
rists would insist on placing more emphasis on
linguistic explanation, others on making more use
of deductive teaching, and still others on giving
greater recognition to the contexts of linguistic
communication. However, more emphasis on ex-
planation and deduction can lead right back to
situations in which students get to know a great
deal about another language but cannot use it, and
more emphasis on context and communication can
throw out the possibilities of any kind of system-
atic instruction. "The safest course is perhaps that
of eclecticism in which the individual teacher at-
tempts to use what is best wherever he finds it and
refuses to subscribe to any one narrow dogma.
Perhaps a new method will develop which will
achieve the same kind of general approval as the
Audiolingual Method, but at the moment there is
no concensus as to what it would be like, nor do
any recent writings indicate that someone is shortly
going to articulate a new set of principles to guide
language teachers._ | The nearest approach to a
completely new textbook for language teaching is
contained in William E. Rutherford’'s Modern Eng-
lish: A Textbook for Foreign Students,'¥

V. Teaching a Second Dialect
One of the most controversial problems in teach-

13 for example George A. Scherer and Michael Wert-

heimer, A Psycholinguistic Experiment in Foreign-

ltanguage Teaching. New York: McGraw-Hill, 1964

13 as in the unpublished Harvard doctoral dissertations
by K.R. McKinnon, An Experimental Study of the
Learning of Syntax in Second Language Teaching,
1965, and Kiat-Boey Lim, Prompting Vs. Confirma-
tion, Pictures Vs. Translations, and Other Varia-
bles in Children's Learning of Grammar in a Second
Language, 1968

W) New York: Harcourt, Brace & World, 1968.
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ing English as a second language is whether or not
standard English (however it may be defined) should
be taught to speakers of nonstandard dialects of
English (however they, in turn, may be defined) in
quasi-second language situations. It is possible to
consider almost every factor in second dialect teach-
ing within the framework that exists for second
language teaching : linguistic models, contrastive
analysis, learning theory, contextual support, and
so on. The similarities can be stressed and some
considerable justification can be given for adopting
a quasi-second language teaching strategy. How-
ever, acquiring a second language and acquiring a
second dialect are also subtly different from each
other and it is just such subtle differences which
should induce caution.

Relating a nonstandard dialect to a standard
dialect or differentiating nonstandard features from
standard features within a linguistic model is at
least as difficult as relating or differentiating two
languages. There is no reason to suppose that it
is any easier and the very subtleties involved sug-
gest that it may well be more difficult. Conse-
quently, there is a problem with any kind of con-
trastive analysis which is attempted. A nonstand-
ard speaker already knows the language, unlike a
foreigner, so he has not the same needs to be
satisfied nor can he be expected to react in the
same way to exercises imported directly from second
language teaching. The context of learning is also
much more difficult to assess, because the learner
is likely to be either of a different color, social
class, age group, and so on, from those with whom
he identifies the standard forms. His needs and
motivations will be quite different from the foreign
student, the foreign national, the immigrant, or the
native-born non-English speaker, all of whom can
clearly distinguish the different languages and un-
The task the non-

standard speaker faces in learning standard English

derstand what their task is.

is not an esay one either for him or for the teacher
to understand. The relationship of second dialect
teaching to second language teaching deserves very

serious investigation. —Continued on p. 15—
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BRIRFRE RS D, % LTXOERIIRRE X %
WZF#EE)T 5, —fle LT “banzai” # Hif'5, OED it
1933 #EH{}i{?> Supplement |ZILTHID TZ D—IEL
FEEL, L THEEAINKERIIN TSR A2 iR
VB BT ORI L BIHA LT, 1904 4E@ Daily Chron-
icle 2BED Times X bBI[fLTWS. £DFIHIX
=2k b HBRPHAROILHFO—-HiTH S, ¥ LT
EOTEHRIITE =R THE, 2L 2NERALTHS,
L #s L 1961 4l Webster's Third International
Dictionary 12|t banzai attack, banzai charge X u»
STHEM N > THEY, #OBHICIE, BAEDTANRT
e M AR R E BT A LT EM S R
TRPBFRDOER e 5 5. HBAKTFHERSPICHE:
phrase THA 5, ZHEZABCODHAANIZIF LAD
BNEREDX S TH D,

2 ¥z, OED 1z % ‘“‘tycoon” (GKE) OiE#IoH
Pz, oLk HEER Y (1858~65) TH - /= Sir.

Rutherford Alcock (1809~97) & A4 x5 The
Capital of the Tycoom (1863) TH Y, #hiiWiED
FEEAHENCH L THED I 2 E - LB L
Th3, LHL TAEL 2HTE, Bz T2,
Liih, REOHHREMT 5, L2505 T2 YATid
BAEMFPBA TIHSEL2#E > TWa K% b tycoon
EE95 5 LV, Webster |Zix %3Ok HHTV 3,

B EORKFHEFRERNT, COHEBIZE S RE
TR OIT v, ABEE P I c—E AR ET 2
Restoration DFRFEH, KElOAIC TEREHL 275
TWEDIEBEMH LY. ZhiREHTES> T Thid, =
EHoOXMEATERIZO Y /-2 TH DM, 40 Com-
monwealth (1 1649 42> 5 1660 453 T 11 4E[H] L o>
DL T DTHDIM G, BRLTHIIHZ 2D TIE
obr, TEREE) CRIREITHS, TERBHD 28
WBHEFOE BV ZIEMA LT, 16604Em HiskI st
THEE B sV, HEDIRGEHDO AL Z OFGRE L Thr b,
ENBESHICED T, EFELOHFIF T LERE L,
FEREEIC LA Y LTHIRAEE T hET W3S,
£ 53 AR HEESESrE s e 1927 EPIRRUE 8, R
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BEBoOMEEATEESY 2 X 60 LA 25, 1938 4
R bt s TEEREBE, ik, 1957 R T4 XY
AICHS g BRI TEBEIHE, & LTWw3B, (7772
@ Bourbon %A% 1814 48, 22 4E R WIZEARNICY ¥ 7=
o B, THEL Tz,

FEEICOWT ® I —oDPE HIT S, Elegy 12HK &
DA MIRIN B DI, b b7 & THDH, Gray
@ Elegy Db uiz ¥ h Ty, L& L Goethe @
Roman Elegies (Riomische Elegien) % T o——=%
EIRTZEIR, REFEEESCDHDIEV, T elegy 13X Y &~
»iBETHZF B TH—ED metre TN F=DT,
tOFFETHEINAFIL, AFIChhH 5T, elegy &
IFEN S X 5127 -7z #lZE Propertius ¥\~ 332G
HiEs 1 fe D 7 7 » FEA DT 4 453 Elegiae Y JHE N
TWdh, FEREOFFTIlEiv. ¥DOE12R3E 7248
EHETHD, A LT —F IR ZOBALEFL T
WS ZETHEINnD, DI oF v 7 THhHDHE
BEHOFRRY, v— < TOEEFEEY S fcofcz ¥
YEZDFIRDTHED S, > THEDOFPENEE Tu—
2B, TRl To—eH ) LIRFT~NEZTH
A3,

b & EER 2 OB HEFEEFRO S DEEIIOWT
LD . HiE BAFE I L 75 - T3 Bifteck ¥ rosbif »
MIEIE P beefsteak ¥ roastbeef 723 5¥ef-7 3 vz
ThdILid, HETCLH-TWSBH55, L Linde
BEHD7 7 v ANPEERALEEEbh 32HEEAD
BB XD ANB I IR =D THS 5. HHITHEE
TTCHO75vRiFIT—v v E—0HETHY, LI+
PUfE AR T Ao = A 4 2 @R, WHERfoRMTH
Skdh ¥y, FEisfikeizka e, £D77 ¥R, 4
XY ROEBEEHCiES LT a2ES2FOFICHD
N, EEERSIPEBITEESicbinh, F =30,
Trlizy 2 47 A TR L ISR S | A=A B 2
M7 7 ARSI, BEACEFICBR LU ARE
{Taot. FNTHEEDEEIZPHHL, 20IE
TWrHELT E7FI7RuRE7EWSHITBIZZNR

—p. 4T A>T L —
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I TWwWIHE X\ 3 ™ix connotation @ Xk 37K
BRTH D, WEEHFHE T LF LiZ manners and customs
& s realien DHIGRO.LEH AN S, LA L manners
and customs |2 T4r2 = & HiZE\ ., Realien % [A]
HTHhsd, & LAEDEI3%Z &z L T, social
practice OHIFRD T3 H - & KB TH S, Social prac-
tice ¥ 5 D13, EHRAFEOFIZEL Hok{HEES
LT3 HMWEES LU XD TH 2, 2RI
PIELSMSETFICLAZATHEDT, 2OhcAEFL
TWaFfACEE I ATt E 5z
¥ TH 5, fHrcid unconscious institution ©H Y,
{E A2tz unconscious habit TH 2 23 Z EMNT
FL S

FLE I & 2IFEOFICHE L TELZTAD Y,
H I MEE I 5 TS RENRIMT - Tz Z 2l
Lo DTHD, #OBFEILE LSO BIEA LU,
$D L S5 HMFHEDOV{ 2% at random (I THi

s JGEDOBHIZR b S LWE WS TR TELE LT,
Webster 0 New Elementary Dictionary (2t 52 ¥
ol I -

BB EEEGOLST TBIY I IIBEDTWa i,
v 25, I am a banker. W3 EAZ TH-1z.
AN THTFOE > £ U U Rz, banker TixgR
TFTOFREENERIZE->TLE S, EMFER» LS &
FIRATE, THEEL LT3, ZORENLEGR
5, #ITICHED TWBHEWH54: 0 banker ¥ § »7:-®
ZHENBFHB S DTV isb v b andua, Az
P.O.D. # 2.5 ¥ Proprietor, partner, &c., of bank ¥
o TWwa 6 ZOHERROKRILIZE V., D HHA%
@ ZEH 3 bank clerk ¥ 7y I'm working in a bank.
EEINE X TH S,

