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BFTLE I, NOERNA LTS X 5%7 A
FDEEFEANLE &, EoEEONBRREND X
SETFTATREBLTWL T EHBSTELED, WL
ZREETWET.

Hif® Grade 5 RFA: LTHATCREEFIE3D
ELTWS/zw, BRTESHEKCGE-> T2 BE I
EENET. HHTT R TWARSF=2— =R L LT
13, SRRz Ehc s = —R &,
HAHAA®, »5BERBEE»ITL-< WERE2
FTwn a—2E 209 H Y FT. WTHITEBZHEL0
AT, A ORLFEFECEELTHY, HBEFW
W3], 8 5 R oR¥T, &= —AD N H X260
[El, 1200%MH, 180B§M]E Grade (= X - THEHIESE D
BhTwid. BERETELHb-h ey bF—F
CFE, E8%2 TRy, 6230, 81 [ELSER o 5
Az X ai2% 50 5L wiETT. EEEIXTH
iciE 4 B, By405-@ LL coig¥sinz, Hearing,
Dictation FOME TR WE Lz, BHNGEER= -
ARGk, 2 —RBAEMO Grade HEWZ F R, X
D Grade b ~OFEEHE £, WFHEEHALAR= -
ACrE, BItAREIZ20%75 -7 Grade 5 HUGEH, &7
BRIC1X50%Ic i 2 T .

ZhbDa—2EEMLTWT, $—FHENERET
WS RENE [FERE, o b Ay rEEd), B,
REOHMFEOTRLTW S EOEFEN 2 —E O A
TiNE L, Grade 5 I ECHH-> T IkKix, FAxLa~—
ARMAE LI WD LWnwH Z kot EENDOFRRE
LTWwa#HIE, HATEFECE - T HH4ai 2 Ml fd
OB ELTHATRE LTS ®ic, HE b
RBEBSHEVWOBERTT. dbsARVMERELSE
H‘hhf Level-up 312 T35, Erbiv-TEMY

whizo THERRIhEEFr 2L xC<EET. £
?‘9% FEE2 TR T hihiEgvyw ot #
PLERS ETHESLE2EFVWTILLWEiL v D&
ETIX, Thi skt Lunbibet.

HRENDHHIDEFRLTWS D OD T, T
BTEFRZNR-> B Po7d, Dok mhiciEEL
TWEBEBSWESTF. RS PATcIGER
R ofeHFIT, mE AXDHBEFEL SR TW T, ohiE
BwvlHTod FuvL, £OFHio k¢, native speaker
LiEFsZLiiihEt, ALHOMETRLAE, &
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it b e TSI A owTw < b TT.
TTRLIOEPLWRIE, ZHREMmEEE» D T
2, W ->TWwEHELHPLENWELET.

LoflcibrdLdic, HndbicREMNCHEHIZA
hicd DRSTHTE > TwdOTT.[FIGh IS
B v ol binw] 20, TEREFCHEA
he#ilWw]l FEwsHL b5 X 5c28, Fxdugd
MCEARBCEZ 22U bWin b, ZRUMEEE
BLTwWinwioTchREEFOENNSL X5, Fi#
FHelx, Ll THEDZAZ IR T ERknd
By, KHEB%kA MHERZ] No. 51, Autumn,
1975) @ [HERELUFWHERZES ] 2w o Makohe,
[T r2HFE L it S HTEE s BEhhik
VBB UTLELINEE LT, Theifici2X5i
HABERLEWVWHIZETHD. - BTOEBHETIL,
T 5w S Evk T oI, o% b LEoihE, 3
HBEDIAT L, BHDIDEEDALTRALZ—ZIRET
EMB—FARUICHE] EVH XS RIBRTVWEaLen
FTH, Bba<FEBTT.

N, BWRDEED, ETF R Lva =W/ L
EhT_NTEOTHELT, LEFTRLLOCT. L
L, GHETHBcHco20bhadoTiais, B
VWHEOSATERTOW TN 3@, XHSTHEHILT2
F AN R WL OO TT. Sftic A - Tk
I isbivTHa g+ s wiRIET, HH
PhoFTnw T &, IEEicEitcd b, FE»B»2
DFTETCLEWET. TTHb, HE . BROIEFEAY
80, EmoMBETSBENSSEEKL, T L TR
HOBWEWS bz, Tkl EE 2ok
XZDESREBFZ LTWREEELWOTT. Thas,
&, YHokFEOz —REEMLTWT, MEIZELS
R gE ~oFE -+, (EHhEGXSH9T)

(p. 13 X h>3%)
<, Rl ifcr cHERSfREQENW L OT
Hb, i, TORCIFICHELELHFILORLSLD
iz b,

TEANEHO—EYEFOHV 5 ThIE, chb3ic
MEHWE LD DEREE L2 Gniaiz b IizPlRA
CEELTHD, EHmNCHERCE S EELWSHLS
EECEFREBELYFO AT ADOH T, o, Bn»
aniE, kb ENofgEEoBmcENE T
WEWS ORI VEWTHS L x5,

BREEBL TV 544D iR v A F LD THR 4 D4E
Lo, HuiEEAsniMc TNoBEEZELS ]
VST a=r—va VHEHERFHLET, TR0
HoZix [BFOE S Z L 2MEN5] twsz ki
BELTWHEWSZLETHE. CEVEITEHHN
BEER—FHOMFPHFOEELHEFER, $5—F
ORFRThZ2ME, HFEL, oroEsrivedss
WS I a2 —avOFECHh, [CLiF] of
BRIIESICZDABDIMTD o AL DIT -

—F, BEL WS oRrThTho{bto—% %3
LDCH-T, FOBR/OLWEFIzHL AT, T
ik, HAEAITORFEEHIZUMML5FEZINSS &
BENIET I 2= a VOREBHEWEWSELE D
5. Lirl, £ORCREOFEE Ao 50T,
BRIV IOOFR2HEM, ¥RBEOFAICILM-
T, MKOBNED s &b 2IMAITHbRIT BN
&8 5. native speaker OF AN X, EL < HFFL,
Thdfhy E3vhe, £D usage R4 CHTRPL D
ELBIE2B3 TR EWHFHELREIHFZ TwiaEdh
I EHMKERCSEWTIRETH B,

B, 8 BICHEHGMEMIELEYT5HM~ZIL
., LRV EEEBCEL THIITBLA-TWS
KETH5. (B AL EMERT8755)

AN AVS Y.
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ELEC flls2#i#206. O X S5HEANIT LTI,
RO L) EflvTDh, CEWIERELRELR
v B{E® English Language Education Council (3%
BEHIBRS) 2WIHIEHEAVWLNhD XS5ERSET
TV 8 R b HHEMINIMS B o 2. KEEITF AW
lr—=RIBICLTHELSIEHLT] . ﬁ:*ﬂ?ﬁﬁﬁﬁ‘
oo, 195548 A 5 HEE o, BREBAARKY
SEXOMmBEMANT, TOREEXLEMIcT 7. T
L THIERIC T - D2, BARKO I RAFTGKEH
#iEfEdh @ Edwin Reischauver #iZ s F.Ch 7. [
B, BEARCHUSIEHAHEPRBECR/ML TS5,
WAL > THEDESHENR L TE5X5kdL
EICEERBLNETHLEN, THhITODWTEEHEED
iR WIET 2 MERZ2AZLTIRE E5E55L2 w5
RThofk. TLTHRENAISAIZHAKER B indb
D.ﬁﬁ%ﬂofTéot.%@ﬁ,ﬁﬁ?ﬂ,iﬁﬁ
7, BHE, HiGHEW, PECHE, THE, RIS,
127z Gordon Bowles 7z Y, FESGSE L WHEH ©
BRCEUS«2% TofiiTiFcEs L, MEPOH
ik »Ed, 19564F 7 A2TH D4 T English Language
Exploratory Committee (HAREHTFTWEEZES)
ETFHEND X Sl -7c. T LTREREEOR X
h, TolECLmiEgko John D. Rockefeller I &
OIEMZERG, TEERRF»L L BELZT, HMREeE
%wrﬁﬁ@ﬁ%&ﬂ?,mﬁsﬁzﬂ.ﬂmmﬁﬁﬁ
& L TRRSRTERFAREE RS RITh, BA»581
B, fFCER SN 3 AOTME, 7 A Y »O Fries,
Twadell Jli#i%3s L0 1 F Y 2D Hornby L% £ T,
HAZC T BRO R, 7 L wEM o SRR 0T
HO D OEWRGEE S0 OB L.
ToOHOEMELSEX, SHLEBEEML T, ELEC%
B4 A English Language Education Council (3%
METIG#ES) AT BRI 2R D1X19634E 2 F26
HT® o7z

ZTIEET<E bBRoSsKEEEE{EAR
CiThebhiizt &, Eviixzhif, ELEC ofixiizF4&
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ELEC %t /&

SArTo  TAKESHI

W UE

EORAHFE: BAHEFLICAS LC5MNSEKTHS
zEThHD. ZoWiix ELEC ofEHFTHY, Wil
THDHEFT2ThIrA5. 3bAHA ELEC OHE(I
DERENGIARNE, SOnWABOmK, HYCEMAE
—, EHFZImK, KN GERK WAkE &
EHEERRE) WK, WHUNEHEUEEEE, £o fio
F & oM HIE, ELEC offifl] oral approach
OUEREEREIBROLS> TRBEVEHEP-2THS
2
CLWERBLE—D2DMEAZETHE W, ko
SLEFET OB RS L ixhkd THW S ETh
BV L LM — 8L Hic23 Tw'T, ik
EIBFTWELTIEGITEL, @MEES>NEL2EXS
X LBFENETHHS. B EREFAVRIEE,
ez AT AR LTRWITEV. AMZROETIREL
MH25H) THRINTEEBEV. HFLIEDEMEL
Tix, PE2, 3FEETLIBIEDBEDLS. Y=A72R
E7REMe2 B4 SRR s ndk
Wirh ED, KoALT S Mesizd) tBbesdx
S5uALDHD. PIXIEEHIPREECEVWE TXKbo LY
DY OB T, M EKR=7 Y =18357%5 song i
R FrLWEHEIRWw. TLTRRO S LER XL
BEWVEDLTWS.
Where the bee sucks, there suck I.
In a cowslip's bell I lie.
There I couch, where owls do cry.
On the bat's back 1 do fly
After summer merrily.
ZZThirolbrhizdvoik, H#EOfTO ‘after
summer’ THH5. EHHEAECL] Tikikw. MHZE
BEBWHITTTES. TR TIRBRERMEE W 13 <fT
<o ¥EEO summer [ZAFKDOH LiZLAV, —F
POIFERIEPLTHSB. 2VWTK, b Ef e
#HH—o2FIMATHEL. HEBEARY Y ALY

