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Objective Complement @ ffi}i
(1)

Z Zic Objective Complement :#% LI TWBED
&, BIFoficis» CRHKICERI X hiz o < 5.

(1) They elected Nixon president.

(2) He painted the house green.

(3) 1 helped him (to) carry the box wupstairs.

(4) 1 persuaded John to consult a doctor.

(5) 1 saw the boy cross the bridge.

(6) 1 heard the captain giving orders.

(7) They caught the tiger alive.

(8) I cannot leave you lying in sickbed.

(9) We Japanese eat fish raw.

(10) I think him honest.

(11) I believe him to be a brave man.

(12) 1 found my wallet stolen.

(13) He found his wife not at home.

(14) He felt the plan to be unwise.

(15) 1 want you to go.

T boxofiERFzEmE»LRS &, wIh b {hE)E
+HEE+HigE L w oK s Tw 5. T ab bl
DS

VP — V NP Cmp

s TEDDITEHTES. £ L T Complement
D E T HICER, BEE, REM, to-AEs, BiED
w, W@ESE, EFEE EYRBEbBA TS, wIh
HEfT3 5 NP, S bbHko NP %8k LoXas
L TwaMAc, HBEoREERLND. £ 5w 5EK
A LDk EE#% Objective Complement )}k L CT—
$ELAebTH B3, Fhid surface structure LD
THLT ¢ TH - T, deep structure [F—i Tl . &
NEFAE LEFECHEECELTY, TOiEKoMERe
FTLHHEL Tt & £ EHED B23wE deep structure
ErnCiilHZh s tFEL bhdrhbTHS.

& 5 iliaEE e 7224,
Thix, FROUEOMEEEEY b0 THS. LaL,
SERESrEE v 5 Subjective Complement, Objective
Complement @ “Complement® (¥, bhbhoiliEE-C

£~ Objective Complement

bl
-

hoB 3 M

It Predicative L w3 :Z AT, bhbhowns Com-
plement Lk H225. ISL(1)D president H2EEELIET
w5 Objective Complement @A FICH 2 25,

bhbhoBH b33 2, To® president [T Nizon

L5 HIWERICK L T Predicative o8t % % b,
elect Nizon L5 VP (il <3 Complement i
B 2LWSC LKA 3. 2xhE, COBAER,
Objective Complement ¥ \» 5 fligE%. “FEEcEEmICfif
LTh, bhbhoifgibos—3Hi 352, {hofscic
k2 riktv» 5 Objective Complement 7~ &, (Lo~
HIbobds 5.

Complement & [Zfi[# b \» 5 [HIEIC ZIHKE 2 T
RdhERbE v, EiRofiziceikoifair, wF
NHEBHEC T TR TH o 2%, HDOLLD
o THELABERDS. ThbDSRwEh b
DEEZb-TED, WHELOEFERLI LS LI,
T BREDBCENRTwE L WS ETHS. ELT
I TER LoXdEE, AXoBmEEL AL NP
BOTHLHb

VP — V NP Cmp
@ Cmplk Objective Complement 2 5z L ich 5. —
HECH & X 5ic Bl 2 C% He promised me to come.
1X, to come OFFR EDEFEFRALOEEE he DT,
bitbhofs st LTwaffiEs3ilihch . (zo
me [X[EHERNY, to come |L “Subjective Complement®

Lwsz bickhih colERHNOBSICEL W)

E T EROHAICH, WIFhdHMBCENTHS
L5 7Rt Hiw T 2r (embedded sentence) cb i
L&D 2RI LARE AR Y. 22 LB
wic ik He crossed the bridge. :\» 9 30235, (MO IC X
The tiger was alive. x5 MDD CEHLTwBE LFE
2 b3, (Lot Nixon was president. k5
MAEDBLiCHIEREFEL DR R, BETIZLER, %
ZEREE TR AwD T, < it Nixon was president.
EnSHEER IR L Twh v, ARic(Wosrtd John
twilifkaEhThaZzln. %

consulted a doctor.
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CTCHSH Z B L o TH, EHROHHRE L T3 b D
&, E5TARAVLDLEHIDHTHE. wHETHA
< AR 2 SCORGE E

S — NP Aux VP
THo-T, Aux LwiiREND DM, WMEETF
FREZI L TEEOXZ AT OTHS. LcoHninc
AR, PUWcEH 32X s5ichk7? NP & VP 7#0
HBEL LR TAT, Aux DhWboHaH3. 2 TE
AR E S &L, chicd LTS, 4 &8,

S — NP Aux VP

Sy, — NP VP
EfOS B TAHLEXRDL 5.

CHoHRTLBZ L ()b @) xTcoLekwt, Com-

plement : LTHHZTNENIE Se THHLWSH T L
IcA 5. 3%bb1)o deep structure |,

NP Aux /}P\
Tns v NP /S..\

.‘ NP NP
| s
|
! | I \r’ \l}retl
| |

they Past elect Nixon (Nixon) be president

So @FFHP NP Nizon #iHiIc Ak Dlk, chdi
BCHEER L 5050 bTHS. Thi identical
NP deletion transformation » X A T3#<{. Fhdhb
oo VP Rt hdas, Thit to L\w»5 com-
plementizer % VP Ofijiciz w5 C T, LT
Se® VP #% to be president L+ 35t Thsd. chz
complementizer placement transformation, % 2 \» |&

complementization transformation & I 55z L3iCcE 3.

xCT
They elected ‘Nixon to be president.

EvS A TE S5, 2O tobe RiFEE L 0HYUE
THEH. TOHER

(1) They elected Nixon president.
TE, MGG T president 715 Cmp k LTH
bhTw3. HEHkk,

(16) They chose Bill captain of the team.

(17) They appointed Nelson admiral.

(18) The peorie crowned Richard king.

ZH LD X to be deletion RiTAhAPhTwED

ELEC BULLETIN

TH 2, to be DIFFT ST L % obligatory ©A <,

They elected Smith #ze be chairman.

They appointed White to be manager.
DESEES>THIEMNTHEE 2, tobe DHER
optional L w35 <& CH 3. c oFiOMIEIFEZEH B ©
NP %, 58O bIOKLIT L w5 EHREGAL TS,
Fek AT elect (X, HBNEEEL T, HI5EHBDODHDIC
4 2 DT, _L® to be ik to become % Eik3 %.She will
be (=become) a good nurse. @ be L[E L-TH DA,
elect 3TEARES S DT EDTHE D, TD
oo (bW 7 % Ve 5 (factitive verb) & X A Tw 5. #li
Pe Ve & L Cid make 225 2. THRIWICE<S
MBI (causative verb) -4 B 33,

(19) Tom made Susie his wife.

(20) He made her happy.

Z¥D Lk 5i1c, Objective Complement € £Z5TE A7)
%L 2MEREAEE E A dhd. C Dmake ik, elect
DXHIc THET L] Lwd X5 ATHARZ bT,
Z MieFd 3] bLwiRTOFEKTHS. METHHE,
elect [ZALEIPE (transitivity) & {E2dE (factitivity) % 3
2 TWwSDIC, make RIEHYEDHED 2T D EWVS
TETHB, ENTHROELDITH L wfeb) TH 5.
9o PEESERo Tt FLTH 5. OBEIE,
So » VP Xl % Pred 3 NP <k CTIBAW
THIRBEBHRSH, FEEMCRFETHS. 22X L
make O to be deletion HMIEFERYTH - THHLD
3CiC 2o be [ZBlbiLin A,

FilteaER e LT oland b oK name % call
BB 5.

(21) They named their son Henry.

(22) He called me a fool.

ChboXicEFwTh make OB E & [FERIC to be
deletion [X#EF5HY T, elect DIE|OVELTIF & IXHEE» B
H5ESKKELELNSE. TOBRwImame=e call DF
PEAER X L, WBItERL bz tieds5. tn
S0, Cmp ORBEERKENLVSIT ETHD, (21)

s

they--Past make their son (their son) be Henry by naming




DEEHEE R, VFHMEZRITHE, fiEoX 52D
e 55—
FabLERBECE-TE, VEADIE make XY,
Ch 2 MBS 3 > name (v.) X T replace X Hh
LRz 20CcH s, B0 call §[FEEkic make me a
fool by (name-) calling ZZirE &L s,

CRHICLZLEFL X 5 cfffRxihd o

(2) He painted the house green.
TH 3. Hplkcix

(23) He pushed the window open.

(24) He broke [threw] the door open.

(25) He folded the newspaper small.

(26) The cat licked the saucer clean.

(27) She boiled the eggs hard.

(28) He drank the bottle empty.

(29) She swept the room clean.
REXRDHD. chOUFRIEEFHD Cmp %) 24T
00 & [FEITH S 35, W=FhbAKOVESIIF Tz £ <,
B2 X wE)flc3 5. He painted the house. He
pushed the window. -Csufk L AclbkE At ZThalk
B E L TREET L5 ch o, KOS5 A
BRGS0 E L b LBAZI R X 5. @)D VP O
i, (21) & [Ekic

VP
w7
i
2w "
5,

v NP
|
|

N

\ P R =
\ :
\ S
LY

/
make the house

(the house) be g-i-e'en by painting

DY5AhbOTHY, e paint house 23 HE4h D,
Paint 23 WiRE CRHVELTIFIC A - T3 LRI X R
5. fhoBFic2>2w»ChFUIHAZRSE T £ 5.

chicPhdiL TEZ bh DX,

(30) He slept himself sober.

(31) She cried herself hoarse.

(32) 1 worried myself sick.
Dk 5ic, ARKOHBFSVELENEG L L THw bR Tw
Bplcds. id EMEREEC [he made himself sober
by sleeping] %E i IITTHHRED L.

(33) Sorrow turned his hair gray.
B, twrn FASEO(WENG & 23 C [make his hair turn
grayl B FR X wTHES 5. £95 LS tun

4

ofEhFE Lcofike, BFEE Lcofikzilob
DL AT, LD sleep £ ory LFERIc, BEFRE
SHIFICED-7bDE LT, SE—WICHliTE s b
Th 5,

_kic make ZAEABIEIC D ERTFEC 322 Eo%
7, ToERIZKEARIOTRAEC. WHOHERRE LT
WnEH, HHCTHRN Sg @ VP 7 be Pred @& ZH{E
HEE, V (NP) ©¢ ZRdiaiifEe Laibl Tt 3.
TAabb

(19) Tom made Susie his wife.

(20) He made her happy.

@ make VI{ELTE,

(34) They made me drink.

O make ZIERHFE L WS C Lich S, SIOEY T AT
it Sp i [(I) drink] ¢, z#Lic complementizer to
iz s I X [to drink] A ZoTh 3,
HoYWFHTIX T D to XML S EHGIC xR bR A
W, e LSBisC TR

(35) 1 was made to drink.

Lab, te IHEZNR .

N B e o (3) & W (ko ek % 2B Feo
HlTdh 5. coMoEiFEE infinitive % Cmp jC &
ZOFRYEATH 235, (3D help it to BT L HH A,
KiFETH to ZHVARVERSZWLS5TH B,

(3) I helped him (to) carry the box upstairs.

(36) Endurance enabled him to win the race.

flifgdhi e A Zh 3 boix, BiEoELT A
MEPHEFEEEZLT, 5T LE5 L w5 Bk
Z#H2.Cmpd LTHC FIELD VP X to-infinitive
EHSTHDLILDZ, chidmaClFioREE LT
WaEWERZEDT T, @ to X ERTRIRA to
DRFE Ko TR, a2 B3 5 R &
i,

(37) The officer ordered his men to advance.

(38) I told them to keep quiet.

(39) 1 forced Bill to obey.

F@flii command, compel Z: F[EITH 5. LEED bid
X to 2 & Lo HTHh L.

(40) Conscience bids me speak.

Z s IR E FE D I ERE) G,

(41) 1 asked him to come again.

(42) They required me to start early.

Z Ofth entreat, request B X5 5. WD X 5Cii
B EENITsboEL T

(4) 1 persuaded John to consult a doctor.

(43) He advised me to accept the offer.

ELEC BULLETIN



(44) They warned me not to be late.

FDEd induce, encourage, urge, tempt 7 ¥ [
HTH3. Mo Cmp i MsdhAmnwIsic] tniifi
AT Z $ o TW3 3, (AEEFAL, 006 55k % 0k
LTwT, #HEMNCTAz2AIEI5w50TRA
23, (HENE 2 R EENSEW clREIFE Rad e
BTEDS.

(45) 1 allowed her to sing.

(46) 1 have forbidden the children to play in the

street.

T DT ERRFIC BTG & 72 - e B DIC,

(47) She talked me to sleep.

DL5AhAbDHHS. chixzhipns & [FEic [She made
me sleep by talking] = Ll |IEHERAD <.

ZH HOMFEIC { b3 & make |THiFric 8 & o
(causativity) FEHEEbL T3, chiFEL X540
Wl cause 2i% 575, Tl to-infinitive % & 5.

(48) The noise caused me to jump back.

(49) The officer caused the prisoners to be shot.
% o & AZEAYIC i,

(50) The noise made me jump back.

(51) The officer had the prisoners shot.

L&D, 0D X 51 have { (HFEIFIL A5, TOHE
=,

(52) I won’t have you say things like that about

him.

(53) Hawve him come early.

Tk make LFIC X 5 ICHOTERZ XV,

(54) I can’t hawve you deing that.

(55) He had a fire going.
CRBIELDFZHRLA TS, T T iC L to be
deletion 2% 3 L¥E & bh 5. #BEFFHOHIRENIC D H
55, TO|T

(56) I had my shoes cleaned.

(57) I must have my hair cut.

(58) I had a new suit made.

(59) I had my suitcase carried upstairs.
ZELIEHECR LN HAMITH 5. BELFNE make &
Hricbflobhd—

(60) 1 made myself understood.

(61) His action made him respected.

AP ROAREF 2 Mk 5 HEEE L L < le 2B17 <
XeThsds.

(62) Please let me know the results.

(63) She let him continue.

63 -Tix let=cause...to, §J—Tlx let=allow...to ©H 3.

ELEC BULLETIN

Thlad BRBEESLICLEMTH I, ZDOLE
i to DAZCTEHH5.

(64) 1 was not let (to) see him.
LA dC bid OESWHER,

(65) He was bidden to go.

TXwd, to OhvHliEdH 5. Thh b cause &
have FFEWIECh LA, HREFE L TCO HER
get ICH Rbd, get OMMEGELE L CcoOfEE: HE
L LToMEZBIRSH <A 3L EHD 3 oCRE
Licd 3.

APEETLEE have ciROFEENRDHLCLTHS.

(66) | had my wife die.

(67) 1 had my watch stolen.
ch b®D have ZHEFEIFE EB i\, TCICEM
L OPHORBAETERIhTWE20 T, HixoRae
BREHA B S5 . TOHEHD b2 gER G il T
EZrdhd, YolksirFEEMErELLNLETHS
52 Thpfue LTELTEL. (DIK)

(GRBP-K¥%% - ELE CIER)




RS
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BlE ZEESOELEFEHEHTE) Wi ETEELWE
L b Ti, Aihoho TRk 3 iRsCIc
Ro¥D LS aboRHY 3. 28% (1969) <k, I
LAt MERZEHCGEEER) 25, ThBZEHX L
FLHTHoCIHMICITFIEE 18 % L 2. 22, 23, 245
(1968) T, HipEEo EARIcowT) & [
AL DIEFE], 235 (1968) Tk, KHSEED TR LHE
OPEES L 51 & Curtis W. Hayes, “Transformational-
Generative Grammar:—A Useful Model for Language
Teaching” 233 b = 3.

EABRDT T, CAEEEREDICHEE TS w5

7, R BOEEHETE CERSOEERBRIL Db 05 E 5 D,

HECRIPBEBIIOBLE I P EVS T LD TEHEEL
BT ERL BT T

B ZTRXIEL o ThWERDS WA LRIEREAL
TLIEIRPT, E55HETHAE L THEBOUTE
HICBREEF20hvwe BvnEd. Lal, EEEEOR
ARy RELH & w50k, FROMBHFICHIY Al
T aD T AW, & \w»5 ok, school grammar ¢
infinitive DA & 2T TN & 2RI H
eI dThEd, TiniCc it ZIEH TR
FAhlcoTrndabdTtih £9nwicetddbod,
consistent IKHEHESU <Kz 22X 5k diciE, ZEEL
EOHRE VS bORLFECTE LI E BT,

fe e, ZEJSCEE A5 linguistic universal & w5 X 5 4
HOERBTKLE, T5WSHAICHLLSTTHRE
b, 543 LHECHEOIEI XL £ o LEHEILT
Kb Tin. ErbitiwiATirdE hFICIL
AnkBS50Nn &y, HFED constituent FikoF h &
E D FTCRFHOMEAET LB 5 L HnET.

KB HECHEOBHEEELLIZATICLECRDD
TE A, FHILCHEHRRE S ORFIH T 2mE#EIFH
FH5C &, £iH consistent LB L NnSH T ETHEARL
T, WO THLATHEER-EDORBOWEREH L -5
DERBRECETEN A o Th o, FIfiTEs3 0
EfCTHhFIFHL 21T 9 Hivalx.  Infinitive ZZA TV S @

6

2B X & & R

i B

A & =EKRED RITHOR A AR AR
OB X HE AESREEPE

A H M HORBERFEAZ
# bk W P B PR AL BRI B2

BRFAHTE 2 TRAVILE VI LEHLDTE
(TZFSGEOBGR & IGH) DU T2, RFEmc,
7c & Z X Rosenbaum @ The Grammar of English
Predicate Complement Constructions O~ AuIC
B5Lk5%, HDw5FELHEHRY A< Homby @
Verb pattern X5 hb 0% F2M5 & b 54 LE
LIEUED WA L 5 AR & 2 WHEER D 5.

EFEERLATNE T D, EREXEEWSO
{2353 % ic competence model ©3% T, performance
7t model Tk, FIEHEE w5 @ %, performance
D model RTERE L. & T AHHZERLH:E compe-
tence model L5 Z L CwEH WA A EH BT TE
ATwd biicLyr5. Context & L 7% & 2, Sen-
tence I ADHE LTS E». T TECILDD
grammar 7 speaker 2 7s hearer ! 7. psychological
reality ZRHEL L CTW3 DL bl ¢F. Zhbx
DETHHWS X 5 7% model 2% D% ¥ speaker 233
2L =7, hearer KT L 72 b 3 2 8 H D T @ pro-
cess FALR L THE L WS LS ICFEZ T, £ Eli5 e
FHCERTEI LI T L ZHRERLATREWY
7o\,

KEEHFOEMICEEEL T

AH hd»b, EEEIEFEGFICRIL20HE S
hEWSHEE BWEEBTL W5 LO0HM LBRAEDS.
WFEHHEOEMNE w5 LHFEZM-Z D, GELY, &
AFED, Bl ) 3T oI ARREDN RIS L v 5 B
ZEMME, £hd b, cultural background %3 5,
WhWALEIE L bW IEMEBE L IRTRVED
Tih. THhENCEEL w5 b olck+ 2HfL 2
IR ZEDHEED it 2T IALWET,

b LI RBCS - X 5 A HWAREEFO N OR
IEH 5 LThiE, TELELE WS ORBEOWEE L »
EL 2L S CLICDWCOEREED I L nHE
BETRIERICBL LA WL, RICir2t BnEd. i
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FhALF LLE1ieE o5& parctical AREHE £ 35w
54 DEDEEUDLHE IR, FhRIE R B oL
EHRBHD XA T 5. SEOEAEL LG LE D
HhDEDTORERIEEFRIERAADBELANT SR

S5 TEDZLENSLSICEZLDIDLYS .
ZNTHFBHEHBFOHB1FHOEME 52, R
HRCHEFEPE L X5 A bA{TRBICRbLANE
ﬁwiﬁ.Emb%mﬂfrﬁmuﬂmﬁ&uwﬁaw
S5IRICILD & v 5 B D BRI TH 2 2.

e b ltIEWCToOLrahbior=s s, 2
¥FHHRICFTIEFEF LIS TS bRTAB L,

CHEFEALLE S CELEEL FETRES, RELICE
FBEHzDLEVwS5Ckix, Fries oE5 L5k, BE%:
HiT, —ICONEERFEEZ2ZS. ThrbEEED B

BLBERC EEBZE, TH5WH T ETTR. D
e v ol kERED 3EbwTTERIEREAE
BouiTFohtd, £5n5 ciiidmoilEcin.

Z 55 X5 HoTEs bIEEIICILARN, MY TS
bnd E, WEHREI WS BORRELTEI VSR
BONEBEHF R YD LnwEIT2hEns C & 2HE
CHZLEBEwEST. ThiAt i FwioEE ki D
T { €, structuralism OXEFECTLE L C ¢TI &
h, PEniEE o');mca Jespersen ! 3., Sweet @ik
THHEL TR EL, F5053FELE WS H DA
M&W&;%ﬁfmvh A TR S e e = T PR
ST EEFFEBBEC LAzwEEBnETdh s .

B Wil wS b0, HEAOHE 2 HEIEHIC
TE5DIC &cht-'b/u Lt B ATTHh. 2FEDHEFEL W
S5DRIEHKGERECEE A tidTTLT, it
BaDC LD Dnl‘lfiL{' SESsOh LvERTAD,

E!@:;{f%f‘f;. < f%ﬁ‘ﬁ.ﬁ‘ﬂf&-}#hc -1 -jl'llllcoﬁ 5 ﬁ‘ FE“"J&*&;
EHEF-TwD 5w o B CHAREchc T A& L

2TV L LHEFETEEI LTDE, b Th il
BETH-FVEEARTREEAEVWEWS T EAIELD
2T S. S WSHEEOHEZDIR LI L VS DI
R b MIEEOHF L 5.

5w ERCTHICKFEOEEHOED LS ETOH
ML+A< T, ThY FIcEERENZES WS T Lic
Yiciron €, ERELEVEEEWHBIC YA T
WEDOTHAR VL ERWE S,
DThLT, £H90n9 X5 ckiBolits Ec ifiae o
5EnS T EBHATFHOIMICAE >Tnsd & B

ENTUELZ WS LOZRBRVELIZLERDIS L,
ZhEP L€ mim-mem k3, H5
CHHBEELEEAFT.
EFHER

cultural background ¥ 2~

|t pattern prac-
tice 2TWET 5D L + 51,
T RAfflictTh, ODTE-2TAHALS

ELEC BULLETIN

S9dDTH.

ol E KB

TR VT LEE L
pattern practice —T# % b %4

RIS ELFrEN.
%4 # b, mim-mem T
S ThHWwTAWEEwET.
Zh 2 EIRFICPI D kO L LT L, RHicht
EHiETT» 0 T DNEOHMARALEL & B 5 T,
ZCTECILED LS L WERIGER R KL 2T bR
CFIET 2D ciZARAD
psychology b LT TES LS AV D
ZDOTRAE IE WS EIHT S DTF. native speaker
LIS Y LA E L, »wE
FToUFEOHBRLEIVILORTwREABRTE IR T
5. EREAAENEEZEI LD nAnDEE T & ARBEK
BoThdOT B KAZLASDLDRAEAISKE, n

£, school grammar

@ intuition

F EJE i, competence OO E =S b D] HEHD
HieD process # F D EFE FW L TS 4 D TH v~ psycho-

logical reality H DL ThilaT, 25 00 A
LbDEASLBWwEFT. TIhbTrilREndndhER
D ABHZDT, TOLYHORTFHRACKEL
LT nRDHEWS yDORFLOTEARHhENRS T &
ZIEL B brotEXZTHIDTT.

FLE FBIGEL WS ORI EED lecture & LT
Hz5bOTHHLEGA LT, mimmem OfFEE2ZE
EICF R B & & ICT TICUHMREIE S Ficd 3 ¥ oF
L, pattern practice ONWEIF KL\ 5D, A~
ACIGENREZ o TW B LAL 5.

eI FHIGSCHE DS infinitive 4 & T v R ASEBICEE
ThnhiFfiicit-sTwng Lewnzl
e XY, ik etko ko framework o,
MEXLFERAERTHIEDLED L 5 X 5 &
iﬁﬂﬂ_ﬁ%i%t%f¢ouh<&.ﬁﬂmmﬁ&ﬂ
WEEZRIEEC O DT LB TES. Thh b sicL T

J"')L.

EnH LhaltEs

7



-

G
HEZFI T 20LE LAnDE THRFwEARIBEERL
b
HzgE, R oS RERE O &

BHCHEALTAL S L

*-T, RS cHGi b TWAlEEEEZ ZD X
5 bilTTihed, EECTOEBEERL DX

T BAEEFDA VS F I ToiIcrdedREH5 L
SAEKARITEOTT. 0L THA D SEHERAEIC
oD TRAEHLE WS EEFL T,

PHEC L TOXRBEBICRAEL T

LAY
FEn R &

AHE BB EBOERBENZEI LW
1D E TS LELRZESIC, nhB3E
\» 5 HC X cultural background 7., HEEtEREE S
Lo X3 icEFCHT 2HMEHED S, chidXiEE
<H HAFFETLEET £5v»3X5h, wHWSEIE
WEHNEVS b ERAL THAABEIK, T0Ht
OERIDEDICIE, Z2LHICERLECELE, hit
H LD EmimmThhd i
LAFieirotBnt4., EhbEToficonwTitd
SsHEVEMT ILE R EERwE T r LA, XAE
PEEGZESIKINEBEI VS LS ICFICTE D n

Sz s2AMEA E BwEd.

validity Z#->Tw3

Zefd, v 1OoOBMORT I ENRDIOR, K
NERILHT S L vwokBEIC, ZDILHO LAk

E2XAESTHIR X 5 i OtiEfll & v 5 A CEEIEE
AR CH o TEMBNlichTnws. LaLESET
BRRERLTLOBIBIGECH T, ch#E T 5 » 5
transformation TC S5AHDBOKE WHC & & —~3H
L Th, %DEMHOAH DL OO ICETEICEER
AELFHFFEHRDANLGNTVWEENWS T LWL LTY

8

LB cbc—ochiREEEFEGRT L HkE o
LB ARBRSDY IR EHhnhTLE, £

Bt =% B -cieteAs present LS, 2048
WL RO L2 3305t nwsc kT
2.

T ba bicEl T drill D2 EICE VS L5
CLEZMDANTREOHESHh. ErbICHTIEW
>THEOLDEMRII LT T, Th2Eilzads
AL nhEnSCERBIELEBwET. EBEEERIS
A3 % v B EicE0Mia Lk — x EICEM
TREEHLESHRLENS L LRPRVIICEL LTS5 H
e,

EFh Tl & HIE BEM OEHOEIc Wik
g ¥E -k L 5ic, Hornby o wverb pattern Zx7-\ns
HLORFEHLTIEMROMREZZLI2DbOIC, 35
L '%f}f?.;vi.;f:‘,:bl’:l RELHZEHEICLAIES BREREHUT
DR TE LD TRE VR,

7o & % X It is likely that he will come tomorrow.
&\~ 5 dF 4, He is likely to come tomorrow. &\~ %
D & EHAFE LA T3, Hormby @ verb pattern 7
EEEbL X222/t € 5O pattern CHY
TELBLBWET. £5n5DFDLLTLKELDT,
=S¥ D synonymous AL DR FTLEHTTZIO
TRAVWDE. ThBREEEYS -k infinitive OfE S £
NI =shihaTL bl T,

hE IFAESICES5TTA.
tern CHHEEZ B5FEL b R LAEAWES S &
HBoridh FEEOELLRSZLAEWRWEDHD £
Tk, hbE L deep structure ZabHTWEREWS

~ A 7r sentence pattern —iEL T2 DL 5O
ENE z o TiEhvk, £
| EHLTAEREL ThHvnedhd Lt niiiu e .
LB KHIALOEDbR L 5%, FILEHOD®
DS b DE—IHLTHL D L5 DEIER rt'ffb;*km
ZeBwnig,

#_E practical ZAERER TSI
TERGERET oM ES L ws T LT, EME
‘Wﬂ"i‘w LEIC, Bl : 22N - TwThIEEXE
CHE i oD THRZ2 L0 X5 bR ELDLS
Eng Lt TIHENICEROMEDI LS T bitLo<K b
LAFZ HHETEDENH LY 2HBBHEL, TEDOMU
i€, MLIEEZ LT T2RB5HiETchsb0bd 5 b
HTidb, €505 boRe{FLLEEZLT-50h
EREERETHIHIWILSEHLENBL, HIBnIHLHICH
dRBLtwnscBHEILANLE LT RnBriET.

¥ TOXEBEIEZ 5 » 5 FEE R Lic R ok

Hornby @ verb pat-

— 2 deep structure

ANl = O (-
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HRELYD2HFERTEAZL VWS T LR DDA
ARERFEREE - DT, HEEMECL s TlE~<hiE L
TEHEZ D EWSEUTHY T 72EE Bw 3. )
pattern practice ICF = RUNEZ AT TLEIEES ©
it hoTHTCAVE 225 TAHD. LEHL
HMOEZ 24N TV ERERC L STETELD
cUﬂk%.Bﬁf@z&mkmﬁ@ﬂ%ﬁbﬁiti
W oRE ST 2 AOECEEEK drill 2L TEz2 3
koo BRI TCTVEDLTHRA VD Tt practi-
cal AR CHHAARTEAZHAD L EK, AR

1 D@ Kl% pattern practice T & ThwikbEhhr
5% WwHIR-cED. =D step %, Hlic rule B
ZLBERXAREHEAITLL T T LR~k
ShEFABALES.

LA b £ D practical AREENIRIES LS T L EE
Enu &{{hﬁ% :”, 2% D;:i ﬂEjJ& L 5 o, E{Eih?&
AhiCffo T THEFEZEHE L EeEREsgbh
7c competence 2 \»H L DICHE D 2 X DLERETWE
WS OR-EOFEZO LS5 TTH, BI{EtoREdh
ABIC DA T o TR TV SO T2,
B TZHTLrS] 2wns e eHBETERR DTS
H ERHAEEHRECLr»TESL TR ETFICEL
AEERIIELTWIELELET. bhHB-HnaoX
TR T BHEET 5NN v, ZA L 5 I
L, BEBZ2MALTEELVWS DR DL BHIEAL
ESICFHDFF- Tz T T oBELALE E
S5CEEHS>THWEDTREVWE., WEDEBTReT
HTELRVCLAEATTE PRYBALIKCEREET
HT2HhB->TDHDEMB2OMIC e LT
FHCDFABEL 5T RBFHL T, TALEDEZX
HEOMTZY TP LEL, S ELTEEALWLIE
L3 oLERBHEF.