EI?F.“C-ei -er X -or *e:%tq'cusé)k&-ﬁb-;‘fﬁﬁ

y —RHcl S TERSN TWB L5 Chd, PR
farmer VEFEFEEIL T TR, MR, & L_'Clr‘%')?j‘h
THEdey Tz Elk (peasant) » 0 EbIWERLE 45 Z
%. L3} peasant |30 flvsleWHiFETHh 5, Web-

ster T|i peasant |, a small farmer or farm laborer

10

D

T O R T

HOaR

oo & B

in European countries 275 - Tuw%, 1 ¥V R TEH
Bivs7-53%i2, farm labourer ’C'})—:.T;u farmer i
Longmans @ English Larousse |Z Lt % », a person
who owns or rents a farm é::tr_-j'CL b, b
bAMBFICABR BT 2L TH D,
Editor 7p ¥ d SRfpil ¢ THREE,, 2o TW D

M, HHPHEEOHRECEFRL TV S A I'm an
editor. » 7. He's an editor » & - THIT*mmEH L
TLES, "HEHI WD a person who edits &
REETH S S5 4%, editor 435 MHii a person who
writes editorials, /bbb TfgHER D22 THd.
AR AL MIRBEEEDE TS S, P.O.D. 1
editorial o BiHHiZ newspaper article written or sanc-
tioned by editor 7 - T3} Y, Webster | a news-
paper or magazine article that gives the opinions
of editor or publisher » 7/t -TW5%, /-
{* someone who is in charge of a particular section
of a newspaper or periodical » TTU 5, #f— T
HedEEofmEIc AT Ib-TW3 Az, I'm on the
editorial staff. »# I work in (belong to) the
S5~NExTHhDS. Printer 71
¥ —RUIZENRIZEL DR T H S, Sail 1 THGET
51 TaHhoHH sailor i THGEFR THELS T KR K
L OFWRTHEZ BN, BERTHEIATWSED T
B2, THEH L WSIDOERIE, I'm a good sailor. TR
ANICEE D7V &4 I'm a bad sailor. THLZAGITHE
Hy EWHSEEEDIEIWTHE B, Tl Webster » Lk
3z one that sails; seaman ¥ 7r - TW 3 & IR 4
trzdvHdH, PO.D.

Larousse

editorial department. > &

{x seaman or mariner » i
HiL Tone who sails iz ¥ X "3 bdo LW Z &l
TW ey, player ¥ one who plays Tiz3ifig# 41rd
<, P.O.D. | (esp.) actor, professional at cricket &c.
 LTwvwa, I play tennis. & X 25,
player. »* 5 ¥, professional fpE 23 F &5,
FLAVY > 2R ORI MIZI2 'm a teacher. You're
a doctor. He's a merchant. X \~3 @25 - TV 72,
teacher | one who teaches 7% kv 4%, teaching
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s [T AT T LT i i

profession (24 2 A2V @D H¥EET & B, Doctor
1z P.O.D. |2 man or woman qualified to practise
in medicine T3 ¥V, Webster M543 % - & BALE0z a
person (as a licensed physician, surgeon, dentist, or
veterinarian) skilled and specializing in the art of
healing ¥ 7 » T\ %, [HJHILE#% merchant THh %,
ZOHFEEES D TiIAL LIRINTE2. LHL TH
Al TEATRA (pedlar) @ X 3 72X+ 5 . /- sales-
man ¥ H D, & Z AN Webster Tii a person
who carries on trade especially on a large scale or
P.O.D. T2
wholesale trader esp. with foreign countries ¥ 7:
Twdd b, THAL 2L RBREWEV > T L
1B D, EIDIAFEA YSEED X 5 127 » 7= business
man AHbRSA, ZAY TEFFEAL A FHEFESE,
DIREHN G Z BN TS s Webster @ a man engaged
in business especially in an executive capacity * -
SFHE ud, THEERIISEWEEZI LS. *Dfk
BEALZ 7= B HiEEIZ 1% dealer (in ~) ! #+ shopkeeper
(3%), storekeeper CIo) 7o ¥\ 2 W25 3 48,
chant 3 E b V6N 2RV EE-TLENS 3,
Hfe Az Where is your home? k[H| & ¥ ALK
ABMESTLBHESS5, BARDUEFEH 13 My home is
L3k 3EA TR, ThbbtH
AT B I AN Z . b LHALENTIVDOES, FAD
LSk A Y My home is Texas. [ am
DESTHENBID Z L KR
%, TN Yz home 2BPEFEARIFLL B
gy v TEpE) BB ZATLES>TWD &
WTHADH S5, Webster |z the house in which one lives

with foreign countries 7 -7THbhH,

mer-

in Tokyo.

(come from) Texas.

or in which one’s family lives » }:/-, one's native
place Aikizii T3, P.O.D. L34 YFEEET dwel-
ling place, fixed residence » | T long home *» 7>
last home #3 grave ¥ FBRT I3 Z Lhdb-T, KIZ
native land i Tuv~%. 3% L Where's yvour home?
NI r LT TRk T 2 608, Zolilhdici -
Tie R BAROIEEE PR R v v Hin T
Ve N TERBFEDER M BV ML § 5 75
3 9? 3#5<1x Where do you live? » #» Where
are you living? TH5 5, #iE L L TP at home and
abroad x TEANRUEN ) OFHRTHE ML IOE H
W@ home (EERTITOGIEWERTH 5.

2T/ abroad (3 go abroad X \u»3JE TH:EN
123312 EAME DT, abroad 3 MifEdty oFEskiz e
=T L% 5, at home and abroad ¢ abroad ¥ @it

ELEC BULLETIN

i i

OFE- tENER

BWTHB, Ll get abroad i T M E S | bk
T# 5. The news spread abroad. |3 M= = — Z i
Witz EBRTIH Y, | walk abroad. (% MAR2 U<
HrkTH 2, Fafc iz home (3 house+family 7712
I3 LT, - THREFMZ IR Bk LT3
Fell#bx Where is your house? I b ix#r L 5 home
DHFH kv, House ?Jix Webster | a place built
for human inhabitants ¢4 v, P.0.D. tx building
for human habitation T3 %, Webster @ place (%
— R TAE M. 7 A Y #Tiz Come to my
home. » . Come to my house. » Fiir T, —#%
tZix Come tomy place. fr XX \~3 Z 24324~  P.O.D.
@i building L7 5 T35, EHFEEEA~TT-T
building ¥ 5 % Ha Z X354 ¥ igv., B.B.C.
DFY: Bush House 41, T4 ¥ F¥, 12 India
House YTV, TEMEUT, 12 Australia House
ElL->TwWS, ZDLk 3 iddv-d House (& P.O.D.
@ (Building or room used by) an assembly, business
firm, &ec. (a parliament of two hh. ¢3¢ House
T# 55, Webster (1 a body of persons assembled
to make the laws for a country (two houses of the
United States Congress) » 7z - TWw %, $if - T house
BT LVEMTIRK T, WEDL S bDRERLT
Wi, 24 THFR) @57k House 124 ¥ 2
b O THA S, Webster 3y House 75 family dDix
el LT, ¥@Of)iz the house of Windsor # HiF Tu»
B, TAVATIZZIO X 5 house #Hiv5 =
LRBAYEWTHES S, PO.D. Bififict - ZEL
¢ family genealogically considered esp. one of
distinction (the House of Tudor &c.) 7z - T 5,
An Englishman’s house is his castle. 2\~ 35 34950
DEEFHIH L THZDT, EEAIMTIFE2IEE L
TNB. 2DHT7 A Y AW ETRRR 128 5, come
down #3754 ¥ get up X [i] Uik T I came down at
five. A% MEMEHIFCEIR Liza 23 EBRIC/ 2 D4,
HPEES PR L SREHOKBOHGERE B A 25
iy, MDA KE 7T 2 ) & TIEMNIER A EF
FKTHD. £ITIHITNET »— FiZ{EATL2DO N
MiThB,

e b AHETRZFE R LT3 house X» home (Zf] L T 3
WwAHUxATr connotation 734 5, house (I |72
gate %= door X» window LHLIZ TPH, 2 FFy 2
&L LR LAE TR > THME AL IR L 5 5
J. ZhTik gate b window A%LbiEdy 2 IS
Tdoor |37 Z LB LS5 A D 1 ¥ Y AP door
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ixis el TE L O B knocker HiOWT WS,

7 A Y H Tl knocker (2472 {3 LS bell TH3E
HABTCTUIF72b35 b TF72 LS a._;'J
EB\OTEFEOIRGE ¥ L Tk, open the door i
close ( # 7=i% shut) the door » 4 5 A Mm% a3, JEHE
tZix lock the door » #. unlock the door 2y~ X
THhd, F7ixlock ¥ 3D T, HiiZ close $55DT
e FLDEHWERO F 7B lock LTL
F 5. HAZIE lock 58RO E b
¢, close the door }» #: shut the door T L%
IDTHD, 4 L TEPMLENEL L Tk sliding o
HhdhdHH, F<id push A pull THS, Thbbd
FF7 %835 (2 open the door LY push (/=i
pull) the door % %, Window (3— L L CTHIE (k)
DEF A HEIE 4 £ 3 S5, Window 123f L Tl
Webster (x#kofFiticiz 2 & L £ (from an old
Scandinavian word wvindauga, put together from
“air’” and auga “‘eye’’] ¥ FEIEDHIFH
% L7=% %, an opening in a wall to admit light and
air » it - TV 5, P.O.D. )5 % opening in wall &c.
usu. provided with glass for admission of light &c.
LI TWTHEAYF L TH D Fe T B0 (open,
shut, throw up, throw open, the w.) ¥ HEHOD ST
WHZEThD, TibbEEZ THT. 29 TH®, &
Y4 Z®Mix open, shut » 3z throw up "X 5 » Hi1F
7=b, throw open i ) 7=V T BHZ THh5H. THh
WFEEORHLEABAO X S50z slide Uiz &2 L
DEFLTH D, Kk, Ex BT %) @iz raise THY,
CEA® A4 @ik lower Thd, bbAHA, P.O.D. Dk

vindr “‘wind”’,

54z throw L7V, push F/-i3 pull 52455,

HNOFESL TR desk X table (R ASEHIITL
7%, desk W3FORTEMDIZIR - TWTARTEAIZDE
WD T BDITHRNI L - T D, %Sk BN
T2 L TWADIEMmNEY,. P.O.D. 11 sloped board
on which writer rests his paper, table or other piece
of furniture designed for writer's use * /0> TV 5,
& ZAH Webster @) fjix a piece of furniture with
a flat or sloping surface for use in writing or
reading ¥ 7t - TW\5, P.O.D. »Jjix sloped board
7 Th S5, Webster iz flat or sloping surface
EiEoTwd, EZAaNNbhbhig desk S HFET
# % 1 sloping surface ZEIZIFIE V. ZDMIET 5
v R EET L [AlEE T desk 128z 5 TS, Table @
Fa#e LT sloping 2\~ Biliadzyvy, Webster (1 a
piece of furniture having a smooth flat top fixed on