PR A Y VIEHERRhIEE0T, PERIHDE
FELSRREBESEDS. (REXFEEIED)
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ELEC m3E4

ELEC @ itk & /s » 7o S5 RFT e o - b o MR ER
SEARICDLAHH v John D. Rockefeller
Sfhicdh oo L B £ 3195560, AATKRET A
WITHH Sh, ThECTIMEMIESEHRTASAET
i h, FERSBHEIRANTLMNEHEBEISE L2
¥ L. [HRE L7-®ik, Rockefeller XA, HAAR
Pz, WiEBgdE, Fhib 7T T4 ORYELTHE
H LTv/z Reischauer & A, L F < L5 A T L 7=
Rockefeller XA 0%k THADIGELT &+ 5 2
WA U TWHBALED, ARATIRESFE2 TWEH.
LLMLSBWES ASHALES] &vwHdOT, &
CETLHAEMMD A =0 TF T TRoTIELWEWS %
B LWERERAS 52 & Mg F,

Rockefeller &A% HAQ BT 0RO LHE
M Sz, Tt/ TAOBEEBS 75
DA LB ETA, iz 2 o HAER], Rockefeller
SAEF LTSNS Japan Society jcijx, 7477
1 FHFEEDRT20RFIEDANC2EHDA DT — o
FTHBABENWI TR AN E Lin. FOBREH
B HANHEEDR I BIGENOTRIES EA4 2307 ¢
MW LICH0F, HEOQWFERH %, & < iFe i
A2V THIET 2 0B RFRTHD Lo 695 ik
ABhiz., XTI, MEEEIRAM TS - A FANE
EAE, E5VS A2 ThEREhi-z 20h D,
FASABRGLATORRICHELT, H$EOHRLLT
AEOHTH NN EARARSEBRBACKE DR
ME—ROANIZLIEFEBIZ L ZRBFEHALBDFHE VS 228
&, MiEETAFSHZF L.

Rockefeller = A, @ 7R iC & » T, Temporary
Committee on English Teaching Method #[BifitL,
TERlOSE2ERT, ThECOAROEELEHTORE
# trace LT, ChdebESITREREWSHEIC o
SEZLHH—T H20IT, FEH19564E 9 Hic Special-
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ELEC om#E & BE

MATSUMOTO SHIGEHARU
7w X H A

ists’ Conference #PBflii-35ic iz oz T

AN THSED N LE6EDOH = Tz, AXRlO—FED
B ER > b3 T3, ok 3 —FiEic
2 DI ARDHRED R OWEED U & HFEY
OYHMREDFERIIEFITENR o Thichirc3. X
NIZEHhRD B S & 5 7e¥F L\ teaching method % 7
HI7diciz &5 LT RO L, Fhrd
RO DO MHT 5 FHEE SR Uik
B\ & S TR=1454:, T 6 1LU%Ebe o B m I
A b Abvi., WX EL2IE D DA
FTIRACRDIRAT, RFFLEMCHERT 5ot
FEREELTHERLIEFENLE VS b RiFhiEiEA L
SICHXTCELRWOTCIEEVR NS 2 a2 N3 LA
DRNAI=EA4ETF. B CHEBEIROYEE ORICHE
B EALE» L, T XAREHEICITTRSS.
BEBEEEDTS VI ERE . LA EAERE
THERE»E»rREIDOX5EATHY, JEW Ik H
T, BAPERERKLD LWIDRWLT, Thhrb
M=EA4tFZHRCASOITAGIIEE LAsvE S
L5 LT, ThTeBmBEELHEN S -birTT.
HBHAERDUDhD N > TOHAKE EMbH, B X3%
5L nwdiT, EfEARERLLN b TT.
%, ¢ Specialists’ Conference L 2iICiZ X515
ANET A2V A6 RE,E WS T &% Rockefeller =4,
DIESHH % T, % O BN T & -7 Donald H.
McLean, Jr. 2:—3F40ic Bloomfield @ T Cdh - 7=
Yale X%: Elenor Jorden @ & & A~ {7~ T, teach-
ing method L < HHTHERLTHETLTWBA
TR EM 2, s d 7z < Michigan k2%
@ Charles C. Fries # L \+5. Fries %= A4x Michi-
gan @ English Language Institute #-}4EL T
WT, TRYIAVYF 477 il e, 14EM
ThiRAREIC ANS RO B 5% 1452 55
WORBTLOANRE LS bIFT F. £h T McLean
7 Fries SADEZ B~ ITo/nE 2 A28, Fries
ZTALZ XL RE5 L WS it o7. Fries XA
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{x Freeman Twaddell #Z#i L 7=. {IXWPNEF 1>
BEIRED, TAVIARL>TOFHEFEE LT
D FAVEOREHkE, BODT AV ALY T4T Y
FofH=EANOKEFEOHUF kL ENRETYWS 1
OEPBL2ATITEELEY> WS & ¢, Fries &4
o feiT Twaddell XA b—fHicksZ Licle -7

FLTREEMTIRAF Y 250 LHMRE 1 ASIL
TibotbEdEW 3 b iF T, = LiiEtses
British Council A THEZ LTHH -7z, £hd?
AS. Hornby S8 - /ol T

FHT9 BIRABAEBES VLT, Wi bz oEEEXZ
{tafich il —ATIRIEER ST, ThibH
ROE+TERTLOSHBET2ASLD E L.

# D&%k T Fries X 4% teaching method @FL W
HOox BAEMZFEE L TN 525, HEOKRGEER
- WE 2L introduce L X 5. FhiCiPLEbF LW
textbook % { 5O —FH . F LT F OF L text-
book #iFAE STz % teachers o< B v iE
e, 7545 teachers @ inservice training iZ X »
TH L\ teaching method #HEfELTE 6V, TRL
THHWEWEWSZ E Z VW LAE. £ LT text-
book %< % k[FMEC teachers’ manual #—§f 22
LBLWHISELTEELEZOTT. Lk H4OESR
AAEfevARLRboT L.

HEBOIERK L HAVHE

Fhud B 3LEMHPNT T, BEIcHS DA LY R
A2 U T hiEkEo EFIE New Approach to English
BRI Lic. &2 B250B WA RIS - T U
L@ FRAShRS o f. Hishkic MBS - 72
L, XHA—IEEEUMRO—A—0 55 EILT
WhEwdsz tddb, F, —HEEE-LES>D
{3, Oral Approach TH# x5 L WD AFRER T 22
LEVOTREVREVWIBREE 7. Lidh-TRE
AR LHEMESBETD LWHF 2T K¥EOARME
%7 % foiriuiE, L teaching method (3% L
WEWS T ERFMDH B Tz TEH, KEMT
RSP Tl i T2 T hih - 7.

New Approach to Enghish 3% O 7241z il -
dhrEd, FRETH-HBIRNBUIIESh 5 T &
izimprove i C ELEC ® AT ES W TH L, KHE
TALOBBOEEEY, Thoo OB L 2%
HH AKELECHYs S b Hiclks - /2. T O FIRTIRELEC
O E LTREIE D -7z E VWA D, £kt Oral Ap-
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proach OFFEH L5 HMIZll - THATE TWS.
LR OBESTED S FFEWEHEH A @ inservice train-
ing # intensive LR 5 EWVWH I EFT o LI TE
DTTH, ZORYBTHEICKI DA Twaddell A THE
BERAERRECATTEEZL TR LT ik
Fho—sbtE AL -oRNRSATT. Twad-
dell TARDHD HWEET, ML LIE LY > ThiEh
Dtrainer = H A& LS A ROLOh v, AT
# T LERKOERZAHTWIZDEPEDDIRWEE ol
LR oFh EL, FroABehE2Ehis
iR TEARD LAz b o, IURSARXLET
TEADR Y HEMY%HS L T, model classd>demon-
stration I & WH X9 B HORFEWIC2=— 2L ETK
5FELRLLEO ot EFIIB - TWET.

COLTD o4

Reischaver X A3 k{E /5025 ELEC iz [0 %
FroTwhoZdhEd, #i3, XHEo—iko s
Ho-T ELEC MR LATWAZ Eb I <H>TWw
7=. Ld L, SEEPEEAAMELL-> TWiRBRT, £5
HLUTHERACEENZBAES K2 EER. KB
CHBRALEEECL + <o TLhBARFLAENY
EVv.ERE—SABENZEVY S AFED I E L.
A A% %KD L &I WREHO R)HEE L G
— HADR¥EORBEOERL o BnETH—2 AN
#WEAT, ELECRRwvwnhZ L2 L TWwH0EBhE D,
WAHWAHLE A THEEN D - THU L. JIoEE
DL S THERUHEORBEHF OB LNDL AT
RBoBESHEVS T EEF LT, TRRFEEHCD
SHLNEANBLECLELE S EVWS T LITE-
T3,

FRTRINBAIALEFIAL, BERNFRESE VS
L E o< o7, Fhdt COLTD (Council on Language
Teaching and Development) T-. IS AWIIER
iR El- b e - TES LTEThiEC ol v
Arwd. oS AEOH S LIERY k- TE
T, TTEFTHEDOE— LA~T Y EHBIEOA % BILE
DERON2BHNZNI S5 OE— AT ORI
FUFEOLTHELBEEL TV T Lo BT,

FEDAEAITS0H ] < BT 28T Intensive
Training Course #%° - T & 5 - 72, ¥DIX20{@PF 4230
R TR szt BnEd. LIANBTHEAT T
Lok, BHEZDITCER 2T ESR
H FAIZHE Ly method T4 2 @ZT TREALI®
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holchbhhwnwinwi o tibinot.