7c & Z KX complement construction T3 235, HAGED
complement construction X 3iff¢ complement con-
struction t -7t D oveeup T3 Lz AREBbh 3. K
ETTEAnC LR Y AERBChTEREEAL, X
#Li~ b causative OW§E & 2, passive Ol Yic
DWWTTT RS, passive &\aH DIEHEE & AAGE : T
BB GECIFRICE S MY -Z2 LT 2517
LY, g LTt Tchllltcwwalcaiasl, W
HHEREA DT RALIT D LT HREHD L 5 aHWH
LEF. TIHLBEEET LD AVEHEREEZTRLED
35 LML 2B ELIHTICAR DD TR VD
L, BME-TEZFTTORE $.

% JEWchhdica b £3 .

e v S DERKEHAoHEZHAICE 2B TR5

ELEC BULLETIN

27 b HAEE T

A H ]
CEaRATT h b, PERSCEEET 200k oM EEEE I
EVBFCRwlhntwiFEiddb oo kil B
HRAEER AT TlaDIEEZ2H 2 5. ch
{Z natural method ICiFwWwEZz HFCclL x5 EL, T

AR Ltz Tw, ol E: LTiEidL <,
ENFIEVEE-oTlo0RMRC RS DEL B, Th
ERlZX S5 nwELTTWES EnwsEZ HMEEDLD £
L. EhEd 58 CcHEEZES L & L5 DED
b, MHEBETEHBHIE LTI 2RSS Hwn. 2oHHI
PL U EFcil Hllcdh s c L BEE LvwoT, gen-
erative grammar @ RAIZSHEGEO o X h) X dh @@€0
Z5 52 HCGELTR L, EFLBn:S.

Presentation @EfE T

KHE XrbZOREREERESE AT 2EH,
D% VEHOWEMO L X Ic TRl RIcH - T T kMt
&5 LT AHhbh o —HilEA THE T present 33
B&ic, Wk r2RYICEATSLEEICEABE A
HZEHA\wT, sentence % EfkiYicE-o b4z T,
Zhpbd D rule ZHFIWCRHEZE DB, L
EC2oWwTHED L2530 LI AntEbiiTnak
bdTih. XhbECTChEE-RLS A
tion DEIFFCY LA B L TR L ES WS CLEBD M
twnsctichasbidTtiR, chllcoiwsc s
BowniEd. 2hboTElmcSald, 8354 C
BATHHEZ Uit fAICEfEsmEiio 5 Hic i
ffraslwnssbhlle, Thrbiekolzsc chit
Co9hoTwdAtwiIFTHELTHESADDLE &
SsHERNBAREWwS T ERALTT. YobZ5CLT
BBLEoF drill szt bAabhiEwdARn

presenta-

9



Mo
o drill FHE LT,
WEICH 2 rule ZAEFFCEFH I EIIESB0ndk, &

# .k
> 51 9 i s s -0 presentation -G,
MExdnwTiEhlEATnic & TELBEE50N
NWinhltwnsrricZhde, LPEVEFLEERITEE

5HE S PR REAL S ATHRT D
Ha7cbTx¥diwnsd, TRREHEDIESRPDL LT
HoBBERH S nd Lt dh &b, S XA 2
CE5%&. LaLiinl, ZHEDD R oTH S EFHIN
Do TL k52w, rule 25 3% kb iEl
FUT, FhTHhe drill 250w 515 2R0ERHE E
BEIXSHELALEFT. b & Fiidrule 33 rule
NTHEVFICTA A rule ZELL2LTHLES
BERWOTTIRES .

B —AOHEHFLWLIIIEAL TS LD EEIC
B e, & L CHHICb B9 ohifivici Bl 3 5 X
SHEBREHECS 25, 2% Y kL2050 T
G CHECHRBRMAFBEMEZHEAT 2w IEL LR
RO K ED W EHEE Bt T

NEEHETE b £ 5 TF . Sweet LB Jespersen &\~
SEHE, MR cAdhE AL VwE WS LK E ST
w3, kUaM%uu$oTMMH#&ak®&Tmﬁ
{ESET LS B DIETHnHI D, THWH LR
BELnSALSICEL aﬁf;i'fhif& LAEWnDTT isb,
fElC RS2 5 L5 wtkmd 224, #EE
2 1 oollicE Tt EEd w5 T
Wi AT HETRR L RAnEBnEd. ZzForbil
HiZ B ifiai iz CHERTRCSSWs 0THS, T5
WS LSS, s hdiCnlDBnndd, £
L BEBHEEERAZEAEG/CE2B-T, £L
CTHAHEETOHWHZRHI et ZICHAICE LD bR
W, TOMEChKET S BT,

"’3“3‘_ FTICBnwT

10

HERAYIT = £ 2o,

KRIRIC WS 2, K oHICVWS EZ 5 VS R5KEA D
EFTA, HEERRIIIC 2l S Bnnt »wiirEa
AMTT., SEORBREN CsAvnhtBwidik ¥s
LR nnin bk ins o kg,

il LaLSETERLE S v Bk & » 5 Ok
DIESICEAOD S AR : L, #HtGoHllkeix
DEzBESBHDCREAEVDE, &5 REREETFHE
b IFHLTHTHI S € L2 i2 - THEEE{RET

HiMEE2ToEBwEd. b kKHZALFRILLSIC
rule ¥z 225 BEYCTHD LS X5 KKIEL vEL
£33, ekl rule M- D EILARORE
W AWD T A v e Bwid. HECThit ek
BT ALERAVWTREY, REYIEIHRENRL T
BolHIZHz2 20ERLLLEnwEST. BETRZES
WS T T WAAHEERSBAE L EDbRE T, =
L lcaEiGlekoiiie s MEFEFEEAEN] tw)
DIREICAESEHERE L EAHTEDY TR,

a8 LA TT.

R KEhboE e BRoLET EETEN
R0l hwingd, PROIIBSTLEE
ML, FhZ2H->Te30ERHZLEBWET. T
THbHONEEEARM Z2IEL RKCHBELTRS O
Eidth&s, BOBALER S 5 0 LI R iR

FEHECLNRTELZIOCTREVEE WS ZETIOTITA.

A% Thidzlaicts Cih. dNEEROEE
DEZLFHT—ILHEB LT b oD TIb, XD
PlLEICWEDER L TEE WS b oRT R TwSERT
BNEXVPEZ WO TR LEHRS 3DED2L2TH
b tnnktBniEd. Thrbil, FHEAEFLT-
B3OTHEHARAHEEHSPTHDLRAELTWRDTTE, £h
EERE LTomi% 3Rt ws.ct ¥ =T
iz 2 dsofrbilts oT EBHEXENL
bRosThhnhdhEdbThinE E T CHERE
Brehirhhnihwotihn Thidvndihand: BwEd.
j"(':f_-*kf-ixw#cﬁl_fgiiﬁl,'ti) bnkwith &y, £hldiwE

BEADEIFICHE LS IC, FHTES & HRARNIC
FIHLTb bk &g

*KH FhiiwihiclL<T %Hﬁs:ﬁic HofebEhHiEL
Burnid., oM ELZOBRAERSTH,
—ESEETRhESRDC 2 %, 10 % 20 3 sentences jfi—<
TEZIBLAKCWIC LEHbwhd T, hbhoic
LS5 IR 1ETHEELEIES B,

N LU E 1o 2o LTEWT, ZHicoD
W»wTE & & derivation @ history % §iBA L % EHDs
L, féﬁwb&’o‘&%ﬁﬁf{ﬁi‘twafcbmijthoféﬁ“
L, Lhihtlnd LBHAZ Sz TENZEM Y
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Ze L THRELAIZ 52 AL iz TEr-TH
& Tl rule 5% 35 X0 BEERRE XS RRAET
5. Ehbhhlnildiwnsz T ¥obTYEIRIC
FoTHETLEBKLETHR

FHE PRELEECRDOLES D LivEdida.
BAhETHEL o5& L sentences 5z AL TH ¥T
EHRA VY PCLESELTWEREEZLSELET.
2, 3@ sentences 5% Th T o & rule 2L ITT
cDLCAHrhLtELEIISCELTHEFATELERD L
Wi T EFTHECROTRECHEWIBLELEST
biE okl Ekio 2, 34EEFREWET A

Oral Approach & HRF:IiE

#E Z#db oral approach FZEIIERED LD
N bBEhR L wd Abd 5 O TF 35, oral ap-
EERIGER FPHEICHILTE 2w idea L+
24T, ZETo drill ¥ LciEgExEETd oral ap-
proach ¥ F & 5 L BngF.

BiE HhEE#HodiSicwEd oral approach b
Sk OBIGHN TE T, SEOTE TR
¥FEXx WS ERChoTwhvE BwnEddhy b,
SAFEEOAD B MBS 5B BB E S5 5.
TRV zLETTRALL YV HOMET I LR WD
<L 1k 9, ®DE.

FE Ewn. b oral approach & §4Efl L 7
wl, ZThhb% %20 CTHATAS L pattern prac-
‘tice ICIEHIC Chomsky 25 A278 react L Tw 3 O, &
J& mechanical drill 3 Tifbr e o 2EZ2 TS
ALxid amiEcin. Ci»bloCiEshinst
LAEMERALEER-ET. 45 T ARDEFT TICHEY,)
DAREBHRE L EE2nTnw S B, w<{ & pattern
practice - THEHPTHESHEHRE TERVLEVS
T ERARGEDRLTWE L.

il L2LEEBEOBSRYS AALTLr5h.
Ky SHBEHR®»2 L LTdh, TEF 5 mechanical
drill ZGCTZ23X5IC AosbeoaTRIALL+Aw
3 D,

KA JFFHmAYICIEEZ 5L ¢ habit formation &\~ 53
A7l LT competence £v»5 T & ZHARLAVWEL
ThAEnHEBwTd . competence & w5 DR,
2% D SEKENCHEr - T S iEJI3 primary data -CF 3
b, ThicEft Lt b develop LCTWiT 2 Lwn5s#E
Z7C, habit formation &5 Dk IEEHEKOIATE
@D & @F stimulus & response r reinforcement ka5
DT Y LT bhAadbDELWS XS hELHTL

proach

ELEC BULLETIN

ro959bi. TORBZITLEYS SRS LEES BRE
h, LerLED Wiz iEHRE
ZES DTS ik, [MEA, WL AIEFIC speculative
Rl Tihbi REOEETIX. EhbThed
DEEZECEERATI AN AT LICHRZ
ALTHDRPEMAE LS aRABT 5.

b5 1ok, grammar 2 w5 CcEiFREO
speaker Zi§FE - T 5 EiBic T oM OEH L, 2h i
LEREEATLZHEALADD L 2 >DMHE equiv-
ocation Tl 5 Tww3m-Ttd. Chomsky (k. ZDH
ZEmrrBsoci. #£2b Chomsky OB wTwS
Wk EDEE speaker DFfsTw3 ZiEGENTE B
o E, FhEFE—HL A grammar 25 c L i
B IC equivalent (CffisCq b £Fbha. &
CHPBEFEZLT Chomsky O#¥nTH3sXHAabDE
THLILEI LSO nwED L T 5
X binv,

WK LT Z5w 5 X5 &R cEiRkolE®
EZzroRERELEWET. EhbES5SWnHTEHETIR
oral approach 7 w2 drill 2 i+ 3 pattern prac-
tice dX5AR4D0TTh ThErAPELB-E3. £
NELHLLERNCEL LT IHA VL. 2 D pat-
tern practice & \»» 5 O % context I bEdRU D HiXxh 7=
HEnZEPENRNTL 20RY

competence model

competence

mechanical 7z drill
7.

HE  tEpisciETwv 5 performance F =5 @G HRE
XN EEZE2 IS5 2235 LECBwT, £
LTELZDZL RS L2ALLEE pstilivEd £
bhEkic, ¢z dfocoloifisii s o itEcs
DIRLBZ CLY 5HAPolk, HBHnSHBHLLO
I L > TTF LA RELbRABIC A SHIEOLES
ZoTwDOT, NEEEZEADE ZCLFT LY native
speaker BARAA L+ RoTwH eI 2L L5 L
TwdEFRAhwvdhb, THhblnlied2nTelLEzs T
T A,

*H —%bh performance model %4 OEHEED
1[6]1 Mo RRFE%E 5 DTl { T, —Fi® abstraction
T, EREERRERFIEELMEDD LR WTT b,

A chuhIERIcERMAREICA 20 TRICED
PbAEwiidy, competence &S HENIZRIBUELT,
ZLTENDO L EECTDLIERDRREROE LS
DESICHEEE WS LDENBLALTDELE WS X5IC,
ErRLZDBiCEMEL A0E T v, FEELA
BhEwT i nwic T WEETOT A TN

HEZADTIWVITLEZ Do BV TE ebd TF

Bhed, EobbicHlbbloTL iS5 2 & AaiEe
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Brid. 25 ws8IR8sohbBinEcEsni
B &d, @z b0, HIcHEGERcELw
DTEAENVS. WEETTCCHEE: WS L — AL RHH
DHRICEF - T3, 2riceliBES5L—a1iilz5:3
EDEIL, chBIFFCHELFCINEZ LI DK
(L practice o7, BERWAMELLELELEVE
i

HE BECTERO rule 2ESREShLnETL
TIH, EEZ 20RATCAEAZTZSATPBLEST. B
{EDIRAE T,

KB JEWcHBifycih. Th oAb THhL
Lfh-abeoT.

#HLE e iBATT EheHEETiiES LA
SEliebEnRiiE Mg TURrALLEESKEE
BoThdiochadhiEhbAhwdT, £5Lkbi
L R o s i <

KHE %53 5& presentation DTS TCRIT LAY
fili 2 7z~
HE BT,

R ERESGEOBRE LT competence @ itik %
THOREMTL TR, thTidik%:. A5-<{EHE%
Hn T simplicity L WS C LEZRKDTRSTHSE., %
HSnsRLh HiIEEHE LTYRTTIREL, EhbE
C~HTE &b DF native speaker iforhic s 3 &
(TEwEHd L. @ native speaker Dfff=Twn3d
competence rnH DL EALBEI L L e wTTh £
NEIHRL, HHALLS T LTS5 h-D
25 DETHEH, £D competence, £H %k Lhicc
EHRMESEENRDIOETNE L, TRITEFNITEE
il LT\ TY, analogy OFERNILTLE S L<
RLATWEALLsHhwhAheBS. Ccidhbifiohicit
FABMERLOREEB TS,

A% LahL=EBretdchdtEzcEdzxosnsE
Tl rsd s, ZOBICRLEZ DB ELE A5
7~ L #-. competence ":bw‘ic?)n'i‘.-’cﬁhﬁ LesET

BIAL A bl EALETA. BHZRCERL
L native speaker &1~ % t@ﬂﬁﬁm*&drﬂLt
HEEXESES LIlIKHEIC LAwTLe) 30 &
.

AR SHETELZ UL EDHZ S

aisE zrorcascin. $ﬁé&% BbREXS
IEZNZiMA3 2 ORGEEFEHO(TLH T L LT
Ehvhbdhh A Lehd< LISELAWCZE
LB ELrOo0RED, FOWRICTE ) SEEEN
HBRMPICH X5 R bDRBSbITTL : 5.

RE £5Tih

12

{EL T.

BEMBOLER ETRE

BE HEFE-SL AL LT, HEDHA R H LKW
AE DR K. RAEMIEoLEE ST E L<2h 23
MicEr2hadhEvwdhAvinws o 2l E->Tw
2EBEWwET. TR EEEILHEE B—EKEY 5n 5 BHRIC
HE5DTL x 5.

HE ExoliEZbdoltiicikdizh sl wbki
WOTE R Wk e BnEdh EhdbRKENEERAD
I WBEF 1 TcBnTnbaLenE LAENR K
sz 2oklhc bz, HEILLAKEEZILZD
2, HEIEHHHRFEZH D20 LE S DEIPEDKER
lETdh. il Al tiEFosbHicnhindT.

KB Hii e w5 oA I5HD d D2k » & kT
EhwiEdcd. 5343 L, % L generative grammar
BEITCTnEC ENRITALE S ELE, L5
LHDLDRHE. TNTEHREWS DBk & 2 &
transformation 2 1» 5 4 DT EARERH LTS &
553Kk -T, HLENRBIFAL S KO EHEDTHR
DR TED. EEFESOEE Y ERES DT TT.

LIUiEE o T HAH S o HK 3 @ [Luniver-
sality ®RREOIZ S5 R Th. LT APRWIBEIEFEL W
5 contrastive analysis &\~ 5 HREEZ OO~
DA EASCET, EhbID22E2REOEHT
Ol ZEMwTWwa b AL TR, wIhic
LTh DR Lw5 o & chdafionidsr o HFE
LidhiEdh i v TOMEOCHG L w5 DL syntax
KB4 3FZ T BuniTh, Thidats
DI 5s cognitive psychology = TX52DIFT - T
5. Zoolrtochclibhitfiod oidbiEEc s bH
ks ry, BECESE K universal ¢
HEEEZ LN TWS O base component ¢H 5. %
AR A LT universal THEREShIT L bbb
., 25WS5HEOLORDbhs Tl iFEC A LIHZE
L T contrastive analysis 2 T2 35 L8B4 5.

Ehdhbd 512,
WTEPREELREb-TE D, EFICREARR
r—n-t, HAEAFEEML HEEMLIKC b s IEFIC sys-
tematic 7 contrastive analysis b\ w5 Z 2 %z T3

BELLWOETASTHTERAREWRIRENRLE
F. TLTEDTE LR ot EROE { DS FHERIC
2585V RCLkhnins L 50T
EEvdhetBwEdoc bhoe—naillEziy
LT, coOFSRIENICHERACOD ST LESE LD,
7o & % W perfect D[l L 2s, tense OREL DD &

universal

IZ ¢ [ contrastive analysis >

ELEC BULLETIN



AL S5 Kok e — o ER I T
CIELTHY EFTaoT, fAltdhdA trtH TP
STl o7 lT 5 BEERICKICITL 2 X 5 &
analysis A CTEZ 2D Tl AV, HEHHEERWE 2w
hlLIhnii .

HE HEZET 3L EZolbliofoREHoMETS
BrEESEFoLeoThELAED 120 EIED
Lz T HBEBUEEZLbANWERSECAD
DiE, OIS DIEFIKEEROMIETTR. S-T
WAHEZEBIELWRIELL Avdhbdab T8 i
Z»<{ native speaker T 53 & TAHRELICHE
ShfEl w5 delicate A43FZLTLRTHD b,
WEETRENR LTV L 5 AEHOBEERA T LA
ficH<T&i. TNEEI I L5CHBRIET S L
SDOEIHDEMMABIET 25508 LAl X
ABER>TnoT, etz dBFECHLTTCLYA
h—EHMEDHZ DR TEADL, 2o X KHEHENS
LeoskdsiciiigmcSERbhbhicizicirot
LEHESITLERTEILWSBURFT 23OTTHE, o
Ltz b —FtEoB S KWRill LA AnE,
i A RECRLIEACISLETEHR T 5 0 T
=+

KA iRz isidsiblhEzdAhn EdhbE-T
BHZEZRYEDbDAVWC LCETCEAwTTA. TR TE
NECEDOHE AT S ~KEAEAT- T, FIEFcHhEAIIC
oTETETA. TR 1 OOHEWICE > TS
iti ¢ 41X symbolic logic, 7# & % (¥ McCawley, Bach @
Lo AR ToTwE®DAH 12, 45 12k Fillmore
DLSHHNHIEToTwaDdHS5. £ L b Ross,
Lakoff ZifevnhD$H%. % L THAR WO D
H5OTTHE, Ed¥zh ool ol 3iio—if
DL AEEALET. ERETTLRLbAEWE YR
Hunwadhd Livhwn., ZLARERFZ 20T
bodlokhy LEd#HECEI Lt tidkLD2T
T, E9TSLEEHIS WL LDHRTE HETlL contra-
stive analysis [ZCEh vt wnws o tichd e, 5
VWS ELETELRNTE RAD TR WD, MEOE
EIAL2 X 5 Al hbihdc & RS co k2 E
ERLTHTEEDTHAWSEELFEZ 5.

FE Ehdhbd s 1 DEIFRCEBEEEOTFERSD
ZEALLT, ZEEETHLbbEN TWEHDICHWT
EHROBEEM-EILI St ws L5 ARSI ST,
Lrobt LT A TERLSFERIR IS BWERL
ATTHE, +oRCcgsctBTESHL Lvhn. &
EHigc: X bhwTy, 4 A L & 4 Fillmore @
case grammar 754 ) &H\FAIC appealing Dk, &%

contrastive
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DEEICEFETTR, FLC &2 AXKECLEFHCRE
ic, 2t izEFETcEREAdLbAT-S D IRBEL T
BhElLlirotwictix8adksnaxnrnis.

KHEH E5Tihl

B T tE% symbolic logic Zfcniciks & n s
iRz L iEDLHE oA TrEdiha. Th T
emotional #: connotation A A TH A -TLES.
HFHE 120Bz25C¢ik, BRADOEEFEL VTS
N BLEBTEAILLAWISAC L THEKLD A
b PAYAMBLT w3 b T b biRER L 2
EREICGHED  paper REHMESED LT LD
BRDERELWARCT L THRSTWEDT, ETNZBHED
FEFT Colwich 0EGEREDE D .

mWmeL T

Bl Lol Z—SioblbdnwiiE
FentBwngd.

AlE VKL ET et 2ARKRERZTEL
PRI &Ed, whW 23GERNEOHFE L RO
HErLZBlicAh 50T, BEROHRZE, @it HEERE
€<, WikAACLHNAET E2HAD ETHEL
SGHENERHRCEELAC E Tt BniEd.

ZOHEIC EDUFEHRASHEOREEZRL I EL
£TwId, R ENFBLAENTEEEWS
oot EBLTHEBL T cBifE, chd s
SsHHEBRERBLIAWTREY, 0 KB GEDIE
SEMEDOTIELN L F X o THEENS DL, £51a
53 CEMRUIEL<HHcz 2L 0oRFIHTZ L
52 ¢ LA wD T ni.

HLTEwET L&, »EEEHEOMIE RSSO
SEE M AR E s T B LB O E~DIEHE NS
DOERELEIER B A B TV 3. wEE oo
MECTTREZI T LRBEE-TnEhb, Thid
BICHCT B EnS5DE- b, TAiescEHRL
ShAkEzELI CEREESI oA LA TP ERLD
T, BHOTCH LA DICEILNE LA, Hlicks X
FThiyTldhwds, HHETETI wIEEDIEI v
ERwEd. fAE LTRAVIETEL TS Blnikla,

HRE T REEEL WS ORIEEICHEDD 3
D7 L BwE T AR AR IC I W REEE I il
BHSDTRALCHET LEREDI LEWET. 2h
CTHREBHBECLFHTCELLFIHLE bW BT,

fe?e, BEDKETYDEERIHTYS S5 x5t
-2V FLAhwdh ¥y, TABRBCHHCRELADL

(18— 23 )
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lp

-
Hoo

BECER

B

YW=« S ZADERWEC BT EBHLAT A
Wk, EFEPLUVHOMFICHRI LA LZDOTEA
WEhEnS DA, bl LOEREOTIE, Lnws XDEE
i RO, FEEARHAGRCH EF bk, BRHTE
L EEBFIEFWICAE LD, TOfRRIKCET 35
MEORED, et ZEHEERCF) S THEECEDWICH
B L, HAETE, BELAFERTLINTVERI
SIKHFZFHLNZHBbTHE. LBL, wsEThEL,
NEPETZIILTHE<h L=t EHNE LD
#, ERKEMABEV- & DO L Twabd Tl s L Th
Ve, EIRWARIE. <b W ofERClk. 2 xehE (K
BTk a2 —ElzdivcniicTFhnotds.
WAL D, 7o & 2 (FEET (ballad) *EEEF (folklore)
b o ofitfi-cRFAREOTEMEZERL S 20THD.

EcE, FEZOFHCEED T L REA TR b,
RO XS5 EXIECHE - .

“The folklore of politics demands that as head of
the Republican Party Mr. Nixen must huff and
Puff with all his might to unseat any and every
Democrat in any and every circumstance.” (W.S.
White : “INixon’s Strategy®)Y (4 £V » # A {35
#H)

MBEAOEEZEILMIEONEIGE LT=2 ¥ YRR
Ao zib BRI Haiit bRz sk
BENEDLTCLEERTS) ETHFREKBEDOL
WVERIER Z2A A5, TOEXCHELBICRLNALR
R (xiLld folklore L5 L BB 5
MBER) B, 2Hivs BliRcie bt Ao
T® 5.

REOER LW DR, 5IHXTA 2Y) v 2 RCL%
dTeAHEaET. 4AF) 2oRESDD &2 “The Three
Liitle Pigs™ ¢ w5 D2¥$H 5. 1IEEHO 7 23 TE
BRCD, WAL TETARELLETTOR LN E L

14

Mother Goose @ {it 5t
dE B B FF B (2D 3)——

WM —

KL, TDOF72%ZoTLES. 2IEHOF7 23
)= % (furze) (FX L HEFoOKTE wood it -
THEHHEENE W) TRZHTEH, FRALELCSLA,
1EE tFU#Efmz2ED. LL3IEHOF 7 £ (3H
HtRz#®TAnT, FARECEBNATY (huf and
puff LTY), FREsE LT, ok r{HOGED
s, s ORFEOHAESR, “huff and puff? L
SRHER, BREFT2OREKELEEXESLTEEED
KEROTHS., 1EHOFTT7RLERDRY L%, F
% Licd D Joseph Jacobs $R530 English Fairy Tales
(1898)" 263 [HLTADE, IRDLESICE->TInS.
Fresently came along a woll, and knocked at the
door, and said :
“Little pig, little pig, let me come in.*
To which the pig answered:
“No, no, by the hair of my chiny chin chin.®
The wolf then answered to that:
“Then I'll huff, and I'll puff, and I'll blow your
house in.”
So he huffed, and he puffed, and he blew his
house in, and ate up the little pig. (p. 69)
=2 R E ZCRIFDOHLED, Tl zicd
FeX#ErbEFELATL 54 4A—2 1, I (Nixon)
&F7 4 (Democrat) OxNr, F7 X OFE LB WIEIC
KEEEES LHZTVWBIHDE, ADTHS.
HHMNEERAT T, FEXoERBRLE3AKBELD
053, HXAFHECWEST S (BRTFD) 44 —Yic
BLTR, wEET DI LBXNTERLSIC, B
RiE:ALEFzhlTihAnDd TS 5. (BHLIC
N.E.D., 7EHto TK¥EH) £F 4 & D 55| a8
Bk LD oTHEHR, THGED, buff and puff %
2@ combination : LT#-TwHH DT B2 L,
ZOREMN=aT YR HBELLESL RADTFERD

1) The Japan Times, Jan. 12, 1970,
2) Dover Publications, New York 2 & a5 4 i 21|05
(1967) ZHTw B,
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b)) Ay, EFEEHBEFL S 3ACE TR,
CDIEDT 72O, T A EbvWH—e F'—2A
DEEEAACEL-LDEDTHS. F+7 AHRPEIC T4
WERGA) 5 BIRANTHAL 2w ECfli5 )7
“No, no, by the hair of my chiny chin chin.” @3z
DX AhFHLAE%, 3 ‘huff and pufl § 2 & &
DCTHER LXK, TEECTRERRHSETbnd, EREEE
DEDLFICL, FROUBHEB O TR OTER 2 52—
HELELTwEDTHS,

D TIHTEhb, BnEALD New York Times
D#FR (Jan. 4, 1970) T, REIEHOHHLNE (“The
System®) ICE X L T, “it is a system that breaks down
when winter huffs and puffs a little louder than
LBoFed, CCERBEEFFZOREDA A
—CHEYPNT BT L Fns T ThAEw. ZofEL
TH, EB-2 L0y FERIES5 1 ECyiRLT, £
D5 i —HioEARE GEREN(?))E») Ta3T R
g, Thol@liihivwbd s, colKiihn)
Elge Tbdhd ]| —2oFbz oI I853 5
DA A — TP tnsEERrodb-Rickk, @
LOVDEMAESIC LR, FS55T/HECIESKE. D
e D OEEHE| 2\ - & ; ICHHY T L 5 HA royal
L2 XhBY a2, (R ER O
AN CHEIEL S B X5 bl LicEkBi 3
DTHH. BRFFIKC2wTiE, FeZzoHbiDdTELS
BV BHE%EES b, H—« F—ADWIRICHER D
¥ kics s,

usual”

road ¥,

BEE AT 4—

fifioEL 2w, LA L Byron @3 oLkt
vF 4 —ICEyr 5 EBRLAY, SHEHEEOS A7 4—
T2 THTEL THiH.

Ao F 4 —RBEbirokewiciE, {EE (parodist) &
it & DBWIEI, BNAILEHEDTEET 2 T &L 255
Rickh3, L bTHhiiuF g4 —Th, BUhdrok
b, #NoZX D TH5. TaHAHNTOBER T L
HEHXESE) ZofirEEh, 2HEELVEIIC
L THELIE = Tl e £ 2 % B U 23R8 %
Licz &k, Rt ADORIBICH LWLEESZ, =00
WS T 4 —BEE T LFFELIOEL, KA
rhetoric @& THAE ' v OHOSIEE 00 7 o
DI R L IR EEE O b IEIvEHEC A -
TRk bBhOTHD., ROEKEDB-EICTEY MH
#) AU, SiEHIHEED [kl BEchiE, o
MBEOSBT 4 —%, SABF 44— L TOEGRESR

ELEC BULLETIN

e .