12

legs ¢, P.O.D.
level surface about 3 ft. above the ground on which

{x piece of furniture providing a

things may be placed for convenient use or display
Eit-TwW5,

Z @ Xk S 7: misunderstanding (3§ HAZE(L L
BOED Y BV, FlZE pin XHATIZ TH®
oy ok TcHVWLNR 2 E BB —FE DT, golf ®
Do pin LEYER Y@ pin Xz b TR
U EDLD, v FTHL, Y B8O net bk
L T% mosquito net Mg, 275 &, ez LIZTH
A Xndihclkch B, 2viiidl, TERTH
BT Z LELZDRm A V. P.O.D.
of quill, metal, &c., for writing with ink <& 9,

t% implement

Webster (15HilZ an instrument for writing with ink
T quill 2iklF T3,

AY weoi— HAFIZIL - TWD A5,
T3 kS Sl b D Tikiov. & LAEHZH 28
AtFEREv, TROLEERDZRY v 8—D L SIThdh
LT WiEWO TH S, Webster | a light low shoe
without laces that is easily slipped on or off » &
v, P.O.D. iz loose indoor shoe ¥ HiEH L T35, #t
TFlzR by v T RENY v 7 RLREDHTHAS
HELED { Ty, Ty 12—fiftc shoes TH D43,
P.O.D. iz not reaching the ankle »7f - TS H it
SIOMET X unvAs, boots (2755 27 £ Y i ¥ I TIEE
5. 7 AV #® boots 2EHTH S 4%, EETIL laced
boots (x4F Lt TH - T, 7 A U 23D boots Dk
F T /=123, high boots ¥ Fhhifin bzl

thnEpifizc tT< 5 X I HFII2WT, bhvbi
ORI LB s T h bbb oET I L
o THIH, MBIV Th{FEFITO T Zhic
B b ONRFLBDZEEH/ETERCDEEETH D,
_mﬁmm_t&%qtﬁmthth&mogma

R A ER SR

bhbhdfE -
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TP EOFRIIDLDEREVDIITETRTHY,
ENENDZ L EOBRTE 2D RO E R
M E i AuE e b E Eil~ 7T A FEOHUK T Z DR
MBI TN IHEsN TS L, Fhthnnl e
EOEHGREENEFND I LIFOHE»N TR
CLidhiEslanw2BS5 0T, LTz LERORG
AN 2l s, BB R THZV.

T~ 7 2 4 fle\ e LIRS 120 5 5o ifs c ik
M —F L - F U RIEIC S h /- Did, James
Barr, The Semantics of Biblical Language, Oxford
University Press, 1961 O ATIL#TH D, E’L BROEEE
ENWIL~TFAFBEXYCTETHDIN ER~73
1B XY 7T EMORE~TFIBEX VX THE
DFEHLHTE2 I E b otz 2D X SRRV PN
FHofF» LT Barr #§24 52 @i T. Boman, Das
hebriische Denken im Vergleich mit dem Griech-
ischen, Gbttingen, 19542 , Barr i385+ B#ZOXE
BT aT Ay & Boman @ B IEm A & 7
Yok DR Tz Boman W B8 HEET 2 AN
%<, W.F. Albright /¥ %% 5 Ths (Albright,
New Howrizons in Biblical Research, Oxford Univer-
1966, 18 HLELF)., Barr o FEEIz—O
V2 Z ¥ mechanistic T, 4D FEFOFEEIINEY
—WTHh D, %L 196245 8 § Bonn MEEEIOFIF
KT T~ 7 7 4 WFHBLE ) 1Ico2WTifZERER L, %
@thT Weisgerber, Sapir-Whorf, Leisi, X Lizf5R
DI EFEEZROTERGEE T\ T Barr oD ox
LB Zili~7z, £hilxt L Barr p3HRICN - 7225,
FREEITIRFOMADHERL WS ZL TR
(M. Sekine, Erwigungen zu; hebriischen Zeitauf-

sity Press,

Fassung, Sapplements to Vetus Testamentum vol. ix,
1963, FRGATITHE LA Tilfls R 7 = A% 03
44 42, EPchIE, 96—112 5D,

Barr o35 EERIIE F 4 Y THIT WS Tifgaess
pheegEdh | (Kittel-Friedrich, Theologisches Wirter-
buch zum Neuen Testament, Stuttgart. 1933 ff) O
HLOMAHXHBEIZ LTWa3DOTHSD, F4 volug

ZELEC BULLETIN
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e EEE

B MR IE Kk

¥ROEHFBBE LTS LIRS TS 2o25H
BIOFNE, FRTHI L, WHOEE RS HE
NS BT T DDA TH D%, FEOHRSE X
Y 7RO I LAEOTHLTIZE <, EPIOHSEH Kittel
DEI LI, FNENOFEOHZONFEL (Begriffsge-
schichte) % H X+ 3D THh oD, FAIGHFHIedo i
REHMXY 78, BRNBEEDOA~7Z 435 wWbhitE
TAR a2 FyEOHFCM - THLMILEDIE LT
W3, #% Z T Barr I ¥ - Tidfl#E: word ¥
concept MIERLWSHEESAREBIND Z 2127 5,
Barr |Z X #1if word livF /s D concept it dh D
T7r ¢, word-combinations # ~ T4y T concept |Z

ELID,
Barr o770 Hbk ¥, FEOESRIRO SR
Tr-ioiat LTuv~% @i David Hill, Greek Words and

Hebrew Meanings: Studies in the Semaniics of
Soteriological Terms, Cambridge, 1967 T& %4, Hill
ITEROEBNBE LM IEN S Z2DIEFEDL T = L TIR
75 <, sentence, X LlI¥ 1L Y KX /r linguistic com-
plex D LY = L THDE\H Barr @ MIROFIRE
WHicHs b, — o autonomy # 3 7, fihly J.R. Firth
¥ W.M. Urban # 5[\~ TEMA M+~ % context #
BT 20 Th S, Hill AEkofEl o7
SHITHEL T perspective #35Z TWa Z &idiEH LT
Lo L LEEEEIZI: Hill o 5 7kix Begriffsgeschichte
DR FIZIT

Begriffsgeschichte M{ijf %1z _L iz~ 7= Kittel-Fried-
rich @FEMD AT <, BUETF 4 oI 2E CcIER
A TH D, TIPSO TEDNE L AR O S THIR
WL, FhENETIEDHERNA MEECSIE6H
7=dix, H.H. Schmid, Gerechtigkeit als Weltordnung.
Hintergrund and Geschichte des alt testamentlichen
Gerechtigheitsbegriffes, Tiibingen, 1968 72D T, Z®
WO DET, L2 LESDFZZ 25 LIZL
&2

Schmid 3HW~7F A F TR ITELFTH S
sedeq (sedaqa) OFEIRZEIZEANIWGMIL LS &
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T5. COERYEE TR/ ERINWBBETH D,

Schmid 12 [HFIOA LT Z DB TL SPRHR 2 L
T, &, FE, BHiR B 2%, Im/\ﬂwﬁlﬁé’ﬁ
W, CNLHOFMSESHIT 2HKTH D T L BHEE

43, 2% D ERIERC iam*‘(é:ft# I 1-—-ﬁim
B EFELL, EEOMMOFEO LA, th b
HhtF B, s Schmid (2 FE X HODFKO ZD XS5
% > o 2 — Ad SUEDTIEL F{% Y = >~ F THER
T3, ZLTHA V= @ T3y OBENI RF
AMDENOER Tl HRA Vo T,y 12
FHBRFT ) Ok THY, s T il T~
75 4E0 N oEoiF L+ Eia, Thidd
XV = HzBW T FEiRfidE el Summus Deus @
FTHY, Mok s 2o e LTl
WEEErZABNEINHETH S,

T~ FEOTHE, OHKF Yz FEFRE L
T TEFRELT ) Q&R ior L721% T, Schmid (2[H{Y
OAIIBNT IO Mg BEEE DL STe=aT >~
RATHGBEN TS RIEL {HH L TWa, BEHE
Bk THERRLTEL t b lErEH i~ 7 5 1 3En R
BT O RE D D DRIz TS 2%, ES
B EEDEHRIIERNIZ DI ERE L TWaS, YIZ
FETEXRF 7T TR, BTISAESE, WhhdgE—
1 FXITBOLTIRUFEDORITFOEW G <, Pamidics
WTisliesrd o & U2 <, En3EATHS,
E. Voegelin, [Israel and Revelation (Order and
History I). Louisiana, 1956 iZftZ i35StV = b
7 cosmological order > 4 = % = )L ¢ historical order
HHLT DA TS F T~ TS /- Schmid @R
EMFETETWAE, A V= b TIEZ A ER
[l i - i ch S 4 6 Py v TERFL 2 LT%
DEEEIEDN, A RFZIACENTIZXDEZHN
FEE B TH 20 6 TEIF 2 WS E BT Y

b o255 L 3128 %, Schmid (X% O &

ORI EEE R 7e s LEREG O BIZ 2GRN TW S,

PERDF AN T, »DakHeOPAT g (Grundbedet-
ung) ¥ EDZEALTHZEMAEWERE VI EE, 7Y
A b7 L RO {EHAY7: Sprachlogik #fiiE L TWw3
By WU~ T 5 4 OO EITIE T B OB 2 B
R r - e biclnk w3, MRAFAYEmRy T <,
TR SR Z 2 e b DO TH 2 5 By, T—FERDER
#3535 3oy (das eine Begriffsgeschichte iiber-
spannende einer Vokabel) &kt I 7o 570wy,
LV,