Mo COLTD oERER, 1 A0 40 i /s
=T, £Rd5HL, BLEEELEENLEhE 28
T3 I TCERZLNE, TOREIZHTHEFBEHHIZOW
T® impact BIEHE L DOBBD EWVWSI T ERFE ATk
L BMBHED impact Mo obiF T, SRR
DREPLRELOFEEE stz EBETIFRES,
COLTD %% LT Wi KRR - 7z

KIRATSCER Y E 2 COLTD 2% % Laodid, K¥Ficdk
VI HYEEHH ICH L impact %5 % T AZEMEBRE %<
L=\, &5 Tk it LIRS o0 b
FREEE D - TET, KEOAERBRICE Sbhw
T Oral Approach TR TWIHHHESS EWnHnHn
BB RRIREAI > T b T, ZoFLke
EMBOWATLE /. TLTKRENRIZ OFFEHIE
FHEVIHIHOERLICLAEFHLWEHHEE VS doic
W LTREBELESBEANHIE DITIFEA EEBLTH
sk dIeBbhvET.

ARNBASAPMDIIRERENIOETHD ZL-L,
MY AKLDOEBONTAT, HDHBIRD ZIEEhi
DREFhED, HIeRTESETRD, MRk«
h LT, RARLAERCE EENMREDSTE LD
ozl WnH ZEbdB L, COLTD EHEMSIEMIT T
LZMHOMBEL I T VB L o il B E X5 %10k
VWIKBIZ L 2 TLE o 7.

HKEET T 3R 0ER

HBRersr7=25—REANEr 2777 —lH X
ELEC iz U C104EfRBY L2 Z L2/ 2DTH. 20O
AT 3 EME L CHEME LA hELD TLES o
BATCHhs, ThRBEARC EEobided. £/
BEoSEMIT+— FHEALEH LT E LR 7
# — FH 2 COLTD % Li28) L /o b3 ¢

TAYHOEBAREL - THbIE, doiEbAED
BRHBENEINTWTLhE0TT2, BRERFOMDL
#Ex AR ELEC oFBHMA» SMAOFTHZW - C
{hTEEELTLShTWDHbiF T 3. B ELEC
& COLTD #33t@3E 4% L CHEFERA R > THTWS
OTTH, PIUTADHBICIETEMME o 2 2 5
5. ZoHE kNS, kAL Thic- vz
FTEHbIFTH THEAMBOBSICEE 2 E 2B
BLTWERADR, HWHFEILTWSbIFTT.

5w biFT, EFETCHELTR2ALESYD
2 T—4HBHTTELDORETRED, HHEKRTRY
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WodE s -7-biFTd. ELECL LTI, ©51L<Th
Bz L <AL v ol v T 22 EiE
SACHBEALLFLTERO T3 4, K ELEC
ROMIHSLOLWETHMNTEL LSk EFITRA
50T, RfEoRsSADENEELTabUTT.

7272, #3k ELEC R256ibinid bR WS, 55
EAUHE, AhF—ve 7, FLTUEGEHSZL »
ENEANTTNELSRVO T, HMERERS
TR T OMTOEIELETHELTE 2o B BRT
.

ELEC o BN IELTHETE L LIURE A
BIODT, 124EANCEAFRTIOIER, Lo1E0 HkE
irofc., TO204EM, BEEOOME, T LTERHF
LW EZ L L WS T oML T L.

ELEC 0333

204F-1iif> Specialists' Conference O §iiaHn 4 H+m =
FETWB LI AABRLE TR, EFKEOTHE,
A opase, BFEOMR LR, £ LTAEARNE
DUEFISTLIHLVYEETES DI TE. churb
IELPRIELP LRI BEEAS EES.
19584EIIE L 12 A1 ¥ FiLfT-o e &b HOTT. =
a—7 Y —=¢ Dr. H. Kunzuru & v 5 ANic& 7. #f
{% Servants of India Society @ President # <=7z
ANTT. ETdHicd v FeHEETshcoHlikTcd. {#f
BT AL, 5w o —oREtHEoiFiA
T, RV ERE THE R TH D A DONICHE
ibEMoTE L EE2E L. BERCEAT, 4
YFIZHIH5WHIHDEDLDnEWS X5
Wo TR L. 3R, #ifMcicii-ott. ok
S ELEC 0o & bFLAZOTT. L5 LBk
VIVE < 23 LT, ELEC 0351330425 5 2 A E
WEF. L Lohiist s L ARbatiofx by
bo lASHEFICESETLL Y. HEOERMEA &
SIIEEARFBREICOT RN A LE s D &
WH Z EEWo TWwW. & LT HEDMEIZ 3 5880
HEMTHES5 L, BAHHGOIFKOT b EDo &
JEE, ELRaaEAS. LALIAELAES LikFiut
EDTCTri oz, ELECHRAZ— | LT H 5 % #
2, 3FEOLEL 7. WFRLAEWERER /D2
BhEd, FXTHDBE0EL-1DT, & E108ET4:
ELPESHWIMY FEATILE D, 108D v
LS ORIEL oo T .
(Bt =EEER)
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L EEREFBICHIE LT

i

LOFHEBTWEEERY. (FE1)

BT FYADTARI — v TAX VR, T6F
AYD 2 o FEH A9z Chancellor »IECE,
Premier *jiwbi\—— HEO ZKREHH, 72
HOT +— FREEH, 1¥VA2A0FEMEr 7 v, &
EIHIHED D+ LD F Y o — FEH, Fhicd Tioikpg
LAz 7o bHotrEEETHS.

H ) FBICIESR T = Y = Wil VWO
U NOR S g w7 vyt = F7—
Fifr: TR - b EE SR T, HRREESR
#Tx, BINATOREREDLEFDOLDTHS.

HOEHICOWTEL X5 I LEHES» S Sh,
ERrLEEoi. RICLABMITAMET B298H530A
@2 AR, FESEHRMEZEh5Z 51013, T&RTT
EIEMEBLTYWE 35 THS.

Th, HOKKCHT, SHOHRE, EL{iKnby5
S THEMHR—D LR EHEE NS T EEERRE
hiFEm L, BEBELFHELLIEbhholZltbbaT
VIR HE S —A3E T L TWw S IGEFHEL, A5 <L
FAOHE~DOE ORI, hErBbXh5z L
L L Mo DT, FhICESA R TTERBDL
b DREFREHETWLEL.

bbiT, Hfildbeo*— FifED <> TRADE:
SHRREAFHCRAEDbh TWwik—HItTofENE -
ThWW bbb, =4, 7AUBTRGHD
AR EEL, BRE2EFOUEL— Fhhnbo'T,
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KunHRO MAsSAO

B 5A IE HE

Fx 1
AR

FloF RS EWFHE 5L BRE Sh 2 0
T, ZOANPLLMERTHELW. Z5F X ToF
=AY aChHD, THICEIHELTOREK L7
VIFTETH DT, ZodbihizonwT Ll
fithvd Z T Lz,

L TWE—ELOFHELTWELEERW. £ LT
—A—AD Y — L —HBEPNTOSIEEG R LT L
b 8

W—lo T A B — .

it D F = — R 2 PRSI D A5IRES ) & Tk
WHEHLTWHT &, SWEAMRDSF 7 BHHAZM
{E, BHR2Z LR VWRIBEEEEBO VA E Y « A=
AEHLLEHOER B2 ARE,»LLESCHEIL
2 %.

ToH, 7FVAOKHEBE VS DIEF A Y oihix
LriaRinh, EFTHTH D040 L THIECTHD
SR AR ICTF Ry, Lad 7THECENZEN Sh
KRR FTTHD. Chdhrbod, TOLT AT
Z H—VEIA F =2 — Ik 2 OBRF S5 5N T o o ig
FXhTExR

o Hho—2or, HAPHERMESREZITLED
TERTLiTdhd. —IEHEOKXHER CrLEA TS
LT IVHARRELRERAYEL, ¥ 5 L T4k

(51%53) % {3 THRBIC DWW, BT, g
HloBHEEE T 5 EB2RFECITHHL, XX
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RV THTM E Ot B EHMABOREHESE L T &
7z. TSRO F T — A HROTPHz2iRE, ¥0
HHSFRLLTABMLTWAESY 52 5 LoBiEL 7%
LTwhkDoThs.

7 &= FREHONE S, T & EMmENoiEicpls
LEMEVETETWS. EL hIME0FARZED L 5
felidwvwz, BIRSFRO Y — F wIohiMEamiic X - <t
RENBRAGIRIE, TATOLIATENAHEDIE
HEIEFTHEWVWH T A Y AEERICHRARRIEE 2L
WHFTLZ A TH-7-. FRIHBEIZIZ, Macbeth O
BETRAEVWD, AR NZalciRy, iy
OfbLEITF oW T] ——When the hurlyburly’s
done/When the battle's lost and won WhHIZ L2
HHY, L L{HTHRELLTEVWLGROEATLD
NizrofiXTLrlbIhviahsfcivwioik, 71—
FAS?RY <FAMRIIIEHZLVIRETH, HikD
EE FFoHER RTLDE I35, (bt d
iz -2 —DFEHEEL{ DA 2 I ANEFLRELCTY
vy i EATWLoESR, BfRRTokkhED L
otk BEN. )

AROZAREHSRT THH) 52 WEIZIES L
2DFeHNE, WOHEERBHETHXAIMA— FLd
S5—El oHWERE I LTRELAL LW—E:D
FRRRELZZY, 00U <5 AEHECERES DN
RO ZBRA TV LD V.