LB -T, SOPEMOAKEZS parodist (&,
M550 X5 npfhESvnF 4 —~DX Y ¥TS
LT LEWDTHS. Alice's Adventures in
Wonderland (1865) @vpic Lewis Carroll [X-3e 7 4
—DHEVETR = 2EE L 7cd, i D Hadkoid“Twin-
kle, Twinkle, Little Star™ % % U = /e DIESHTH
55,

Twinkle, twinkle, little bat!
How 1 wonder what you're at!
Up above the world you fly,
Like a tea-tray in the sky.®

HEER D22 LR, REAETROEGEZD
DR TR EZLA>TRELbTE, £ F HLET
Carroll OBHELF b oTwndE, Ewnaihdbhih
ks BwiEd, IkohERo ESEETr XL

“Twinkle, twinkle, little star® @2 Carroll @z
DAnT 4~ CHRIZE, 0L LASZEZHENW
XFhT S, NuFs—CEoTHFE-TY e
HMEWSXEEZDL S, FRIFEH OMLOMES, (e & A
£ R. Southey @ “You are old, father William® g
Z . Watts @ “Tis the voice of the sluggard...”) %
HHFic L7 Carroll @2iuF 4 — i, iz
DrindlhiciEREL22<, &
ORI TYH, e F 14—t LTHF TICLE
fiEdaTnhddDTH-T, L TRARBFE (BSeT g —
ELTD) FoELL kA,

Martin Gardner®

“Sing & Song of Sixpence” OFSH
~H— « = AD A DHEIEOHT, bllBnb
HEABLA2HLE 200 “Sing a Song of Sixpence®
CHD. Our Lnglish Songs (ELEC &) <Tit, TiE®
—RE s RED, TOBTLNEEMT (F..) 2HE LT
nEDT, YORGERICLIHTL D TRD B, £
AARR v FEDTTHLS.
Sing a song of sixpence,
A pocket full of rye;
Four and twenty blackbirds,
Baked in a pie.

4) Qur Engiish Songs 1 (ELEC), p. 14. BEVE¥ Jane
Taylor (1783-1824) x FE &I (1806) 2 %) LT
SVESTH B PEREROB W 221 5. ef. Opie,
ODNR, p. 397.

5) Alrce’s Adventures in Wonderland, Ch. VII.

6) ci. The Annotated Alice, ed, by Martin Gardner
(Penguin Books, 1965).
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When the pie was opened,
The birds began to sing;
Was not that a dainty dish,
To set before the King?

The king was in his counting-house,
Counting out his money ;
The queen was in the parlour,

Eating bread and honey.

The maid was in the garden,
Hanging out the clothes,
There came a little blackbird,

And snapped off her nose.”

TR Y 2 M ADETICAYTHH 7 v 2
Ulysses (1922) it~ allusion a4 =5
ik, DEHC b ib~<%. b LEHS, T /%
IEDT B, COHEZFEEL 28T Dblackh,
Itz b, ‘When the pie was opened...” [t &hba T, -
42> BEREBORWHTDUERD, fllo23
AN En- L riciEEHL, BHom(?)%53
> RIS D 223, FLLMRROBWHE ol
B, BAbLBDIETHLHBhbEWwART {AL{AWVIC
BHEnEn, EFEo A. J. Cronin (X, F ¥ LECOE
WHZBERICHEZRZED, 1EoFEE % A Song
of Sizpence (1964) L1, TwEAHLA2MEK 4
Pocketful of Rye (1969) & ¥4 F A %20 T35,
BEBHLH)oTOIDELESLS L wd T L, Wiffte

bARHEOIEFICY, RALAEL bIERIETIDTHS.

ZhiF e b & LT, BRIGED T 4 —ahT,
BUES Db T L 0B b ADEL LICnEh
&+ E1EShIE, € @ “Sing a Song of Sixpence” % 4 U
> TeVEERAD > XEDROFE 2 TH 5.

Four and twenty Yankees,
Feeling very dry,

Went across the border
To get a drink of Rye.

When the Rye was opened,
The Yanks began to sing
“God bless America,
But God save the King !°®

(‘border’ (12kimEE, Rye' A X[G180 rye whis-
key # &3.) 1919 4, 2§04 ¥ 2L+ (Bow
4 =5 FILERKTOFHPT L LTHEhiak
YODHT, HOMHAY 2 —VHEHBZRBEALLSC
e DR, COBFIBE skt 2ibTHED,

16

b 5 B ic it 4 ¢t Prohibition (€22 A L T\~ 7 bEE
Kawl<, #FFXDRESEELEEMDPILTHERE
(W7 2) hoftifos2bni stbiLdT
CEDDER), A TrhbhoThAEDTHS.
T, TOFLZHOEEY, b LtMETIMbARwALE
->Tl, BOHKEL 203 L2 oMo—bb
phhnEnSZ tichdOEN, HiEETE, ¥ %
WwH Aldnin, EELTh LvwheBs5. (biE

mﬁmTﬁiwbmka CZOHZM > T2 ADIE
525, HBIRTL ACOTHA LS. )
HiAllc2wtl, chdibwniclT, % EtHicy &
HTEICL X5 Mk - TEF4EMETE. “Sing a Song
ORI IEE Opie o X ulE Tommy
Thumb’s Pretty Song Book (c. 1744) r w5z kT
HDH, chicEfizh TWaDRE1 XX » .
FnRCOLPDHBR WEEFLNLD LT AR HTwIE
HrorEhit, Gammer Gurton’s Garland (1784) &\~
S EtCE2TnDS, wH— -« F—ZAWIWOB TR, ¢
bohitnid, WaXEPZEDDIES CET S, B
ZDHDIE, THRLDFERIDIEFEEHEWEBRATRE
bt et a2, ¥4 2 &€ T o Twelfth
Night (c. 1600) @ Sir Toby @+ V zZic

Come on!

of Sixpence”

There is sixpence for you.
Let’s have a song. (IL. iii. 30)
End 0D 5. L ‘song LRSI,
TZTHR, 2R E- 2l d Lkwn., (&
=24 FRETHEEHE DL LOHISHE D Sir Toby @
CD4 Y 7 & Sixpence DI L 50> THMT 3 &
SHCLBELTWwRW.) LaL, BL{ Opie 233
L Twv» % Beaumont and Fletcher di{Ee Bonduca (c.
1610) KD Y X ESTH S 5. WA Captain
Petillus @+ ) 2 ¢H 5.
Whea, here’s a stir now :

‘sixpence’

sing a
song o six pence.'®

(T&, BRitw 5. 6y 20lH%HKES5 Le & v
») Thi=¥— . V—ORGHEMBUREEZ 5 ©
@&, WEEZHELEL WO TREDS 5. BITHIBS%
Lo5iL, THWSHMEETHEDT S4ics GO
K> X552 DERELTL DO TRALS L E
5. &icHh { “Sing a Song of Sixpence” @DIHAS, #
ADEHECEE) bR L, 18lLoEficBRetth T

7) ¢f- Opie, op. cit.,

8) ibid., p. 395

9) The Memoirs of the Duke of Windsor (1951) oifiis
b, Opie TS,

10) The Works of Francis Beawmont and John Fletcher
(Cambridge English Classics, 1908), Vol. VI, p. 147.

p.394.
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ZbDTHRVCLETRZL2RLS E.
z O b It T 5 king, queen, maid X & 1c245f]

@ blackbirds Iz FNACEZH LD L TRIHBIC2n
THFESE A~ L w5 X hfllix#v». Henry VIII, Cathe-
rine Howard, Anne Boleyn 7 F16iid@aEo A58
RO I3 23 L, 243 blackbirds (% 1 H ©24F5fH]
R L, king XK, queen [T H % X3 & F 5N D
H5E w5 A, Opie (TZEE% “theories upon which
too much ink has been expended®) riva,THED
HlEicLiw. LaL, pie ofictkE 2 hZ AR,
AT ZAND & &b ENIREZTHHT D pie OF
BREEZRIGIEEA 2 Y 7 o (1548) @OFGRPIC T
BELnihb, TOREEAOIHREROIKRMEED
BROFELHVCHELDICT LR, WInIEECK
5. Ebic pie COWTHETSHhD, AT~V
— JAHERFC D & 5D 1 T & . 5 o 2550 & 74
> T3

Little Jack Horner

Sat in the corner,

Eating a Christmas pie;

twS ADCIAR LA H 5. c oD T Opie
{% “In the sixteenth century some surprising things
found their way into pies®® ks 5T, HWE<rBAS
iRl Trnhn, zOEHE—FHlc-EnLAY
DTHETLRICEDETVS, TDLS5IC, ¥5%&x
THhEZE LA EZ S bilapie &\ 1 EOHFET L,
FFEEE D<) > ofitiiel, bl LibitlkT

M Lo N (connotation) #h o Tnd, &nd
CEIBDIDEDS D,
FicH ¢ “Sing a Song of Sixpence” @I ——2icf

BEEbdThTh, 2ohbiiheaxhidmiuc
HTwT, H5-ZHEECS D -ikkEic, fbofito
VEShE DA, DAk d OREBH. WICHICIEE
LBESTwE, 2WSEBLADTESE. TABELED
b, tniHwnifnctbhhnit, EiEdo kR
RultBaof, XFLIELE, BhiicdboeBEri
BAabD—FS5nS Do BB EDLH-TEA
DD, EDHE L LHEHELVEIDLTIHES 5
LEFESERYTHD. LTHT TTETHE,
5 LTy Finnegans Wake IC v b T v
Vv, rnsBEaRLTL3DTHS.

Finnegans Wake OitHR

T A ADBOEMLAD X 5 & VES

Finnegans

ELEC BULLETIN

Wake (1939) L#GE: OMFREZ S0 DAZRKRDZD
DErF v AEZTIELY., 2k ‘Psing a psalm
of psexpeans, apocryphul of rhyme! (p.242).1% 3 5
k& 2k ‘We'll sing a song of Singlemonth and you'll
too and you'll’ (p. 236). Y& bicd “Sing a Song of
Sixpence” DIHAR ZH LTI c e EH I HiIcbHL
IPTHHS.

Finnegans Wake (X, L ¥BLW 55T, B
LWEZTL DAk, HialAEk, RIED X5 & tour de
force THBH, £ oTHIE, < 2ISHER
DRIEGEL) Z XD XIXFICE L, HIEHRTRITE
EDBDZEAMES EnSLSICbLEL LEZETE
Twd. ELT, el LboilEics|Z20Tw5
b, VEEOYHEROER, 2 ~v¥— -+ F—2D
HEF A, COERDITE A &HEEEIICHTEL L 225 b 8
W Z >S5 3 AR EMOPTHAAEZ2ERL T
L, sz rickdsdh Lo, Finnegans Wake
O ILIETT 4T ic Mother Goose DEBICHIS S DT
HB. BEAMERT ESBAN, tWwSELEZ bl
LickFaoThd. etz W.Y. Tindall & 3
L Cwd O TKEIDHED » 25 L B 522 The hoax
that joke bilked’ (p. 511) (c#if® ‘the house that
Jack built’ OB ZE R LT AR ET wiwnEE5. &
7z ‘the house that Jack built’ @ 3 & fEERH GEHY HESC D
2uF 4 —% Finnegans Wake i3 3, 2L Al
‘This is the glider that gladdened the girl that list to
the wind that lifted the leaves that folded the fruit
ete. ete....” (p:- 271) # .

IEEAEHEEIREE234 L, LRI E S ic
An[fie?r Finnegans Wake I o®5 |l boT
WEDL ESHERSE, bl lDwnnicrZ L
574mE. fck 2 E Finnegans Wake ¢ *All runaway
sheep bound back bopeep, trailing their teenes behind
them’ {p. 227) =Y — «» ¥'— AWMGED

Little Bo-peep has lost her sheep,
And can’t tell where to find them:
Leave them alone, and they’ll come home,
And bring their tails behind them.1%

ot iElcH D, %7 ‘a Mookse he would a walk-
ing go (My hood! cries Antony Romeo)’ (p. 152)
BEICS =¥— = Z7—ZD

11) Opie, op. cit., p. 394.

12) Epulario, or the ltalian Banguet (1598).

13) Opie, op. cit., pp. 236-7.

14) Finnegans Wake @5 | 32T Faber fick 3. &
L ¥ @liRY pagination &AW T,

15) Opie, op. cit., p. 93
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A frog he weuld a-wooing go,
Heigh ho! says Rowley.1®

DR T L —THLITLRDELTHELEBIN, T
51605 THE L] AT E LY a4 XUFEFKOEEAE
iz E-CTRLBTHTL, LwiDTHWEEINEL
DCEEwh—— s nH E L RDTCHS. ZED, 4F
) ZADERRFCOTOLRMMEE L wC L, BF
M Z L LA TYh Finnegans Wake Diit§licZ:A
TCERAD T, LS ETIOTHS. WHE
# Tindall OB FI | EW VR L ¥, Thid Fin-
negans Wake O =% &% @ allusions % H49TFH
RToHEOHELOBELAEZMAX LD ThnIED
Zed LEBEMRLALOAEN, T eEREGRCBELT, £
NEREX - 2. EhAEDH, HFEERICE > TRIEK
aE~® allusion DiFEE, FPUhLELOTH
%.) Finnegans Wake &, =¥ m— « ¥—2 2 DEHRIC
DL, fIB Tk Sh MEFOHT] Lol
BoohxhThd, ba2tFAEHWADO—DED,
2 e s F— ZDMFRIC DO TOMBEREL = D £ %
Finnegans Wake OFtE L LTOHIMHEEZERT S, &n
SEEDOLDTHEEISICT L HZRL bl LE X
Bzsochs.

=W— o« ¥'— R LU, ERiC Finnegans Wake & @
FRCHA Z (=T &,
PN OEEEEAESEBIRES C EHFETERb ok, W
AOWic iz Humpty Dumpty @HIC2DWCTHh#&E T @
MAZ XL DD D THod, TORDEESCHITD &
WERS.

TZETOICHERE LA, "ER (Jan. 11) S5 L
feE EMAL C & & 2 Aok FEN Hii€® “Washington
Week’ b unsFEH2ITALDEWTnZ b The first
week of any new session of a Congress is usually a
EHsk. TD twee-
dledum-tweedledee (TE 5 s o DEn]) Ewnws
He, w¥— - Y= 20lt5AbL Alice @ [@ioho
5| B Thbid Libi2hkbokbdTds. H
ZHEME, F2xHETCohDL, KFEOHLWDI LS
ic Mother Goose @Rl %z, BRI LTI DICH
el LEebR I Shhvbidilnhit D Ths.

(zDF25<)
GRERPHIR)

“Sing a Song of Sixpence”

tweedledum-tweedledee affair’

16) ébid, p. 177. Our English Songs 1 (p. 21) Fili®

“Mister Frog went a-courting™ (£Z @ American ver-

sion TH5.

17) William York Tindall, A Reader's Guide to Finne-

gans Wake (1969).
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RECThLAWERT TR e HKECHEMED S
BECOEORFE I b DICBELERf-ThnE B
nET.

KEH ELLPIHDL EckRvnkcs iS4k
WEY, KEHERE LR LPeTFhCwd L ES5.
ZNZEHET B LR ABRELES T &y, ERMET
s twsciichd e, TOERLHEEEDOREE-T
NERSEWSAIREBELAL, EhE2EELATRE
W hnEtnsz s, ThrbflsHErLizss>
7c X 5 Ik ot el 5 2», presentation C# 5 7 &
WHERB D EF. ZhbIitHAT B L THLEMD
HEfceEhZBHLLTELI LW DL, HERICED
BAZEE TP LS D EERS DY T, T5nwH
BEEHELEADRLEE LR W,

IEHTES LT, TR LAEHOHEHMDIT S
ICEF LN %EL =% ¢ presentation D3 5 -CHHT
B LvnhEniDikEodtofErx e BT,
£ 95 Bk CHMOBEMOBSCHHTESHLELT
BikmeE sz bR 5D, 81 ¥ 8 -/ X 5 %4 infinitive
Z7c» 7 Hornby @ verb pattern O HEiR A2 T
ETTFIHRED, E5WS5CLBELLRLIDOTRA
P,

HE CEFRBELLEBSsTELENCAD ELA
25, FAL el b B oRE R WV EL WL ED
pEEWET. AFBEATCEAT- 3 ERHERET
RCHEL B E W BRETHARE WS T EZHELAD
HEFWTREBEWSTFLH LTwET. Thd bEER
R HECEECHEA S L EES iDL L
CHLMEA L B 0T, EMERAIL, FokSic
AT EhE VS LECH LI ERIGECHEBEICL T
WENE L OMEE: D, HENRXOHLEGDYEE -
ST LZifcENT, & il drill 23T drill
TS EtwsctiRiRLTwnnc e THARZ W E B
*FL, ERICSoTHDLERED drill 2w 5 @3
pattern practice t[HEL b2 LA 20550
elL<T, ThREALLSKXEXEDMREL, £S5
SHRA Y FEBATEAHOLEE dril £FBsEEHL
BatBnuiEd. 25nsEEcRixh drill REMRT
2LEZICHBICSTOD TR A VD & BT,

Fhdpbico~AikiE afkcc & THa, bhibhobt
EiEeWiF L Ol ® b L Eic RSB0t b2 L
TIFECRIILCRE2EERB A LE, F0Whbb
bhiErZDer rZohdoTiRrAEVEE, &L
AHGPoMELVEWIELEIT U T

GEES : EILFEF)
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Our English Songs DOWF5E

i D

¥rH, BEZLIStEsKkOBRCOMBILDWT
T, ELEC e&T& 7PV THhEL T, HIAICH
STk nT, ZbLEALECERILEVEVS
TFerdbsbidcd. LrLEBREl{ oFHE<T ch
ZHSbDEL T, FIELTBLEVWS I BIELLT,
ThbERDLOLLT, TL Fo—HaoEPEEL 1L
woehbhtd.

*he cofioHERCEEOL Zich coEROqE
# L@ TtHs, Volume 1, II {c HHTw 3 Foster @k
DCLEBFFELLELAE. FLZEETAEFRLT IO
E2oRWECHHEbokc B TEALALOLEBnE
LT EEEts5wsprint ZHBELADTHDET. Lw
SO, brsETHEelIETCAMELCE o THE L
EThVzdoT, TORKCHADOEIRENLL bwnH S
ELEBw2EELC WffEho TRMPREATHEL
7e. EERBRAECco Volume Il 3 Bbhidhabne B
HSDTTH, (FBn) Lns50oikE rsBiELT 3201
Volume Il Lt LTHTWEZDTF. BXICLBAT
¥ 325, Volume I ZrR2Ell, WS, thr bl ob
BESER, KREL, 295X 52 HETHRELTHY
9.

AL DWTH, ZLLbFERIF Lo L L
BsoTdbt4d. B Ow English Songs and Lunar
Lyrics it 3% % lunar 32 A % £ (luna) o4 F T, moon
DENSTETTR EFhTErlL T lyric Tidb,
Lunar Lyrics Lt U T2dHEL0B L Tch b 3.
(BW)HORILDWTEATHALENRL binT @OEIC
BHELEDTHAHEI . TNHELHS OBFEOREFTHIET.

ZTo5whBiiTS T, coRFERZTICLICRE oD
THOE T, Aivw3 i oRfEETY romantic i
5o 12d type & L THwv &4 s 332, Sentimental 7
Tz Bbed LECABHTERY, 5 RIAL,
poetic ZXIHFH ZIEL 2 \», B 5 \va(E, mysterious A a3
M AEHREELZEF LI L5 DDLEEED R,
— HC v T, romantic 7 sentiment Z{zz 5L @&
X ¢ associate ZhTwaoATH Y EF. ABlACE
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WwH LET, coRkofRich BREocl SAHTEE

2%, B # 5 \» - 7= romantic Z sentiment L §518 DT
wEd i SHbhbhik A% it Y romantic
R0 tE2 L WNHAOERCE TV LBwEd. £
DT EEFEYMC, 220 quotation ICX - THTH ¥
O TH ) F 38, FHo Prometheus Unbound,
Shelley Olffrnic2 7 ALY R 1Ew3fFohic
AZHTL 20THY 325, 356—358D 372G &
%3 &, The snow upon my lifeless mountains <Is
loosened into living fountains, “My solid oceans flow,
and sing, and shine... “Shelley &, ZfHFLD X 5iC,
romantic ZATH T, HILLCLAATS D F-25,

HlEEe 5 27 bTh o tEBEL bR T F. HIWIE
TULBIBEL v bnnd, Z50n5EDATS
b % L7Ap, Zicz @ Prometheus Unbound %387z
LEHEE S o 2K BICRbA TV, &5 v 5 AL
bHICZ & X4 THAREZV et wHSRFbAEDH o7
ciRcofopicEZLEyHbhTtElES. 25
5 romantic 7, poetic A H w5 yokxfL T, T
QIO TE w10 Armstrong DH -S4
218H® Life fEicili=TwEd. ThbbHICHL T
BoTwadbbTt3ii.
Neil Armstrong said as he walked around out there.”
out there 2w 5 @i Ao | “Like much of the high
desert of the United States,” he said, ‘It’s different,

“A stark beauty all its own’

but it’s very pretty,” he added, just as any polite guest
would.*ffiIc & b ¥ L T, biLbi 2% 5 «» § romantie
ICE - Tk A% & 2 wit Shelley ic[R & 37, Sc2Ecik
bhTwie romantic A A2, HEOH Lok s5icEL
Lh, BmERI D LML a stark beauty FEA® 42
I L 2EL &, €5 IMLEZT D TL .
# L < high desert of the United States & X < I T
3. Fro®o kAo it’s different but it's very pretty
LEoTw3., Armstrong D04,
step for a man, one giant leap for mankind® 3 J1 {13 &5
SHE F2n bHEL TiTo 2O dbHIN T VAL, COF

“One small
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MERLLETDLEILT ST EETL LS. T A
U lige A ¥EILC AR it’s different, ¥ 2235, but
it’'s very pretty.

o X5l T, Armstrong & Aldrin & 2 AT, b
i romance DHFREBoTwiH, 0%
2L T& b d<F. Very pretty L w»5ELXHikd
Hbhdc ol bi- ok T, HORALEREL A
HeMLTwe & D pretty &7~ nice &EHhnside
WEs 0T, BHezribnwtdE-oTtsaby . B
fKlHEZ 5w 5 X 5% science it fRich s TECTw3ddb
3. wEE Tl OEHeETH 57 b DRk~
T CEEHDCARSTETRS. ELWENRELT
DFADE S AEL XL+ %4 { THEIC pretty ARED
WEERS L 5 AKR BT pretty 2o TWEOTH
h¥3. Shelley &ML T, BELCEILEbhbIhOH
Ze A Wi A v~ Armstrong O PO SIEHBGEWTC & T
HoxF.

Z5wnirimeciThrotHLAEWOTT R
Ed, A3 2EFEZ HcwikcLE LT, TOfTEICL
THHC LTS, bW SHK LW S b olcwd 2
LHPFEOELZFTREZPESDTH Y EF. it 1l 20%E
AL T ¥oTEWE T &, WEOE 2T, HIE,
KIEBCHbhATW53E 2 I, BEesgsERFET
X 5 conquest of Nature, EI#OHER 2w 5 § ©Hih
DEIZISKBWFEF. ThicrLTHAA, HEA
OB+ 2% 42 Fix, obedience to Nature, BHAIC
SFSMREE WS W FFH THD F LT, obedience 3
i of&, worship bws L5AbDICEERLTY
Wik 5 &, RFELTTR, 25w5 X35 % 0x
Hic#z bh s L BwEd. TTH 6 Wordsworth &
W kH5AADEKEE RT3 ERFEACIERICX <L
TWwETHRED, BaFT. HEAOBREFELEWS
Ez HLEitwx3. Worship of Nature ¢ & T3 ¢
¥ T4 conquest of Nature }\» 35§23t Akpyicd 5
ks icBbhs0CH. ¢ HAARBSAZALLTTR AN
€, Armstrong 2ifroAZ BTN EEDLTVIO
PhEhEes. AedF a2 bHERbhbhs
HASCETHEHIC T AKX L Tfo TW SR E b &
[T s oTF.

Zhicd 54 1L 20INA % LT i B#HE T NED.
EGlnTHELEDL, AWl tZ31HE, tHw
L5 BATwEF. A place impossible to reach
(#ws) =1L T or a thing impossible to get. H
SDREES VWS LS5KEHEAT-ES. L TH Af®
TEZC L THhwI LEE, Armstrong =L o
jeoTd. Cchik, Armstrong b EvnI X
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h 4 H> computer LIEAR o7z, HURIFELL -
LB ANBOHHiLEL TR ROTL 250 E D,
LicH <, impossible &2 HiL T moon [Cxid
S5 EFE (EAEWS ) BERAEBLEZDOTHD 7.

£ [ ® modern poetry € ¥iLIE ¥ b T3
DTL x5 5w EE Cummings w5 X 5%
ADadsHEL-) I TR ED, ThlBEOFH
BEAES KO LRWTT. P2 THRFRFEICHEESY
F LA Enright X L1324 ) X oBGGEAD 1L ATS D
=323, 1HiEYhjkcEME Singapore TEFE&S WL E L7k,
[ 5 ORFDOEFEOELHPETH Y £3. BBC Off
BE5E The Listener IC5H X b X WIEDFEHEED % 7.
HACEZRICRDLrEFEEZH -ELTT. TS
O DFFED O b v=TFi. HDX 5 % modern @
FHICARES WS XS5 M EhTeEhtnic ey
FATHFLLA A EELBWET. BEHHEnTE
v ksabolk, BaMA4HoFOHRCcEBEE Y
BECEATAECDTCED S . FLEALES %
STWL DTRE»PS 5, T5ESOTH Y % 7.
Armstrong LR ARIEEZRLE T DL ¥
i, HE& LERNRoXEoHicEbhTWwEALE VS S
DEFEATHDCLEFLLAWTT.

FhT TFE1E%EFE cmoon L nSOHE S WS
diomi{\nj{iphraseic % - Tw s HTH 3. Oncein
a blue moon kw5 Fwiladidh 5. Very rarely indeed
w5 Z k-vd4a. The man in the moon. |[HEYEEHD

FE#EGCNS )] (Numbers) 153 32 KL EHICZEARE
L THE T oHlE b5l TWwES. 2Ol
VohZaEBREAX LI LEIZ LI TE L 2D
fable b z3ATF. ThENCEBIIX5THY T
Fhpi1l-oo fable » LT, The man in the moon X
t o TwE . To cast beyond the moon L5 dit,
BREMO X 5 REERN
@ imagination #{¥2¢c &. Toery for the moon (I,

to form wild conjectures,

O crave for what is wholly beyond one’s reach. &
THhFoRPALCLEZHES. BXAD THER»Fv |
i iz &infi¢9-42. You have found an elephant in
the moon. C 5 V5 Bwnihidb-ADTHY I8 C
htt, T ® Sir Paul Neal &\» 5 ARI17HFICKIIO
TEMHETHASE 2ERFG TS L Zic 1 have
found an elephant. :t ok bwvwd T &TF.
Butler #3, The Elephant in the Moon X\~ 35573
WwTHbh ¥ L€, %o, Sir Paul Neal 87>
Tw3ETodabiocs. Hagohic=1+HR»
febLwATida. (En) it b, Endymion. ¥
¥ T HpEEicMount Latmus O#fL#o3E/A4E Endymion

Samuel
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7%, A oO#kifio Selene O\ R TEIALE L.

LRI B TRIC OIS LT, #EoFEckzb
o7, & 5 \nad O F — =1, H® John Keats ©
Endymion b5 ERRCEReoThYEd. KE¥T
Moz AbB D EL x5 BELWEFECTR. AWE

#a2. Heroic couplet T#HZ 3 1n», LirLEWITT.

Selene kw5 @ik, JFCCi B ¥y, Endymion ®H
<k Diana & %, Cynthia L LCTHTL 2T &2,

HFAEAOZMTT. TH5 I XS5ICHEFETHAZ X LS
UonitdnZEnol e fdc EZE
HEINE~oTwhdwiFH<THrSZLHTESZL 5.

FhTLP» bHiE, Our English Songs \c Y720 &

LZpltnsd C EARKOBECTY. FFHLck, Sweet
and Low, 311X, Alfred Tennyson @E-Tdh b =525,
Io392—YeHrh 4. Thilka 2 AN, AnFs%
> THTFEw. (FHEFT3) FEWICEh &, FT5FH
MErws FELEREZIFTIH T . HimEwso
FPERXIALDZ L. PRELFBR-TL S LHELeAIC
S TwERTAe T s b EFbEh wTH b F
F. chipMeFEbEPRBIACEL L S5 A%FES
i cHRorEDH TS, ThERwzd. FHHTT
BHoEbALLSIC, Bhichb HECHEsAREES
THAEEFS>TTCTRE . () Holih#liis20
LETAVACITESIELTT A I A TEL B2 DT
T. FhTCi s HERS EBEAESCETSATT.
HoThEF X EMIFIChAiNnAELELES.
SHLicomRiRicHT, M5EMEFLEL & 5
(49F) XEFF»6IrHE L. £hi ofnofTik
¥ELC BRI E, rFichinzLETL ES.
Ao RLTiE, HDLLIETOEWE] L
LA ORZE2wichih 22 ATcli. GaF)

Sweet and Low {CH ¥ D FL T, 1Hiich 2fficd,
moon TS A T3, 1 2% silver moon, @
2 dying moon, FEA T HE w35 Ok, TEACAwL
AZid ->Tn, Bickdr s THA T H. o

HYb Ehwi imagery THO T2, TS5 0RF
TE1EBCHH 3.
ENECE, =3 My Old Kentucky Home -7

Z At Stephen C. Foster fg——, HFNFHE D8 ~<—
i b 3. Fia=+. “The sun shines bright in the
old Kentucky home, .~ This summer,
gay, ..." TiE LT, 28HE“They hunt no more
for the possum and the coon ”On the meadow, the
hill and the shore,
glimmer of the moon, ,”On the bench by the old
cabin door....” £ z-CizH X = ® glimmer #tc3 i,

the darkies are

/~They sing no more by the
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Rink, @idhlt. Ebhbhlbns ooz s38%
flih, FodkoTH b 355, ([ ® AKX sadness, 21
WZHEAD LW SKFBICIES ML £ D imagery bk
LTetbiabhTnEd.