Z ORI S AY, B L AL b e m IR TR
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LTwaEHiclibhnd. EgLEySDix Schmid
B ey % THEREAFL & LTHEL TW D010
THRAMESR,) »HHRBLTVRZLTHS, D Z L
VEPEGIYICIEEE D autonomy AR XD BV, &
W3 ZETHhDH. EO THAMNERY & LTELHEE -
5&5&%@&&&«§m@=ux&ﬁmfk<.ﬁ%
By =z OFE YA RIEYH S = S sy 1
B ich2 DL LT, '}’—-rifﬂlgll:“ﬁ’z*t LT3
EHSEDMY PN T REI TH D, BEXZOBDNEY
KERWPUNEDARE S 2T HDIE——Barr A7
9%, Schmid ¥ BFHFANIIZ XS WS Z 2iZied B
NEIN—FFLr IO LY 2 L O G & HE Ok
WTDOHEPRD b THS,

Ll ZoRXpEERE L ET, & G‘J’JCF""G) i ] 25
context HEIEL AL MAN bl T ZriEm
Tk AR IZ oD DI NRTH S . -i-c?)['!,’}{ con-
text (+ verbal L DOH L X Sz FE® cultural
vz TRERIFE R B, L LEEFEN
EeRIGIE v = 2 W —BfEo verbal 7 context i
cultural 7; context (257 XX Tixre <, BfFREED
By Hee A ENIELRTAE RS,

ZOWYEVIITER TR Fﬁ\?ﬂr}m ELTUEABNTE
7z BPREID %l 7 3 EMRR O S0 BaRY -
Wi FEhn e T. Izutsu, The Structure of the
Ethical Terms in the Koran. — A Study in Semantics
— Tokyo, 1959 126 5, fE[FIKO God and Man
in the Koran.
chauung, Tokyo, 1964 Z,

RO RO R A r—22/5, —K
T SUHOBLEIEEE 2 0 &9 —-2¢) Weltanschau-
ungslehre ({IEFUBS) €5 5. HEOFiEL L TIz—K
o BRI R oG & Key-terms & LTEROEIZ

BWTHIA S, FNhic L Y—i5® basic meaning (%
relational meaning #{EfGd4a,. WA E 7 5 v 75
kitdb (3 basic meaning X LTIx T4, TH 3 4%,
Bt {7 A 1 ahl
al-kitab, the people of the Scripture » -5 L4 12iF
BRAVZE » TK B, FMEITHE W TR IERGERTIER
BRI A7z 61, GMFFIREEE & L TEEGIE ST
I LvEHTND, FROFHRMOHNGFUIEL LT
A7 LR TH B 5 b—7272 L—FREOARF A
Comparative Study of the Key Philosophical Concepts
in Sufism and Taoism, Tokyo, 1 1966 II 1967 2§l
BNB LA 2T aftfi b ROz TRA
TS —lll I 5 B9 B8R 6 12 5 & LT pre-Koranic,
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Semantics of the Koranic Weltans-
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Koranic, post-Koranic ®=-2OM {4 61T, #
NENDOFRDFTROGOHE W3RN e b, *
OER—OEOZEEAREIZh b Th D, Pl E
Koranic ¢ Alldh (§fi) #° pre-Koranic (2% Aalihah,
gods or divinities » D& ->TW5 Z EAUEHEIN S
EWISRETHD,

HE RO ER RO HRIIERICTEFN DD T, didli~
72 A BOHEMTOERGEE AUV ERIIRD
ERBNZEIEES EF AV, L L~ 5 438
OEECIREE» VB EASSH I L b EFE LE
Toby, —Fdulais Z 2, Z Z iz key-terms ! \»
B E D DALE R LT, sl Rg %
BaWwsZ2THhHd, HIAE TAKET S, W3, &
SEUMMIOAFIGHEND bArd L3 ~F F 1 il
RiAgm i v s d, H AN EIED & IZ{b
N5 asa AfveEns, E—wE B2z
EREEPRICA 5 72 E:h*:rf};fj.,fwuj e 2 TNE 3,
bahar ¥\~ 5 B L HaE THiv iR ity
$m£tmmﬂ@Tuﬁ‘hh@éw:{#ffhéa
ZnPEncZ 8 RO TEE7EAIHEN T4 25
T AP R =120 EWS BT UYHE 2 FEl a0
IR LT3,

IRXSRHETHD 0 EHMAT Z 4 IBEOERGD
BAIIRFELEROOO L LTHWS Z EaVHRY, *
NAFEHE S E LTHIYEE OBRE I35 A 540
ERLELEET S, Zori3Bliselhiili~734
ORI T OERGIIEE AL T~7 24 -

U R FEOYESS —EREEHE— (2 — o o R sk
OFARIE ) 1966, FPHLE, P, = O /ST HEE
M4 2 7 = AWFE ) BidiE, 15—35H) THha,
SHbiz< L& LTIEE F0HRoOBRENECIBg

....... e @IEE « Z X FOEE

BBl ENEFNORIEDEEHEOZE 2 S EE SR
DN ERDEE TR EHEZ D, A ERRD bara (Al

T3) k ‘asa ({E2) OBz~ 7 7 1 WESBOHEZ
BETFuXTLRZ Ve 7 A0HmBREZ (Z oA
Lz TiE Tepd e E e, 1111, 1968 e,
Z0). X 512 bard W28 A4 A Ruh W 5 55E
o2 BE Lisdh Ik el eBbhn
%. PERL W BE, ADIERTTRIE DT
FaXFTHWLATWS DR MRTHL DI, ~7 74
HEEI BT 7 e X7 RIS E LTome 818
THDTHDINE, HEIZEAT Fe 72 2IETDHOT
5B, TToXTEFHNEFIIB T LI ERE
b, FBHROBRITBNTL 7o ¥ 7OmBEE £
InTaZ sz Lic—EbilEdkvwoTh iy, 75w
X¥TIRHLITALLHEEAITHLEDTHEhb,
BEAEFEHIZBNTAZ Fe ZABUX22520WOT
BB, 77 FoZ 230 H SAADOHEB XUERIZIE
FHRIEETHY, TAET S0 &3 TYE3RL & AR
L THBRAFETH D, WM~ 7T 7 4 IBEWTHBA
NHFALNLDE LTHE Lk &, 'asa 724
TRV FETHY, bara AN TE ki3 B0
CRUFEICEIR T X\ b 55 ABF I Ry iE
BORTHLDOTHY, W4 FrLHEaHBHIBWLT
ZOETEHAGERNRD L ST o Dl T—hpE DG
CEEL MR T B, baharizonw Ty BHHL £ s Huw
BTt S B e A R, ZOFEO
BROHLEZH SniZiz I iz, FOREHNIZZ Z TIES
B% Lzt i fe 6 fauvas, fifduzd kBl ko & 5 sk
TERSRERGSEC TEER LFEU S LEbRD
DTHD.
CEFAT R $80%)

—Continwed from p. 8—
VI.
It should be apparent from this brief survey of

Conclusion

the state of the art of teaching English to speakers
of other languages that much serious research re-
mains to be done. Research is needed to come
to an understanding of the facts of instruction in
English as a second language throughout the world
so that the total world-wide dimensions of the pro-
blems can be appreciated and the various efforts of
individuals and organizations appraised. Secondly,
more research is needed in the basic disciplines
which underlie English language teaching, particu-

ELEC BULLETIN

larly with a view to bringing together theoretical
insights from these disciplines into a worthwhile
interdisciplinary endeavor. Thirdly, new patterns
of teacher preparation need to be devised to pro-
duce large groups of skilled classroom téachers.
However, the provision of sound training for the
teachers of these teachers is a still more immediate
And finally,

relationship, if any, between teaching English as a

goal. research is needed into the
second language and teaching standard English to
speakers of nonstandard dialects of English. Need-
less to say, this last research area has a particular

urgency today withih the United States.
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DNWHEITAET NHK OF LEFRHIZ Ty = 2F »
—1 B DHD o Fe. HTHEOAKDILET AU X D
Ty, EEVYEHRTWR, WobMEROEFTC I—55—
L EWIDER ST, i, BBIZ—2DFIH Y
B ANY 2 AF » —TRETED%, 130DHFL—G
LATEWE T TS - 7=,

7o v A GERIMRROISGE ] w3 0%k, &Y
FETRTRALIGHEESETD, —FTHR7 74
¥ LHAZEER LT, TH7Z) eobesb, 2N b
ez, >Fiz2oR CHEBRERZHIZR -2, F
LNRADTHEEES DR LAAS, kb TRFEL
HHAE M- TEERETD.

T2L, #NE T T ic— ADOF i Th v
otz BB - T N0z W8y e BOtE -
7o AFRR! TTIWTHhi, bTr30Pind
TLicy EdfsA s, BIEOT T rd—RiEsby
TH—=77» FTEZ W3 Z 2ilic3,

FZENEFHTNT, 24 3L BLLEDTHD, —
B3 LTuwEomfee, TERoTcEhvWwEHl TH &2
i TR~ e Bk D v TS T
e T, THEIROIZIWE] ¥, BnhTBRI E
MTCEDIDLEEINT Ehix, AUV LEDESS
DT R, MY Tzl E0IERNT, TR
U8 TATL Ik EWwIDDy, At D Y 2
ZF =TT TCUTTNBEDE NS, Y5 TR EA
Hi s b DTH D,

FTRAT2ELWIHIRLLTDAKI SN 3
Hd Lt (BlchIF TR TWELBIZE I B -72.)
ERFLOBEE b2 b his - =D 72, R EEERNT,
oy FYOFEIIWT, ZheFflilsy—a®k,
BEBCOF L ETATWIDRTHED . * LThibHbIC
7216 O TFEDEN, bIrEERALWTWT, *¥h
FEVMTEDELRT, Fud2{3BLLADTHS,

B3 —oMEHLFLS. ZhdDOE o7=h, FLE
NHK OFfF#l T, H2HEALE izl rindhT,
FE 5T, T3 RTWAHIESTERENS TH Lk
Ll g ¥ E o, THIDE, I EoEnEFRERn
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Hotze ZHIT, EOZTBQNF Tllz, DT BHE.)
TH Ltz 205 eediah L I0as, BAS
ECRHLHRTEATYT ELOBFRABZOHTE
FICFE T BTH D,

L LEZATAHSE, GEEARENIZIWL, Eh TR
F7=581 £S5 5Ea%, Ehhdbichn A LTifTER
DTCH3, T RTH<A=HIT LTI TH
5. TH LbHkvy BREREML-DIE, thdiz
SWRERIUTE2 AT iedh BT T, JifTogkic
EVFEATHER LT TS AR, ZATHE, Z &
T AR Y, RxEETHOAEAIZY AT
Do THIZXBEMETY 2 2F »— VIS MLT
Wis TAAISAL 41 —F R e vy v FIZAEAT
H5H5.