TSI, £EBE{ o~V F—rFTCHOX TS
hic7 x— P&, —IEFENLAA VNN TOF T4 =
LZH—bDEERNFFEFEIAPBEYMERZ -
—LIskE, EhAEDICERETAREEETHERA
DiE, ETFREEHLTWDRD, 2w BnwTho7k.

(BE D T7 » b E—ABRBFL LA S & {fE & 7
RECTWZ bbb, HoPLONAGHEMNL -7
DTH5.

BRMTH 2L bBELTWEREVDRETHFS YD
=3Iy FEHEMTOMITENEY. LR EEL,
HOWMA T O LD, FEHZAEL, BRa—mEbTA
MoRHEZMSRbOD T LIRS, MAKIE
V. —HitEWTE R I V=T, [HFFHOTH
& b 513 XoBEBREROBHEBIEN - TWaHER
H, HostRNLHEEREcCHERESRhbOEHLATY
5 NLMFTH. NEED T FADH B, BHESmM
&ﬁﬁﬂxﬁﬂﬂ,t%tbf%b&&ﬁfgg%bf
HFrriEEo 77 v FEHo b > AMWEHEZ LS
LLAEDRESRAIDELE. 77V FRCRFREA
EREIADBHD, TRBREICHRES YV A ML 2N

ELEC BULLETIN

FH 2

HLTWiEMR, a2y bBEFORPELT L, RiC
& MBI LTHET, ¢TLnwSdadRF =R O
EROVTEDLS. AL LTOEDESIHLAESDT
5.

—F, 1¥Y ADOF v FAVHERASL, VWEOHEE
ALY VEGROBRE S TEHOMBR2HE O 2 b o
@, 1YV ABEANT > 2 5RFESRREN 20T
T, % OPIERTIIEZH U Tl IRERD & i n b7z,
LA, Htoticfiiraz i b, EARE
A 5O Kz & 6 T THEWE AN LTS ER
kb,

v EHE, B —AEOFEHFGE S HLINE
WwWh 42 Y TOER (7) cBEeT ol ®Eo
W—H 5Bz, 4 2Y 7TOHBTAREIZ 2 TiI2C
CTMERTORELEPDHI. ZFVARELES, AN
Ay, BLrHFn, £207RE, Wb SHihiEeD
REEHEOFHIZHRM-AES AL 2T THD,
FY T A =EmIcEWTIR 6 oSO XD
¥ o ZO—D o7z,

ZODXS5SKERTLSE, ¥R 7ViE2E¥ > HFET
B L RBHFEREOWFh 2%, ERNANCHE WAL
BWZ LRHETHS. THbnd, SEOLSHSTY
#— PRI X » TS hiz s i, R
=Hhnir skepticism HBFEEIRZ D, P I —F—[EL
DEIEY a — L WHHHRB B LTz DR -
7o, b ofPofiaiit 2 YR L DITTHET
5LD T,

BLHL, XL TZOED cynicism 22T H 1T
SRhE e, &5 B33k, —iclE, governability
VS EEBHRNCIfTL TS T &b HELR
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BEhE X5, WwhdDE i k1 5 MBI
N —Chupkdil, THAREN] SIRShTwb s,
FRZORBFEO L2 L 2T =27 Y AR EW,
HEXTRYBXZTWH —OHEERFRIVWHBUS LY.
ZhixtLARELEREO S X, Hx A0 H itk
KR ESh Twa Z sicthkT 5 XMk ToRRT
Hh, Hxo) —F—oRHHAOARKCBEMETHZ 21X
SFLLY G2zl BALLLRNLTHS.

i« AR o B ok Z R Rici@d>o, L
PHERELLTOELE 0RO SEMFFLTHS
T 2T EIE O ERERIEEEN & 725 X, bihvbh
HEFTIR 3 5 GEHE L AR D & & i EFI R B2
T E5b005 5. @0 At 2RIz ifRHE,
LROREERIZ LS. L LENREEREHTH-T, 4
24 & bdbhubihuaiiid, BBl LATE-EKRTOR
FEH LTS, Lo, AmETE Rk
e & O F CVATEIAE ) & O[S R ASIn i SRIR BI R
ET50T, TOwhd b trade-off OFAYHEEL,
SLLELTETILHLIETHLEWIDR, £54F0k
ZETREVWDOTHD., whdiREXEEORIFES
PAET L Twvw 5 EiEO—FE%E, AT Eio it Ritto
THD.

oo, ThHoEEATESRETARIESELT,
whifkifioaE L, EXhkoEABELTH<Z
LOWREHEELE. TMEwvwsThz o 7 EE,
LR OEFEEED 6 W2 LD LERRFERDOTH
5. Lz THRERSE DB, v Lixxhlliio
orientation %> perception X U5 — 7o kiCE X,
felziHE W TRBO—FHELEL TS, 2Ll
ZOHICHEWTERSHES—F LW 2ERALTE
LT &, WEEfFXEED 22D, WHEI LR
Y e LEMEIhTWL{SHICHEWTIX, &<LiZ
i ch s 5. vwhp s agree to disagree L5
FWEDRTOMT LT HTH D, chbofibitid live
with disagreements, 2% W ERF—F L o IfE, T
Lind b 2w 22 BERSP VS, ThinbFE
TR o EBlEvwoaTw. £ofodicid, &z
FEZFOMEICHWDOBRENTHESS &, HnTOAE
AICFELGOV, TELEFREEZSGHLETIL T 45K
BHHIVED. TTICFARE D cynicism %z /oiRIEE
a5,

Loz LiZAEITOWT, MM 4T
HEdH, ZhE=0mhTths.

FEEMNTA LD LT EZ L TETWERSH VI
FRUTWDS T &1k, BEIENL MEHT—ASEEED
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| ROPWEFFTWS, Ln5—HTh5.

e LI HARDORER H~0fii—&L & & L<iz®ig
EVWLREMEWIEELEZ—REEE->TWS. 1
Blo7 v 74 =GBOEREBVL IR =1 o F
A 2 v RS, HER M S Tt T + — FREE
H~oREbLE=REHcELAEDS, ZhinE
WMTESY. ToiREbLoRYiolc, YA —LHs
Ak%Z%LL, TEXEOMTAALALILTTLNRTWS
Odh, WETIREAMOZLTHD.

720t BARY, A< L LER OB ISV IR
Kow—o Mefk)] TEETHS, twirEROZ
L. BREREREZFH, v REHPEESFRT MR
DHIELT, k) OEEMAETEE LTHROK TR ICH
Iz b MBI T WA, - & 2 i Tokugawa
Religion——— ¥ I% 0 Fizfh % HiRbbh—2H L
7= Robert Bellah (k7Y v & b »k2E) 1%, A HHiRE
Dy HEPILE—RAN 3 HoRB—IC, FEEX
UALHORBICLSI BT RTAZ YT 4 ALDRH &
OFELA Zxf=. fth5, Ronald P.Dore (¥ & o 7 A
##) %> Herbert Passin (k= r v E 7K %) 1, A%
HTTO¥RLENIZ & B 5 EPEN (achievement-
orientation) |Z3:FHO—o% LT, Lhth MNMIFEE
OEWI TERERILEEHL tvwHiHF—nThi
FRER b H ——2 Sl 5 7.

ZDX5E, BEBFROLZPIEMKOELE LTEWS
MEERRAE S BRkoERICH 5 Z L. Th
FEEST L, BROGVWIEEESCKVEShTEW
MW EEEERTS. WE, TrEDS L, 6»HET
24O A Db, 2 LroidEizdbh, 338
OXALWEEREFHZIRET LTS, T EE £, &
— T IFVARIFAADL Y 2= FHIEMD 2 I »
FAAHRIESESICIETIELAE—, M, £, LHh
hTwtd, LreARRBRT ZhilmrdBF iy
T HMTHEFIWTRE LIzL E, BRI ES L bicE
e RESARE O ERAEBbTHEn Lizoic, fhoED
MR FECHBITE L ICF03% (allusion) & gl L%
A Lot iZldbE e C 2o, BAbE0F Y
T HIEITENIGER -T2 b THS. HOFREEI
Csridiz, HHEOMLTbLWZ LRE S &
HTHEGIPSOFIAES, PLIET » b h—ATH
hxfooiz, & HEHEXBAE.

L 2oBHSFERLESTH v, BETOR,
HARE o EoETERE LTilirh Ty Silifiod
LS —r &%, COMEPBIE-TVWEEND
BThs5.
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B EEORTRL AR ETRSS. I
L FY I 7Rr—=, BWLEB~FF A LHICEL
Trd, SEOBKRACE > TOHHMO—E kT EH
#AM—BOEh—TT 5, L TLEbhvbhof
MO Eb > T, EE, HSHBREoicn
T AENEIED S B, £4TFENE -2, ol
BHCERLE 270 THLE—BCEEFE L L o
. ZLTHLULFL LS elBHEm7T ¥V 7—mik7
T7T ORI EREE 2 5 S, hE (Sinic) ZHO B
TebTHAEENEE{ T EvirBeTHD THA vz
ELiS, TY7AFMETHD LS, M—OEETH
EThdZ 5T 5T 0EMEL EiC, {b{EHK
TCCOERY LHBRESELNLEAI T LECBWES &
%, AARWHAREROE - 5000, =538 F:
AvFkbhbhickEn T4

bhEBwihiB T, Aok iZsited
oft. EpbITioxdkBezitzx, PLTHEE
PRI LTWL T &iE, BRCEsTiHEL I KER
AY s bMBBEEORE, By a—HELWnS e
B X LsMmorrhrhobilmb#Ess, 5EEL
LBWEBZEhsDiE 7.