KOHMBFEER LIS B->TEBHALE » = 7 35,
Beautiful Dreamer. <2{x ), Foster {E. B EDI2~<
— Y H 0 %+ . “Beautiful Dreamer, wake unto me,—
/ Starlight and dewdrops are waiting for thee: — ~
Sounds of the rude world heard in the day,— ~Lull’d
by the moonlight, have pass’d away !” BEEO%HH
DRICEMX W THA T . =ZHAZ, MWA», AX
LLTHTEEF.

D F NI #BDO31~<— YL H 5 Juanita. “Soft o’er the
fountain ; ~Ling’ring falls the southern moon ;. Far
o’er the mountain ~Breaks the day too soon® z h it
HiEodE L2 b nwSd, Rl wS 2, ElEEWS
. 5okl %2 L L T, southern moonizifiibh
TwLDOTT. THhD stanza 2 (T, moon HHTIr
L

Buffalo Gals. Old minstrel song —©,
2=—=YicHbh 5.
street ~Down de street, down de street A handsome
gal I chanc'd to meet, /Oh! She was fair to view. ~

VEEREA T3
“As I was, lumb’ring down de

Buffalo gals, can’t you come out tonight? “Can’t you
come out tonight? ~Can’t you come out tonight?
Buffalo gals, can’t you come out tonight? ~And dance
by de light ob de moon®. #fis L vwH® % & Cc—§fic
FA55 L nh BT iHEHOTFEHBIE S 5A
TwasTLXS5h. chidlid Acih.

Loch Lomond. 222w + 5 v F—T lake % loch 21~
wEThbo ey FiflhA<TF. Sir Walter Scott @
fEShic XK HTLK 3 ¥ hhwaifltcsd. CofFFolEsi,
anonymous THh 3. FNEBEDT6=—JiCH b 5.
IERIC A BT,

yon bonnie braes; ~/Where the sun shines bright on

“By yon bonnie banks and by

Loch Lomeond,... Tt was there that we parted in yon
shady glen, ~On the steep, steep side o’ Ben Lomond,
/" Where in purple hue the— “Hieland hills we view,
' And the moon coming in the gloamin.” Ffo,

gloamin® & w5 @it twilight, oo c & 4.

Hieland (%, Ml high :%82 highland 735, £
#»% Ben Lomond 2 w5 @ik, 2w b7 Follo
L% ben rvwnid. ez Fllicih #lo—FHic
HEURC—FEIUTT. chRZADKTHD 5.
The moon coming in the gloamin’ {§&EO ¥ iCc Bl
FzATTH. 229 b v T FOIOH BRI T
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Wi 5 A%, Edinburgh #» 64 - & dk2}~, Lomond
BRKEAMc BIH0=A4LBEH5EE - % T.

(Ness #l: 5 DJIEHICKERIMTT.) @ loch
DFEL -+ Carlyle oH:% iz Ecclefechan @ ch
HFEICCEE (7] tirvbhat, FA4AVIEDOIEy |
ICIE FEFEh 3. Loch Lomond & | #f7A -» TIH
WICEL =TT Lk liquid sound ifijvi#. L&
rORME 1 RiFh T3 ATFHh RE»IrIihT

wHATT. Dry sound. LiZdEfichwoyd. =)
DIEk AL lily, FEHCEhLwCLES. $512Fh
Wi SRV 3. Violin & #» violet. %nh'f'ﬂ‘a‘l.

HIEOBI~—YIcH s Al Through the Night.
B2 L “Sleep, my child, and pesace attend thee,
~All through the night: ... ~While the moon her
watch is keeping, ~All through the night;  While
the weary world is sleeping; ~All through the night”.
2zt LEBFODEICHEELEDN AT T, Cch
FHICHE L nwE il ws L 0eBR<T, FEL S
BT EHOEF LI DA AEEL WS X 5CEL
bitE 5.

A, HEEXRFOSILTHhLOMED guide Ky A5
5 BunE LT, FDXI Shakespeare, Milton and
Others Az L cHDOHKEETHLTH Y
*= 3. Arnold @ Dover Beach »\n» 5 DIZIFEEICERN
whilicd. Elofoilihcc 2 BEL LTI A
ZEIC B D “The sea is calm tonight. ~The tide is
full> Ehwotifax. “..
the Straits; ...” 2 Straits & \» 5 O, Dover ¥l
TTh. BeEnewiZflfi<sy, fiFcs: N
ﬁ#z%»uhéAmddmﬂHﬁ%L#cb
Zoikd, “Where the ebb meets the moon-blanch'd
sand.” £ @ moon-blanch'd (X Arnold @IEFHICiF = i
SETHIE LT, TOFEHD v {hofiodRicy
EEHCcETT. £Lx
Solirab and Rustum 1w 5 BEiodfiic T+,
blanch £ \» 5D, blankic A S w5 Cc ¢ CHIC X -
THLHE->TnB &0 ) ETF. A#@%mmhmm
X Tws. Arnold (X pessimistic Z¥T29E%35
ATHscbitcih AlCiRiFzEzasSEeres %@@
HLh0TTH HCloTHHDOEHNIEH ICHEn
jmagery A T3 4.

itz Epithets of the Moon 2w 5% - <4 &
W& Lk, Lhik moon DFPEGEE 5 & & CHBE
BHo7cDTHDTHE LA EhdbbhoTdALTT
BhEbBHnTleEL~E Tk LTtws 3. Aphrodisiac
moon, auld moon, blank moon (Housman), blood

the moon lies fair ~Upon
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I bTFATETE LA,

moon (Chesterton); Chesterton @ SwE 54 & 7.
blessed moon (Shakespeare), bright moon, brilliant
moon (Yeats) climbing moon, X U @i 2HzHh b
Yeats #3135 = 7= ¢ & |f ©F, cold fruitless moon (Shakes-
z it kT3 . Dancing moon,
z fuix Meredith ©4. decrescent &}t crescent @
Exio FiE, divine moon (N. Crane), ¢z bic i B
FAOHZFL LW E5AKHELELOXNEL L
¥ 3 4. Dying lady (Shelley), fair moon,
like moon (Blake), full moon (Whitman),

peare), crescent

flower-
ghostly
moon, gibbous moon, governess of floods (Shakes-
peare) green-cheese moon(Heywood) 22 H X # (X {f[ 2=
bTEShENS E, (Ko F—X)

Nt Sh 6% bLWw. Half moon, inconstant

green cheese

moon. {£55 A H X Shakespeare, innocent moon ( Thomp-
son), Lady moon (R.M. Milnes), maddening moon.
ErLLZEsH. HS%iclk THRRTxiCcHT £
L brRFpeooficrdsht ] 55 A
BPAL L, TRESLLZIES w5 ELHFEIET
Fh. Lunatic &5 DRRAKEE bRAAN (FEA) &
w5 EHTT LA
moon (Scott), perturbed moon (Patmore), quiet moon
(Coleridge),
(Tennyson), rounded moon (J. R. Lowell), setting

Moving moon, new moon, pale

ragged moon (Roethke), roaring moon
moon, sickle moon (Fletcher), silent moon, slow moon
(Tennyson), moon’s soft pace (Wordsworth), solitary
moon (Arnold), southern moon, town’s moon(Chester-
ton), twilight moon, wvisiting moon (Shakespeare),
horned Moon(Coleridge) i iMmE D e (TiFED L B TR
1L £+4. Wandering moon (Milton, Shakespeare),
waning moon (Shelley, J.G. Whittier), Wane 3= H
TEDRIT T T L. A A>T O wax T
<13, (Shakespeare),
white moon, wide-awake moon, wintry moon (Keats).
Bl k., Ho® epithet ¥ 5 L50E I b £ L A.
TV brix7TAZr <y MECHRE~Z20TT. TS5
W5DYH 1 DOYMERDHEETH B L5 T ki HEEEIK
EhETH-TE bnledho7edTd. M5z LpTE
AOHEFHEALTAET, ELTAATF—=2 2 ChH bRR
LTwn<. BEMLIUTcLH D, ENITHEL b AY
x93
BERARRIEARKELEC Y5 BlbhTnihtn
5C ke ENE R BENCHEL <A s to—2
@ approach @24 h TL %. “ Beam with a theme.”?
HHET — 2 b s THiVARFZ2 L TwTF X .
(GF) (ELE CHEBEFE - WAFRA¥E#EW)
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The Psychology of
English Language

Instruction

John B. Carroll

I am very happy to be here. This is my first public
appearance in Japan—my first trip to Japan in fact so that
1 hope that this will be a happy occasion for all of us. I
believe it will.

L have been asked to say something about the psychology
of English language instruction, and what I am going to
say teally depends to a large extent upon research that
we have done, in which we have tried to trace the develop-
ment of competence in a foreign language. 1 have done a
number of studies using mostly Americans who are learn-
ing foreign languages like French or Spanish or Russian.
Unfortunately we have no studies of Americans learning
Japanese, but 1 think the same principles will apply to
Americans learning Japanese or to Japanese learning
English.

One of the striking facts about success in foreign lan-
guage learning is that a great deal depends upon the stu-
dent, his own capacities and abilities, his own motivation.
The important factors in successful English language
teaching are: 1) the aptitude of the student, 2) his ability
to understand the technical aspects of the instruction,
3) his motivation, 4) his opportunity to learn, and 5)
the quality of instruction. You will notice, therefore,
that the first three of these factors are actually concerned
with factors in the student himself. Let me talk a little
about each of these factors.

We find that for one reason or another, and we don’t
really know the reasons, students differ tremendously in
the facility with which they can learn a foreign language.
1 noticed this many years ago in connection with teaching
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various foreign languages. We find, for example, that
even in the first stages of language learning for adults,
what a student does in the first two weeks, that is, the pro-
gress he makes in the first two weeks, is very frequently
a very good predictor of how well he will finish the course.
That suggests that there are factors of aptitude in a student.
1 have now developed tests for measuring this aptitude.l
Unfortunately, these tests are in English and they are
not therefore designed for people who are native speakers
of Japanese. These tests have, however, been translated and
adapted to at least two or three other languages, namely
Italian and German, and therefore I think that it would
be possible to adapt them to use in Japanese. These tests
have been developed not only for adults but also for
younger stucents. For the present, however, it would not
be possible to use these tests in Japanese education. But
1 believe that you may be interested in some of the factors
of aptitude. One factor of aptitude is the ability to remem-
ber material in the form of speech sounds over a long
period of time. There are some individuals who even
though they may be able to imitate very quickly and
accurately, do not remember what they imitate. They
do not remember this over a long period, and therefore
they have difficulty with language learning. Another
factor is the ability of the individual to analyze the gram-
matical structure of his own language, or of any language.
Even though the native speaker has what is sometimes
called competence in speaking his own lﬂngunge, that is,
knows the grammar of his mother tongue in some way,

nonetheless people are different in the degree to which

23



LT TR R R T T TR E UL AU T LT TG R DTE T EETTT

they are aware of this and are able to analyze the grammar
of their own language or indeed of any language. We have
ways of testing this.

There are other factors of aptitude that T really haven’t
time to go into except to say that the teacher could take
into account the fact that people differ in some of these
ways. For example, students who have difficulty in analyz-
ing the grammar of a foreign language need special help,
whereas other students are able to infer or induce charac-
teristics of the language for themselves. But of course
another way in which we can take account of aptitude is
to realize that there are different rates of learning and that
some students need to be given more time than others to
attain the mastery which is expected of them. 1 will say
a little more about this later.

A second general characteristic of students is their
intelligence, and I will not go into why people differ in
intelligence, whether because of innate factors or because
of environmental conditions or degree of education.
However, we all know that people do differ in this respect.
We want in foreign language teaching, 1 think, to minimize
the factor of intelligence and therefore we ought to make
our instruction as simple as possible from a technical
standpoint. Sometimes an excessively formal approach
is used, when language instruction consists of nothing
but rules and lists of forms and patterns which students
are asked to try to apply for themselves. If on the other
hand language is presented, in such a way that the student
has a rich variety of material from which to infer patterns,
this will minimize the role of intelligence. That is, it will
make it possible for even some of the slowest students to
learn more readily. Some formal instruction in the technical
aspects of the language system, its grammar and semantics,
is appropriate for brighter students and may fascilitate
their learning. But emphasis on language e, particularly
practice in speaking will minimize reliance on intellectual
ability of students.

The next factor that 1 wish to speak about very briefly
is motivation. Much has been said about motivation, but
we do not really know how to measure it very well.
We should all try to take account of pupil motivation.
The way 1 think of pupil motivation is this: that on a
very common sense basis, just by asking students what
they want to get from language instruction we can get

some notion of their motivation. All the surveys that 1
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have done in the U, 8. about students” motivation suggest
that their greatest interest in language comes in the desire
to learn to speak and understand the foreign language,
the spoken language. They are somewhat interested in
reading; they are not very much interested in writing
usually, They are mostly interested in speaking and being
able to communicate with the speakers of the foreign
language. I don’t know how this is in Japan, but I suspect
that you will find that Japanese students are at least as
much interested in the spoken language as they are in
written language of English. But another dimension of
this is very important, that is, that the students presumably
will have certain motivations as to what they want to be
able to understand or to be able to say, read or write.
The mistake which I think is often made in foreign lan-
guage instruction is to assume that the people who write
the textbooks or even the teachers necessarily know
what students are interested in. Sometimes the students
can tell you what is good for them; they can tell you what
they want to know, and what they want to be able to do
with the language. And this is certainly one of the more
important things in connection with conducting foreign
language instruction. We know that more and more, suc-
cessful teaching depends upon the ability of the teacher
and textbook writer to identify the motives of the students,
to recognize when those motives are satisfied and then
they are frustrated, and to design material and its content
so that the students will be satisfied both with that content
and also with the rewards which they get as a result.
Now let us pass on to the fourth point, the opportunity
to learn. Even with good aptitude, intelligence and motiva-
tion, language learning takes time. I have tried to make
measurements of the amount of time necessary to attain
certain levels of language competence. This varies with the
kind of language, with the amount of difference between
the student’s native language and the target language.
English is very different from Japanese, and therefore I
would suspect that the amount of time that it takes for a
Japanese to learn English might be longer than the amount
of time that it takes an American to learn a language like
German, let us say, which is fairly close to English. But
even so I think that a figure on the order of five hundred
houts of instruction, if it is well organized, should produce
in almost all cases a degree of competence sufficient to

meet the ordinary requirements of social life and com-
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munication, reading and writing. If you begin thinking
about how the 500 hours should be divided up, you realize
that if an individual studied for almost his full time for a
summer, let us say, or for a 3-month period, this might in
itself give you something like 500 hours, And as a matter
of fact in the American Peace Corps,? for example, or
in many other situations in U.S. where we try to teach
adults a foreign language intensively, it is possible to
achieve surprising results in the relatively short period
of 2 or 3 months. We take people who have no knowledge
of Thai, let us say, and within 3 months it is possible to
have them achieve a certain level of competence that will
give them enough ability to get around in Thailand.
But if you apply the 500 hours to the oridnary school year,
you realize that 500 hours might take on the order of 5
years. This means that the instruction is much more spread
out, and within that period of 5 years much can happen.
The student can lose motivation. He can become bored.
He can forget what he has learned in the first 100 hours.
It is much more difficult to control the use of time over
long periods. This is what we would call spaced learning,
learning spread out over a long period of time. We must
be very careful about organizing whatever time we have
for learning. Some people will require more time than
others. This harks back to the notion of aptitude which 1
mentioned earlier.

Now let me speak about the organization of instruction.
Language learning should be a relatively simple kind of
thing. Many people try to make a mystery out of it. As
a psychologist I cannot tell you any magic formula for
language learning. I could talk at length about various
factors such as the role of visual and auditory factors in
language learning, about review, repetition, reinforce-
ment, and such things,® but I will try at least as a first
approximation to say that we should follow common sense
in organizing language instruction. That means that we
need to develop a careful build-up from the simplest
sentence patterns, sounds, and so on, to the more complex
materials. Fortunately, some textbooks are organized in
this way. I have not had an opportunity to examine
Japanese textbooks from this standpoint. I may say,
incidentally, that one of the possible values of the newer
ideas of transformational grammar is to point out that
some sentences are simpler than others. These sentences,
which have sometimes been called kernel sentences, are

ELEC BULLETIN

the simpler sentences that we ought to start with. I'm not
sure that transformational grammar is the right way to talk
about the development of other kinds of sentences. I will
not go into this very thorny problem right now, but any-
way, transformational grammar tells us something about
what are the simple sentences and what are more complex
sentences, and I think that language teachers should take
into account this progression from the simple to the com-
plex. But there is another side to this. I feel that we ought
to learn from the way we learn other things in life, the
way the child learns his native language for example. No
one really teaches the child his native language, by teach-
ing him first the simplest sounds, then the more complex
sounds, and so forth. He has to listen to whatever lan-
guage is presented to him. Yet we do know that as a
matter of fact the child himself starts by learning the sim-
plest sounds. Somehow he learns to select these simpler
sounds out, learns to pronounce those first. He also starts
with the simpler sentence patterns almost automatically.
At least in English—he starts with very simple patterns of
perhaps two words, the first of which may be some kind
of topic, and the second of which is some kind of com-
ment. It is the very early phase of a subject-predicate
relationship. Later he builds up larger patterns. What this
means, I think, is that while we are building up from the
simpler patterns to the more complex patterns, parallel
with that there should be a degree of exposure of the
student to materials which are just beyond him and which
use a much richer variety of patterns than he is told about
in the instruction itself. By that 1 mean that for example
if a student has a certain vocabulary, let us say, 300 words,
he should be put to work reading or trying to understand
other material which will have a larger vocabulary. One
should not expect him to know all the words. One should
not hold him to know all the words in this other material,
but if he is motivated to try to understand this other mate-
rial, then he will gradually infer the meaning of some
of the words from their conrext. He will infer some of the
grammatical usages which you cannot necessarily tell
him about in any formal way. In other words we should
act somewhat as if we were teaching a child his first lan-
guage. We should give him some formal, more or less
structured instruction to give him a key by which he can
unlock the structure and meaning of the richer material
which he is getting at the same time. This is a very delicate
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matter to talk about because it raises the problem of voca-
bulary control. 1 do not believe in too strict vocabulary
control. I believe in vocabulary control of the structured
parts of the instruction, but then for the rest of this dual
pattern of language teaching, I believe that vocabulary
control should not be as strict, except that we do want to
overwhelm the student with too much vocabulary by
introducing it too rapidly.

Now there are some other points that I would like to
make in connection with the organization of instruction,
and these are points that ought to be made with regard
to any kind of subject matter. One is the inevitable fact that
students will forget. You cannot assume that everything
that is poured into the students will be remembered. There-
fore, from a psychological standpoint a very careful struc-
turing of practice and review is necessary. Some part of
every lesson probably ought to be spent on trying to
review, to bring the students up to a certain level of mas-
tery. When 1 speak of mastery I do not mean absolute
mastery, but the student should have a certain feeling of
confidence with the material that he knows up to a given
point. Mastery learning is a rather new concept. It means
that the student has to progress by small steps, but every
step is in a sense guaranteed, reinforced. It is something
like climbing Mt. Fuji, I suppose. That is, you cannot
climb Mt. Fuji by going off to the side and slipping back
every other step. It seems to me that much language learn-
ing is like that, unless there is some way of reinforcing
and guaranteeing every step of the way. If we study the
way in which people remember and retain things we know
that some spacing of review is an essential element. In
our research, for example, on the learning of vocabulary
we find that if vocabulary is not reviewed periodically,
first rather frequently and later less frequently, that voca-
bulary is very easily forgotten. The same would go with
various kinds of grammatical patterns which are learned
in reading written material or in English composition.

Another point which is extremely important is that of
learning the material right the first time. I believe that
many of the difficulties of learners stem from the fact that
they learn the material the wrong way at first. A bad
habit once acquired is very difficult to get rid of. And this
certainly applies in language learning. Anything yvou can
do to guarantee that the material is learned correctly the

first time is all to the good. This applies, for example, to
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pronunciation. If you have problems with getting teachers
who know enough about the pronunciation of English,
perhaps the teacher sought to stay silent while they let
children just listen to tape recordings and phongraph
records of native speakers. We have found in the U. S.
that when you have a teacher whose pronunciation is
not acceptable, it is much better to let the children learn
pronunciation by themselves. Age is also a factor in acquir-
ing good pronunciation, 1 can very often tell at what age
an individual learned his second language. People who
learned early usually have better pronunciation and for that
reason at least in the U. 8. we are recommending that
children start learning a foreign language as early as pos-
sible. There are problems with bringing the language
learning down below 7th grade in American schools,
but I have found in some of my research that students
who start the language in the late elementary school or
early secondary school are much better off than students
who start the language much later.

Finally I will say a little about the teacher. I understand
that there is much controversy in this country as to whether
the teacher should be a native speaker, and some people
say, “I can’t really reach English because 1 am not a native
speaker.” Well, in the U. S. we have relatively few native
speakers of the various foreign languages we teach, and
yet we do a reasonably good job, I believe. As a matter of
fact it was recently demonstrated in a research study done
in the state of Pa. that apparently the competence of the
teacher in the foreign language had relatively little to do
with the student’s success. The teacher was important,
however, for other reasons. More often the teacher is
successful because of his recognition of the student’s rate
of progress and state of readiness to learn any given new
thing, and his ability to capitalize on that knowledge.
That is, the teacher is successful to the extent that he can
monitor the student’s progress, by watching the learning
curve, so to speak, and if the learning curve starts to go
down the teacher needs to know exactly what the pupil
is having trouble with, and how to raise the pupil up to
the required standard of performance at that given stage.
It is the careful organization of instruction in relation to
the pupil’s needs and rate of progress that I think makes
the difference in the teacher. Also important is the ability
of the teacher to motivate, to stay in communication with

the students. This is our hunch, and it is borne out by
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studies of teacher behavior in other subject matter areas.

I'd like to say one final word about some aspects of
teaching and the organization of instruction with rela-
tion to the famous problem of practice and repetition and
the role of formal exposition of rules.* Let us remember
some of the things we know about teaching mathematics,
for example. We know that in the teaching of mathematics
there are two possible approaches. I am thinking of teach-
ing simple arithmetic. Some people believe that you should
-do nothing but teach the child the arithmetic tables by
rote practice and drill. Other people have claimed that the
teaching of arithmetic must be done by what they call
“teaching understanding,” so they try to explain the num-
ber system, for example, why it is that 3 plus 5 equals 8,
ctc. Some research was done many years ago by educa-
tional psychologists which showed that neither of those
ideas was completely correct. And as in so many other
cases you cannot take an “either-or™ point of view on
these things. It isn’t either the drill or the understanding;
both must be done. And I think the same would be true
in language learning, namely, that throughout the leamning
there would have to be both drill and practice and also
an attempt to teach the student to understand what he is
learning and practising. This is the basis for my idea that
we should combine the best qualities of aundic-lingual
practices and also some of the more traditional practices
which 1 term “cognitive code-learning.” I do not wish
to be interpreted as abandoning the audio-lingual theory
or espousing without reservation the cognitive learning
theory. 1 would say we must use both of these theories;
we must combine the advantages of these methods.

I hope that with this very general discussion of some
aspects of the psychology of English language instruction,
we can find some way of getting into further examination
of the actual problems of English language instruction
in Japan. 1 have to apologize by saying that I really know
relatively little about English teaching in Japan, but 1
would be very happy to discuss with you what you are
doing and give whatever help 1 can. I have not said very
much about testing® today, because that is a very large
subject too, but I am going to be in Japan for the next
two or three weeks and it may be, you will hear more on
that and other subjects. Thank you very much.

(Educational Testing Service,
Princeton, N.J., U.S.A.)
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Linguistics, Psychology
and Teaching English

i Japan

Leger Brosnahan

1 would like to begin by expressing my thanks to Mr.
Takahashi for his invitation to address the annual ELEC
convention and my thanks to Mr. Yambe for his introduc-
tion. My topic is “Linguistics, Psychology and Teaching
English in Japan.” This is a little bit like talking about
the World, the Flesh, and the Devil, but I should warmn
you in the beginning that I do not intend to cover all of
these fields by any means. The heart of my subject is the
question of what uses we can make of linguistics and psy-
chology in teaching English flangnage.

In beginning to talk about these subjects in Japan, I
have developed over a year’s time a certain feeling of un-
reality that compels me to examine the goals of English
teaching before we talk about what applications of lin-
guistics or psychology can be made toward achieving these
goals. “Teaching English”—like the term “English
Teacher”—is widely used in Japan to include and de-
scribe what I consider an enormous field. It includes now
in Japan pure linguistics on the one hand, pure literature
on the other hand, and language teaching in the middle,
and can even include things as radically different as
Chomsky on the one hand and how to write a business
telegram on the other hand. I wish to limit the subject
under discussion today in deference to this audience. I
believe that most of you are high school English teachers
and that your primary goal is to teach the English Jan-
guage., 1 am presuming that, because, if that is not your
goal in the high schools of Japan, then you are not follow-
ing the Course of Study. I want to reiterate just a few of
the statements that are found in the Course of Study
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because I believe they are more honored in the breack
than in the observance. The goals set by the Ministry of
Education are three: they are 1) to understand and speak
the foreign language, 2) to read and write the foreign
language, and 3) to understand the people who use the
foreign language.

Before I go any further I would like to point out that
these are enormous goals. They are identically the same
goals as a native speaker has. If I am not incorrect in my
statistics, there are about six hundred million users of
English in the world. Only about three hundred million
are native English speakers, so that when you get to point
three—teaching the culture of the people who use the
English language—I would say the goal was virtually
world-wide.

In any event it is good to review these objectives because
I will be frank and say that a year’s expetience in watching
English teaching in Japan convinces me that these fine
goals are not the practical goals that are being pursued
in the schools. They are the official goals of the Ministry
of Education. I am not even certain that the majority of
you agree with them perfectly. What is actually taught in
the schools in Japan is translation, and almost nothing
else. It is sometimes dignified unneccessarily by being
called reading, but in effect it remains a deciphering skill
which does not go beyond translation. Still #hese are, to
my mind, the real goals of teaching any foreign language,
and therefore the goals of English teaching in Japan:
first, to understand and speak the language, then to read

and write it, and finally to understand the people who use
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it. The Course of Study continues, “The items mentioned
above are closely interrelated with one another, consti-
tuting as a whole the objective of Foreign Language,
which should be constantly taken into consideration in
the course of teaching.” You people know better than
1 to what degree these things are kept constantly in mind.

The first thing that we should say is that these goals
are extremely difficult. They are in effect open-ended
goals: to understand, to speak, to read, to write, and to
know something about the culture. As I have suggested,
what is actually taught most often is translation. These
goals are, morcover, all functional, all operative goals,
all goals that should leave the student able to do something,
with the possible exception of the third goal, the conquest
of the culture. Another point that should be made is that,
though this group—since I presume you are friends of
ELEC and graduates of ELEC—though you share these
goals and have the actual equipment to pursue them,
they are not widely admitted in the profession to be the
real goals. Another point is that these goals are identical
for the teacher and for his students, and in fact the only
difference between the teacher and students is the degree
of his achievement of these goals. Theoretically, a teacher
who has a high competence in foreign language teaching
techniques but a very low competence in the control of
the language itself can teach successfully, but only under
conditions which I believe are impossible in Japan. The
first of these is that he has to have splendid materials. He
must have a lot of technical equipment, and he must be
able psychologically to become a student with his students.
And I think the last is the most difficultin Japan. Therefore,
it is only when the teacher himself has conquered these
goals that he can communicate his competence to his
students. In eflect, water can rise no higher than its own
level. Of this all friends of ELEC and the ELEC organi-
zation are firmly and clearly aware, and doing everything
they can to increase the competence of teachers themselves
in these goals so that that competence can be communi-
cated to students,

It is at this point that the unreality sets in. When I
pursue applications of linguistics and psychology from
this point on in my speech, I presume agreement that these
are the real goals of foreign language teaching, and to the
degree that you share these goals the rest of my speech
may make sense. To the degree you do not think that
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these are the real goals of foreign language teaching,
whatever else I have to say will become irrelevant,

If we have determined these as the real goals of English
teaching, I would then like to say just a word about what
aids there are in Japan for the atraining of these goals.
They begin with a group of teachers, perhaps 62,000
strong, in the secondary school system. These teachers
are supported by 1/9 of the funds expended by the Japanese
government on secondary education. These teachers
have 1/9 of the time that a student spends in secondary
education. Outside of the school system there are a large
number of private institutions and organizations, such as
your teachers unions and professional organizations, such
as this organization, the English Language Education
Council, such as my organization, which is the Council
on Language Teaching Development, such as the Com-
mittee for Cooperation on English in Japan, and many
other private groups. There are also governmental groups,
or semi-governmental groups, including the Ministry of
Education, the Prefectural Education offices, the British
Council, the United States Information Service, and a
new organization called the Institute for International
Studies and Training.

Other aids available for the accomplishment of these
goals are the applied sciences, and I mean to mention only
four: technology, which means the machinery, the social
sciences for the teaching of culture, and the two most
important social sciences, linguistics and psychology.
These sciences, of course if applied, can be enormous aids.
If they are unknown or unapplied, they ate petfectly
worthless.

Beyond these aids, in the outer life of Japan, there is
a great deal of reinforcement for English teaching in the
mass media. I think 1 would not be wrong if I said no other
nation in the wotld which is not a natively English-
speaking nation has so much English available in the mass
media as Japan does. This includes newspapers, books,
magazines, the Japanese government printing office’s
English section, some seventeen publishers who publish
in English, a record industry that assaults you with English
music everywhere you go, a film industry that displays
more imported movies in English than in any other foreign
language, a radio and television network that devotes
more time to English as a foreign language than you will
find, I think, on any other radio and television system in
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the world. Finally, there is the enormous foreign trade of
Japan, its enormous foreign tourist industry, and  the
large number of English-speaking gaijin who simply are
here, for one reason or another, enjoying Japan. These
are the aids.