{—=FRenvyY»rTRWHLAED, LD
D Fifx, 2R FhTvwis, ¥ THRRELDE
FEMREPIR L TAH=Z LAb D, Tt 725y & 0»
SDEY 2 RF »— TR 72DE, ROILFET 72 7245
FILCHENAHTWT 2bEb, RTWwWiZ Aok
HEBRBVMTTLE ofze 1 —FTARXEDADAHIZA
STl oTe. ZOMTRTWFUE, 5 2 ISEET2
FoTIZXET NI W3 DEFWTHE,
Tzt 7-% a fop, a cox-comb, a namby-pamby, a
womanish fellow | »PU2@OIEFEMNTITH A Tl iz, 1 —
F R, FOHOOHEODCTROANEIERATEDTSH
E3Mm. FREVEEDAARTED F - BiFdh
Mol THED 2y,

BEZARIEEZRB LI E WD &y hiZKOIL
DE XY HEIGHS TWT Y, L TERSIRAIH
HAT230EE31BokhbThS, WHiIFEIYD
XEAEETRBR S TWEINETHED. Zhi,
FrOFHETRBEIEEEBRLAEILETHD. FUTT
H{O<w—H v b #HHFIZ, “Bend your head.”” ‘“‘Bow
your head.” *‘Cock your head.”” *Incline (Lean,
Slant, Tilt) your head.” “Nod
(Shake, Toss, Turn, Wag, Scratch) vour head.”
L, HEMEOIEIEE VT, FiOW s L iRE i
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KHIET, ZOLFERRTEE, TEALEVHIX
Lizva &7 Tnod sideways 25 Dix, ¥ ATh-
TORTDAEL & THENIZSITIAIL b,
LEWVCIR LR E TEML T, BWHELAZ A%
B ofz. B lshDiRETH S 2,
ZEEDTITEVYY ROV, TR
L, FOZ X REZITVWA AR Tl TIZEET
Fhav, EHhLEZLZZ2ORM TS, 22321
DB Lt N, Y= XF > —HEICIEEELS S
mf%mw Fhlixb, HEILiIEEr bbb E0HE
BOXI7E2b 0 THE L T AHEEBEEGEIT X, »
oﬁw%m PEREXTWIOTHS S 5. 51T
LA YHEE T #6208l - THHEED N
LML IEEEZREAT YD L3, D3 L TE0/NEE
THEEFTWDIZT EFRV, EnlX, HOFpEs T
S>fel g LULAT, TZRF-8y 235 LS T,
R e L7z Z B3 OREIEIIRD - 72 Z 240,
ItNTHWES I Z LRI DO TH S, Hhais
NEEBIE, FOZLIEATIIES IS LT3, #
NEFEELSE TN LOEGILEDTH D, ¥ 2Tk
By, FihcllbhiswZ 2 dokkfEE, TidoidE,
ELSHEIETHENCIEB A XS 2T 5. I 2 EOFTTE,
iz frequency ¢, HAYiZti archaism X col-
loquialism » #: slang 72 ¥, 25X E5243, X
HiZld—o—2oDFEBAAIZDWT, Fhi bl 21
M HMEAENIEBA LI T 5. & A 1T ‘feast
wind” ="Him | 2w FEFREEER» L T, 4 F
) 2T DFEAILA @ 5 £ I8 AEFERS RO T v
BENDHE, BARO TZHE)L 0L DB LR
U2 Z idflivyy EWILIKLBRBRTA2OTH S,
IV ERMAHI LI, Rk LTEBANOBN
WEHIATEISISGET D D05 - T, BEIBREHLE
LONRHD, REZIEENNFEEL T, bl vlEirhs
Mo TREANESFEOBLSEZFES L H70FT, LIZL
W TEREDE R 203 LI RFETHALRTERZLZDD
7 otze (ZOHEDFRL, FEEHEIOEI T, 2RICFEE
BREZinv. Ik TEko Ry LA TEGERIEIE, &
M S BN E AT D H, FDOEOLTHSF.) L
M LEALT, FNEWHIIBDEFEDIEATHDI O LI 1Z
AR - TR T 20N> T E 2, —2
IStk ODIHAFRCEBWTT b, ATV 1 2E
NTELEWEDHD I, DB LKEEEZTDHZEDD
ENiICv i o FAR YN TERBEONR) 2B T
g, thiz TIiZbhd5ZEb5) w5 iltlEE L
TR2DH, WHIFASLID LUV,
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OEE- ZtiFoEE

FLOHANIS, BAENZ RITR - TH 5 Rl B
LBLTWAT AU AMANGD, ZOART 2 Y A
TR EFOREIT LTS, W ek
LD BIBEEIER LBERTY Z A+ 2 B s
EbsTLThd e bdid 7. 2D L =it
ATEON =D 52T “I'm sorry.” » LEVIzE o
Tz, #OOWPENENBZVICBEHEAD TTaAF
i, TAHITEAL LI DIZETAB DT, Lz
LbLAADZ LCTLESsE. —TFTZo N2 'm
sorry’ #HGEOTERTHWa 2 Z 2%, oD Fithkh
CTLEST=DE

SAEFEICHGET 2SI, BHERRRAGET R
T, 2OV EFEOHREZAMNIE LA DS VICET
B, (DY, T—o v SOHGEEAY, ZF i HWT
HHEOEZEE R Lodili e, FOIBEBEZ & - TG 5
BB, WalWEEDHWT W T 7 v EEIC IR
FZ2EOFEFR L3 bR -0h L 2B S5,
BAFFEOMREICIE, F-o7< 2T UL,
Fhdifgv, I—o v APEHEDSIF 4 =2 by, Ea—
TR A LENTEHENTH-7=DF, Z 21213
EEDIHTH /Db Litlsv, —45 7 v iBEE
A2, BEDD, L2023 ke vy FATA
DLFRALRY, EOHFEREES S 2T 3HEEDHKT,
0 Jesu, misericordia! Domine libera me! Domine
miserere mei!” FHlpEoSIF T, WWEWEE AT EE
Hr=iz, #7 ¥ #iFT “Lieve God.” 250U
EuWd, L, FAESIE SO,

OREEE D
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Dickens M/ EEA T3 &, FENCEEEF RTINS
HiL2., 1 ¥V 2 Ax¥bbhnwiidds LA under-
statement (2L 3XREFYUKER TH B, H, exag-
gerated speech b THERT + ¥ ¥ X7 A ) AW
LA EnD LAz, L L, HO8IL € LTI
B2 4 XV 2090 THD. £ 18 {ikfe
DR DFFETED Ty Faor v AWl The
Pickwick Papers 211 18 @ B AL TH 5.

‘wave mountain-high’ ¥~z (¥ —fi hyperbole ¢
BB YL, Zhax T407 +— P OEXDY, LY 7
MTEBRT 5L HEEEME- TS, FEFIAYE
ATHENRTH D, F IR W BEESTES S
hhEe by, FIREBS F/-06- TlifE2 2. 7
17 Y ADFEBE N ERAET S,

Ev 79 ¢ v ZEROBRUIA D DK - 72 JEIR D DM
13, R RS FoMiGii b X 2384, “He
jumped up: and the /eaden eyes, which twinkled
behind his mountainous cheeks, leered horribly upon
the food.” (Chap. IV)——Z T @K -74
SEDMEENHEILEF 2 THHI.
vision had been closed nearly twenty seconds.” =
D THBERE L 213D £ Th L ‘eyes’ THB, 7
1% v AOWERE - HERENT I s TR B T
BIET T LTy D AHOMERIC—Fi? pathos %
HoE2DREeFF->THD X 57,

‘spinster’ 2 L5 Z Lz 18 {ifgic X LD TH D
A%, MEHIESRTVWHYW A4 — A V- 3 X (old maid)
M2 LRS- TV, IZ@ spinster 75k < {8
WSzl b T3, Tom Jones 7 Miss Bridget
Allworthy (%, 921338 %] % William Hogarth ®
Covent Garden Wi fiiEO AN EEF 412 L
TZHDIEN, F 47 v XbENREHIFN L T Dingley
Dell @ spinster aunt #fi\ T3, X LIEEZE D Sey-
mour DFEH T H —ADREDMAL £ - WV THBZ
CIEB LTS v, ZOKMEDEIHET 14 7
¥ X% *“‘a touch-me-not-ishness in the walk®™ » #25] |
Tnds AT HEEIZS THWDTH DA, D0
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“His organs of
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Penlh ZIBLO i Pk

B E F 2

BT VEH) 2oz N2 NWSDTH B,
Jingle &\~ 3 BAEN AT, = DML 2 RBEOHEE S
5 &4 3. ffE <. *“Fielding tells us that man is fire,
and woman tow, and the Prince of Darkness sets
a light to ’em.”” (Chap. VIII) Bz, rizkEL
FTHDESTLDOT, #4112 Satan HKEDIFBDOT
F——r lingle 24 DEREE Y LRI L TZ 0EHEE
BT D, WL T 47 ¥ X5 LT, Jingle %
Moo THS, Zo Jingle DFEN 22, ‘“‘Say-
nothing-to-me;or-I"ll-contradict-you sort of counte-
nance’—— ZIZIZTEIZHMED ¥ { FO_OBilES
Nz THERMENL Y\ a 2 2ATHD. T4 v X
BIDEIIAA 7Yy T ERD2RWTRVWEWESR

Y HTAAT S S, LoL, iz “with a
cataract of tears and a chorus of sobs™ @ X 5z
R 7288 % b 7e < W& Ts v,