ZoH, 101 850 NEEo AR sETHEMEY
BMEONMESEO =4 + 7 e /i, EEEOHKE
B 253l & =R B RBIROIF S L E— KGR TH
>l LT, 2EMTHSLE2EHBTHS 20, H
B EMORADOZREZIALTHS LBELTHS
DIERRTHAS. 2EHMELERFEVvOFELLY
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F® 3
fAFEZY) ICHR

T, LZAMREEMELS L7 LOHRIBEAT
B5. FS5LTHhBEELAT, BAELTHHEREL
THHBROEAIFD TV L L D IECTFRETE TR,
ELICAAD B 5D S T EEE S @ & 3 17
ThHZ LS5 L, TOFEMBERVLR LTS EV.
CER—EBEYDY —F—COAMTHT ETRAEVDT
5.

Lad T, ESEo KPS (endogamous) 4 4&ic
BhTEk L3FEY, BuiivnbbTic, &
RLHCEBOMEIE b - CHRfE LTER. Thich
EPABCETHE WS O, WEE~ Fr AL RICIE
fifi+ 5 X 5 civilization of the dialogue #HER & L
f-imEEic dialectic it +hTdh 5. LLLELOPHEE, H
EOIEXEICEDZ2 W, WhbRIEIWIRWRLEED, £
WA DRRBRICES O+AFTCREL, AL ExaAEE
No7 7o XML ke e THRES. Z0O
Bz ESlDH 5, #B-TEEREZAREHEIR
Witz iz &, Bik~onbiEbre E Eddbain
oD THD.

Yk 7 VBRI BIZ 7. PV P TRAY
A+ ~Y2ZORETRE_HEOBEXER»LOTRE
EfiDBSPwolERXX TR bh, ALK 5L
7. (BE 3) BAaACWEFHADOE WD, KEE 4E
[ E DR LT B2 o OBRHRIIZE Tz, BiREE i
THBEEMNS o) 28H FAo/MNIFAD oEE %
(p. 30 ~23<)
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HAGE

)

A, EMeEMoLbhh2lRd5ELTaI ==
e e vEfiltoTwa. FLT, ¥0=2— ok
M7 37 BRLH O RL AT T 5 L35 5.

ZDXSas 2= —2a VORE, IV, Th
2T HEME A proxemics Ly, T AU HD
= Fy—F T.h—lt55, HEY The Silent Language,
The Hidden Dimension T, FOWAOWIBERF Wizs
ZATHSE. w—nlticizb-C, BEFEMALLER
WibofEm L Bbh s, i - EROEN®RSTE, »
L 2poflzbiFc, BMifTsz ticT 5.

Andy Capp T I-7s 2 E5RE)

EHOTFFIT, 1 ¥V ADANK~v# Andy Capp %
EMHRC LT, HEROHEH S L A5 5. %
o, —a<ie, RETTOPES Andy 25, &R
Sttoggee, BLvRoBicr—vaed LAY
LIAHBTHHLLWHNNSS. 7TVT 1ixfhkax -
T, BORET2RTw5. Katoghix, 118F 12, 3 40
ZIELTWAS. 8 LG Fix, “If it's for what I think
it is Nol" Lo Twd., TOED & [ F-30 B
S TEOSRVWERERAL ! | EREALTWS. T
i, REHG, TOIVYIOEA Y F B -Tnd
D ESPOIFEVIRTS 5. P &b, AXEfC,
COXYHERLEI ETHREICLE - TIX, MOHH
LEL LI IL-TWwa.

4 ¥ Y RTH, FITIEEE WS O, A7 DR < B
THD. TY7T 11, KBAEBVICELOED, 15
TR OT, [REIBLS TS5 | sy, &
L%, £btbldbE-Tnd0Chs. LiBowbs
X, [&e DAL TP THWET. 7T T
DFESEVSDTLES. FBLTEERA!] LT
bIRENBRELZAHTHSS.

FATILRF A = — A7 ORISR E VWS 1 ¥ Y A D
2= F5, HERILCREFELZW. BETIE, ik
BEws3imix, AL Llrlriviochds. o

24
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——Proxemic Communication %% { 5> T—

NAkANO MicHio

o B oE HE

L33 FOBVY, COVYHFOBRBES /T C
WEHELRTZENTELS.

FBRETVATRA « Hh—F

FERE 2V A= - p— FOZEMIE, BEFhFR
oxfbe, EEyS, TLCRBLBHEEVWS Z LTS
L5, UEokERBVWBHS. Fhi, FERE, T
Bz &, i{kdbh, ThBTafEkL: ET
b, FECE-THrLBL Z EAkETC, BOSbicH
WTLE-AFEHREY awkward 7t d o, v
WxXs. —H, ZVATAH—FiE, 4LAHZ VR
~ ALLAiZ, WA LEFOFFICEL 4 0Th5.

BT, 1A1 B0z, £EORECE « A &
Jo0n, BERCEEL{IFCE-THE. oz
FERT D, BERANEL T = R0 F— 13N
LoThs. HENE, 1H1BOWIC, £8E%HT
iz, ReXEhBHRELHATVWEOTHS.

o B, EHoXAE, HEBERIC LS T
H5LEPIE. [BIELTEDTES] EVWHODIT,
“Now it is a new year. How happy it is!”" L 15
BHRTHS 500, SHIRFEI I, FLECELAZV D biT
WiDiRERLWbIITHES., ZhitkL T, “ 1 wish
you a Merry Christmas!” w5z, [SiED 2 Y
ARAR, Bttt -T, BLWZ YRR THDE
TX5c) EHELTWSDOTHSSE, 21U ATAL
MicwhbhaZ LIXMARATHIELALT EHBTES.

7Bk & IEdcbhiE)

LA AR OB REMHR/NG [ X C x5 ) Gl

AL FTR) ko X 5 h—lisdh 5.
ARREBEWS IREORZPHET, ZhHEA L
RTERERLWHIEENR, BLEZLTWE. -BK
RiREkic T Twis X, FHov & 2 g
T, FOVEXCEZD T2 LEHEL, BET5L5
(el S5 & o i
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[l EE2WSILE. MATBAL shxd,

BOHLOEIrE Vo THAFE]

[E-20'BbCtX, FAZ E]

ZOWET, AKX, Diirsvwnwihokxiie,
SRR S TWEDTHL., T, BHA» [iHgcH
FTvdl twni i hicE%SEHD. BEIxkPT
BHPH, ERICEEYEDD. LPEBCBE20EWHh
T, L TWwhidhs TIRHBLLIFSARZWL. B
ZxhzLBTwT, EMrbohl, Bad» b Ao
T, R BRAEGZ, Crwiihy, & 0h-1T,
EHNOBELILA - TWE. 7%, EPITWiExT
»5. AAEXLCIE, ZOEPYERSHES pHREE
HEWETF - TVvw5. bz, HEskiEkE, £h
DL, BUBESF- AEE LHTWE, 20nHT &
BTEL. Xbiz, FU/hHI, KOoX5hBmsnd
5.
BT, b LTns s FAR, RifElh DA
AoTL 5.

[BiefniEdl» b, COROEFFEVELTE

.
[Zhix B, #HEHEEcrdnwEt]

Moz dZEDizizwizl
TRATROES & /R,

MEvy, 35, o@D AT T W E

T, E5Fbr-o BHITEWEL, BREOLL

=3

35 LThBbhts)
T Az kb E~E R 7.

ZOHHET, FA, BEEIERLTHEE®S, IS
LIEAELTPsTWE. zzw, TEDE] 2w 5
HrEECHS. LoEOTIzLMT, 7 4] Of
ESTHS. EhECEER#ERI TS, EMER v T W»w i
v, 3L, BRhwe, EAabRboird, Fhuxl
ALLCOF LD ER-- LichdDTHD.

BEE OER

Y=o b T—LDHEMIZ The Human Element Y
W ERESHS. EARE, FrF7¥—XLWn580%
ro & LAERTHS. #HiE, <71 v iHTEROL
ELvoFEOLAEEREL, RKIBT L, <7 112K
b 23 F5. FERIMOBEFETS. nT, <7
1 DEBFER. REACK 727 111, Hibilzd s
r—XEBTELLTWS. <7 s shirhT, B0
FEHPERL > TWEEARDEFTR, _T12Ph
5. Bodc, ETlicliBE, 1¥YRANT, =
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T+ DWEFIZEAES. %+ FF -1k, BHHE, <
FT4DRANTHY, ¥R TCLB5DERL, 5LE5D
PRSI A2 D MRIEDTHEH, LT, HIOEET
DT b Bd 2T 5.

Carruthers wished to be affable. He thought it
would be nicer of him to offer to sit by the
chauffeur rather than behind by himself. ..
Zhilx, X< \vwxif¥ democratic, E £ 2 [ conde-

scending AFxhicTdhs. LB, Bix, Fhic
AL T, WHEHBTERCHATEIETLEWY, £ v
FH XM, MTBELELE2XLWISICLTLES.
e, SR, ¥ +>¥— X, B HEA0
<H#iT, GhixhlLwiFRicks. <7+ OBBuc>
WTh LGP/ Lid, <7 « LEETF 5172 B
CHoinS2ETh5. ¥+ 7¥—Xix, REosk
BET 52, <74 13bs. F+FHF-—X2HEEHD
TEB%2E5. #0OR, BESLS 255, TdhrEs
BREETlEh TWS. * 45— X3, BE, Wi~
PrHE-EEMLE, ASIES LACES. £LT, HE
Bhse, BrFyre52T, A oEMEERHNLE
XXt 5.

ZOE—LDNPNHTIE, COHOEMORMBICTER
BERERFoETWS., SHERCESEWS T 2, €
DNEERIZEL T &, £ONEEEELZ EFMFRIZE
ST EEBFWRLTWVWT, TOEMHR, oL RWET
THHTEERLTWSA, Mo, RENZARBEGE
C{ifEzEE, ThEeRAL LS 45L& 501, M
FOWHE—FRWHLREDTHS.