When we turn from the aids to the obstacles we run
into an even longer list. They are, first, the simple linguistic
and cultural obstacles. The differences between Japanese
and English arc as great as between any two languages in
the world. The differences between Japanese culture and
English culture (whatever that is) are also probabfy as
great as those in most pairs of cultures that you could
combine. The size of the undertaking in Japan—the
English Establishment, as I call it—is also unique in the
world, the largest national effort dedicated to a single
foreign language anywhere on earth. It now includes
about ninety-nine percent of Japanese students in second-
ary school. Another obstacle is unfortunately the Course of
Study itself. The goals are set by the Course of Study,
and the first obstacles to the attainment of these goals
are also found in the Course of Study. The Course of
Study becomes, to my mind, unrealistically detailed in
saying exactly how these goals shall be attained. The
first effect of this detail is to discourage almost entirely
textbook writers in Japan. To write a textkook in English
under the terms of the Course of Study is worse than
trying to write an English sonnet. It is dancing in chains,
and the result is that there are not very many texts among
which you could choose. A second great failing of the
‘Course of Study is that while it rigorously controls the
textbooks and the content of English instruction, it
does nothing to control the external examination system
in Japan. Senior high school and college entrance examina-
tions run obviously counter to the goals of the Course
of Study, and as L. A. Hill has said, if you wish to attain
the goal X, you cannot attain it by examining Y. He points
out simply that you may be in pursuit of X, but if you
examine Y in your internal or external examinations,
Y is what will be taught.! The goals of English teaching
in Japan are the four operative skills plus culture; the
senior high school and college entrance examinations
continue to examine grammar, translation, and “reading.”
These are motf identical to the official goals, but these are,
therefore, the actual things that are taught in the school
systern, particularly on the senior high school level.
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The Ministry of Education in this is obviously a major
offender, but after a year of experience in Japan I frankly
find that the profession as a whole is a greater offender
than the Ministry of Education, because the profession
continues to allow this to exist. Either the goals should
be changed—which 1 would find disastrous—or the
conditions for pursuing the goals should be changed,
and that is a professional responsibility. If the Ministry
of Education is ruining your professional life, do something
about it.

Another obstacle is simply the academic tradition in
Japan, which is the tradition of translation, and therefore
the pursuit of grammar as a tool to translation. This is
still the dominant tradition in the school system today,
still largely undisturbed, 1 would say, even by the massive
effort of organizations such as ELEC and others.

The next obstacle or the next two—I am not certain
I have categorized correctly—fall under sociology and/or
psycholinguistics. T am not sure how much of these
particular examples is in the one field or the other, but,
for instance, the hierarchy of the disciplines in Japan is
an obstacle to attaining these goals. Traditionally the
literary scholar has been given all the prestige. The lin-
guists have come along late and have crowded in to have a
little bit of prestige in the second position. The language
teacher has never had any position and does not have
any position still. This is a2 great discouragement, and an
obstacle to the attainment of the goals of English teaching
in Japan. A friend of mine who is given to saying things
more flatly than 1 am, has said simply that there is no lan-
guage teaching profession in Japan, and that comes vitally
close to the truth,

Another obstacle—I think sociological—is the respect
for age in Japan. We know it as a great and admirable
tradition in Japanese culture, but it can have some nega-
tive effects on innovative ambitions. 1 will not pursue
that at any length.

Another sociological obstacle is the attitude of the tea-
cher toward error. This too is a long-standing tradition—
not Japanese but Chinese in origin—that the teacher knows
everything and the student knows nothing. This inter-
feres with language teaching, since anyone in the field
knows that the process of acquiring any language is a
process of trial and érror. Error is built into the system

for both the teacher and the student, and if you have a
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psychological set that tells you that you cannot make
errors with your students, then you will not make errors—
but you will not make any trials either, and the language
teaching will suffer as a result.

Another category of obstacles is what I call psycholin-
guistic. I hope to hear more about this before the morn-
ing is over. A basic attitude 1 have noticed in Japanese
culture that runs counter to these goals is the general
cultural value placed upon innovation. Innovation in
Japan, for all of its industrial growth, is still “immoral.”
Basically and psychologically innovation is not virtuous
behavior. Imitation of your father and grandfather is
still virtuous. Now, when your grandfather wanted to
pursue a foreign language by translation, that was logical,
perhaps. But if you continue to do as your grandfather
did, you are no longer fulfilling the national need.

Another obstacle is what 1 call unapplied science.
There is a great deal of science around, and a great deal
of it can be applied to the art of teaching language. But
if it is not applied, even if it is studied and known, it might
as well not be studied or known. T am a little angry at the
Japanese enthusiasm for Chomsky, which is distracting
a great many English teachers from their primary job.
They are pursuing Chomsky when Chomsky has said
explicitly he is uninterested in the application of his sys-
tem or theory to foreign language teaching. That should
be enough for an English teacher to say he is not specially
interested in Chomsky, but I find teachers are studying
linguistics in its pure form and are not turning their
minds to applications of it. Moreover, as long as your
textbooks are prescribed and they are not written in terms
of transformational grammar, it is largely a waste of time
for an English teacher to pursue Chomsky. I would merely
suggest that in some ways unapplied science can be an
obstacle.

Finally, there is the isolation of Japan, This may be
even psycholinguistic. This is, 1 believe, the only major
nation in the world that was forced into the world against
its will by a foreign power, and that foreign power spoke
English. The identity of race and nation and language in
Japan and its geographical isolation create a thickness of
ethnocentrism in this country that I have never seen the
like of elsewhere in the world, and every language teacher
knows that ethnocentrism has a great deal to do with the

measure of motivation that the average citizen can bring
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to foreign language study. A second result is that, in the
conditions of a totally uniform culture with an identity
of race, nation, and language, all study of foreign language
is slightly unreal. And finally, for all of the massive avail-
ability of mass-media English, there is, in any contest of
Japanese culture and English culture in Japan, neces-
sarily a lack of reinforcement for English.

What is the result of these goals, these aids, and these
obstacles? Ambassador Reischauer in 1961 put it this
way, and I believe it is almost as true in 1970: “We some-
times do not realize that the barriers to efficient learning
of English are probably more formidable here than in
almost any other country in the world. In other words,
the amount of effort put into English language teaching
and learning probably produces smaller results in Japan
than anywhere else.”® There is heard, I would bring to
your attention, among foreign teachers occasionally a
“conspiracy theory” about English teaching in Japan.
I am not proposing it seriously, but I suggest that you
speculate on this: if it were the intent of the Japanese
government that English should never, and under no
circumstances, be successfully taught in Japan, could it
have possibly arranged things better? 1 merely suggest
that to you. Of course, the most obvious necessities in this
situation are, first, for the profession itself to put its
house in order by determining what are its real goals and
then sincerely pursuing them—and that means perhaps
pursuing them in the face of the Course of Study or in the
face of the Ministry of Education—and, secondly, for the
Ministry of Education to put its house in order and to
structure an external examining system which conduces
to the goals which it has set for the profession.

But when the goals are clear—and I will assume from
here on that the goals are the goals of the Course of Study
and these goals are sincerely pursued—then a number of
sciences can be profitably applied to aid in the accomplish-
ment of these goals. This is being done in numerous places
in Japan, unfortunately, almost all of them outside of the
school system. For instance ELEC. ELEC is a prime
example of the studious, methodical application of scienti-
fic findings in linguistics and psychology and social science
to the teaching of English as a foreign language. In fact,
the measure of difference between the average English
classroom and the average ELEC classroom is the meadow

in which you have room to move and is really the measure

ELEC BULLETIN



LR A R T R I e e A T T L T L e T R L T L LR T TR T T T T R T L TR T R AR TR TR

of difference between good teaching toward these goals
and bad teaching.

But ELEC is not alone in applying science well in Japan.
I hasten quickly to give you a purely Japanese example
and actually invite you and encourage you to go and see
this school. It is called the Naganuma School of Japanese
Language. It is here in Tokyo. It is a “textbook solution™
to the teaching of a foreign language, in this case Japanese
in Japan for gafjin. Their methods are very close to the
methods used at ELEC. I sometimes think it would be
very salutary for English teachers in Japan to visit the
Naganuma School and see how Japanese teach Japanese
when they really want to.

Another group of organizations that at least occasion-
ally apply science to the learning of English are the Inten-
sive Training Courses sponsored by the Council on Lan-
guage Teaching Development for college students and
businessmen. This organization is a much looser structure
than ELEC. It does not specify exactly the content of
these Intensive Training Courses, but by and large they
tend to approximate at least in some way the structure of
the pursuit of English here at ELEC. A number of other
examples can be found among the commercial language
schools in Tokyo, though I must warn you also that “the
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commercial language schools in Tokyo” includes some
of the wildest and most impossibly bad places that I have
ever seen, too.

Finally, 1 want to mention an example of applied science
in the field of English teaching which is within the school
system. After a year in Japan, thoaugh I must admit I have
had limited experience of secondary schools, it remains
the single example that I have seen where English was
taught as it could be taught if the sciences were applied.
This is in the Consolidated Junior High School of Tsukid-
ate in northern Miyagi Prefecture. I noticed it about
November of last year, before 1 knew very much about
the English Establishmentin Japan,and I have been touting
it ever since. In the course of the year I have learned that
it is largely the creation of M. Yambe, but in any event
this is again a textbook solution to the teaching of English
at junior high school level.

A basic tenet of the new approach, the scientifically
aided approach to the teaching of English, or any other
foreign language, is that “any normal human being can
learn a human language, and that any failure to do so
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reflects far more on the teaching material and the physical
conditions than on the learner.”® If we accept the official
goals that I have mentioned, the fields which can make
greatest contribution, the fields of science that can be
applied most effectively to the teaching of English, are,
first, linguistics, then psychology, then technology, and
finally the other social sciences. To take them in opposite
order, the other social sciences are of the greatest service
to the attaining of the third goal, the cultural goal, men-
tioned in the Course of Study, but it still remains, by
everyone's estimation, 1 believe, a relatively undeveloped
field. Contrastive studies of culture have not yet been done:
because there is essentially no established theory for des-
cribing a culture yet. The only beginnings of this that I
know are the books of Edward Hall, T/he Silent Language
of about 1959 and The Hidden Dimension of about 1963.
It is extremely important information, but it is not yet
available in any form that is easily applied. By the way,
at this point I might just make the footnote that of the
three goals, the three official goals, it is not the first that
is most neglected but the third, and for the reason I men-
tioned.

Secondly, technology, and I do not have much to say
about this since of all the nations in the world Japan is
again unique in having an availability of technological
aids to language study unequaled any place else in the world.
There is no place in the world where a tape recorder can
be produced and used so cheaply as in Japan. There is
no place else where language laboratories cost relatively
so little. Here it seems possible, to me, that with the same
amount of money that it takes to buld a language laboratory
you could probably equip each of your students with a
personal tape recorder of no extreme sophistication but
very good quality—for very little money ; this is not pos-
sible in most other countries. But on the other hand, with
all this availability of technology, which is limited only
by expense and the training of personnel to operate it,
there is one caution I must make. To have a language
laboratory and not to use it is to have no language labora-
tory. To have a language laboratory which is proudly
shown to visiting guests but is not integrated into your
teaching schedule is uscless. To have a language laboratory
and no technician to run it is not to have a laboratory.
To have a laboratory and no tapes is not to have a labo=a-
tory. I have seen this more often than is pleasant in Japan
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—beautiful laboratories which gathered dust—and 1
suggest that the presence of an unused laboratory is more
painful—to me—than its total absence.

What are the potentials of linguistics? It can offer
“the most valid concepts and description of langnage, and
provides the bases for learning languages and many related
cultural behaviors.™ The situation in the field must seem
even to a person who reads carefully in it to be very
confused. The feelings, charges, and counter-charges
run very high in the depth of the field. There are, of
course, here in Japan large numbers of people who know
of the traditional grammatical school, and the structural
grammatical school, and the transformational grammatical
school ; but if you wanted to be global, you would have to
include tagmemics, stratificational grammar, scale and
category grammar, function analysis grammar, and
so on. There are virtually as many grammars of the English
language as there are grammarians or linguists producing
them. It may discourage those of you who are running
panting after Chomsky that transformational grammar
has got out of his hands and is now bifurcating in every
direction. In any event, it is not the function of the language
‘teacher to become a linguist, but an applied linguist.
It is a waste of time to try to be a linguist at the same
time. Linguists themselves are admitting today that the
feld has blossomed so enormously in the last ten years that
they cannot read it entirely themselves. Meanwhile, con-
centration on the details and seruggles within the field
of pure linguistics in Japan seems to distract many lan-
guage teachers from the application of the findings of
linguistics which are widely admitted by almost all
linguists and can be applied.

The first of these is rather simple: language is what is
spoken and understood. It does not include reading and
writing except as a secondary representation. It does not
include translation at all. Even reading aloud is a tertiary
Janguage skill, This can be applied practically in your
classroom. Do not ask students to read what they cannot
speak. Do not ask them to speak what they cannot under-
stand, and do not ask them to write what they cannot
read, speak, and understand. This can be done even
with a textbook which you did not choose for yourself.

Secondly, language is a system. So, teach the system,
do not teach the item, and teach the closed systems before
you attempt to teach the open systems. For instance, the
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phonological system of English has some forty-five items,
but it is closed. It can be taught completely, The vocabulary
system of English or its lexical system is an open system
in which hundreds of words are being added and sub-
tracted every month. It cannot be taught completely.
No one knows it completely. No one ever conquers that
system completely. Do not burden your students with it.
Take the closed systems first and be sure that the students
have conquered those before you begin to ask them to
attack an open system such as the lexicon. If there is
any hallmark of the student of English in Japan, it is his
interlingual dictionary, which is raised like the little red
book of the Thoughts of Mao Tse Tung in the face of all
reason and all language progress. 1 am really discouraged
to see this interlingual dictionary because in every case
it is a short-circuiting back to translation and it is a con-
centration that is word-centered, centered on this open
system of lexicon. And even professors, who will ask
you—and dispute—about minor, trivial points of split
usage, do not yet themselves control the closed system
of the some forty-five items of English phonology. This
is putting the cart before the horse. The fact that some
systems are closed and some are open can be applied. You
can observe the priority of closed systems in your class-
room even with your textbooks.

Third, descriptive attitudes and attitudes toward change.
Anyone who has done any reading knows that language
changes. You should set your sights on teaching first
the current state of English, and only the current state,
which means you do not ask your students to read half
of the books listed in the senior high school Course of
Study, which are from the late 18th and 19th centuries.
By contemporary English 1 mean anything that is written
since World War 11, since 1945, The other day I was forced
to include a writing by Arnold Toynbee in an examination
I had a hand in, and I found Toynbee using words like
“hitherto”, and then I reflected on the fact that though
Toynbee is still alive, he learned his English now some-
thing like eighty years ago, so he is not to my mind a
contemporary English writer, that is his English is not
contemporary English. You might as well be reading
Dickens in some respects. In any event, know what the
current state of the language is, and teach the current
state before you complicate the student’s problem with the
history of English.
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Facts of language and functional loads are the next
things that could be applied. They are not identical.
All facts of English are not as important as all other facts.
The [5~d3/ contrast is a fact, but it is almost trivial com-
pared with the [i~1/ contrast. The differences in func-
tional loads should dictate to you which facts are taught
first, and which are taught last, and which are not taught
at all.

Then the contrastive studies. These exist in large num-
bers between English and Japanese today, and they give
the differences of the systems. As Professor Hornby has
warned recently here in Tokyo, we must remember that
all differences are not difficulties, and which are remains
for the individual English teacher to determine. Not all
differences are difficulties, but who is to tell except the
individual teacher in front of the individual class. It is
your responsibility, of course, to know those differences,
but it is not your responsibility to teach them all as if
they were all problems for your students. They may not be.

When we talk about ideal application of the findings
of linguistics, they would find their ideal application in
something like Mr. Brownell’s suggestion in his greatly
neglected book of 1967, which has never had a Japanese
publisher and is almost here unknown to the profession
but which I recommend highly, though it has the rather
unfortunate title of Japan's Second Langmage, which has
caused some misunderstanding. It is the best description
1 have seen anywhere of the situation in Japan. At the
end of that book he proposes a marvelous integrated
course running six years, in which all of the materials are
carefully scheduled, programmed, ranked, ordered,
selected, and so on, for the teaching of both the language
skills and the culture. The immediate practical applications
that you can make in your own classrooms are: do not
ask pupils to read things that they cannot speak; do not
ask them to write things that they cannot understand;
do not ask them to read 18th century novels; and so on and
SO on.

When we turn to psychology, the situation is rather
similar to linguistics. The theories are numerous, emations
run high, the field is too large for the language teacher
really to conquer. In fact, psychologists have trouble
keeping up with what is happening in the psychology of
learning. The schools here include behaviorist, neo-

behaviorist, gestalt, neo-field and so on. If srudied as if
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you were a psychologist, they too can be a simple distrac-
tion from your major task. As in the field of linguistics,
however, the field has produced a number of rather sim-
ple assumptions, on which almost all psychologists operate,
and these are the ones which can be applied.

The first and most obvious hardly exceeds common
sense. If you are going to teach an operative skill, you
must teach it by operative means. If you wish to teach
a boy to ride a bicycle, you do not begin with a lecture
on gravity and on motor physics and on bone articula-
tion of the lower leg. You do not do this. You put the
boy on a bicycle, you hold him, and you make him do what
you want him to do. In English, if you want to produce
students who can use the language, then you must use
use-of-the-language as your method of teaching. To dis-
cuss in detail the structure of the language and the mean-
ing of the vocabulary and so on is essentially using inopera-
tive means to an operative end. Practically speaking, what
can you do? You can use the English that you have, and
I'have not yet met more than a handful of Japanese teachers
who will risk the possibility of error to use the English
that they have in their own classes, but that is an option
that is continually open to you.

The second major finding in which I think most of
these schools will be in agreement is that some types of
learning are conscious, that is technical learning, and some
types of learning are unconscious, or informal. When
you learn motor skills, most often you learn them by
imitation, by informal imitation. This means simply that
a teacher of English should know that, if his goal is to
teach the language as an operative skill, he is not a lecturer.
He is not necessarily an intellectual—not when he is
teaching. What he is, in essence, is a drillmaster, a demon-
strator, a model for imitation, and he must make his stu-
dents react in order to train them in active skills.

There is also something that could be said about the
reinforcement of language offered by surroundings. 1 have
never seen an English classroom in a high school in Japan
which I could deseribe as an English enclave, but English
classes should be made different from the other classes
in the school. They should have English signs in them.
The behavior of the students in those classes should be
English behavior and not Japanese behavior. The students’
attitudes and even the teacher’s teaching methods should

approximate those in English-speaking countries rather
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than Japan. These are things within your competence
to change, but 1 know that it takes a lot of overcoming
of obstacles—largely internal, I believe.

Finally, I want to say only a word about psycholin-
guistics, mainly because I do not believe it can be much
applied. I will be very interested if Mr. Carroll can tell us
later how we can apply detailed findings of psycholin-
guistics, but these really have to do with internal obstacles
difficult to change. Take this case for example: if a meti-
culous scientific description were made of the fact that
in Japan there is a massive negative set against the English
language and against its users, how could you apply that
knowledge, I ask you. It is my conviction that this may
well be the case. In a rather discouraged moment, a
colleague of mine described the Japanese English teaching
profession as a group of people who do not like their
subject and do not want to teach it, trying to teach it
to a group of students who do not want to learn it. This,
I can see, for very good historical reasons ,may well be
a fact. In any event, 1 don’t know what could be done
about such a negative attitude.

In the teaching of the standard language to substandard
speakers here in Japan or in the United States, you have
a microcosm of the larger problem. You have a standard
national language with a wider geographical area of
application than the local dialect. When you teach the
standard language to the dialect speaker, you are in a
sense challenging his psychological security. You are
asking him in a sense to commit local treason by joining
the national group. The passage from a national language
to an international language, regardless of what it is,
meets the same psychological resistances. It is evident
everywhere. Almost the only advantage of an interna-
tional language over a purely national language is that it
has a wider area of use, and if it were presented this way,
at least, by teachers to students, that might circumvent
part of the resistances that are normal.

Ideal application of the findings of psychology would
again be in an integrated course running six years; some
immediate practical applications I have suggested to you.
If you can solve the psycholinguistic problems you have
about your own subject, you can probably solve them for
your students.

In conclusion, what are the prospects? The prospects
of curriculum reform and putting order in the house
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of the profession and the Ministry of Education appear
extremely dim. On October 8th, the Japan Times reported
the latest recommendations of the Curriculum Rescarch
Committee, and they were frankly disappointing to me.
They ended with a rather obedient, quict request that the
Ministry of Education reconsider the external examina-
tion system.

Speaking of teacher-training within the profession
itself, do we see any prospect of enormous improvement
on that score? I spent a whole year last year in a teacher-
training university in Japan, and I frankly hold out very
little hope that the profession itself, from inside, will
soon retrain the teachers in the manner they need to be
in order to attain the new goals which the Course of Study
sets for English teaching in Japan. That means that exter-
nal organizations such as ELEC will continue to be enor-
mously important in whatever retraining is done, and
those people who have gone through it and enjoy the
benefits of it will still remain the essential instruments
of change in the profession.

I would like to end by quoting a kind of summary of
what I have said, written by Mr. Matsumoto, a very famous
teacher of English in Japan and probably the man with
the largest classroom in all of Japan. He says: “the mana-
gerial generation of Japan is a pre-war generation...
People in their 40’s and 50’s who are now in command
grew up during the time when the English language was
looked upon as the enemy language. Naturally they did
not study it.” (Naturally, I would say, they continue to
consider it the enemy language.) “When the war ended,
and the Americans came in to run Japan for a while,
English became the bread and butter language overnight.
What did the people do? They rushed to the bookstore
and bought “English in 30 Days,” and the like. And the
man in the street who came into contact with the battle-
weary G.I.°s did not hear exactly the right kind of English,
either. Reaction set in. The teachers and educators
realized that a foreign language had to be learned in the
right way, the orthodox way, through translation and
grammar. As a result we are good at both.” (And that is
the fact.) “Our basic difficulty, however, goes much deeper
... we in Japan have come to the present state of progress
and relative prosperity by faithfully—some would say
too faithfully—adopting the methods of the West
Language was no exception. We, or our grandfathers
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rather, felt that in order to understand the West, we would
have to understand the language of the United States and
Great Britain. For them, to understand English meant
translating English into Japanese. We are still following in
their footsteps. And yet we are slowly but surely coming
to the realization that the time for translation is past,
and that this is the time for direct communication through
the medium of English. Those of us who are aware of
our national handicap are suggesting that we do away with
translation. When we teach English, we feel, we must
use English. Instead of spending endless time on the fine
points of grammar, we want to practice speaking. ..
We are daily laboring toward that goal. I am not condon-
ing the existing situation. I am, however, anxious to
have our friends abroad understand: (1) that English is
by no means an easy language to learn for people born
outside of it; (2) that the barrier . . . is part language, but
part culture; (3) that those of us in the teaching profession
are aware of the problem...and are vigorously cam-
paigning toward conquering it.”®
Thank you.
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hew b &3 % 1,500

EESEFEETL 2

FE ZX R

Grant Taylor ¥ ASH| FH#E ¥ 480
#BE>—7 58a4-—-7F> 4 ¥ 1300
Unabridgedji (1)—=42%&, (2) —£17#
FA4 =AM (1)—=2 2 5
e b (1)—a 2%

i}

=% ¥ 1,500

RERBRRSE A5 5| ¥ 300
F—F> @2% F # %1500
Ay b  £2% 4o ¥3.000

F—FN - -FPTR—FHK 1, 2
Archibald A. Hill & ASH| F# ¥ 720
F—F (1)—22%, (2)—21% F%%1,300

ANERAFFEPLSEMT

ELEC EITRFEBEREEAHE

AT AW ST IR EclEET s cocEohic b 0. FHO
R BRT &afiic Xk { IHTH#3 topies 2.0 LA Dialog &,
Fhicik-T ¢ Exercises bt oTwnad
LR BRI HI L MM L 2R icillxGhba s EiC
Lo, Lo NRERNCMETCEESS.

AL, A LL FIEESEREM 5. 1 R ARdiseR
b d MBI HES 176 T HMBIc L <, LL itk -l b
h & Four-phase system iZ k&
H#EfLpcLT
HL5 f’f“ =T s,

ESSENTIAL ENGLISH PRONUNCIATION DRILLS

HAEAlLE -
ZEMEF B DT, K
DECHHED 20D M £ L TiElTH 5. |if7 — 7icid Aural
Comprehension & Aural Perception @7 = F B X hTws.

b B WO e v v ]

s TR ES. H2% kg
Structure drllls & Word study drills #5f57 2

I L A XA SRR o YRy drill
ey gkiflng‘ LT, 7 ."\»FI’IIF}#EE

F OO OEM. 51 BIEE
e -t 3.

ELEC () XExEw@S)
BN T OHE K B H B R BT 3 @ 8
#EF - WHL 11798 WEAS (265) B911~6
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(&) ¢][x)=]]

Oral Approach DOFEEEWFSE
— O ED T L C—

g 1) Hh 2R R FERE TR 2

P =l i, ] e

WEFM04EEE, fEROFaE— A IEE L 22 FE o SEIC ik
W EIEE L — L e IEBE o % BENC [Oral
Approach %232 HERER WHICH 580
DEFD Y L ICHEREL L Thbili 4428k, 2D
i, BRI E wTRBFEIR T New Prince 76 New
Approach te English }» 7: 0, Z¥¢ix ELEC Of%cti
NRIC A D 6 HLOFEPHERBLCE 2.

WS EY eIt vk Fries @ Teaching and
Learning Lugl:'éh as a Foreign Language *°|1|5{%
Z [Pattern FPractice ¢ Contrast| # 8]0 ic Oral Ap-
proach OEFEE, HMEAR—FFHERLT{ AT X
HiEd TR Y DB S, T A Fattern-practice (&
variation ) selection IC4r{E=#, EESEEAEDL LI b R
gk xR Tw 3B, EEENIEE Teachers’ Guide, |1
D T LWAFEHE] KLy, L LEEOEROH
CEETEAMERADI LB ETEE . L EAKE,
HEO—FET R b0 (B 2 B0E) TR 3oL
DLV EFTCLTHD. MESE FETO written test &
ML TLIZED T T Lkl hesitate 33, 35
BEOREE L DE—EZETIHTHS.

L#L#%&Zis, Oral Appreach @bitbhbhicsz T
A BHIEAE . Fhonemics OFEIEICLES Fepnds
i o5k l, contrast @ technique #% 3 L T ® recogni-
tion MFEFZ, Pattern-practice, min-mem (C ) 5 &g
ek ¥, ¥k, 2 bb¥ oral TREITLERE, ¥H
iICi3 347, % LT written test [T X 5% E¥EHD
BHHE A ¥ERCRAEDEWERECTH B,

Il XROFPZ L REHEEOHDH
L SRET Ak O EIIc ALl LA I 248N

ELEC BULLETIN

P HEZ
P LR
AH 5P

BROBERARD 5. MTOBKE, B, rrrzxo
ROy — & AFgEe @Elg, v—XITH, PS a2z
Y — FLH, FEEREEH R YO THESR D & LBEMIRS
£, BBIPERES I ZIToRRICD b, FEEES04,
ZEREO0 % T 2 IR EFFE R Z FE ol ar P2
B 5. EERETR SNV ERT O F 2 5355% % 5 ¥,
EBEEE, V- R, EEEAchicEnTw3.,

2. FEEEOHFIRILLEERB0%ZZ LB TS, 7
Z FiENEEEA T, BFER - S — - F5H - Al - PR LS,
EEENRRICE S T e BE . XNOERKEEICH T
P EYREC, EHEORAROAT YR TH SR T A
BTHS.

3. PEAN 39 4 E coWiRNEE, TR & LA princi-
ple & FikchvwE %,
(variation &), Translation % & § ¥ wbd3
Eclectic method -©, % LT 40 £DFk ¥ -¢l{x Oral Ap-
proach @fFEficd b, —HifHicA 2 % Oral Ap-
proach OHEEIHIHESHEEL w5 KUkZzalicL %
OHHiZHE Lz e E, —FOThILOEETH

- 7z.

20 SV
Eie &G

Oral method, Pattern-practice

III. Oral Approach ORErES

A A ADEFEFEFE Saussure (3, FHE T EFFEIES
(diachronic linguistics) & d:0f 3% (Synchronic
ICEFIL, HERSEEORLICRED<E
HEwwn, EHFEOM% langue » parole 2FiL
7c. Palmer [fz#.% code ! speech |g, Bloomfield
& lexical form, grammatical form r#&E 2z 7.
RO A—ADEBEFREHBLTT A ) 7ES -2
X% %5 Pragmatism @D Behaviorism D%
ZHTEY, EANEE T A ) 84 vF F viEofit -

linguistics)

22— R

39



WIEICB i L AR EcE 2 b D2 EHL, A2
AT 4y P EVNBECHT AR D 7. T2V ID
&S5t Bloomfield & Sapir 283 %# 4 L Tw
LA, HiE O R mechanism L & OEEMN, O3
By, XEMAmZILBL, AL THBEHF  c—> D
program & LTI % F L& Fries ozt kcd 5.

koM EFEHTE ICIE interference (F#5) i T
facilitation ({i2if) »BHLE5CchH 5. HAFELHIEL
IXFKS3E (cognate language) Th\Vic®, TDXH
R T .

z Dk 5 kit o¢ Oral Approach OILHEE 7% -
TWwd 4 DH,

1. The nature of human language

2. The psychology of second language learning
& b, Fries [ “On the Oral Approach® -« oral &
1584%3# (thorough learning) %l U CHEIcHEE
TELLS5CAa DDA ZRT 0T, HYFHE
HilF 2o Tkt E-Tw5.

The “oral® here is not a restriction of the teacher’s
procedures, but stress the particular goal for the pupils’
mastery of the language materials of the first stage.