F 4y W ERE BN FEENRI DD T,
S LTHBEREL{AIZID &, Wik D trivialism @
FitHEHAN XTI, T/ 18 HHEDDHED B TH

BB T, 7 4 ¥ ¥ ZOHE & # @ digression
#%, 5 % { ‘a story within a story’ O+ 4 - T

DV L THB WA S, ZoOEZi)EED
T — RDUTFAZZ ‘a picture within a picture’ X \~5
AT IAZEWO P Y v 7 OFHEBREDOTHD, BlhE b
SREJNDT, —=FTOEAMIFTEGHEL R
THIIER TR D THEL S, 74 ¥ ZDOE
iy, X  dramatize *h 54, F1rrX
DT NN IR OHERIZ X - T OER ST
RELTWDTHD, NAMEDOHE @ TIzls.
Iy 18D EH LR ZOTFEDIEBEL AL 2 TH
B Tar v ADEHHZTEEEBF LTI HEDEN
Thd., LIIHEORELEH B,

F 4 5 v ADEJOF x LT ‘pathetic fallacy’ »
WS Z bbb, IO TRIEDERM. v T,
fEig s <BicBlbhn s, SEEYNI A TRIERES
AT B, #Zhbh, E{fEmolrdEme L <, AlH
B LESmMEMDESIcH#IN D Z 205 5, “the
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sound of pens travelling ... over ..."" X\ ~Z.¥, ¥
HEBFOBRLA< Y LELETWIRRT, <> 0l
ERFIESTTWEY, 2TICEL TV S A “a
kind of being who seemed to be an essential part
of the desk at which he was writing'" (Chap. XX)
Ty HO—e v -/2B LD THS,
FarvX&plicksd e, ¥3 LTH hyperbole 73
HiE20h Eh, EEEHOABIL LASEZDOELRELD
euphemism (24 2D Tixizl h, ENH4 ¥ Y ADH
B4z H 2 understatement, —-F Wik Z B F2H 24
BoT—HOE2—v—0d LHTOTH S, BEE
saloon FFRAZZDIET X U A ADFIDIZXESITH S M
By TAYANCHFRFBIGTTRAL, WlEEERES
TR A BT bW, W To v Froffiidk
VT, barber ¢ H{iZ ‘*hair-dressing saloon’ ¥ >3
DOFFERLTHALLN, 2ONEDBSHEKE &2
RALT, 2074 o=—ZlL LSO, #Gxo
Y FUETEHRD regalia # . T7 4 v=—%JE LA
2, FOYERLS > FiTicb® TH 5 fz, euphe-
mism (x LiE LiE % OEHEOFERIZE LT ironical /g
HRELSBDE L, S HEHAREILTE L D%
RO MIEIZI> T3, 5 %o jail % city
hotel » FELRHAH D THS I oo 18 oD 5EE
‘gentleman of the road’ * 7> ‘knight of the road’
RS 17z, F411x John Gay @ Macheath (Z{iFE >
N2E538 NP1 2A—Y >, ZThiZZLiIFOE a
—=—THDI TIWVIba—v—%IFATVDDIL,
4 ¥ R TIPSR L 7200 /2 £ Nevinson (v
>TWE A, PEREFEOHIZENSEWSTEWZ 2iEH
tEEND LD, 47 —#% hard oil LiIECX, fy% leather
EMPRONEILEI LD LT TH D, BHADHDOTOHEK
LR EEBNHT S, R— TR RE, 54 A8 L
— 2R T IA VA I STy, TR ERMET TS
FPH=PmerYa—, TEraF IV XALGTTIETLD
E7 A v =—0ERH L TERE . ¥y 7 A%RER
H— KO Z S5 DOFHEEDHEOEANNEA L 3D
%, 5 7 v EET abhorrendum (thing to be abhorred)
EUEA THFEREb =%, ThAS XU o rE,
WY A LedldbdEITA-THWEIBy rE
BHEALw S BIERZOOHWEIINT A v=H LT
HBTNE L, WieiE oy, euphemism %2 under-
statement |ZIIFAED W VB e D XN D b DIEDT
H3., L4 cultivated art Tiidiude b, ¥
+ 7 Y 7THIOANRERR IO A 2B FRs o
Tuf=i B, Galsworthy ¢ Forsyte Saga %t 2 k
ELEC BULLETIN
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¢ euphemism |ZH{%& S5,

O FrOEg Lz <=7 ¥ Y ¥ (magdalen)
EFERDTHDH, ZDILILETHE2HFEHL T L
Z &% ‘come to grief’ x5 Guhic Z 2 X CRBIT S
b, BIRADHDIZ W, FRPDFEREO Z b %2
‘her little arrangements' 20T/ Tuv4 L, bathroom
PRERNTDHIFFIZD
other arragements.” ¥ u»5 FEfW & i~ Tu 5. ‘other
arrangements’ » |3 FONEBREIZHE LS 0D TH
24, # @ understatement @] > LT George Mikes
(37 va)id, BRQSREBTIESEHY, KED
WHERERFETTHDH, 41X Y AR IEHTFOL
D% = - 2= ~T, *“l don't object to you, you
know."” S Laavb T, DIz E-ThH, E
#yy Yl rather fancy you, in fact.”™ 2 s\ dofol>
LI - TWwWaAY, Z@® rather AlvmiZ s 4 ¥ Y A
understatement 7: D TCH L. 1 ¥ U X Tl Z @ rather
i3 ‘a super superlative’ }E x5, 755 GBI L
I HET O S rather L Lavvdolovy, 2L TTIE
LTz EWSXEMFTH ‘Really.” & Lihvbiz
WDTHDS, ZOERMEZRE L T 2 ia7g 5
FTRZrTHEDHD, 4%V RN TADREOFEE TR
FRoOxIF- %45 5 rhetorician 7D TH 5,

€ ST =Pt i)

‘These are the bathrooms and
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T I T

BAifh b M

T F AFURG PO LB R 2 O % S 2o/
TV BEFBEO BT > T 525 2Dk
THBOF 4 FAMICE BiFh7: TRES Y 3Dk L
SO W ES L bOBMCH LS Th D,
Zhix

BoltnhHBHIELE:

HowrE bt &
TIELED

REKE L HON LT

FefTEReTT &
TEDLS 167D T H H. I 2 oK PP ERER
XSt AT D, iy, ZARREEGDDS R X
Nl AARERD THAGIROH .y 2 FTRIicLTw5 2
TR TLED I, FHCFREE B STvwizn
DAy BBIWNEH T THWTEOI TR LAWLO D,
IO EITONT L.ﬂ?‘r!!*# LTW3, LB LS
BN/, £ - 72<30 Ly TIRER 2 EPEE
5D b2 LTS elf ot bootisg, =
DR o B dAbdb ke sentimentalism ¥, (Xinikss
LSHEIBLBES B LUy, EWvS Eif 5 72, H o senti
mentalism {2, 241545, A SGERS AT L L
T <IN TWHE Z 2iEHoinit a7,

75, ZDBWAD. WREF, KARMERO TEFIZSH
Y Tii~2a (25 ORFFIEDEE7Z 22 B S5 4D
DWILE S T b DT, Zo TRESY 5oy
DR H2FHR, LOEHOFEEIMOBED, 7275 L
AN D TR, 2F D, —fEzwvW2E,
CIREFM - Tviz\ng, BHZMDIZA L SDEHR S D
LEX 2L A\ 0TiEiEvAy, W32 ko,

MOFERTTAL 5. BROGTOPE T8k
DU & 2

HHI AT A
Bz ¥ =48
FarvtRHEXETTFIWI?
WS OB S, bk TR OAGETHDIZ &
20

Mother Goose D5
— M R WP B —

oW —

XS F TR, HF—450% Iz Inic TH,
Bl LTH-Z35% LAV EFLIA{iEvnnd
L#tievs, L Ls £33 8 2o & oM, Xl
U, IZAEIDRDDEFTAILND TR DI b,

LIBHT, bk BFAPH —HD it original r
parody, ALyt source ) derivative—— il Ly
TDHDTHSHES (A EWEa el i ok
L L HIEFERTHED E O STEE), D T
EDOEfE2A MRS T, lHFOBZTH-I< X
FITIEDIE T, WESHMTFRRIITIHS (kA
E—EA N - F L LR T2 LatZen3- ¢ 3
DHEFRE ook s, BRIl s v
FY, Lol fAIEUEOHER  BUWIFREH IR, KA
2 DBGEIZSE STz 5 Z EiZin U hdadal,

EAM> & <H WO LS BRE, XHEELREWS
FEl—Fm bicE 6 RV EHIZEHARB LTEH
By KDESITBWABNERD, 2R E
F=iZin B 8%, JCEES WS i, AT A2
B> Th-T, LFELEETI SR, L¥FESHEEZ
2 BARSF BN & B3RN0 B B W3R IR =
sk <H 2o ﬁ:m*c-baa 2F D B> i@
2, EFELIRiORBHER, B R I BICX ORI
123 3 EIEOEHNIEEHTH - Ty LA TADRD
KL DHET T O 72D TH S Al mentality
GOh T, ZO FOMTO HH SRR I W i,
WEIBWI X THIE ICEMERLE 2 F A 3 E
ShABEENc T Fisv, TAZAL LA Lo d5A
Ei#bxnsw < 2o oIS Kmn s H D0,
bbby, EXXERICHTLS S B BEIC
DT EFRY, EE-TH W25, b= L
FEEz{li - 7= <Mother Goose DO{ki> ¥, 34 3iC
Zo<h e MR o— R —7Z e B 585 T
BT, JEFEEIZVATLh S Lnicds, EEET
TXZTWABIALALLESIXIOLODOD DR
DTHD.