EE bz, ToT &R, 27— BwT, B
BIELTWasEZ 2555, &, 2%, 10654
Phicd—x Y TTRESCh-72. EN1LATH
oE ik, WEFX, WOF723\F, & &ikiEF
W, WAT, BLENS, HEELES. (Fiithz
M2 DixEBTcH Y, £, FTLUCOWEETAE ST
by chwz iz BibsETdlv.) F—ALFY
TCKELTEAHENZ LTyw5HEEFER K X h
E, zoBHE, fairgo LWIOEEF5THS.

Lk, weonoflicowT, BEEETLE HEE (L
FhFhiz 13 % proxemic communication %
FHxTHIz. bhvbhix, HMERICBEWTIE, 20X
5 7% proxemic I RITHL TSN TW5., £ L TR
MALEOZRERIC S\ TrE, T 0E OHFR L IRARIC K
ELEBLTWEZ LiITonT, SHICHRERED 5~
=THLEES. (PR MAEEXEENEED)
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NTy ROHER (20 6)

—7 # Y Al “The Wife of Usher's Well” % & 5 CT—

F 4D “The Cartin Wife”

7 A Y BT Sh “The Wife of Usher's Well”
DEFEEFEDY 7 —L a2 vyORT, FTORMBEAZ » b
SYFeUr—=TYaviiwnws5~% Child 79A &K
CHBLTWEORr v E 2 ¥—DY » F—-RitiEbo
TWwaY7—FaviEdTthh, 72 Y AHFFEOTS 7 —
Fav (g0—HlELT A R =X D5 “The
Lady Gay™ #5[H L7=) &, Child 79 A Xjx5I{FD,
BEXOHLHELTLELA, 5 F WY r—F=2V
(proto-version?) »GIRELAOTRESLSI D, &
ELVZHIRR (AKGEHS4S) CHEm L 7o,

COHRER ~TW3 LBbAEVA, £oOfc Child
NAZHBLTWEDRY »F—Vr—TaviEd
ThdEMELLDIE, WEEIHAEHRL LSRR
5. $BLBAZSWHSHMEIZIX [ROHSEAED ] 2
SIREEZWECH L2224 b THEH, Theddix
CELBILPABATERSoPOLTHWAE. TAY
HOx=— 2 RIERT - RIBERE T 5 F14X
(John Jacob Niles, 1892~) #19344Eiz / — R « A m
FA4FMTCRDESEBLWY 7 —F = YERELTY
LOTHS. HL T The Cartin Wife™.

1. *Old woman, old woman, come tell of us true,
You once had boys of one, two, three,
But now vou cry far more than enough
To get them back to thee, to thee.”

2. “I wish the wind would never blow,
And the flood would never tide,
For my three boys are gone from me
Over the ocean so wide, so wide.

3. I am no very cartin wife,
1 do no man a harm,

26
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But my three boys are dead of the ague,
When they were once live and warm, and
warm."”

4. She's made a bed, and a very fine bed,
And she set out bread and wine,
But neither would ever a one of them eat
For fear they had not time, not time.

5. Then crowed the cock, and a very red cock,
Then up and crowed the gray,
When the three of all the little boys
Said, *Christ bids us away, away.”

6. “Oh Mother dear, you sent us off
When we shoulda stayed near by,
And now our Saviour calls us on
To our home beyond the sky, the sky.”D

(K1l BEIA, BEIA, FYOZ 5>
T, Bt 2T1IA, 2A, 3ADEFRN
Diz, TOEX, RFbEBELTIELWEEAIZIL
TRV, 2. [H5HE=EELWHT, #olibT b
L ehidvn, 3 ADEFIEbiz LOFFEED, [Avw
RO hirie~fToTLE-DEN,L. 3. bzl
AR LWEZEWIDbIT TR, ARERLRTHLIUT
Hisv. ThiEDic 3 ADETIRE F°) CEAN. dh
EEAET, AN MANE S TWizDic ] 4. Bk (A
FrhbDiowin) VoWl FER¥EX, SVEFFY
EEHELE L2LETFAbRR—AELTEEST LS
& Lizdrofo—REHEDS, B wWZ & xs$hT.
5, £DrE, LAY —IdEHizHnBAED s
EER ot DWTIRKEOLALE D LRI TL E2E
ofz. THEROFRLIZIALD [F YR FSEMNE
L BLERBLABPRTT ] EwvaZ. 6. [HESA, &
{BREEMLRELTWEH b2 2L, BRXA

1) Thke Ballad Book of John Jacob Niles (New York:
Dover Publications, 1961), pp. 1890~101.
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IEL HRELAHLADTT. (E5) W»wE #itk:
WO, BORLIDLRFENEL LRBFRICEED
<¢+.D

EEBIUIE 3zl T3 ‘cartin’ £ 5<
‘carlin(e)’ (Child 79 A 5 5 Ml H) DRdh/=TdH
A5, EHillix- & a3, carlin(e)=old; wealthy;
peasant L WLWAWAZIEREEhTE . T T T,
vhiEd [HBLwvw] 2E:oTHi. ExMe6M2fTHD
‘shoulda’ |t should have ®@ng.

DY 7 —T 2V bix, BFbdifi-TL5&L
B (GEsMilitaEZOMTe) L it BELTE
b, PEDTFREELEOLSICELNRS. BEcY »
Fe—etfy—U a2 viZY Chid T9A ZBE Tzt »
2, AR SHH (2) TRV cFr—Ta v
X bix Child 79 A iIiEvwz Lz THS. L
i 2 Mo EEOEK E 2 Child 79A O 45853k T
WHBZ EIREREWEWL, TAUS « Wy —TavDX
5ic 3 A®@ A ‘grammerie’ Z&FUNC [dboE ]
AT EWS DT 3ADRTH [HO»iiz] ~7
LW B> TS ELEHKHETS. H58TH
B, RUuBALED LIREORBAYHM, ZHhITHhLE
HEDECZAS TIADHEIMEEEDLI > TV 5.

L LAT» bSY FeFr—3avd Child 79 A
LT AV« =T s vOFE 2 iE “The Lady Gay”
LERENTHARELRNUEEHEOF Y R M NBEAWE
TEED, FAAXBRMLAZZDATF » FITT L
DORFHBER L H BN TWa &bl i ik & 7k
V. EEXHEFE4MTC, SHhABRETFAELIZAVESY
wi& T 2= 5 (Eucharistd 4 £ —37), I 6LICHES
¢ ‘Christ’, #% 6T ‘Our Saviour i3+ 5Lz
AHRE, Fo/{F VR FHAED &L o7 Child 19A
EEHEILLRES. 35— 2EELTVw WD RESED
“The little boys' -tdH A 5. Child 79 A |zHidh T w
2 B0 E -5 (‘Three stout and stalwart sons’)
B, WODFEILHT A Y HTRHABFWIECE->THVS
DTHS. TAYIOZEILFOY y—TavicdBlL
TWEORWFREbLLIVWS I A — T THD, 3A
OTbEERTZOCWBIEALLE b 5 X
“(little) bab(i)es”, v “children” ¢&h 5. Liod
RO A A — IHREEMICHEVWDOTHS. T @ “The
Cartin Wife” o ‘little boys' |, HEAEE»LFA
Hi~ZE 5iah oG BEREETRLTWS O % L
W, FARBEML - D37 FiY, BHELT
Child T9A HHRELTWS Z izl B 72 53, [N
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CHIRHED (EEMBFZE) TAV D T 7 —FavD
BELLML BT TWEOTHES. TDH, Vs F—-
Vr—TavERRES. YeoF— eV r—Tavig,
SLERRELEOCTAVH V7 —Fa v OEELT
T,

= &% American version

T4 —2u7zED Y —5F (MacEdward Leach)
X7 AVH ¥y —F a2 v Child 79A L5 vy
=T a VHETAY HT “remade” X hizpD, {ED
BEXhizdo, Lnis5ELTwsdl vwaTthh
EH-3F o FOT7TA Y AE0EM. 2% 0, BEWE -7
Child 79A I+ U R FEHPEBESWEDT I D BT AY
#eFr—Tav, EWHIBREELORERS. L
L Child 79A o3uElic LTix7 2 Y 245Hlic{Eb >
TWEHBEHBDT r—FavexDFdYTH/iLEns
Zrit-Tw5 Child 79A @Y7 —J 2 v :0DER
HF—RLTETwBRX5Bbh 5. Th2ZF—HLT
WBEDIE, TAYHE «F7r— =2 v Child 79 A Cix
Bl @ proto-version S HZ & TELITRELTWED
CRELBXIZ A2 RVWOTHS. ERLFETTER
RyEHLT szl whrtR50T, 3540LA
AR BICHLTHELTRL Y. 0WE, BAOFH 2w
OMDTAYH « Wy —T = vhhbsh, HMEoMEk
TABEZVWBLWHBRATERVWOT, &4 FARETEF]
LT 5.

ETHFAANXBEFRLE-ARBSESES. bbb “The
Little Dead Boys”™ (Niles No. 33 A), “The Wife of
the Free” (33 B), “The Fine Lady Gay” (33 C), *
L X 25| LA “The Cartin Wife” (33 D) (il
PIEFAAR <235 0 FRDOBLES). 4fiEd/—
ZenrFA4FNBEWET V& o ¥ —HT19304E i
EWMxhiztDThs.

Wyt Y — @ The Ballad Book (1955) l¥ $% = hu
Twir—=2a V.
Ardell...” T2 U 3410037 » FTHHH, T—
& —Fif.

BB ikAS G Db (A2 L+A A XD L Dicizde
EBROVWTWD), £ Oftl, v=— FCERORE % &
LTEMNTEZLDBNLDONHEHM, WERDFLE
i£d 2 HORETEREND S WIFHEOERM PR LT
% (EMAIEFIIR v 2 — FE9).

2) The Ballad Book, edited by MacEdward Leach (New
York : A.S. Barnes & Co., 1955), p. 263.

“There was a woman lived in
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1) *“The Three Babes.” Sung by Mrs. Texas
Gladden at Salem, Virginia, 1941. Recorded by Alan
Lomax (Library of Congress, AAFS L 58).