%7 method & Hb3" approach THIWEARHE
BCHETZETOLLWPIEHTHEL L, KDIXS
Caf-<TnZ.

It (approach) has been chosen in order to stress the
fact that we are concerned with a path or a road that
includes everything necessary to reach that goal.

Oral Approach 2558 L 7 XA L, G Eol
HoEEB2HA L vocabulary 2435 << DA Las,
FRETH o fe. F7c Pattern-practice (& SHEFE & 700
‘DPSE (bebaviorism) ZARMIC LTH Y, [EloR %
I 3E =S EREFENALDE, EORIZBHE LELL
T D LEERNLE S GAFEHHE i o L. Pat-
tern-practice (1ECEEAY Y (syntactic pattern) -
AN, WU AR AZhTRE. 2Ok
5 fc LT unconscious habits ST Eh 5. TAHZE
i & GRG0 wiridilk  (contrastive descriptions)
(L2353 o FES O {3 » T % . Mim-mem (X
AN AWFED model FIEFICEM L2l T o5
F3#: method & 7 5 7. Oral Approach [Zff#L 7 merit
TN AL 2PRFRFH IO 509, FiE
HTkwbhdork

1. The expansion of vocabulary

(ErzlAad LTHIRES 52, RIS
LD ERILALS TEAELR V)
2. The development of reading skill.

40

(B z@A < HEHET AN, NEERON

20 3)
3. The inculcation of “deep structure”
(CRIEHE % % 2 2 BHAIER)
4. Communication skills as well as manipulation
skills

URVeEliZZ i Thi{ = 1 2 =4 — > 5 v ORI
¥-TH, 4@ communication skill j& selection =
pupil-pupil dialog CH#iffilic2wTw3 :EZ b 5.

3OEEREEEICDRARDIE, e il

(What are you looking for?

What are you running for?

John is easy to please.

(Jol—m is eager to please.
DEICILE@REE (surface structure) (X[ L ©d 575,
PEEkE 2 ® A o Twvw 5. Hornby @ verb pattern %
R L <3520, BUHAE LR >TATHHE
LXBchoTwicl), shMoSHEdd5. BEor
thRBCFcinTERVHEELRS.

Carroll ic X 3L BIfC oS3 1 Audio-lingual hab-
it theory } Cognitive code-learning theory &b,
ZOMEEFROLPRT S, LN R 6 XaTHF R
W)= FEFIGRIC 4= & habit formation Z BfIL LTH
b, BFEEZEMmERCEL, HAMELHREFRoRERL
ERICH A T3 4 vwbi a modified up-to-date gram-
mar translation theory ¢ vz 5. F A7 X Thorn-
dike @.FI%E, #E 1 Gestalt ODLBZEL b wbh 5.
Oral Approach (X &5 52 & \»z i audio-lingual the-
ory IKEir»Tw 573, FHBEoREOH L Tid context,
situation O TOHIEOEHA, RESEKO P FETHE
DB & et LI oD ICH BT ICBlbR T w5 5
i Gestalt LEZERITH D,
theory i€ % #T . bt c ® X 5 ko Oral Approach
FEEOOE EZFEICIEHL,
Grammar 23 @EL AR LHEEREL TWL T 28
35 hoTH L. Fries 72 “On the Oral Approach”
DU TH~=ZBEZHHEEL .

“We cannot give our pupils freedom of speech in

Cognitive-code learning

Transformational

English. They must win that ability through their own

efforts. But we can do something to guide those
efforts and the most efficient path we know at pres-
ent is through the “oral approach”, using to the full
the new insights into the nature of human language,
that a great number of patient scholors in modern

linguistic science have achieved.”

ELEC BULLETIN



IV. Oral Approach OERE r &S

AP ENT ST Rk ool D EAIRF ©H ) B0
HPEREFICIR B IC S ), Tof-cbhbivbhARIc
AEhiEA b bk, WEEMAHH—ZKLT
{FHDPEES K LT { T & T, four skills

@ balance o & 317581 1 R OPEIEEH T BROHE

i L, A ifncw i, zoEH O BT R
HfEnIEFFEOH L ESDTH N, TOeDHICEBEENE
Sapmicdk—s { Oral Approach OEFEREELMICIEE
i3 EERRIcEEL .
Oral Approach o EEHAIORBEFECHM AT L
LT, LibRERPICHIRINTnwa T L THB.
Twaddell FHNEFEEEHOMBFEEZ 5 BEiCb TR 5.
1. Recognition 2,

Imitation 3, Repetition

4, Variation 5, Selection

THD.

KK 2 SKROHEEE L

1 @ Recognition 2P X2 2 - L

2 @ Imitation, 3 ¢» Repetition ZRfFix 25 L

4 @ Variation, 5@ Selection #[EMExw2C

&
LLTw3. zdkic reading, writing 23[db - < 1 Bf
ElofEea@Ercz 5. Lo 5 20BoEREEER T
STHETHY, 12THLRITThhE5EL¥ES (thor-
ough learning) & \»z % ln.

LIFH »pEEEREEOMICH > CHA LKA LT
W&,

A. Review
1. Choral reading

Greeting 7» & smooth (€ A - TW £ &% 1 B CallEE
DEMHF BV 5z L TH S b speedy [ chorus
Tl AZREhwThabgThinwl, £5F5C
Lic kb recitation FEZH/ILT S L5 °H 523, <
It b slow learner 4 Wiz A bEHofic L bR
BitECT<xTH5.
<KEH>

Choral reading #%%-CHil, WHMABRE, >
# @ pattern-practice Written test AEIFTHS.
5 TSRO ESED 5 b $%IIC  presentation,
reading and check of understanding ZRAFHEAR - &
HEn,
2. Pattern-practice

Oral approach @ifififi-cd® b mim-mem }dLjcfiiE
97 technique &% 5. Lado [& “Pattern-practice is
rapid oral drill on problem patterns with attention

ELEC BULLETIN

on something other than the problem itself.” & LT
\»5. %7 pattern-practice [tI-2hicHAffA  situation
it XML <iTAbh S, EMciEEzE b > <fT
bz rtThsd. XHIFTOMETIE AL
word, sentence, intonation, stress, juncture O pat-
tern D&Y drill -3 %, Pattern-practice |% varia-
tion & selection [C4r24L 5.
(A) Variation
Ch ot situation 2% cue ICX W LT BT &,
Az oOMICH
a) substitution,
KB Db successive small steps of contrast #
B L # 4 A ¢ LTws. kernal sentence #b
transformation DEPEIC X D EMALERIES bIT T,
variation [ZZERECHEOIGHER L H 5.
(1) 149
1. I have a watch #33% =T cue 7%
2. you 3. book 4. Ted 5. pencil 6. Kate
8. He & speedy icf74 5.
z T 4. Ted k3w, Ted has a book. & HHEIF
D HHEN response L b E2OMEEEIRILTwE E
£E
(fA12) 24 3%
1. His plane started for London.
cue 72 2. New York 3. bus 4.
5. London 6.
cue 4. reached 7t His bus reached to (for) New
York Ic7 2852335 523 oral drill ©3F ¢ check L
T <. RO A CHilH LT 1 started for ICTr 341
ZoThs. HEE, NE)FEOIHA LY b oral produc-
tion X4, THHRFEHLHELME oral TLYIFEL THIC
D X2 DH oral approach Oz HATHS.
<REH>
(F13) 24133
WO EZHIC LR E v,
1. The people of France use French,

sound,

b) conversion, ¢) expansion

7. she

reached

in three hours

2. They invited young boys and girls.

3. They gave a party at Taro’s school.

TFHETEIET 5T & EFICERBEYEEEL 3 acous-
tic image ORBETHS 5%, ChbiIEECHER
Trhickws kb, £35S points EHFTHHIHLT
BT o ERH S E BS.

is used by, were invited by, was given by

(B) Selection

T O situation XR—EL T DEEHOHEFED
LBURET D. Selection DEFEL oral approach @

41



KZ 7% merit TH Y EFEHHFOMMEE TH 5 commu-
nication ®#}~@ mediation L4 5 THA 5. Pupil-
pupil dialog {t selection #%fikz CHFEAREAIEIVICHETE
ZEHL XS & T 2ORBEETH 5535, selection L=
WEHai% 5% b3#L7- controlled conversation T#H5.
EDhHEE LT
a) regular type b)
LB D.
(F1) 1ETH
[chart 14] (books # X LT) &1 DHEICRD
fZzEbe, B2oEHCEL LS.
Are those books? Yes, they are, They're books.
(fA2) 14108
[chart 191 #51 o H:FEHL yes-or-no question. &5
2ok EhicEL, B3 ofiEd what 2wk
[HlzHL, F40EESTNICEZLD.
(Ted %X LT ball?)
Does Ted have a ball?

controlled conversation type

15
2. No, he doesn’t. He doesn’t have a ball.
3. What does he have?
4. He has a watch.
(H3) 247 #
551 DR, B2 DEERETA S.
1. What did he decide to do in December?
To stay in Japan. He decided to stay in Japan.
2. (24g147) Why did he have to swim for a
long time?
To get to the shore. He had to swim for a
long time to get to the shore.
i b EARER DL, JlFEr L% selection
exercise T drill +3b0TH5.
(Fl4) 242008
1 OEERN, B2 OEERER 3.

1. Did Abraham Lincoln become a lawyer?
Yes, he did. He became a lawyer.

2. Did he become a lawyer when he grew up?
Yes, he did. He became a lawyer when he
grew up.

3. What did he become when he grew up?

A lawyer.
up.
K22 gap 2ARLFT 252 LS00
HEIC PR R .
<FH>

Question DFHEBMECHEL T2, Tk, =
NICEZ T 550D T yes, no @ response #Hifiic s

He became a lawyer when he grew

42

ST LEHETAVHOARREETORATHD EER
% . Questions [ affirmative & negative Ol H T4
5% THD. DFIC shortanswer DL EHTH 5 BHitest
DfEEIC laconic answer CHiEL T3z X LR
HiL5. Y5iIc special question OE 3 7 FicE .

3. Written test

H:EAAESG L pattern-practice #3fi L CSic o) 3
BEZEICH:FRELTHL X ViEEL b DL L
TR E HigT. £ 1EOWD A b cursive T
FATHVFREOEHIILLT » 5 (B 2EMH).
Slow learner %) 2 iC2- fMiEHRZZL LAZ 2L EC LD
& b, sense of achievement % % 7z & L Tw» 5. Written
test (TFEFEROEEN, BEMEEZERL TWSC
ERELFHEZNEETH 5.

(1) 14=8
(a yellow pencil #751L)

This is a yellow pencil. 2 Z2->Th b MHloEwHI

2 E o T This pencil is yellow. #8535,

(Fl2) 1488
HEDREROEFPICLAZIVER T
(HETBIC)

2. That's an old watch. ( » )

1, Pl2dris)Rods test THIHREARD
M T—ICHABCE A2 CHEIE L mim-mem % L
Fe 525 X,

I RIRATFL R R B AR & L T o this, that,
these, those <% ¥ %% 31 @ attributive use, predicative
use 7n & drill ORRICH A b { ELEALTEL LR
ERRTS.

2, 34k’ 3k Guide ($FEME) IcARGEEH
TILF2X5 K-> TWEA, FRICHE 14D Guide @
X 5ic variety &% 24, KD X S ICEBROBEE =4
5.

(Fi3) 24125
KO ERBLIEREDY CHBIED .

1. They have moved to a new house. (last year)

1. This box is new.

2. 1 have had much trouble with this car.
(last week)
3. He has lived in France. (in 1950)
(Bl 4) 346
MBRREAFEHACT Ll 20X X4 5.
It killed her.

The radium which she used killed her.

She used the radium.

Z 4L |% variation, selection #%ifi L oral drill L
b LELLD, EEEMNOYOTHS.
<K#ER>
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Guide @ FILOMOLR AL CTH Y JiFOEL % %
OEFTHHZ L DLXIBAEL L EREDT EC
Z DR TREAEERBE L b, hELELTIEH
MEHLELAEL LB ED RS kv,

XoBEHZ A ELTHEL LY.

B. Presentation of the new material, Oral

introduction and mim-mem

Palmer @ oral method I easy English — para-
phrase | 7z 7563 A4 % #3, Oral Approach I contrast
@ technique %[5H L A 256 defining sentence -Tilff A
T3, cCcTHELROREEEM L FFEMoMETH D,
defining sentence @PNETH 5. FEHAIETOE S
Icix text oNERLR AR TI W, S£fHEIC recognize
X3 507 point THE. TDZADIC chart [T situa-
tion, context #4E® SiEh A visual aid TH 5. EA
B 2 e bR B D 3L D stage T&H H Oral Ap-
proach |+ personal &iﬁﬂiﬁigﬂ&kn&hf\ﬁ—'ﬂﬁ%ﬂ
HBE<EALLES.

(Fl1) 2448  got DEFA

Did Mr. Davis get to Tokyo the next day?

Yes, he did. He got here the next day.

HEfEic ik TEEF+ IR +2F] 26 got here o
BifF7 Efeic i3 arrive at, arrive there %52 dticiE
BxrlLTFi.

(Fl2) 24E1158 HASETIBEOBA
How old are you? I’m fourteen years old.
I've lived here for fourteen years.
@ X 5ic LT Have you visited any other cities
No, 1 haven't. 7z ¥, FErOEFI*
situation O—HMERM A THAL ST v,
(#l3) 241588 S+V+0O-+—ing i A
Cchart 74) #Ha% 25 oral THATS.
There’s a train in the picture. It's standing at the

in Japan yet?

station. Do you see the train standing at the station?
Yes, 1 do. 1 see the train standing at the station.
&S TRFIEOENEZ BAFECTE DR TH 5.
<RER>

BARLHOBERN L EHAILEANEZ TS X
5Lk o T 58, recognition PR EH 3O EHEL
i biiciE redundancy HB-Th ILeweThlRrhwniE
%5 @,

C. Reading and check of understanding
a) Reading
Fries (3rh2EfE reading EF B ORICEFHELS

ELEC BULLETIN

(T - 1885 - RIL) ZHfi-o CEHFATHE & 6 & v
productive reading T#H 5 L ih-<Tw5. Twaddell o
v+ 5 clearly, loudly and rapidly oFHIZSFD 286
one-sentence 5 -2 chorus < hiE s LEEs 4, Ra3L
%5, A mim-mem %l L -CEEEFEM, B
3@ aural comprehension R T% Tw5d b smooth
Ic A -TélF 3. each sentence #i#%iL{¥ whole text
AW L CEEA A S sequence signals GHIESECE)
OEHEEZL EED. T, PRAEFHRCHBELTH
HriiEzgs.

(B 1) 34108
MrEoOERME X LTI EL L5,

The people of New England were told to pay a tax
on the tea that was sold to them. They were not
asked about the tax at all. The king of England
The people of Boston
were angry. T1hey took the tea and threw #f into the

simply told zhem to pay it.

sea. This happened in 1773 and was called “Boston
Tea Party.”

5 LTiiddt sequence signals OFEEEE S
WA bEERONAEZIMET 5. PRIT oS in-
dividual reading # X371 choral reading ic % ¥ 5.

b) Check of understanding

T 5 LTHiEH D fluent reading HfEbiiF E£fHED
Hif o check #3 5. #3012 selection E [Alf#7#: ques-
tions REAIAR S v chorus CHEECE L =2 5.
<EK&#H>

Reading (X%l - tEfED energy ZidbiftiEh 3
stage TPEORKD), KMPELGEZNDETHLEES.
ELEC method g A d-FEgicizdd3", W
Haads 0B ¥ check of understanding @il &2
consolidation @i hiEx, LY@ AEICE o7
CERFAIED S ofc. AL LT ZEL THEERLTH S
vl s b speedy IR SIICHEL 7. AR L new item
MR LT3 sentence [EfEIAICZEZ L FEEY choral
reading ICE D C & bIRFIC@ARYITH 5. F fcsequence
signals @A TENRIEHTE R WEERB D, HARE
@ schema ! ©oBY{H 4 &£ L translation LT se-
manticizing (FHELE) 2 1 2 5 c L L METHD.
Check coHHIFHM EICH X > T 35 b HEJEIC
(X PHEAE T b5 X 5%, Selection &I
HNA TR EIEATEE 2 DA MAbHE . L L
PR~ EE L bR E CER 2 Sdulig b
Bz T LHBTEMELIGET LS5k o k.

response
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D. Consolidation
TRl © OEFEIZ 2 HA 2 30T L v T check
_of understanding 23 28] bell R b DX 5 .
L LIRBICEEENIEZ B0 5 5 bIcKERWw & D 28T
5 X 5 IC % - 7. Consolidation (32E & L TH kO rec-
itation | 3 C %. Each sentence # double repetition,
triple repetition Xa+-3.

ELE 1 o2 ofiinicii > TR~ T & e, HA
i€ 3317 5 Oral Approach (ELEC method) [ SEEEE O
IE L \»wibh % M AR Ic SERE %00l L C il 5~ & BiEki &
FEREERL TV ER Y T, EHICRAX
#rtEfE@ concentration & participation @RENE S FERT
LTw o, EFEEESEfFLFERCERLSBMLTYC
S LT ETWRERELDRY BT 2ERARLDRTV S,
F fo Fkt A% successive small steps of contrast %7 L
—#i—2 contrast FAHI X ARLRICEH L BMX
FTWL T rNEFELE Lo EEOBATHEC
MmN TS, F 7 Teachers' guide ($5IHN)
4% Oral Approach GBI model < b K
EHATHY, &b THERT XS tTabhvbhoiE
BliEE o7,

V. Written test ¢ data ¢ FDEE

A. Written test &%

Written test (& I'IV. Oral Approach &ZERE L F#
CHIR<TH B2, fLECIEL-SaEdilzod 223
ZeWwicfEA® drill oA TR LT -TH 5. fHHF Re-
view ZFAVWEHEMBREA XN 5, FE-CHEEEG
L= 0BEFLIEL Review ¢ pattern-practice
Zil LTk Vb2 s % paper I EHRHT 5.
L LL5ANMOE L DORET A P REMT A F R
THN, ECICEBHED, Sk EXRTREN S5,
DS H o4 written test IC X bbb B0
BHL»TH 5.

B. Written test o BRBIffists=
LEHEIHE (1966—1968)
(AR) BRAE3EGEEOEE 102 72 4354

\ (19664E) 85 1 2% 4 |

A | a 5i5‘? 8.9 10 11‘12|1i2‘3
il & (8]3[8|2j1|7 4|10
A (%) '16.711‘9-11.9;15.411.423.319.122'9'21.
Blz=23%1) |22, 2:22. 922.5|24. 0;22.'1_35. -II:E?.S;ZB. 7.27'
Cl:=6%T) 14.516.016.012.615.610. 212, 113. sf_m.z‘
D 210%7T) 112.513.110. 812.7/13.8 8.9 9. 3_10-411.4

|
E(2 =11ELE) |34, 136.138. 835, 336.832.231.123.227.0|

aserE) w2 % |

A a|s]e 7‘3.9!10‘:1}12 1|28}

fl mo(10|ufun|ufusln|s|6|1z|7
A (%8) 35-?21-Si27.425-1!24.%34‘024-2.36‘ 20.0/37. 838. 0|

B(:=3%0) 27.0:30.2‘29.128.8?9.5;27.432.1?8.6;33.9‘30. 27.3
C(s=6E%ET) 9.513.210.9 lU.Till’J.Si S.214-3| 9.9110. 9.8 B.7
D(3: =10%-¢) 6-?% Q‘QI 9.6 9.2i1l}. 5 8.7 7-310.810.8 6.4 7.5
E (S A11ELE) (21.124.923.0125.224. 821.722. 123.924. 4/15.418.5

| aesE) w3 % 4
A 4|58 ?'s.5+_10|11 12123
] # (6 |10(13|10|13[10|13| & |6 |[10] 2
A (%) [30.734.837.4(37.637. 8.48. 452. 345. §45. 262. urw. 5
B(3 X3 ¥ [35.329.129. .30.6;29.9 23. 924, B28. i'.};28. 10D lISfl.ﬂ
C(z=g%) 10.1] 9. 1.l 9.3 9.710.9 7.8 6. 5:10-3.\10.5 8.010.2

|
D(: %10%<) | 7.6 8.3 7.5 3.4! 6:7 7.0 5.6 5.4 6.3 6.7 4.2

E( 21220 1) [16.318.716.515.714.712.910.810.0] 9. 8 8.2 7.3

() Ro 77 71k A+ Bork#izsia, D+ Eorist
AR TRDb LD T F—4E0 34EROR

Hofihiibing.

80T | ]/ |_4(1968)
70t |

s e /"‘“—(196?}
60 | \ \\

/ s e
501 et telet e LT (1966)
i pall| e T A 1966)
L T (. it SO ST s

0F ¢ TSt ‘:\

..--“‘-n.,_____. \‘.-/'{:1957)
20 | Tt
10 "~ (1968)

(%) 4 5 6 7 8.9 10 11 12 1 2 3

C. £ =
(1) 1 EEom

a) EEE14EHT©H 254 ¢ handicap BB 7. =5
b H2 Teachers’ guide #ifi U T o Hziddy
MBEHC DT uhhskT &.

b) Penmanship o#iEEA New Approach to En-
glish ICHHL L Zr v d D% [HH L 2721, writing 5
MckRYW T LA, ELEC method ([ZR#» o
cursive. THFIE LTl D, T OADICIZEIFENRT
T ~ETHD.

c) BT —abkEh Tw S contraction |Icil3 3
ALEHBH>7%. Am I a pupil? No, you aren’t.
You're a teacher. A ¥¥EH L AL A THSE. L
2L 14E® 1 23H0-C penman ship 4k DR
wmEhik.
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d) DlEoIifichkidEbs4 - 5 HREE v ah
=7, EB0% 20N>k, A+B 0%,
D+E @8R 1LHErR b X5 2L 8L T®
&,

(2) 24ELDR

a) 1EMEZERCKboAERB D, 24EHICK -
TRLENE L RN OBR L BT o, 4 Ak
7 b hustle LcifFfiioit liECHM 0D 2
Dol b, 5 HbIMEAZETEA TR S

L&L, fixic AB #hiinL DE @bl Ttwn3.

b) 1 EDHER LEF AT > TWAREDEEIC D
5—M/— PIclnTL 52 L 28RL 2 b g
el Tigif L 7. Slow learners % = @ k % [C 8515
FTEC LR 7 ALHICHEZ BRIRAKE W,

c) ER 20% Y2054 0HECcH -2 H
(15.4%), 3 H (18.5%) e&MErFEELILE.
d) AiEOZEBMEL 22 HHOMS, Thictk
53T D B 5 Review material 238 w45
- MR ETHE. LSS IORFIE XL R
recitation L&A & Td 5. Hl biiEo Read-
ing and check of understanding -¢ new item 32
b7 {T% sentence OB, Tl
PRMMECRLELZZA R D THS. Tl
BT 5 IC X EDES ~FHEF 3 Review #Ebicx b
I, A, reading, check of understanding ic
oAbl ZERT 2oR3H8cd s, Hhe A
1E%, AiMEfEl o vicious circle X THA®D
$E5T % Dbalance ol icREB L LoICT S

T &A% written test [ LA = E 5.
(8) 3 EADKF

a) SEER34ESD TH D EA - 5k D RO NAE R
ICHE XN TS MEETR2 RIEFHAZ L LT
HXvSEEEEc plus THok. EDONM, M
PHEATHECZ > TS 5 L, EAR, K test
REICBLZRBEHED 5. )

b) ‘&L i ¥ Teachers Guide O % +o+EH
L, 3o H1ERCERVWEERCAST
LES. 7P oiaivcai, (RaH, B
REEEZD LAPBLTEONEINL . ThiE
FHEhiez &G #Hihic XV FRDOTTEY MR
slow learner (€ {& ¥ 2 ICICHIE % HF & M
EA A bIESHERBL TS, LAL, X
fBL T text % copy L&A SiE Tl EHED
Wi hbICHXoHERRKEZESE, oS ni
2oLl n,

c) ik hHANIC A B DL recognition PtkTH D
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hearing X b production Z3fkTah 5 speaking
7%, comprehension #iEfkT3 % reading X Dk
HEEER D writing KFE-CHIc—EBLT X
H @ teaching process 238 EcH b, HERFH
[f£-T recitation & LoZ» 0 b writing OiE %
L, %kéTto Review |Cizl} 5 pattern-practice
ZEIC TR 5 7B test 373 2 L AL tkD level
up 2B S T LD,

d) 1iEEolhb, JEEET EToRAE R IE
>C, FEFEDCON CHEMREHIC R B Ic ) >
bbb THMICH ELTw»a T &BRIAEX i, FFiC
BEICAE->TA+BOHTEAETS LTS T
& ik Oral Approach DIEFFEFTHMED ICfifld D
0L LTEIEENAELEZLS.

(BE) BIfE222ELFEDER - 927 2 3964,
f {19674E) B 1 E &£
H 4)5|6|7|8910n 13{1 2|3
[=] = 4 | B9 |13i 5 [+ 6 9 12 ] 12
A (9%) [38. 020 219.223, 1;14 618, 9|15 l|21 - 4125 024 923.7
B33 % Bl 526. 9"6 32" 4|22 2|2-1 1|23 7las 126. 332 329 2
C(z=e%2) 17. 515 4|l;| 812 '7I22 5|.'l3 Ellu l|1.1 T1L. 2].1 210 3
‘D"iwi“) 7.112.914.011.012.315.713.7| 9.6, 9.210.0, 9.0|
| El T A1 ) 5.224.624. 7&1 328.927.5532.432. 228.321-121.8!:
|
| i (1968%) &5 2 ¥ &
A [ 45|67 |ss10]|nn]z]1 2‘3
&) % 5|8 8|7 |8|10|(9|9|e[10]8
A (%g) 2‘-]-?'.?:&727-622.529-1532-031-9ﬂ.920 1|36 218:7
| B(2=3%-0) 23.423.722.624.329. 426 927.022. 624, lll‘ZS 630.6
! C{z=6%7T) 13.413.513.813. 815 014 915.816.715. Slll -714.9
D2 R1DE-) 12 ?11110!}13[130 94113 111. 8108 9.615.6

| E(&=11EE) 26.829.026.024.318. 516 811 231 023, 815 925.2

80F
70k
60
S0

401

- ‘.h
s P

\ . S
S | [ N T7-~1(1967)

L S e [
| |
1

|
)
7 B8 X0 11 12 1 2 3

{:‘&)UJJ 4

£
a) Written test (X 4 A2 bEficE ki I~
$H5.

(441
=23
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b) AL 12N H AB, DE pE5%, 7H
IC7Zzz L AB 23 L DE 2843 5.

c) 11A#M U AB 2412 DE 25l 1L Tw
LT OEFEHERMERED 14 B URHHTH
5.

d) 2L hZ LTI CLERL, SHOFE
Bhitd 525, AB, DE pflvcTwn3.

(CH) HEE 1¥ELE0ES 977X 3598
(19684) B 1 ¥ 4
H 4 8 6 7|8 0| 11|12 1 2 3
5] e 3 6 |10 7 3 6 10| & 5 10| 6
A (%) 10.0|33.8:35u|§31. d,i31.?123. 5i36. 2.23.635. 1134‘ ?|30.0
B(sx3%2) 30.923.830. 5_:23.3}24.4-2?.025. 7,90.7.26.224.532.0
D(z R10E0) 7.1 8.4/ 6

-0 8.0110. 11111 8.910.2 7.8/ 8.0] 7.7
25. IJIIQ.S;IS- ’."121.7[34. 4118. 5i23.33ﬂ. 4;20. 5|17. 5

C(2=6 %) Sj 8. Sl 8.512. G12. 114.0110. T|ll.2:l'0- 5:12.31-12-8

E(:A11E) )12

80[
70}
60l /\‘___- /\/\/(1968)
50}

40|

30} ok e -_,—" by b T

/ ; i ~~(1968)

(%) ¢ 5 6 7 89 10 11 12 1 2 3

a) FERE3FEOHD 1ELETEHN0%ZE - A4,
6, T, 11, 3B &5 EHofc. CTILILI966ERE
D1EEE KT 3 22k VA ELTE b ELEC
method ARG IBBLTEALCT LD ZETD
5.

b) MREAHCEEIE AR L, HFEFTE T LA L AB DE
ik el T  H{PANHET W 5.

(bl £33

<EE 1D
TFEEHITED 3 A% 2 452 SR L 2 B0 7 =
FEERL-TH b, EUIEfTO New Approach to English
o THFEEN 7 A ] LTS, 248ED
A BAREII D ARG = e AR B ICE L TE .
PIZS ARSI CRETE, stress A YFHEBIL TH D o
H+2hEL 3 5.
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19674 & 2 ¥ #OD
Lesson 1~2]3~4|s~6/7~89~10 1 | 12
¥ 4 & |38.0]|39.2]42.3 | ae5 521552 544
19674 # 2 ¥ HO
Lesson 13 | w |15 1w|18| 1| >
W 4 o4 |a7.2|49.6[50.2 | 49.2 | 51.2 | 57.1 | 50.2

19684 B 3. g 4p
7 | % ilz—-lS!i 1 | 15

Lesson 5~ 6 16~17 18 [19~20

T | 62.7 | 72.3 | 83.2 | 64.0 [ 8.2 | 67.0 | 67.1 | 71.0 | 68-5

CEEHE 2>
LR QYRR IC ] 3 5 BURBIOFHE, H 3 FEICD T
15450 & 3 4R 2 [AIFEH.