B Py y oy (SHEDDS 55)n
B FETIH g BEF 44425 H 30 B FTIR.
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LT L AR TR A TR 1] (i

Wohinf=< Lix Joyce @D Ulysses D3 {7 & d
—#Bd Y LA 1x, Mother Goose d{lEFiz L= LA
YD TS T, bhblthEwnwas 7 ko Z kol
WieZ E0h DY, HARTERD D DWEFEET F 5K
EHEFOVDL2DFHLAE, i LiciElLAEDD
DThd, WIS 5ks, <FAl> ol
FITOWTOHELLMERIH D2, DA LAD B 2>
DRV ZDNTIE, HERNT I VT TS, 20D
Lo ThHhs, HEFECAHEIZEDE S, 7z L
bl Io < 2> DTS, BrAdEInsbi
EELLY SR DM TSN, Z 24ED Z iz
Br, #35BWhitWWDTHS, b, 7= F5E
7 B AL 2EE RS T2 ke kmE2e ) oW TR
XEDIDLTYH, #OANBE 2 THORIB, iEbiE
SEDHIB ook Lioh (BADINECENITEE N S
HHEFT T ZNE L ) BZABY I BEE), 5 WS F
HROEAEIEIzH L Licbii s 5HORN 2 e X
BEAVIIEBICREIDIRESEALEES, ALY
342, 7=k Z\¥ Fitzgerald ¢ sophisticated 7r{E L%
FHEICITA L UYe sl 5, Mother Goose D FiGEN D
MbELWHADIELHFEELE 2 -IDY, bEVEES
WiaWFEELME LT OBl 5 R d 2, 72
Wiz, 4 ¥ U RAOEEE B Y e X LT
¥ 5 L TRFEOIECER® curriculum HFHRTE 5D
Iy Pfeq Littx, ¥5 LThhbink.

Mother Goose * (&

BRI ETTEHE, BEFEO B Lip> olEFickEikik
Ha G TvrD Mother Goose D IEIRDEFIT LA
# 3 4. Random House ®FETT Mother Goose @
HEOWTAD L

“the legendary author of the collection of

nursery rhymes first published in English (1760)

under the title of Mother Goose's Melody"
EisaTwd, 2FY, (kOB SFHGEERIR L1
b0 (FEEoFEHEJohn Newbery) 12, A Dz 7=
VEZE £ D Mother Goose Y 5 Z D THD, 1 F
Y RO EGETYE S Opie Jodiiz Mother Goose's Melody
DFETT 2 1207zl 1765 4575 66 45 L HEGE L T 2 434,
Wi LT Mother Goose ¥\~3 FdiEFIx, *
S i A WX 3 T D, T/ Mother Goose
LW SDIE, ¥bhHhEnw3 7T XA ) A TER NS
UnicTH-T, 1¥FY R TiE, 7=AIC nursery rhy-
mes *FiT 2S5 LWy (Mother Goose ¥
STEHHEIZ N.ED. |Zig\v), & BiZ, Mother Goose r

ELEC BULLETIN

e e T T T T TR P .ﬁ# - ::_ t {i mﬁﬁ

V3 Dix, FE4E L= Elizabeth Goose (1665 4= Boston
) v 57 AU AERAZ WS REEMGDWE
Wi (Opie RII ZDEHEZA DIV BT 2 U A

HBHH, ZTI T, ZH5WHIREISILBALIRWLE EZ
T3,
iz <, Mother Goose X35 ZAEH,L 2zduE,

v 18 {ibgeRETh, toHBhEHTLLA
FYVZANCEHIATWA 2B WAL S 7255
nursery rthymes U ~351f{ FA & L-—MaE WL
7o ClxfEv2 £ 2 isuf oA Mother Goose &\ v5 3
PADUDTREIICHD, #FhiZdo/=< LESOEWH LM
DT, 4 ¥ ) REEDEGEL 2D T £ X £ @ impli-
cations # 3. ¢ T, ¥z <Mother Goose HfitF>
EVSBULhLETEIOEHFLTOWRESE . 22
DBV IEDIEIPAHBLLETbLVWESICEDR S,
AR BT 7 - TR A%, JE A RORRE
FEDOPERT T, X U TIEOIILE =T =Dk Mother
Goose DHIEFIM LT TH 272, HIWELLALD
Z rizfe B35, = Mother Goose DIEiEr DL
BRI A D Z L, ¥0OZ 5050, Incsn,
WEBLEEANEZSTL DIEYTHD, LW DI,
LN EMrLBIESND DO, it LA4ESE
ZizieN L7z LA 7S Mother Goose D iEifid, HHED
g (7)) X SBIEENLLL RICESRT HIIEEDHS
BHY, HHTHLEEAL Z M5B, e WA Tom
s vZit¥ Jack Sprat, pig 7z & Betty
Pringle, sheep 7: & Bo-peep. i3 ilitl—= #1ix
%S E CEHSDEH THN XS hu gz,
FeEEE B, - { Lix Mother Goose @ HHE
HERIEIELENTAD I EZ L aiz (Fviz
Vs, b7e & LOES Fe BT T Mother Goose £ifi]
Bliziz oz Z 2idlah-72) OFEH, ZZEWE, HodD
iz undn it 572 X 31ZDE ATV /- Mother
Goose DIHRD Y > TWB KL FLHFI—L ke
Vs T HWN—RRUSTE DI UH T F 7z, CEABIE
HIB L EWRIERIF I T FRLES I, AR 20
LSBT W T Z 23 EDH WX 5 75,
LT s, [PV E TS, R H iz T
55 b, LD ENbh-TEL, WAL
-7, 7=¥ ZiE, Mother Goose ¥\ 3EDCEkpIHIH]
A% 1760 SRR & v~ o iR R ¥ i3, Zoistolis
w3 k2S5, Mother Goose @ {iEfL, HZED

Tinker, cat

B THEIRMGT =TT AR (THURIEERMGT 1968 48 8 )
4} lona & Peter Opieed.), The Oxford Dictionary of
Nursery Riiymes( Ll F 4|l & 212 ODNR =151 ) p. 33.
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HhF, A ZLELBLIATW DA LICi, 1760
SERE VS ORI ER LB IS5 LT Fieo Lk
LZEATAHDE, H71=6 LV Dix Mother Goose k\»

#{f L7z collection 733 THh->T, HEHHNMEK
EDHOW, RRYVALFLEAFAFLEHSE LTS
¥y, IV EETEMIL 5 M. =¥ ZE Mother
Goose HIED S B TTELNWHLIFAIZIIELBITAS
LD EDT

Jack and Jill went up the hill

To fetch a pail of water;
Jack fell down and broke his crown,
And Jill came tumbling after.
EWNI DB D 18RO CHRICIZ Z D5 1 Stanza
At E T 540 (55 2 stanza I3 19 {ikfc k)
B2tz L)y #0HHEN S ZofEME 18 {ifefEL vy
9 &iTidiz Bigvy, water r after X ANliR AT & Z
A, ZOMoERE 1T EECERE 2 f{EE T TS,
IOk GRS LIRIGIEIERHn Y bbb D
#, BEIRBONETES . dWiWhWTF Y Lo,
WAL EN T TN, bafly, Jack & Jill ikigic
LPEAS . Jack ¥ Jill RBEFEZBAEDEDS I M,
Jack i - 22 % Lo, ichilskfih 5072
55 M. o, ZhiEEHIER b TEE A DWT
LELUTIRRVWY, OFIATAEADLLE, ¥Ih—HD
T s —HBELFWHEnWEO—R LT
WO U2 T S0 THD, Lewis Spence ¥ U3 413,
D Myth and Ritwal (1947) @i ihT, Z @ Jack
and Jill @izl BvWE L F LD
“no one in the folk-lore sense climbs to the top of
a hill for water unless that water has special
significance” 5N Z R L TWB W35 ik
ENSIEINBE Y Toh i, XX LEDZ2 0, ¥
33t A, 19 g3 Baring-Gould [t Jack
& Jill o2 Nzl H feEoigg e Tz 2 v 5
P35, ZNERR I L2 oie23h B8 0d, %ich
B d7EA:, Spence D Z JHvvH, —H X
A Ly HDBAZEL LD bis s, WDOET
BANZD MDD TH D, Z 3 IAHELS L Bk
PR L 72k %, HEEHOTY L bR fleElizod
S RN THT D TH D
FICX Stz bdeD, BEIZW A E Mother

Goose TiEDMEE w SITIT\W H Ig Wi b Liviova%,
nursery rhymes @74 TE AT AMZERL TS
Ai%1; London Bridge @ifkb, HA TAIL, bhb
W ¥ BITTH D, 329 ‘London Bridge is fal-

22

PRRERERRT R R A TR B (UL

ling down' @ Tifkb TLv~5 43, Opie & ODNR T
I35 1stanza (/RO Xk 31278 > TS,
London Bridge is broken down,
Broken down, broken down,
London Bridge is broken down,
My fair lady.

Vo P2UTIS A Lk 51238 b= 2 FORIGEA i
FTE2@REAHS, I fair lady 272 ST D0,
IOWLEEIWIERIH DO, FIEMHEEHRIZT b s
B BATWADITTIZ S5 5, Jack and Jill O
MEBE L [FRR Wi b T2 b ZARENMED
MDATL AT TRAEWY, TR dBATANEADIZ
Y, ZLFEFLBMTHDL DI DI, Opie I
i, FH 63 ERTRLWT D symbol hunting
BERIALIZWLTIRE Lo 3fimss 225, I
¢> London Bridge @iz L T/, 32 ti.-"'ff']ﬂ*
PRIZIRD X SIS L TWhW 3,

“Few songs stir the imagination more deeply,

evoking pictures both of a mysterious bridge

which must ceaselessly be rebuilt, and of children

singing lightheartedly as they play a game upon

which there still rests an element of fear .... It

is one of the few, perhaps the only one, in which

there is justification for suggesting that it pre-

serves the memory of a dark and terrible rite of

past times.'"5
Z?k 52 Opie KBz LA bR LEh 37
T by HR—=Pithi» T, OBROLESCELR
1« UEABFNBRED e ~BEH 2G| E2 5D ZATW
{DTHB. TTTOEUEHICTEMNLAILELA, iR
EHicd T bh -7 TARL B ZoiismMET
T ER S MIETN TS, '“Jack and Jill' 2
L% *“London Bridge' (I &, @O EEIEF
DEELZ, TlihNEF 2 EHNEEKE VWS 72 DR
FEATEYD, LZOESHAGEST AL OEERRS
¥3EIZAHIT, Hi-< Lix Mother Goose M flt i 5%
HBLWIYDEGHE L BEEALIDOTH S, d—H
HABDE LI NDE THERINSDEDS 3 4,
IRICHERFTOERE Z A 723 ORIE 60 THDINhG,
LB AL 3R T S