2) *“The Three Babes.,” Sung by I. G. Greer of
Thomasville, North Carolina, 1941 (Library of
Congress, AFS L7).

3) %“The Lady Gay.” Sung by Andrew Rowan
Summers, 1954 (Folkways, FA 2041).

4) “Lady from the West Country.” Sung by
Gerry Armstrong, 1961 (Included in Simple Gifts,
Folkways, FA 2335).

5) “The Wife of Usher's Well.," Sung by Hedy
West, 1968 (Included in Old Times & Hard Times,
Folk-Legacy Records, FSA-32).

EWiWHOFL LIS BRHIZ Svaft LT B
B, CORT, LEXEFIALADIBA, 7—bLA bR
v 7Pk S Ozark version (kit4), ¥ =—o7 HIiH
BO~F 49—« %= S Georgia version (_EE2
5, ZhixE4H: Child T9A OFhicic-TWw3S) 7%
ER, TRTIM» LA -TED, SLDFAOMEIL
HoHRLTH, L1, NEMCHT—XOKS V7
—Ja vV EEMCHEELTHS.

7' 1) 7 ® “The Three Babes™ 7t ¥

TAYHOEERBHAIMOERDIIT DITERR LA
20D 7 —Y 2V O, HENE LD - TS LT 2)
@ “The Three Babes” [, /&b 0l 5 5 - Tw
55, AEMcho b0 tHTETRES 0T (Chic EEE
27 4 —/b F v — 2 TRk EEA&REEO0—KE
BeLTHEEShTWS &S BREED 3 2D C),
WP TH 5.

1. There was a lady of beauty rare,
And children she had three.
She sent them away to the North Countree
For to learn their grammaree.

2. They hadn't been gone so very long,
Scarcely three months and a day,
When there came a sickness all over the land
And swept them all away.

3. And when she came this for to know,
She wrung her hands full sore,
Saying, “Alas, alas, my three little babes,
I never shall see any more.”

4. *“Ain’t there a king in heaven,” she cried,
“Who used to wear a crown?
I pray the Lord will me reward
And send my three babes down.”

5. It was a-come near Christmas time,
The nights was long and cold,
When her three little babes come a-runnin’
down
To their dear mammy's home.

6. She fixed them a bed in the backmost room,
All covered with clean white sheets,
And o'er the top a golden one
That they might soundly sleep.

7. “Take it off, take it off,” said the oldest one,
“Take it off, we say again.
A woe, a woe, to this wicked world.
So long since pride began.”

8. She spread a table for them there,
All covered with cakes and wine,
And said, “Come, eat, my three little babes,
Come, eat, and drink of mine.”

9. “We do not want your cakes, mammy,
We do not want vour wine,
For in the morning by the break of day
With the Savior we must dine.”

Rl HEhARLuvBARVW T3 ANOTHE
flio T, HAREEROWMEOD T badboE
~R otz 2. FHAbLYEEBESTEFIEF—A5L0
CT3HBE1HLS—BALRWS Bz, HLe ST
FHABELTIAOTFHOGEZE . 3. WAIRZO
CEERBRTHELFELATERIZENR Th H, bk
LO3IANDE b S "ELELHEWARE] Evas
. 4 [ReEpR—E@dEdr Lo TWDHES Uik
VWOPZ T SN EM AN ThioLicBERE L
T, AR IZLTShEBVWDIL] 6 ¥
Y A< RORHHMSES &, WHERL AL, WAZATE
o T5E3 AR, Y R TETIRBOR~
(CRKE®»B) ThTER 6. ik, WhHIEAMDOR
Bty FZAZEL, ShuviBEWS — Y2, £0
L FHRAELPBEIRTES LIS LHRE DO —2 & 1)
. 7. [EED—v%) SHALTLLH, HLTN]
EVWHBIEAE EDOFHRWV 27 [HLTFEw, BH W
TY. WoRTHERNHAKVWHEOZ 2ttt hbEh
Wil 8 LT bol-wREORELL,
BREES -2 T P2V @YX TEH, LA
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KwbaLeow, FRSABILLEZETLEIRZAS
RHRAEDILThE IR W] 2ok, 9 [k
Ay r—FFWhERA. FFofidvwbh T84, W
#, @l Ecic, biolibizfEszoard LoaHE
ETAHZ LTI TWwWEDTT. D

ChEMSCHLAY~Y—RDOPS Fr—Tav
ERTHEE, 3ANOTFHEILDE~P > THFEFIE
BEHELZA, ¥ERBEIS - TWEIROECHET S
LT3, FHALHEIEC (UFELZLick-T
) R>TL B3, FRTFHABERIRSELD
WEOME~y FiZhU 5L 5, EfHlnd+ns
KAWL T/ L W5 L2 A F—FAnE L, T
RCEBRO—BEFADDIRIRETI VARV OT
5. MDY 7 —F 2 vERRITHLLE, ThHERBRTRA
Y [UWD B4 | oEEKNEHELELTWEZ &
ST 5.

LBEAALBRVENWLHD. YT—AFOMHDY 7 —F
= ¥ C ‘bread and wine' Lz - TWHDA, ZZTlhk
‘cakes and wine’ L7z Twish (flhic ‘cakes' |zig
S TWBHEMLEV), £k v~ —XEFOfhoR 9l
URASE) Tk, FEXAMNC EEb OB (252*
PGS 5 WL D kD TIELY, & FHabsiE
HOBEOEA WE LBDIBILE->T v 52, T @
Greer v/ + — 3 2 VT, £DuwbiEfiied < < h o
DIRFTWED., O D EWSHITTIRIEEVN, 5
THEL - L EboTnd. ol TR EE2D
TR T iz i D> — v 2§l LT & Fok
FobBNHIDTHS. Lnws'T, Oz Fladt
Wb Tk, W< 7 A U & @ Library of Congress
PARER L7 5 —2D Y 7 —F 2 v (Gladden £ AT X
5) D 5

“Take it off, take it off,” said the oldest one,
“Take it off, take it off,” said (he),

“I can't stay here in this wide wicked world
For there's a better one for me.”

TiiRLT<Nn] EWbIEAELOTF MR- [T
BRLTLN] Lvosi [IEQRZOEWE o itz
LEEHZ LIFTERV. Do LiffWIEEREL 2o
TwWwiATH. D)

Ei-TWaBL, 22BnWEZ ATI19324EIC 1L
AR L7z “The Fine Lady Gay” (Niles 33 C) ¢}
ot

ELEC BULLETIN

Take off, take off, says the boldest one,

Take off this sheet I say!

For pride is the cause of your little dead ones
Now lyin' in cold clay.®

(AL TN, BBl cdh] tuwbEAXELET
B, [LDr—YFRBLTNEWVWSTS A TT
X. Zo5nsEENRwERWEL hohiciit-bs T
WiH T AELOERZE s ATTL. D

S EICHIH L7z Greer © 7 7 — <7 = iz §, *pride’ (JF
&, B ~DOFRBDY, Y5572 Y HDEY -
=Y a vV RIFELAY 5t < %Y ‘golden cloth
(or sheet)' % ‘pride’ D> v H L L > TWEL LI E
Ham L7l 220 CHES. £ LT, £5nwS BHllo
‘pride’ Z X F A bDEEE - DEEVHITE R T
@ Niles 33C izBIELTWwW3OTHS. ZDX5CL
TTAVHDIFEAETRTOY 7y —T a2 VIZHITL 3
“golden cloth™ @ & v 22, F LA XD—2DY »
—YavitXsTHLPZERTVWE LW THWNND
Th5.

ZIk7 » FitL 5, ZEARBC LS, £ OWimail
K5 H 0ofic drifters’ 2 CHIFESEX VvbIE [t
nE | MH5. 0 “Take off.." CIRLELRLZ VY
L, LZhHLZO-F s FOXEOHRK & M FRiz it
ot LAt EXbhianvz L dkvas, Fis
o A A ‘golden cloth’ @ % % v ¥ LIfE+ 2T
fletunwkoRn, EROBBO L ZhACciiEhEbitD
Ty EBLTHS. ZOAZ Y ¥/ & ‘golden
cloth" THWIZIFWTLES XS5 b 3. DX
iz, —R, T5ELicH 2 5 Greer version 33, 3 - &
B Ak L Summers version (Z lliZ 5% T3
V0%, Z3w5 L ERERNST » FORCIZICE
LWnwZ ECEinw.

American version &k

ELENIIZE 2 5 2 L1k “The Wife of Usher's Well™
DEEFZXFEOTAVAH « V7 —¥ 2 vORIZEFRFThn
K BLIDOEWVIRVWEH LI LS, EEMEHE, 5%
BEEVWE LnE WS T &, ClE, 2505 Hnes
HRITAVD T =P avBESLLEALLNLD
BHI. ESVHEE, ES5VOIANELZ S -7 F »
FEEZRBWWDESS B

MES -7k 5L, ZOTAVH Ty —Ta Vit
3) Niles, op. cit., p. 187.




DFY A PEMAST T LB LT, AT FFVF
Ji“ The Wife of Usher's Well” (Child 79 A) o¥ik
BB sHkEL WIS CBEEL LB T E I
V., £OD¥ Y R FEMABSVWEFERLTLES & Child
9A X3 Lii~4%3H5 proto-version—2Z D3
F v FORE, H503HE—0H20TL 50 TIEkR
Vi, WS ONFOELZTHS.