R % = 146 | 3%
T S
I —— HE233 51.8% 60.0%
i [ WeoTnd 48.2 | 40.0
RO EHICREL ELTnD 4.6 | 21.6
LTS ELTHEN 654 | 72.4
|§ﬁ®&’.§&l. <] »IRLTWE 33.7 13.7
' EEVELEN 60.3 | 75.0
e LML A 6.0 | 10.3

| 1557 LA 12.1 8.6
SR ORI 2D L 305 LLH 41.9 | 5.0
. 455 1M 22,5 | 27.3
AoV IIR S R 1 65 L 19.2 7.3

‘ 1 B L 4.3 1.8

| 0 [ X [0 [X
e e el El i 25.1| 9.4(21.0{ 1.3

ke HAnORLERCE 5.2/11.0010.9 0
CEH—BUETHL s mecmmi s e Lz.sjao.o 2.6 5.7
I (XEESH 3) KB RATHMT S L 12.6 6.0/10.912.1
LA EH—m RMEOFOUCHLTRS C £ 6.916.337.8) 2.6

EECHESS ¢ 0/14.211.8) 7.6

1 + k 8.
24 (ONE2H 3) i AXOBRTRBMEND T g, sy 5.070.7

()

1) BEHEOEEHIEZCKECEPTIESE L. &
HLEWERZEECRIEEER L TWE.

2) BTFERO (HRYOERZUEFCHEEDIC
& | It exercise % test L CTLH3ESIC LA,
bbb 3 written test THh .

3) X{HoWEHRHEALEL LJIEFEODSHA R
W% DEEZM DB CHEHEL T 5.
4) {EEREIL305 LIS EEM T B 3 25,
learner [HPPLEL4ASGORICASI LD E Bl
5. 1REIEIA « BLEERENR v, EUHIC
13 SeetEd, EFH A EHER, 2EEL

ETEFHRES TS EELILND.

slow
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5) 3%EtEW kD EFHIC variation Rl X iIC 5T
i, WNEBREEbLITCLRUTHLWERD
T3 ik SEEGoRAMWEENTH Y, &
A c 33 T rhetorical i L S A THXE
BEREDLITNERLIVELZLTREL N,

Vi & A&

HhsSiE¥ictD vz Fries @ Oral Approach (%
@ main feature } | T pattern-practice, contrast, mim-
mem 5 Z TNk, TEF L model ERDT,
Chomsky O ERBEETFTREZER LTV 500
X51cHxd. Ldl, fedi 7527883 Leb
#.T % pattern-practice (X2 T { . FEFEEH T
fil& v oTYh drill, 3@ recurrence %3 L TOEE
BAREN R DD . Fries 23liffLTv7e & 5 € Oral
Approach OFEBEZIET A b, EILiE SiLBEF

(psycholinguistics) DR % & D AT H » DB, &

ERICHELIC, L2bfc ) AL SERHS 5.

bhbhitif—EoazilERZ T HIFREMEES
Zilf b TR L Oral Approach @FZEElGE DAL &
b fEIC SRR IC T AEmIEIE R R L Cwi T %
FERS L 7.

Oral Approach ¥ BT 2 U »EESEEEO HHEW
MiMZD 2 L bix, TORMNWERO X BEEOR
EZEE, MmAERE oral method &[E] L & FHERE
OEFEREF—-RTRRZECTLADRLDI ELELD
#% Oral Approach (I H#AEE & Y58 DS O 5 BT,
Db DEHMONAIC $hdid b, production i
U T reception O EILF T3 s b 4 £ OHiEE
I ERIEERH S, bbb, ZL DR L & HICHEET
HAOFEESBLH, chid = 3% ABH - Ritoh
TRYEKRELTCL 30 THD. EHIEFOZIR, b
bk b b FMREL, BN oM SRR &R
e B, BEERCEDR IR ZEEL X 5
EFRIE, E 4 FERD HRIEIENED SFFElIc T2 2 L
DOER, HEIRER L xFARE AR EER, KA
ttEcis e 5B CH2FE HEBAHFHER»LE
BEEcl TivicRchbofEEHE 2 ifkL
TWiialE 7 & 7z . Jespersen #% Language is primarily
speech. & \» 5 THLETED Oral Approach ALk
TEHEEERECH-T, RV AEZhERLAVI L
WeEE 2 Y oral work, pattern-practice = {AAViIC &
LEADRLHMNSISFENCE D ARESRL TR T L
TH 5.

ELEC # ¥l & &

APPLIED LINGUISTICS AND THE TEACHING OF ENGLISH

w ® # @ AS¥IER ¥ 2500

OUR ENGLISH SONGS 1, 2

EEAFHASTE B 53 F ¥ 430
BEF—7 5EA-FL FE ¥ 1,600
Unabridged i  (1)-£103%., (2)-2£11%
FA4Z2A MR (1)-2£3%, (2)-24%
At b7—7 (1)-23&FL+F ¥ 4800
2) -4t~ F ¥ 6400

AERFIFHERT

C.C. Fries, A.A. Hill, A.H. Marckwardt, A.S. Hornby, E.F.
Haden, W.E. Twaddell, E. Haugen, C.T. Scott, P. O'Connor 7
DA —HBEPLEOREOREL LIS TS, WESTTMESED
WhbE i, HE - SRR .

AR, Tzl o) avais, B LT diikkes:
2L EHME LASYDTH S H1Eizhe Locrh - @igiges:
gL, B2BEWE KPEZHPICLT, TAY) AP IA
FlrRicFwTh-tbE<{HmbhTtwalzxEncdhs, Ccoil
W MFEOR M ICHFER O A A S C L AL LT 5. L
eMoT, ET MM AWEMCLKoBENTED L ST
L7 4 BEpESRir AN RA L 287 — 7 (Unabridged ) #H
}‘.’;:)fL.'C@Z:a

kil

ELEC ({Y g EmEs)
EEHTFREEZWEHMBRE 30 8
55 - TR 11798 B S (265) 8911~6
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iy =
FAZ L OB R TEE O WA =5 Rl O~

ETE3CENBNn,. TAEEECRLLT EVaTY
WIEEFLZ Wb R 2 EFHFEERZ I 5. Thixfla
Lo, WEEHE OMIFE Clk A L, BRFROD Y b T
b, EREE<d L EEEZ PR bk LD S~
ECRHAVEELTVERLTHS.

TDL 5 ESEOFOE L 2B L 2o gtl
OREZHeCHiCcLch 3. chEHrboksic
B eEth T bALWHFIC L 5T, BHEoBEEU
XTI FHEE—DORETIDHEhbTHD.

- THESEMCHSRINOFREZ R T s 8Eic
WMENTHE. ZLTZOXS ARENXEADOREES
LA Z 2 EEBLAAETHALE S TaRESH DR Y,
ZOFEEERM L T 3B E R4 LWRL 2%,
FTHEEL L C EEZHLTL v 530a % Bnid
XgbhdoThs.

oo bR EERT 288 EALTHN
I3 THRET 59, WC FART &3O KRG &2
Bohdh, HE:Ebh ZHIELATICHAZLIEST
h2THh X 5 & HS5.

REZHTOR R
WREOSEEEN B S Ll E, HWiELEDBICENG L
BibhiE, EECEEESEF LT LREALEN. K
R EMT 2wy todEdEr A bor, ¥
ATTERE D2 LOLEFASCEFELATRITE bR V.
DF D XEOHEFENELEHFELLEYIALE, TRYLA
L HE SR o TSR IEMICHEE 2 b, L
Y ENBEEAEERE OO ETML ATHIZA S
A, £C T 5 AR L (X, B £ OEEE 2 FIIRIC B Z 4
Z2bNBC LRV TWEDTH AW, FOHGE L HIER
ZEXT, BBELLTHEBLTWI 2w 5DTH 3.

ek £ TG oMicet L i L ofilic, 2 FD Xk
ShEGESfTAbRLAc L Lich, TOHEFHEREIER¥ER
LB A 5723 5.

48

nZ”
%K (FS
St TAERX A, WEH X WEEORRIC XA L 28
WE Lieds. |

KEE TEC DA~ 7= GAESHTIRE L. REZS
HTKeDoRICTHED T L. |

otk TREXCH¥EE LA T TRAREX AL 55
e, FohRUEFEMLvnntds

KEE MEhE L. |

etk THER (] & vinE 35,

KR e E L.

T CRKERD e & ANIBEORUMAEZ ALECLER
ZOBELTwTE, HABOEREZ SN ELT,
WEELEEP L AT EFCCyBYshn. D% ) I5[E
OERELE, TOEHRAEZERL w3 E0cli L,
toWHFEEHLLTEELTwETRIER b,

WL EBEI D0 OB 1 B, ftoT, O
FWLPMT o LTH 5, FRETCRESZL 2.
ZTOMML AWNIREIEHHEREATRE ARV, coC
k2w Tt Falmer 232: 5T TSfEOQ¥EHLE, 2
ZETH, ML A oo BF¥ v, | Lk
T3, ENEEIEEEADLOT, O AWYEE
DEELE FREL L. BN bk, 3
EENREA RSB s T a3 E T, £
i EA T - 105 - HEEI R s T 5% IEMIC
MiEEzERLDTlEAL, 20X 5 CIERECTHEREA
B by, 3 - 508 - lilEk % IEMECHER 5
L7t speed AT hiTh bk w. $ L speed 33
i, chboBEETbIblihhTLE 50THh
3. o THEBRPEHE AL BOH2 DR, Bff
L T35 %35 % normal speed <R S L w5k
cHETRIEE b,

LaLlaBnbdiidd b bElEainHks tns %
HThFHELTlrhy. TOEFEEWIHInB LIEHLTE
BRic i s iR 2 FlE AT hiEl R L Av. 18- TER
D7 O3 B ZICEMEch 5.

EAFEEZ2ERT 3L ZRL6F, COBMF - BE -
ICHE L v 5 3 DB oRENHEICTAbR Ty
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ZhaltishEHbLLLCHESIZLICL TS, 2O
IS AN EECTAbRLTwdd, E5h %Rk
WiCh, TRENOEREEZ RIS 4 5 DICBEIC
LTHESABEEZN T T35 Y5 h2R5E20 TlF

{, EERENRFILOEEER T % H (con-
centration) L TWwahE 5%, WL T<ToOhfErx
HicZBhn (participation) LTwahEshiHlAadih
7 6.

LaLARLIEEEL WS LORBEOTEZMANED
DTH T, fE THL-RFERT oI NEIEoBEE
EEYSHESZEh] CIRSTW3E X 5iC 101 OB AN
LitflihTd, zoksAHcHzBs ook}
NETRAEELESE 48w, Ll ool Bieai~
FoPRME - BH - ISH B 32 1,
participation 1A 7z 4 2O MEAMGCIESZL
IZ- TimE 2 D TD & 2 \».

concentration &

Concentration ¢ Participation

WEEHSI T Y AR ENEERE T2 L T hEEOER
haT Tt zhicifich L cwhibhifA bR nw. H 5
2Dy 7 A TDIEME%Z 2 - Tohicdt, EikoffElis
bk, /—Fd, TLTHEDEE CLilo ke
Bt tCEoTwA. RO EREH
Hamn, Brhxa2iniciRgiEoT2ilo LiciEre
AniE EoiEEz Ladd DESERRIIL 2
%7 DR CR YD HiEEE CHFBIREEW
FETHo. BEIEEREEZ W28, w2BL X
EEhEE-FDLETORETRITASL . '
%mﬁ§+ﬁ Wk ORARTIHORIHCHE > TH
ThbhTtwniz. TOX5 CELHEERLLADIEFICHE
> TIHAbRIEEICR, EENEZHPTIORYTL
naEokiEzd o, {hodkiE, (oY
TR OHEA. EEHEY AL Thne. (ALtiERrDLC
EEREEL THIRbHERAEN.

F D L EBER Tl EER 2 LAc at random €
MTTWwiedd, ekl T8 LtHEBLcrblERZ
Twd. % 3CliiEEo—idTbehs. thT &
FBEARAEEATREENZEPRFL TS L wigs
b TiHHER LN

Concentration » %A BRIC S 2 D)% participation
(M) ©»3. WHEHRSCEALFBEETERL X
5&%, TToLERERCEBML Twkidhid s >
AR OIFEMREE LRV, 5D B HER~F
b, SN TZREESWVS T EH-- 1 EEEH
T &, ERLENTwhhnd BEfER TEhit T
T.1 EEALE. FTHEEERTES5EE ZhClRE

ELEC BULLETIN

R L BEHT. 35 LB AL 0HE
PEBI T hAavwor TEiuE - TT. L EL TS,
C OFETFoPEEREY b g, TREEM ETEED
BADHE L OEE T CEEEHED b, ook
ER e Ershd, BLTw20THS.

% jetb b0 v AR oS ik chorus Tk 5{E
ERES LT LB AR S, DX 5% choral work
CHESENKEEN T, £5-T, BRL{ELTWS
O b, *TOFEEEHRELTH-3L, bk bic
MCTHBMLEY v, LT aBEHRERCHESERT
%, DX 5%k choral work MEL TV EC AR

W Tliw., Chorus ©2bE3ICL T, =& 3
clL<d 4, 5 ALZBHLcwinHEES, 14.5A0L

BEINML CTAnwEESh L, boki@iia i i
ENTVWEDTHD. CHAESERDEEE I 5HEERK
BLELAD, EENSLALT, WMEHLLARL, T
LT {oTHs. HL3L choral work £ BH
REEFHT, £540T, BB -Tw 3 KEE CiflE
LW, cOks5cHEERYEACRD, HELTD
SR AL A SDTH S, D LR ELECOWE
iR Yo data CiriRICGFAZI A TV E2DOTH S,

EfO=HOEYE

ECHFEOFEIGEORE 1 B cH M+ 225
o¥gli-cd 3, Ciukiilic btk X 5 cHiE T35
FLTHEx g 3c ETHDE. 2k hHfECcH- RS
SREICT (signal) L xhpthmd 2L (referent) &
O A G FERTIC L AED
<h D,

FNTCRIFEXAFFL L CHRE B RSiER
FL L ofjic HARE 2 MEX & 5 HAIEOMA I HE
Bt &hbtns ikl TS5 TclAw. LD AKEGE
FHSFMRE B LD, TEXOEWMESHRIT BT &
LA T TR INEOE B FREBMENTH 5.
L L 72 A% - Rhg iy 2 TR o 85 0 iR b 7 3R O RE
DR ERHEREXL T CHRE ¢ D T L IR R
SAARERB S S W, TO X 5 alEEiEORERE
THEHAFBEZHATHHAL T, 22002 A
AFEZEL THAMT S C L iEHWCEEN T b, =
e fERNY « R cL B D,

L THEH- 2V X THEAVWDR, BEFER
TS B ECTHUFERERRE L CHfz 45
e ORI TFEROREDICBE AW LT, REEE
% 7= 7217 Tix Palmer @\~ 5 identification (7T f#) (&
FERRZhTLEERS LNt oMBEAIETE2E THS
fusion (Hi{) HEREN AV, %7 HAGEOH K

(association)
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THhc iR Fhici- CHEFBOHEGEZE ST S L
W T ETHD. HoTrnb R A3EREUTBoE S
LAET 3 ETRAEHREDS.

BB IEBEFE~ o THIe b, TOFEHERT
it EIRCcH b, Btk ICFesb tobid iR
LIES < DX ALY vnnadb, AEFELZEL X
FRofE R I R LI FHREL R bR
A oie. fEo THERICEDOLZIR(T ) E / — FicHiE
TEHC LA —RT, REEDY5ARCELZDOME Y
v s AR A R EIcEd - k.
REErwvsifiAbdHcks e, €D BolAY
twns P dare & say EoOBMFEL ViAo
‘BHY Ao .

T PR~ vwokh, SHRBREESZLVWIHK
GEr L 9. BELEHEFETHE get up T, HA
ATrhTHhELES. | s Tgetup DFEEZL &
L4, TZhcRER6KREEET LV OEE
STHTL & 5,) o THfEC I get up at six. %
Vb Tnd. MarihvhraiEEchs. Lo L
DO BT AR B, | gét ap 4t six, I gét ap
4t five @ X 5 T even stress - staccato @ U X 4 TH
BH. 2 HEH - @BE LR T STHAKIECT HiFoS
a8 BRERTEE 7 .

AT § ki~ X 5 Ic 0PI L ik, FOEKERD
ThAEL, ThAXOL52HPBIC Yok 5 28R - M
B HER ML S TW SRR IEMCHEE & o THET 5
cEThHhd. 2 hecoftkirch bOXROEHTE - H
B MiFEAR Y model 2L TERYE, ZThREEH
BlLThiz b, ThdrhbIEHIE2 LWIIELWIR
MOFNZ L T ok®TH . Fil wirBolg
ADEER AR O A b Lo E2eFiC, OEHEELZO
fhojEcloHEilEz 28, - 34220t +0%5
wicl, LadhfEoZE Lot AeBicKE{L

I dare say

TSPl PRI S S FEEIC b £ < B30 bivd.

FEED = DIEH

Bricib <7 X 5, d5UFEOFMETEMHL A T
ATHICTEE D | B2 # -0 <, E2o/BrLL
T, TONEFEZEELELTRHRELT, T 67 6 MM
SEZ T bhv. cOPE2ERohLEET LOR
reading g <cH 5.

WREOFEE RSO CREGIAW K KFTH D il
Wk ~7%lY) TH T, TOFHTIZO L oOEEIR
Ih+ 54, L ZEZwvihit reading OFEEIMFIIC 2 = T
2L TLRESTRAZ .

ZhTclkcok 5ICTHEL reading OFHE—k L A

50

TRiIcfTThAbIhLTw T ES 5.

DIEMHFEREHNACLE, BT TIEET TEkExY
DL, O OLHICEDIWM B L < # T, 1 &
b b icfeEiRvnb®d 5 model reading % %7
7o. COBSHEERFOHE RS T, JlckER
EbF D reading ZRflvwTw3 AT, b oyl
ICREBICIAIICT ¥ AR GTLHEE it gD, 3
B IENRTVEDOHREHETHE. DT oiERd
Ll o—EFEHOEERRAL<FRIL 2 25k,
LLErfisSZ LAadhd@in sl skcixhabin.
LTANCOEER1IEVHEEETCH LVWLCSZ
HEINRNTWwEDHT, XL{BH3F AN T3LE
ik THEARFEDAVE. KOE. JLBRCHTwEE
EERAL TR 2, codipEbw 3 Erihn.
FTEELERZOBROEFEZEAL CHELE RLC &
CTHL. cOXS5 KL TSRO DMEICHEE k.
DEIEER B b DTHS.

CHRE—EEA BT EZEELTEDAES 5.
DX 5 I EEfEICDWTHEE & & \v» model reading (ZIHf
Mo, BEYREBERWT L, BATACH
Y505 i T b oic, okt d Ao z—
PR RGEA ST TH Y, o THEAFEARBEARE
NENEORERDIN IV EBEANEETDC 2 TH
b, 79 =xgtko reading OFFEINS R X HEAHSE
Entnszc s, Ty 7 AEED reading @
ARz M X &5 oicit choral reading <& Al HIME
BEFRIERE AN ICEAENLENS Z L THS.

% /AL v S FEECRBUHEBIE 2MPE, DT
5 47[¥] tape ¥ o model % & ok, £ Z THI S 2 pause
FELHBCSE 20 32/, COEER 1EDTE
Fhn., DFICHPSEZHC X4 T tape © model #
1 43R 24, 2w flash cards CHFHD I EHE %
345, DV THUERIRZAL 2 <S5 EREMCD W
T text bk, THAELELMH. Tz ool
PRELGHUHMEL 1 EL s T D THEEIZZ
BHoT text 2FL 5T AEwOTES. T L CEE
IcA % P24 T chorus ©Hi% B - opillinic 1 H%C
$H5. 2% hEZ#EC reading ICI5EONFEIZHE
‘ELREEEICR DD S choral reading (Tl - 72 RFfE Ik
i 1402 ch 3. choliddblliikn.

B L w5 HEE-Clt % - model reading i 343, 2
T choral reading {2 34y, D\ tape # 1 4%
i, DnOFIL choral reading 2:24y, =0 3 &
9 4y[8le individual reading TH 3. zZTH1840 D
reading I J/E b choral reading (X655 AT,
L7 % & @ choral reading {7 & 2@ 3% 1 [@] chorus
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THeir k, ToHmAHHIRICRTETELDELTD
Kox~Hosochd. 2F VHECEBTRTLEDEED
FOMICHITL, L T——XZEMICHIECHETC
EFLTWELDTH L. $#- T reading OHIEL X
BEA B Al

Choral reading & v Th, BEHTEFERD&E2OWE
THRHFFT T &AL, 20THD D IE Y OHETIRPIO
MEmAT, ENEZHRYVELLCHE S, HICHECXLE:
ST UEIC speed Z2ETELMIEI LR DKL TR
Ktk 0 speed ©, KEAP T, £HTH®»S
rschsETHD. KA T EKSICspeed Zik<
%T, reading T variety Zd7e4, RULEHEDIKL
THATCHHE Xd v tTH3. cDX5IcLT—
N EMEICEbc LY BB LT, &
GHES - MU L EMEICTHEREES X 5ick b, BFHEY 105
AT B diEe b 556 CH 5,

:pkiC speedy ICEEM B XS ICigiEF 3z LipED T
Ko so % LEFOEEC speed Bhh-7cb,
ENEBHARMGEW-TIW, FLICIELWEHH -
TS A PR A WL, YR EEMEE LT T
EOMEER AR VL, foTHEOESHS, BE
REmEillb 2l EFBAhnhbTH D,

CoXs5icEE L TEPA choral reading IC{k >
THRET RGO 2 HOIME B X TS ER I S.
e i I o Ff#% @ consolidation @ ¢ z A 7,
BN ZFAL I THWT, Hililc2vwTAXLE
2[5 2o#M YKL Twi+ 3 double repetition =&\~
C3mF2HVIEL Twh4 3 triple repetition % 4 &
4% EIEWICRh RN 5. B T agE - Ve
FISCOREFIERIE L<Td, reader @A TR AA L LY
DOHhETICHND S X 5 iIciElT 3 ¢ & i MMREc
SEECLTHS 5.

s R &\ =B
WRE R EN T A 5 OISO 3 By s HMEE

5. ICHEEDHEREN - HRNICTADR S DM
MivAhsE: Lok, SEBRcHOMRE 5 ~<F W
T, IEMEAST - 0% - s S b b LEEES
H¥ESZLwSs Ctedhh, FiczoHED 2SO
A, o Lol Xl AS X5
Ktz Tcwac t©dsd. ICHMETESL biLe
NBlo—atEs H T Tl E > { % variation
LI AR e, HRCRIREZ2 bhIie, $5ER
% Xkl EDL T UBELIFYOEFE O HBOH A L
A T 5 selection FRFXIILZAEH L2535, BIHD
IS b DIEICA, B - Bt wocfiflE@<bh b,

EEOMBNE D ORMETHE . o THECFEH
DEFEHEI X T LA T2 EDICE, BHolkEaoe
_kic, % variation OFEEEE5 2 L, 2wTEoiL
@ _Lic selection ofiEHS sz bhvadc & THS.

DX 5 ARENREIER XTI e g
BESRAY - ZhRMICHEB L E D0 B, £ 0¥
b OREIF TN AV E T G DEETT & 4.
- THS AW EZET 5 C a5 KRG,

E OISR Bl L <3 E S <% 1 0 AREEH oM
EHeh 3. HAFHRRUEELZAFEL L U2 20D
FHEITF B L2 LTH 1 Btoisl Tl e <
ZhbEN Ay, LA LWEEFHEEL L MBS X
ST SDCEmETE =582 Biflr, = XUILHRRE
EnSEIBRcRAARMEER T2 rERE LT
BT AL, BHABEZMEIeE T2 51T EHESR
ETFF20TH 5. &< O OEEREVESTI 2 LR
ErafrhbiTtwdit, chirfEEMct PR ch A
W,

B EHEERC ST 2 ICHBEC 2w T—83 uid.
Wik Ve oiBElIciRFICERGEEI A AP K b
T+, ThzigL LcongEiE2il<2 <355 L.
readers O CLHE 1 - B2 oBEBolEA TR L,
controlled conversation @ X % &%5&%@#&@ 4 HisE
BETHB. (E L E CTHZEBIREER)

(6b~—< k1) Oral Presentation (FiF¥EDFho
FodEfic REAB#REZIFoTn 2D TH 52, pinb
LclixOFGzifREseI I, fTh B TEATH
HIvins doTRin EMOT4AUELLICA
HAEC 2T LARAFATHE., TAERME
LT, BFEEH - LHEHKES A7 v 72 THick
L, IELREEL 2 EoEECEERThdL b,
FREALBOFTHEM OB -, LB, A
DOHEC S bTHRBETH 5. = OO H I KES-C Oral
Presentation O E#2i4:% $ 3 5 LIEIC 4 5 5. Oral
Presentation % 1FfHloEEE0nih EEkoBiEOH CIE

ELEC BULLETIN

LTI b3 C e BRREFLETHD.
Oral Presentation (GBEZRAYICEZEFEES A5 one
step change Zfij{ie LTw 323, HEEOEEZE L
per, BT LB TS LEERLEW. 2% ), HEEENE—TT
HE2EFTOHDH, ERbRLTLESTVWT, HECR

% B IC S BHIC 35\~ € Oral Presentation % 3 % T i
ThiEnzbohwtdrsdss.
ELEARM A S, BIRELR S D E w23, defining sen-
tence #VEKT 5 LT bAOBELANETENTH S,
(S EXFEHT A M PEREEED
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Oral Presentation
Z L Defining Sentences

1L F Loz

FR xR EH 24 OWFEOIZEE 1€ D F i 2 » THeA ORI
Hit, M2H L2530 “What® oRES X2k it
B, ENEEIEZ, YDXH5 7%k procedure TEEL
BELTWL x&wd“How® oHllTH 5 5. HicHD
BT OEF OIS L b \» 5 < EFHHH oitn, B
FEMEL - WO T B LB THS. 1 HIHEO
FFEofinic s 3 RS AOLEN: 3 X UFERM R
ICHEE L TWw3 Do, BECHBBOPROFHEM %
EFOXS5 KR d 5, ¥Or 5k defining sentences
EHWIhoRMICKRSD B X5 kiThd, Apids
%, ERCOXCHEELVE . Tt TE 3
defining sentences RTE A & LTH, ThiEz: 2K
HFCIKREA RV BEFCTLE ST L% L EBRT 5.
FESHECR-2 WA ORI B Y, TheiRe
LTHie20, METRENbZIGHL, Elbxa, #
HZ eV THWS L oTH 5. Defining sentences O
Rie2w»ThBEikic, shziGHL, Tk, 828
HERE I R ABEDIE, ThEBEFICLTE
3 C B CERIERICRERNTHS. TDISAEUID
oral presentation & defining sentences @HC DT

ZRL T & .

11. Oral Presentation &%
WM o, BRI RAAEM R CARETEH L
2, BEEoboHfcikllzesc L 2HE LT3,
THREMAMZEELILS & LT cd,
LEHEDMIR bFTHHE Z ORFHEIDHR A » + RHIDRE OB
L0h B 5. FEHOEFE NI ZEEFE ORI
AL OTHRIEEcH I, MBclEc ol
FIOERSEIRME 20 TH5. HiLwnEHz DL
IR T 52, =OHROFEEIEE L ofEED b
THETH), GEMOBETRROETHREINGS T 2 21
Zl. 2OBHRKOM DL b, TOLEER
BOHLPLTHS.

(1) EFOAREREFTHHLnHT L.

52

T B it

(2 ESEBOEIYNE Mz k) THaT e,

8) HmEMICROB-TLE b biv MEE) & TEEE
ZAFEEFlciiificXx 3.

(4) TFEICE O contrast ICIESSMMEECE S,

(5) HFEofih (HHEEHE) oFEiEcy3 538z b
edbivsd.

(6) BRI OREEET 2 L CEHETD L.

(1) HFSEEMO ETcAREARERAE T bn %]
ZEiBCx 5.

(8) T & FZEEE 2 Locofa), WEHDZINES
ST EeHTES.

(9) Recognition @ELfE-CHATEOMI A LICTEDE &
DEEBHRTES.

0 FFER2x 0 oh, EHAEAREciRlEzLIC
ERETBS,

1 HEcoEE (B EEERoES) i
L, WFEOFEOMA LD,

(12 {EEoFihofh-¢, Fid aural perception, com-
prehension DL -TcH 5.

13 EHEEZ2HERCEI LW WINEEE (B2
CeRELTHMEODL) i b o HBETE

-
.

III. Oral Presentation DHEEE

Oral presentation O T/ HAVIE, text cTTL 5
FL-HE 2 EHOMZELT, IELSFEE LT
BEErTELILHB. Ledo T, CiicHv 3 defining
sentences {1 ambiguous L D TH - Tl b,
FhZBHGT ZEm OIS b Hikny ol b oTh D
Lk bn,

Oral presentation (&, I text @ HkNYAREHTIC
DT LTH B &, ZOMERERIKD 22IcKBIEh
&

(1) TextoBEHZ2EAME L, ZcETHEET 2 d 0.

(2) Text EH % FUHE & 4 5 AcdiC, Fhic B 5 i

25 b o,
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(IR EG & £ oo text OFH & O KE &
gap A, Ra—XCHEMHZEM B IBETH
b, @k text OIHZFE LA TEL 2 A YEF

TR OBARD b, BEEEHM L@ gap PIERICKE <,

text OFHEZZOFTEWY EF3 X0 b, FICESCAD
ENEA D 2AY, L @M oA L, BR
FCA - eRFIC BBt e 3o WEAM 2 A S P S 4 5

TEENLWVETEESETHE. 02 20MFREZEIR
FELIRDESICHD.
A Y

@[al—=[v |8

(CAT] RBEEEH, [B ] @& ext OFEH,

REORMMEEh b D THS)

b ]

IV. Oral Presentation QRS
PR D HEH
{ Pronunciation

Suprasegmentals

Structures

Vocabularies
B
Grammatical items

RETHS.

V. Oral Presentation ®J53%

1. HBiEsf4

51 20HEBZERTIDICY, EOHERWLHE
DyFEZIbNIS. Lirl, FH EOEEOR DN
DELLICERESETLAhw. rohkEriiETS
CHk->T, HEBT<= 81

a) Situation PSEFEETSH 55 & 5 B,

Defining sentences B {kait43r7r situation A& L
T3 LHAHFE LW, i, 2, BifEs St s
>k A DAY TFEZIEHT 2 c £ A3 situation % HARE
33 ETRETH S,

b) One step change @ERIZESESHN T3 hs.