7-7% Mother Goose @ FHIFREIZIZ, WL b FEo{zR
T, Ty, flBExias, AL UYL
gEE. wEEb->TWah-b T, RFESEHRE LS

5 ODNR p. 226.
®  fbid, p. 272.
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AR wan

T T T AT T IR T TR TR LT

BWRENT K. A
Goosey, goosey gander,
Whither shall I wander?
Upstairs and downstairs
And in my lady’s chamber.
There I met an old man
Who would not say his prayers.
I took him by the left leg
And threw him down the stairs.
LW ADHH D, HiREls sexual implication #3EA L
BMBROHDZ LI TRADN Iz b DM EE I N, %
NIZLI N LT, ZOBPIILDHDLITTLHLED 4
T2 IV Lo U2k THh D, Opie kI
DFFEVE, i 2 FAEEA SWHIOIRRIK TH - 7202,
19 HFEOIZ LD TAHIZHEELEL LWT &2, HISnIC
LT3, dEdeiifndmis, —HLARRED
R0, LHEHMELEOTHS, (LELTFED
OB OTANL Z DRDOFFRE e B r 5 I T
U235 3DTHBEZ LWL WHIETHIEMSED )
Z3W3I A3, HR—ELAMEREERL, bl
absurd LE® X M EFHT 5 £ T 52 Mother
Goose EHIEOUE2OFANHDEWVWE D, 21 B,
2Dk, DE2OME L TEREEETS 205
PR TR, EFITEr 0EFEN R EER TSI
bdde REATEDX IERES S,
Little Miss Muffet
Sat on a tuffet,
Eating her curds and whey;
There came a big spider,
Who sat down beside her
And frightened Miss Muffet away.
=< Liz, Bl SHERD - T, ZoHE Lo Little
Miss Tuffet /[ Sat on a tuffet’” Z{LDFFG L &5 T
BIALEEE, o, tuffet OTBRE LHF2L D
5, T, A2F3OWMITTCIRVWETHI LY
BUEDTHIY, {0 LADORBITZ TWS, BEHC
VDT, HE70T tuffet Lzl AMESS, L¥hZ
XIDFEEFHIILTHrLOFATRLELDLTHEATAD,
PV EdIlin o7z, /2K LAERE L T 5 Kate
Greenaway @ X LiE#Evs - TW 3 Mother Goose or

" ODNR, p. 191

& The Pufiin Book or Nursery Rhymes gathered by
Iona and Peter Opie. With illustrations by Pauline
Baynes. (Penguin Books, 1963)

» ODNR, p. 323.

10 ibid, p. 324.
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@OFE- ZtFNER

the Old Nursery Rhymes (1881) Tix, Muffet 5z
HolfbDbro VNIl Ths TVEA,
i bhb-TWaAidituffet 72212 - F D kL /22
L, 2WEREh STz, FLBHLTHWT, HF T
BEXNEARS TE oA tuffet Ok =T HhTA
eIld, b tHEENMLWRHE “Oh, I guessit's
some kind of a chair™ »* ZHN B EENLI 25 -7,
FEHTEAFE LB T T /=Did N.E.D. #5137,
ZHRIEET ? Obs. exc. dial. YHEL, BJ=LT
1. TUFT 2. a hillock, mound. 3. ? a hassock or
footstool 3 0% KIF TV 523, ZOH 3 OFEMRIZE
542 (Doubtful : perh. due to misunderstanding of the
nursery rime, which may belong to sense 2) X {7
MATEY, iy - TlRnsbav, BT 31,
N.E.D. % X { o b2WWD THh 5. Opie i Puffin
Book [fii¥ X Ligk A5 L, N.ED. OFE#2 #4H
LTWEMZAZDH, TRdHEVIE-F D Lk,
oaZX el FRIZDHB L DO BRVE LYY & L
Aiewas, B, ZOWEBRBWLEWRHENR, T
LY ERDE T LTI -> Tty 2WS Z ¥ THD,
B0, tuffet 43 Muffet L{lesrr Wiz <
BUT, FhbbME, Aoz 3, 205 kY AAHE
EWVS ZETHEERINTIIS, AEEIHEE ), {Eb
S>TWLDTHD Z 335 iz Mother Goose &
EFoDE 20 B2 53 Bbh 3. Z0O X 51z
Mother Goose M TIIRICIE, BT S04 LMngiEi e
Y Bixn, NEREHER) #EETLI2IH0H 5.
% - & %, Little Muffet @iz y FITICEEEEREL MY
A b T, ZOHKIZI XY 2D Rh¥H
T. Muffet 1§+ (1604 4EFD—— D AE 7 TICEHA
MofzEld EEOFEODZ EREMI LD
LR TEOLWER, FEEL L 5 RAE LWL 59,
L#:L, Muffet 232hThh, F/: tuffet BicATH
hy, ZHOHE®DF — v—CO0pie (ZXrihiF “‘a person
sitting and waiting and something important ar-
riving” —— i3I FPIH T I HNBE {, LDt L
4 XY ZDREFHRUST TIHDITS, L1310, i
ATIRELAT, SCFRATOREIE RO Riinat, Wil
Tvvi?dD X 5 7cJE T, Mother Goose Dk FfizdDZ 5T
WEDTHD. ZnEHiL iz Mother Goose D4
BEEL k2D TH D, TDFRWEFANRARLTHWS S
S S ik L Xz Mother Goose @tk s 5.
R LERTIALDY, £OKLIFZEBLIZWIEG
2, bz LIdEMLEZDTHS.

CZ DfEFHE< ) CRITR 4R
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i W tirn O " (O

mlthdz - dFan - O 22 L

B 5A 1E  HE

WABELHEMBETHD,

mE C » IAMT XY D4 ITHTRETIE A%

Al L#E iz TS, W3 RAAIEFEILIH S, harp TR EREEICSH 2D, 2uv- THHE TIZEWL S
on the same subject X W3 D Th 3, SEHEBEL LTD W BIREDZ 4 FARERIA TS, LR -T
PERM L L S 2T 3bhbhil e - T, FEARM EELEAHICE ST, HEDODREXAISIE WL 5 &
MEMFLE A ENIZERYTE ST 1B vice-president % L i\ vTidisl, DFIHD X S z—
OfERA, TXIIFE LR L TTE /2, Fhidiic HTHE=1T A% vice-president A\ 3 Lk 5 Tix,
kDAL BE0BEMTh . A L) L THEED E4T—AKEENSTYH, RERBRLIIWALRWTESLDS S,
genius #HEHlA, dbhL EFNEHELTS A S & Tokay, other decorations of honor are used to
VW I ASER AN, FhiixtBaosx hEiET build vast corporate empires. A leading New York
Hotr, HIRTHLGES, RN 2B TP financial institution has awarded the title of wvice-
AT, HELHDIONIEIEFETEFS, LTI IT president to 130 of its executives; some 570 others
LA THE L ENE TSI TWAEL T T 5, have been made officers of the same corporation,

HFHEE—OIWbWsTh, WEDOMhOMMEIZohi-Ld with a wvariety of designations. (Chester Burger:
THD 5. WFHIZWZ SO THEMES, it Survival in the Corporate Jungle, p. 168)
HMDBDHEZABTHD D NI ZCER L, ko, %z TAMD (?) vice-president ¥, WrKIcAiyTe
fifED Ak, FEERD Z 24F, @ 3 212k X & Tz fl#tEE (run-of-the-mill vice-presidents) » # X445
. Bidm22i2, TANADOMAL A ZEIRT7 0 —s8— #=817, executive vice-president » /., senior vice-
Hago HliET, ¥ ¥ reality culture 75 5 7F1Z value president 2\ 3 7 A FAERITHLEIBLHS, XL
culture HFETH D, T4 TEROZ 2E, 215D FTHHBRIEEX S 2 Z25TCHAH5, Lhrl=a—3
&, BECLBRT 2V HZOAEABFEH, = F7—F- — 7 DHDIRIEEREE D & 512, 7 A# executive

H— AN EDIFEOMY T b 5, (FEIFHEERET - v.p. 3 A#% senior v.p. %D IF 2124 AA v.p. &
ﬁﬁiﬁ-‘f-ht T DILRA, BERELBH TV D) WIZEITkDE, FIFRERIFREV-THIW,
roERENE, BIELE, ¥R, H0o kL, IfERS BOTIEL S 72 ) AORFREATHHTW IS,
2, HTFOEAEHT T BITIHHEARZIETHAELD T hitldEnwThyr 2z HhicZ Laib -7
IS Lz, ZHEWOL I AR 7 4 PADOFEITS FBAIECHPEBETE -7 21 P AE7 7 THUD
b, X LTHEELIZW-TH, BT 29 #EFHHE by EWIDTHD, Zhitiz@e T Wiz B
BT zEE, IZ{HHEBI XY ROFR, LT V.p: W3 F A PAICRBE DN R EIS L T

14X Y RYGEIZNFe - TEWZ 8%, #0ORHBTHSD, zw:ﬁ SOOI AATH T WA WTAT
y Bl WSiRE LS AN Tz, bl
m3 # E 7.«~7~:‘_ﬂ LRt ilin iz A, A &Y

FTAVAMLERAFTIEXRZR2YY, 2DOZATIE misleading THBZZ LIz bW, AL MRS
LeALAflzEHELTL 3, %35 Tl business card e nEZBATH L5, HHMEFHRTETERWR
PUS kSN, b DTHD, LIATHLDE N, 323 TRFNIDLLRVDTHSS, 2id2,

1z £ { wvice-president X\»35 2 4 F AN TH D 1F b= A= ADEIEFGRI RO L U Laisii
—EAB5. bhibhaiELIRL, Lidi-oTIh ZEicihkhd, BEMZISA o—Abo, HEN—E

ix o4 }w LA ER 722 LTH, RLTERE Vg Z izl s NS e s T i e v S
..sm ETidlev. BHADALETHIEZ VAW, &8, IZiESA—t@aTLbEMThEvI 22z FRIEL
HEICOWTZZ I AT L3 LTIEAEEE D - T THNBLENRDD, EWIZETHDI,
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