He b 2EEEHOPCH LWIHER 1 DX T AS
CTelLk-T, 20LWMPHERb DL AD. R Eh
eEMREOH TH LA ZHFSICHTE S L, Y
btk oitic X 5 T & OREBE L BALINTE: £ 5.
B LWEE2 2 OB EA - TREMHST 5 ¢ & 2EEE &
B

c) HMLIETHDD.

Hw i34 % defining sentences (X, T% % 77 [WEic
LCEZ2BALLOTHEC LBEHT L. HflirEcd
NIEHSFE, H4 > FE—EHECRS.

ELEC BULLETIN

2. BE-1ERmoR
Oral presentation TR SFEHBHE LD
WERERD 2 oI KlEn 5.
(A) [BEEE#] »{FH¥f} (THEREFORE )
Thbb, BEEEM ciHEEE 52 b, ZOR
& LCHEH cHREhD b D.
@D I bought a book yesterday.
[This is the book. (AZFRL D t‘g)]
—»!This is the book I bought yesterday.}
(B) {F¥dt ) > (HEEEGE] (BECAUSE #l)
ChEFEH 2 IR L C SfEic—@ “iT
#in” EEE R, [, TONAE ZHZT P E
HEo b DTHFiL, ERhiC X o THBIC 8RN
gz s % 0.
[#l] {1 have something in my pocket.}
“"What is it? It's a pencil.
l(ﬁ?fﬁ%@ DHL AZEB) J
3. Oral Presentation D!
AT ET 5 b D)
1 MEEEY
CTHEFHEM % FE VEEiERT sHET =Y,
&, el &EFIHL, BHEciinTe s A OIS,
HEHALEEE A O Y TH 5.
(FI@D [(FicEi->7)] ${I have an eraser.}
@ [(fek#ELAD)] o {This building is a
church.} (JRIEAFE LCOEA)
@ [(Tom @iE%{EL7A22n)] & {His name is
Tom.}
DlEofloXsic, 203 ThT9 T3 —FEHH
HEARbDC LBk @ik, b5 1® church
DT LA b,
This building is a church, too.
3 Al r
This building is a school. This building is a bank.
DESKDbD RV 2RELET LI Y HELE
ENrBCTLHRTES. E@DH TR
My name is~. (my ZEEECTH35)
%z, fiBdvERcA 3 ticX Vb (fions
it TEER ) oo Substitution &, #odiGix (T
) c2ETED. LAX->T MEEE) @

I | = { P EAE A b [ ]
DEEEHM 2B LAcbDLELTL L.
2) THeged

(a) [EEED L OO H#E
ZHEHEM ZEREM CErAi 5T LDTES Y
@D, 2FY
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L ] = { i
OEETHD.
(71 @ [Do you like to play tennis ?]

—>{I like playing tennis, too.}
@ [Don't turn to the ri,ght.—]
Don't turn to the left.
—>{Go straight.}
@ [I think it is easy to swim.]
—>{I think it easy to swim.}
(b) EEFEEXERE LD LODHH
BEREH CHEH ORERHrINE OB ZES.
(7] @ [This boy is very tall.]
—3>{This boy is very short.}
(@ [This is a book.] —>»{This is a dictionary.}
@ [You can speak English. ]
I can speak English, too.
{You can’t speak French. }
1 can’t speak French, either.
BEEES o Ic B ORERER S - TH IR £ 7
B A oo, oRzHvhiiEiv. co
BEmERE Lo T E 5.
(0 @ [She is not beautiful.| —»{She is ugly.}
2 |This book isn't wseful.] —>{It's useless.}
3) el
ChilEED 2 2O A - 732G LT, JoHL
WL BRI S HIETH S,
H AiJ + I A l]—?{i. B ‘}'
zZORICE, @BCERLCLES D, DEHRNER
Hibdk LZdbD, LD2D2HHD.
(a) HSCHRAL
OB TRERO 2 ooXoRLTERIESECRED
L, ThAFNooEERFIrofhcEbh, FiE
HEZMT 2 ECZOlXREREFA v A S,
(Fn @ {:'W'here does he livc?]

Please tell me.
—>{Flease tell me where he lives.}

@ [l bought a book yesterday.
This is the book.

—>{This is the book I bought yesterday.}
®@ [ The girl is Betty.
LShe’s playing the piano. :l
—>{The girl playing the piano is Betty.}
(b) FEBRNESHD
Z OHEICRBEEO 2 D OO BB O & F
cRFR A, BEEthboic kK-> TEHEELIFE

b4

BB v THY, BHEM O situation
.
o @ He began to study English two hours ago.
[He is still studying it. ]
He has been studying
{English for two hours. }

EARTICT Eix

@ [He's very old. He can't work.|
—>{He’s too old to werk.}
@ 1 want to buy a book.
[I don’t have any money now.]
—>4{1 wish 1 had money now.}

4) TEBR

THFETELZL TE b Dik, BEEEMEHEH otk
BEMEL 2O TH 52, CORICEFEH Otk 2 8
SBT3 L0, HEEHMoEscEALNHE S OP
KLHTHET 20 TH 5. Thbb, taDfffRick-1T
EH oA LRiC 5D TH S,

ERED THER) 1, FEDLOOF whiHED
b ODORETH LA, CoRROERA~DEETHY,
oBHOMINTHE., F722TAZ 7~ (+a) Kk
THREHREERLZ L CHH THER) tRh5HTH
.

zo MEBH) RO 32K 5T LATE S,

a) Substitution %I
CFD @ (1 usually get up at seven.]

—>{1 got up at eight yesterday.}
(a=yesterday)
@ [I teach English.]
—>{Mr. Ishida teaches mathematics.}
(a=Mr. Ishida)
b) Conversion #
(7 [Did I break the window ?]
—»{Yes, 1 did. | broke the window.}

(a=%Kz oo did)

¢) Expansion i
(Fl @ [Do you like English 7]

—>{Do you like to speak English,}
{a«=speak, speak [I[F)
@ [Do you want to sing a song?]
—>{Do you want me to sing a song?}
(a=me)

co NMEHA &, a). b) Z@AEEOHAK, <) i
WX OBACHCSC LHESEW. D MEBR) T—i
WICHRRT 3 ERDE51ICh 3.

[[a 1—{ 3 |+}
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5) IEsHER )
BB ¥ 2 -~ CHEH 2 ERF U388 CH-, B
fEoM Acfbis.

[[a ]—{[= ]}

(Al (@ My father’s father is my grandfather.

@ In Italy they speak Italian.

@ Italian is the language spoken in Italy.
@rKET 3 b0k, BFE - BROLA>LEA EKRD
(P78 KAD S OTH B, HEk NEEE) A
nTE.

{BIORHT 5 b D>
CRICERT 3 bk NETE 0 TH 525, TD
TR L ROFEKIEL T, 2T 5T &R
cxk5. zhb® TEFEIR) MEEFEIR) LT
baciicds.
a) [#BITEET &
COBR-CREEMZ I UHCEPERRL, 2hickkn
T, & OWEH oHs 2 UIIC T 3 H K ZBIEHOEM &
Hwciimid s hikEThsd. cohkiR T EiEckEE
Ek ARl d, ThEHRCIERT S v bICX o THRER
X ksiTsbmThs. EoEENOMIE, H5E
DEF~OEEWAEEBINE w5 Aok X v fixhc
BHEX5CEbILS.
{2}
1 @ {I have something in my pocket.}
<—[What is it? It's a pencil.]
@ {Whose pencil is this ?}
<—[It’s my pencil.]
@ {How many pencils do I have here?}
<—[I have three pencils here.]
COBIDMAI B\ ~TiE, TR T58E0HMOREE
BIEFICHETH 5. 7T 5 XONE L HHTDEED
Ukbh v, ZORBEIAAERLE B THTWERT
hiEabhv. BRTIXOF[THbAC, FHeHiE
HEGUXLEEEM ZEUXED H) oL hHEE
BEET 5.
b) [#TTHEIE
z OEICRLT D HEM L x5 b ovKEE
TR EETHE. M et a3 b on
BEEOBEXREEO THER) 2Hw3C R TE S,
LT o MfasIE) &, Has) cics
D, HE\E MR Xy %R cdbs e B
b s EMofRCliHT 5.

ELEC BULLETIN

C OMOFEEIL, FEH LT3 bR MAT S C
ERTERVED, ZOXMEEHEHRCRIACHS.
PlZ i glass (222 7) 2w 5iE%AT 285, cup
LS ErrE chhiE, THER ZHv

@ [This is a cup.] (cup ZRLADH)

—>-{This is a glass.} (glass ZRLADDL)

(@ |This isn’t a cup.] (glass ZRLAHADB)

<—{This is a glass.}
ERB. LT B cup LwnsEERREcHRE [T
BIH) ZH-hE X,
{This is a glass.} (glass Z;R LA H)
<—{This isn’t a glass.} (cup ZR LA bH)

2% b, TLH#E%) —cit cup & glass MRz iEoE
Tl E e, TlfFR) <, <€ & @@ kTl glass
U ZHw bR, wEEhdoRSiBROSTHS.
[0 @ A{This is straight.}<—{This isn’t straight.}

(curved |33#GH, W xih 3 HEEEEE>
L7 TEAR & hR)
2y {This tree is above the water.}
«——{This tree isn’t above the water.}
(below 3k#, #HHxhddodAKko RicH
T 3R ERDTFICIEA T 3 KDHR)

JA)DH, (BIOWIICRE v D>

TG E i AREY |

P oPic ZREEEEG & ORI S T4, wbwd
defining % v Tlkd 2 - TIEHEEM
CH-TLES bO LD & & . Ao Greetings,
Formulae %A ¥icilicB{LE N A bDTH I, ©
NHERSBERT LS TBEEEH % - it~
tnsEiEEdC, coBRREE T Ccoks hRRFCE,
KDY 5IEES5 D7 L situation %43 ic HAFE CHR
TETHh b, BIEHEHI L TERZ L o R v,
C s, THHAR] TH 5.

sentences

VL. 8H Y =

EL_E Oral Presentation @ HiEofixfHZ&HEI L&
?%, 1 DOFHHEER S 1 2oBlIciRET S &
WS DT AWY. ERHUAOTUZHATHEATE 5
BERZ N, LT, ENLOH LR LEIRNA
bEHALE L v TdHE. LRl d
CEThRmAdboThHh, 1ODEHBEEZHATIE
&, BDECIELTwL2h0BE2flagdbiHnac &
hTEDL. Tk, 120HZHAWTIRLE D DI
btz cwhvn e il L 2 8E, hok
ZHETHBL TR S RN TSES. BlR—=3N)
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H oA =

RSN ISR |

HaF 7R BB C
[EFENEE

[MGHE, TR, Rk
#EEHRIGEE. 350pp., 1969,
WWE ¥780

HARKC B 2 8EF L R ORI, BE B
ROz R L5 ckhoik. &b ThEEHIT 53—
fle LT biLL 5.

AL 3 b ICHEFRIC B 5 LR ORTIER
eboThh, KEpRiEEhmoRHE»LKS. &H)
DI WFEITDFE & JIC 35\ THRAF TR % 3745 HERY
RO ML, 2 FCEE~0F Y A bEEEE,
i o—dao o EECREh D 2B & L
T, Z7viBIRHLDY 4 2 YV ZER, ¥V > TIEHFIMEI
LDF 4 v HAREERET, Wkekosgil, TLC
11 14EH RO &EER (Authorized Version, 1611) (C i
ZZ2EE, BECWwicd oS -5EiRNEDREY %
BRTwd. 2LT, EilE TREROFMIZ, [
B, ERTHHAFER, SRk 4 A Y IEE, SRS
fk, A ) X2 ERBT b BELEV S 55ICH
WAEHEIFIRL THE. SRR STHLOFHLWIR
Ictd 2 BRI ETH 5. XL 742 (William
Fulke) 23 + Vw28, Tii=—7 4 ¥YOHELIC
X 3 U — 2 KX W98 & Bishops' version & % —x
HWsiET 5 c b RCE B XS EIRIL 7= The Text
of the New Testament... (1589) I—F b X h v,
FaLE b, T ORI 1601FICHIGE v, BUETERARER
Litx oL, ELTXOFRERARVERD A
hoh. 7A27R Y — 4 XHOMFZ ST 2 B <,
zcokKAi folio ZAKLADTH 52, ZRABRE
HmEHRsDWTIC, V—4aXiZ 3B L & © T,
FALHBTEL b o R AEEL /DT H 5. (See
Alfred W. Pollard: Records of the English Bible,
1911, pp. 36 f.: Historical Catalogue of the Printed
Editions of Holy Scripture, 1903, vol. I, p. 104.)

D FICFRIRGHERIE NMEENEOFHE] K2WwT, &
LEREIROCEZ FHMICEIAL T 3. T AF “is”
FrxA 2 RAETRPERORHCICIL E AW THic L
b okl &%, 2F U bRICHEEL, ik
HEL A FEH (archaism) 23EEHiZE] (inversion) 7 FiC g
A—- P dBRARS 5. ZC2ICBETHCSHS.
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FRE e TAV 5iE#) 28KIc23Tndat, €
EGEE Ebic, BIRWBORAE LT, Y= ¥ AT
LIt vk YoRHUOEIERZRDIC b TF-BE I
H5. Ko NEFEE] X bicHFiL <—ltodg
FTEHCEHTEDLXESS. TS SAEERAKCEEE
HEotx, Y24 2ACTERolBFLLTCHE R
William Aldis Wright @ The Bible Word-book (1866
Second edition revised and enlarged, 1884) #Fic A
NETHEARSE . CORFETHZCHIS.

SRR I TEGEEEROME L (7 LiET 5 —
XELHFETWE. TOMmER, oW i,
BEPcER, ~71r ) Xax$, L cilolc
VIV LEXZRATRDILVIRICHS. Tlh~7AHEX
OEHIASVED LAVRCHEREIN T I -2 L
TWwEC LIZREBEREL.

Dk iEEn A E oMM b 52, ATOBE LR
T L WIMEEWHRAIC Wik, FZEko MEEn
bR2EIREE B IUEHEERED MNEHeE £ XY 20
Wil 2B 5. Skeol yIFHcE A 2D T, A
HoFERwLEE LxbhiEhbhv». BL4LKET.
S. V4 v rOERRICHEZED AR L, ¥4 I rPE
—Fl—nrD ks aimBilABEEI R RV & 2L
LHLHERLTEDLNIL LW, YVyaviihlli
Horeirbrrdidh, f—Fr—apmhitsi=y
YRR, FovovrEbic i, EFEOROLED
TEBDZ I Eeh{EHoE NEREE L2500
£y, RALEBEE R, it b oEFHc>n» Tl
LTwd. TO&ERERcET 5.

FHEKEA F) 2o 5L 2o E 2 EEL,
T DN D D & MG T © Highs bR/, SU5E
DS i Z2VESh, FEEHY R X S/hEE s K U EE:
ZWMEFADEI LS L5 CHEL T, Bhicsitid
DOIERERET Cn s, DX ICHEMRESEE2ZORLAS
~E{EL LT TKBER) 25, =— Fv 2 Bol)
Z COMMNFRBD. 1TEACEESBROB LS. B
L, #HEmEKOREwTFhbIifEThH b, tour de
force ©H 5.

#Mbic, RN OMWMREERE GRREHESE) &, &
BT3B, FA Y27 7rAnoERE e
FTEHERWFE|ETHD. BAROBERBICELORMHE
FelEFRE B B OB L.

(REXPREHR)

4 w %
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HF & FE = &8
EVEX DIEMSE |

R85, 264pp., 1969.
KIEFFTE 750

HKiEo TR T &, @ C &) OEEPNCHT 2860
DOERAEEEL XoRICEhELTHS TFH T k| Off
e ZK» FEMT, H, B, KoMiEEHFohcox
DL & B isillicow -, BSOS
EEBR S OB HEE BB ke - T EoRBHE R
Hicb@DTHL. Flrokk, MLz, Fic iy
SERL, BME, FSHEhEhETFevor—7, B
v b X DLOEM HIEHICHN T =523, FHEELS
APETHRTVBLPD, [WEETOEBEEOLERN
Ccithizibae) b, | A2 MET 2w oA
FHIRA L AL naTERE S, CDX 3 ARikiRD
e, S Cbickd aEEEREGEL, chick3 a5
LWwHrEf T 2 B ANPGRS 2 S yid 3
faREC oW co SAMARTZ2ITA N, Ko7 v
D pYRESC A  DBEVES R I L THEREIC R 2 F o
4% AREERYIC IEFE cHEH T A AN OEW CORFEONE
BT A0OEHOI W EFRTINRTWDI LS HET
unique AIFHTH 3.

R S B 5 A, FRCEBERERmMoIES 2T L
LT—@i~EFBTcHs L RS5.

Ao, TEiEcofr@Eosg ) MEscofisn
RigHEE) T2 Vx4 7470w gy TNEiE
DFGA] THARXFEORIC X 2IVEIRE ) T ED
VEsCEE) 632X b 2 b, #WRich, WEfslios
FHEE, A LT CELAAE i o—SE, To— 1
fREs—iEEE, X< vAdffLcas.

H—it Mooy | cipuffisois Fodfy
BrkEEEEIEL, Bic, iR oficgihs
EREHZ 20 Hl L oEic w»wTHEIC L Tw 5.
% L TR, WiFoFoER, Bt 2
e OO R E TG & L, BREFHOHAERSE
BHive 3 2 FEE0) ol < o i s LTk ba
Tnd.

FoEmEVeroaEn Atk oM
BoWEREe» 285, FiRoHEARIC IR FIc
B [Flork) ofFiICAsTwd. chiico
FROHWHABEOL BV XrofRliE) 3 35
LELDODHRTHSD.

C T CRBEBEMO BN I m (TETERS ),
Wrgeet, 9 A%, 19644F MIEFEEH) K&, 6 i,
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19674E) 2 HU b _EWFi2EE0s SRS EEIC 220 T OV
1EEDOH ) HL2nwTHRBLTw»5. Oral composition
#~ & written composition ~, Pattern Practice =&
Precis Writing ~, Creative Writing % H #53 Controlled
Writing, Retelling (c X 2 3 & 554 ¥ o B4R
Pl L FEHOHENEPES ok > T 3. Th O
(I, VEriglicE# oI5 Creative Writing ~8{53
57 DIEHEMA T L TX, HREAEEEEL, TC
LRI TS,

B sVl 747 e ariPsay | CREF
Petecsilf 2 s L TEfEonREr = »
FFEhET, EXPBLELIAZELz T REALE
| (p.38) ¢ L #EFHL Tw 5. Creative Composition
D\ THISIC B H DREIC D e B HKHIC IR L 778
P k2Eco Creative Writing Ol »LE{ O v

F2BTw3Xs5KcEDbR 3.

1Lz w5 Creative Writing k| Ado® HEED
B RAa b TBoELr 2 —20 7 v ACH
ERbIcLrblizsl (0.37) ©TH-THZEF
OBREOCT n v R % KFETEBT IEEFEITH L,
uncontrolled writing & FEF§ICE b T\~

Creative Composition (3 {Fl|fT# 3 X 5 A gD
EFIc HiER 1280 b ¥ 7 RABFRENL TS, TH
Fa—LTHICFIHCTES L 5L Tl LEACEE
fiflch 3. Ric7 7 7 7 OO IER i)
CErwbhTw?. FCCEHRORIC2» COff
i3, REMCCHEZBHIE37:008 L L CTii%ERK
DVeICiE, IR A T _ELLES5. FE
& THADIEFIC X o TlrhAaX#E) LT, Time
Arrangement » Space Arrangement [C4riFEHh T
ol E T, X [eaBlny &R, i X - ciffhh e
wi% | L LT The Order of Importance, The Order of
Division, Definition, The Order of Comprehension,
Deductive and Inductive Reasoning @ 52 @ REHO4H:
FHTHHAL TwS. chbriikoBiy, MICVEZED
it % { Reading OERIC § WicH:{Eic it oa-%
5L 5#8TIcERXoT, 2OEEHRELVE
BWETEBRTELTHSS.

O TE, choOXiHRORE LE 2 TAE—F
o HicE cREBX ¢ Tw 3. X Exposition,
Description, Narration ¢ 3 2@ FEERIC 2= TDHR
HMLEHEICEI LD LR TWS, AR VESC L EICH
jiil €t Formal English, Informal English, Vulgar
English % FofEgKkHEico>wCliihv T 230722, ©
OfEOfERAMRCRIERICEh 3BETH I LR T
HB M AREZEBI 45 bR LTLTHS. Kic
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BifTEELEREDRicix, vulgar English & flick &%
Wk LTy, obsolete FEHH up to date Ry Dk
FFiES o2 LTwaDe, Bliciiszikd itz
OEEAEO HTR® bh 3 iEEAHEREE R CowT

Y - k comprehensive N Hhivid Bino 2D Tl
Bnh kB RZEDVBELMAEN.

Creative Composition F5iEic {5 ME S0 H5E -,
HECi g 2 2Bk H b BBICEL= vy 7R, v
4 a7 X PCAHL Z2EMARBT bh T bR
bR TFh bk, K¥E—EE L LrcDFs, &
FEDFETREEZ A TEL LR icBEICA S.

SUYE THEfEOFM ] LT, HEo¥E/ErhoE b
B, FEORBEORD, CHEORY, iy - 1T
MNAMY D 3DICHTHEICERZ, £F, (S, T,
RMEFAKCSEL <, ZLoBAMZRLTH S, Whic
FrcoX5>AEY ZRT B 0ICH, X3FCLEELH
SrHAH 5 FEA) B FISEFEMAZ T T A<, WAFHTX bic
FEL L 2ofiEx L {fiTh bisr 2 H L BN hE
Ayl (p.123) O<CHS 52, Mx BARAZIBL LT
Wl 2z X5 THD L, HFLENLOGE
LERAOEACEEL TS~ EHRE LoEAHIEE N
bLcEh Tl 32X 5 CcHEW.

BEE [ HACEOHIRC kL 2 %Vecizill | cr3ER
_kogERlEZ, HASCEOWEEENO T THESCOH|BR,
SO EE, #HEE XTI AL S5KfithAbR
TS BIEMCR L AR b RICHAZT L Tw
. WEVEORFEOSEIC QA EO SRR EMZE  List up
(pp. 180—183) LTH 0T, COfOUIELENE
LA Ly, HARLEZWFEZBALCHTALS LES
FHicb2EICKS. BACEOKRIEUM ERELELE—
SRR RE o elE (MEEREGT ), KiEME, @ s
RS ) OEFAlE L BPLTRLTH A, TOHEIE
DEFBEIRLBLHADC L, FBHEOBARECHT LSIE
WD xZFAVEmsz LTk 5.

A CHHNEOVEETFOEEZ R Lt B
OHEDKFAHE 2520 THEAZH b2 7-0OEE
fENZFRT 51 (p. 246) WFEHF MM <FBUr L L
T3,

COEBCEHEONBXEIMCHELEDbIS. 3K
VESLD THIZEN L RFELELE T, LiChL TR
WifroErA FicBRx b (p. 16) ZigEEIE %
MoDELE-WBUERLLVWIEME CRBZ Y
5| TETCEZARLAZDDOEBLLS. TOEYyFTryAH
froEfEe Writing © 2T it A2 <,
Speaking OEFICODVWTHhwA ST LT, FTrkIok
A7 EMTREE2RALED, HE2ELE o

Listening,
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CEZAHTCRFEECIFLATHI AR CRENICT
FENTHwEW. Dk 5% Oral Drill 28%% 2 <,
Y% LE o L BEOEBE~FiENFAEL 225 b D
L5, F 5 Lk of, o Reading % Speaking
ZHLICHIEL TWE NHEIC b BnicBEC A S, E
Thid, TEHJIFMH K3 of, bofiiRicknwT
b, HICHTEOMZEA 2o Tk {, AiEOMALE
NZIEL MET e RELWEFEHFOBY HTH D
LnsEECHIMTWIT LERE LS LK T
5. EOBICHEEFCH T IIELWSENARIES
HiEIC ki 42 =1 Controlled 7» & Less Controlled, i
Uncontrolled Writing ~H:5E% i3 51 % WL 720
(CHETD MK B S4R % ks BLE BT 0 S RO
CREINTHEHDT, FohosTzvIZvrihibhd
A cHENICHEA T B X s A pITA EE
SHHFOHFERCHACT LEZER2ITL T LERD
55. coks5nEREIEELT, B, B Kofr
~rfific Specify Xhje [HL T k) K3 2iEHFEH
HTkzob 258 kA ENiET 3. apBko
Edamohic, HEATF T E S A, Controlled
Writing #» & Preeis Writing, Retelling ic{liwig3
L.A. Hill & Composition Series(O.U.P.), [A 1L ¢{ L.A.
Hill ¢» Stories for Reproduction @ Series (Longmans),
[ ¢ Longmans ¢ L.G. Alexander 3% A First Book
in Comprehension Precis and Composition 75 ¥ % #4)
LC#{ L Hgo%Micik X b {EF]<dh 5 e bahik
. (E L E CHHEERZE =R R)
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A0
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¢ 5[0 ELEC EE#HEWEAS
#55 o] ELEC ZEFREGHUIFEARSIZ11H 1 B (k) 300
HZOBIM%ZE 2 THRITO D & ik ELEC £ 5w~ Chif
TN
&, BIREHHEREOD T DRELY, 74774
I 3EMEH % Leger N. Brosnahan -3 I tffif->— -
— FRZ¥HEPZ John B. Carroll {#i4-@ilii, ELEC 4§
BER, WS —REEAHENc X 3 REHEE
Forum, %P’]%%Q}ﬁ{b - CTHEHEICHE T L 2.
&19695FE ELEC ¥i#s
AeERED ELEC i, dbfmdifinlrhaeks Si5Hso
FA—Fn « 770 —F OEEBITE—EEOMILE D
¥FLT) kS Eshi. &P, THOB @ ic (X ELEC
RS k.
FEm2ikic 3 5 Communication & L TOYKREYE
EHEE O S ]
AL ATCEC (AL |52
“Material and Method Used in Teaching English
in Language Laboratory and the Result of Its

Application”
AllAnFIX CRl LB RSE)

SELEC ¥HiEE 1 — XEUERERT

ELEC #fgdwc Xk 5 B50HER = — X BREENIE, L
MEREOL LICI0HALI12H ECER = . BHHEHS
(4 EEGE IR P AR A IS 112 B0 b HE
EhicPEEHFIAE, mkEEIdEC, chlef LEE
Ehowmie, BEESHEEINOME BIUSEEY -
WP HIEIEON L2 B 5 i, HEAMNIC
X 2WFED F I A~2iEd, HEANEMFIC X 3365855
b dHEL ZBHIIMSE I TAbRE.
VTR FHEER

ELEC -cit, EEE JDR 3rd Fund & oihik
#ETHEET H2 b VIR oERETh-oTwd. TOD
LBk, ELEC R oIE2s, WHEICHE EAR— i
8, @HEIEH, Floyd Cammack Kol h%i95 &
L dic, EEUIEE Y X — 1507, SR es Lo

ELEC BULLETIN

¥e2dk, =hic ELEC ZFEDHERTICE =TT biu T
3.
S ERIFIRRR
VIR FlFSEER L & ¢ ic JDR 3rd Fund @B 213
T, Richard Via oo fsillo 3 & 1o, ELEC MFEFER
D07/ FNRIC L CEBEAH LRI TAEAbILCW5.
& BEFHEOLIR S
HASEHEEHEZRSEMIC X 5 [ HEMED Sk
WS T 3 BIFED D OHMEES | 227 > b
¢ 2 H27H, 28HIcPE LS. coLcHiET3E8
ko) TtH 5.
R mmag (GRICRSEAHEEE « ELEC #3)
A R— (REECKEEEE « ELEC BE)
EEA  Bin (RO EEE - ELEC §r%ES)
R T (BERURFEhERE)
5L IEHE (B2 ARAZENN)
John Hall (A4 = — A KEEHEPT)
William: Labor (= v > BT KEFE)
Dell Hynes (-2 o5 = FHR2EHED
Samuel E. Martin (A4 = — A RFEEIT)
Eleanor Jorden (= — 3 0 KSFHEE)
®ELEC ABEE
o7 AT 7 4 b AEREPE Dr. Leger Brosnahan (1 H
6 HExw, ELECHL & L <&M ESotdic
ERLTw 5,
<5 H27TH~31RIc v 2w # Cifhbih 5 SEAMEC
il SEEFE IC 3 U 3IH0cBT o e 7— ) K€
ELEC 7 b KAE MM EZIRET 2 C k-
7.
GELEC BREADBLAIR %
P! d3F W i (I
B EUK ERKXK
BT NG RS
ar & B JFE AHERK
o B B AWlEZERX
B OIEEVUERR

i gty RS I i -
i —2G RN
W =4 hi
0h—Sh R I
SRR —iL
AL - M—%
FEak B B =R SRS

SELEC XiEF S 500

WA EARE NG 30 7 1 8% 2 (The English Language
Education Council, Inc.) -C{EM¥FEEE A LA Ic—AEA
ERBIc L CHIEOUHERZENL T 58, %Xk 3B
3 (Spring Term) Oif{EZ 2 ¥ OEHTET 5.
O ft 3H2H (A —4A78 (X)
CHl & 4A78 (X
&= — = DR



Daytime : Full-time, Intensive, Selective.

Graduate Courses
Evening : Intensive, Selective, Graduate

Cours

1. Pronunciation
2. Structure Drill
3. Conversation

4. Reading

5. Speech and Composition

6. Language Laboratory Exercises

7. Linguistics and Language Teaching
4
B

i 4045

.-_.]_'. 100 |]|,|

T I
ELEC
SELEC A{ifizgEs

ELEC i TiED & b

(The ELEC Institute)

¢ BLEC &

] =
RIS AST

)i

FI30H (X)) 2:30—4:30

“Materials and
aterials a

.\]L'L:Iill}.‘h \,ll‘

Teaching Engl

Effective

Mr. Hugh Brown
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