Tlx, %@ proto-version [T 5 WSHAED L DI
F= DB S5 H. Wi FEF 72 Greer version t Summer
version AL TWS L DI, 7T A VA W 7 —
FaviLhEwnIiBELTWEDTH S, Z5wHdk
SAIEIERE] U proto-version iz fi3E+ 5 L2 T ERIE
EfoTWiznX 5B, 27, dsABTHALL
3 AZILoE~EEoEECHT L sdbETEE LT
@iievy. 20 [HEOE] T E 5w 5D DH.
1Z-& DLW, RALSERLFL DbV
V. 3 vk Child T9A® [kl EFMLXS
z, TR, FEQOED S v K JL i @ ‘gram-
merie' HiED I ELDEVIEHSH (0O.ED. oRHL
iz ‘gramarye’), FLAETRTOTRAY A V7=
avVicdiBLTWS. Y —555 The Ballad Book (1955)
iRk Lo 7 — ¥ = v CI3 ‘granerlee’ L\ 5HikKAR
MmO THTL 545, ChidZkoBEcoMERW2E
ERMNTXDHOTHDS. COBFRERTFHDE :
FERERTVWLEORY LAV, DOV 7 —Ja ViT
BT [EE] v HvAgstEcwal, EK
FErtit-oZXhEEShTwWwRoThn,» L Bbhs.
FA KO 33 D (19834EHEM) ICWis - ThE, 1X- X
Y'magic’ EEWaXLhTHS. Lz ‘magic @
EWRNEFETERLWIE, 037 9 FOXEAA/DE
A BV witchmother' Ciadn 5 9 2> & 5 HEE D
HARICE DI XS5 i Bbhb.

35 —27 AV A Vr—TavicBEL TWDH D
13, BHARKcvwsFcFHREZEL TS EEEET5 &
ZaThHs. EFgesr Lot [ROE] WS EFTHE
FYR PR AT LEPLRDOTLLIELD
BATERWH (Fa —H—icd ‘hevene king' 215
RAfRnRHs), 2O [E]2G 7—LxAbrvY (L=
— F Simple Gifts ORI LEM) DX 5ic ‘God-king of
the witches’ & § 2 DRLF L dEMME 0 2B x
WO THS. LLAELE»LOHEhT, B, ©
SMTLHOBEXLDTHACX S ITEbN S, 2% D,
[BEAL—TIELD3AND FEL—REE] L5 MRS
CD3F » FOREICHDDOTHEWVPEVWSI L EHEDT
BB, BT A YD UndA £ Y AEFCERFD R0
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OB E TR VE) CEREATVWSSLIZF Y AL
o 8 A\ (‘bread and wine'/; ) LIEFEMEIND
a4\ (‘golden cloth’ X ‘pride’ @PfR) 2TV -
OThnwhLEBS.

wTFhiclL.Th, V—=FOE53ETA VA « Sy
a ¥%, Child 9A X 0LV @, 2% )X Ol
EEVWESTLESOIR, wWEhBEEchHhs IR
bivs. 72U BHOEBF LW ERMIZE W E h i
V. Bz o7 2 ) SBORKED F —v—FEHE
WE T E—I, WEFTL OB LN TERX
SIEHEKAFT » FOB 2 L EWF -0 22THD
(Fx A FT8FE [firiad & 58] 28H), ¥V R
FELA~NL L HAMS. CORKER, COTAYA
RiiZ » F (BEWixTORR) OFRLD S 2RET
HEPDTEL, FArAALFEED [BHHESALD3A
DRTFBEEER - TEh, TOWBEIE i HRHES
nirn ] SV S EiE (WL ST RICES L) b
TR s> TWEDTHS.

(REAEHIR)

(p. 23 X h23%)

EhHEL, BELL oG+ v Py —Altbb
OERMIT, T2ZATUbFLE > ThELE—
FoPEWSTR-20bhBk] EEhT kv
Twiz. B od— FHERELEAEELL DL TW
D THD.

R DWTRE, BT A Y H ik L, (1%
IZDOWTRESIERGEEMT S, Wk EdGed
Bir5, QLYY aricddrohT Eundhig, R
FEEEOBGARE LTIRLHA, A& LTHEHET
BV, 40FEOBETEEEORBICA NS OREENEZ H 5iC
o iiRTEiny, BbLvuaiFAks % T+h
W, ERoOMEC Ay, BAROREIELE L ST
OFE LD —AEEBMNTHAELE LAV, @3
BEAHELEZ 2R RbIE DX 5.

<, RCELSBHAREL TRV + V 7EFHL,
VA= R—F— IS EEOARF v v H R R
Zax— Fh, AROBEILHSbIL, s LT
BELwE v BwekELaE—FCmL2o2,
POETVTWAT L, EAMKEEVS Z LiEEM
WTEAD 5 & KA DR AEOHIRE No Longer Human
FERWII L, AoBiciicgbeil LRI maT
BT . bblELv1EEoROLHLLDELT,
ChRETFR=EY — FTh o dmhixir o,

(EEmEREEER)
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1 BEOBEHE

1. EEIATL

WEOERFE Y A7 A1k, BEROEILEKERTW
LB bh 5. (HHEE14E), ERIEE6FE, rhaEkls
4, W34, REEA4E, CR¥EPE24E), HEF16 (19)

HEOFH & RBEER

L =

LR/, FREHFOTRTET L LS. 1980MERIC A
T, EHEEFEIRE2RFEEE CEEL S L 5 BURH 2
THohTws., ElE, AMEAREENRR (BE-T
¥opade e kER) LeifEhd. cofkBRsRT A
Oftsiz, FEEHMER (FL LTI LPERFES L
UHE R (ERFEEEMER) 225 - T, EFUE
2HETHD. BHFHOBRRIIKOEY TH 5.

(19754F BECH AR T 4R 1)
% e ¥ & K
B FE 5 AN
E ar 7 3L # 3L wt B %% it
IR - — 611 611| 17,882 14,150 32,032 (53423
M R % 8 16} 7,096 83} 7,195| 2, 889, 941 2, 709, 133| 5, 599, 074 cak§32:i§3
hoo% & 4 1, 259 719 1,982 1,171,094|  855,729| 2, 026, 823 {tc)%?:gég
AKX FRE B 4 312 357 673 377,631 270,518 648,149[ (;(fg;géf
KM KRR 3 266 210 479 316,932 157,936 474, 868 (gx§?:§§3
£ ¥ WM 14 20) 54 88| 43,666 14,834] 58,500 (:?3323
M osk K - - 10 100 1,438 2,352 3,787 N
% K ¥ 16 — — 16 3,571 4,933 8,504 (2’{)426
*x & 14 1 57 72| 153,547 55,439 208,986 &:}?: s
- 24 — 58 82 11,592 2,278 13,870 (gt)lﬁg
& it 95 8, 954 2,159 11,208 4,987, 291| 4,087,302 9,074,593 (1:?221383
2. EZEHIE 72 & ONIERY R S TWw B,

R ARE, MZE Z b T RECHKRHILLEI®
WA Hiv Ao od, 19694E X h Zha lpslL, #EERHY
FELAPERlizca v a—X—itk-THRE L TW
5. AR, —ESETER AN, FEOEHE(LE
WX D19T44EEM L, £F, 5K (v o - 2l
o KB « JEM - ) OFBIAZ:fEE B oA E &7
B hBikL, ch, REIaIVYE2—F—RE-
TEELTWS. 20X 5%, PFEEOHESEHER, B
fE, KKiZFRWTEFLTED, JICRMITEvs, &
B AR MBI A 2B H, BREFARCETTE
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EFERESASEE S BT, BMAREREH T X
LHEOERNALE, FLFEE Lo, REE
OIEEH AL, FREDEL, LNOBE/LLEH HRAHSg
Th sy, FHEOEMER, choO¥Eix— o
Ehcd o0, mbroMER S, BFoNEsH
Sz AT S TRRAIEERT, L OB, HEol—
@AM DK, APTEIT ORI EEIBTEN R
I3 HxEEE, FREBELRIP L, FIEEAR
Tz 331 SIEEE, ThbbRERNAFERICE X, EN
FHGERCE X, WwFhic LT i LoMAsREL,
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Pt TENETHNE TS his. KEARIZ, BhlE
Gz X DREEh 5, —RRREIAOLSERTH
HA CRFEHALBERDL 5~2(%) Mb-T, hic
LT O B R L TREARITIEL
bha, —HAFEOAREFIDXIBAITHS.

3. E2PBEOHA

e RS I b LA, AR OB DRk
[ < 7=, Chicago k%:® Benjamin S. Bloom #{%d
SERNBT AT 4+ T RBA, EFRT L OFE AR TN
T 5 Xk 5 Y@Ma Ik, EHRATAMG L T v B RENDAZE
o (B IBENEE) T, To%HeEERcERLZ.
John B. Carroll & SE£2%WHEZ T EMCEEL TW
B, coHREEREATCERTILEE, FHhORK
« HHTE - BR1E « TOIR » BAAFIIF OO 7 X P 2Bl
T, FUFRGTEOBETHID & L HES LIFAEFIE
FIRLTWS. EREHEFCZO@EHICE L TWS &
xh%. L#» L, Behaviorism o LSz 334 £ OH
amix, BEMITIZ, RESOMENDD.

Hfiliooi@f7; teaching load OME (H%E&H 7T
A FDORIEEBAERICTS EMOBERLEL & D),
7 5 AM D T70~804 D4 ERA30~40BICHE A T 5
M, MK 5ees Mk ol A8 o MBS R S
hizghniE, RRZHLE#V EEBbhTna.

B, BAEAQEIEEHERORBER—KY®, OB
A A LT, o [LPiZEs ] te o B 2 I
Wi, #Bfir+siiEzbhTtwsd. BExo M4al - e
=) WEFBloFEEEC X hiE, Hiodyd oy
i1, ¥FREECBEW2WTITT WL OiEErd o
25, B Lol oA, e EMERRCEXEDS T
LA b D EBbh 5.

4. FEE (RA) RE

fRARE RGN —ig 2l > TV S S CREFERBE OFR
FHIRA) MG, 4, KEASftsMEELTE Y b
ToHu il inatc. BEERMROTHEMELLL, T
T — A1 3 RS OB 2 i3 vvbhuie B %
JEFREILL & LT eSS hbic w2, BT,
CD2, 34, KEILHPVELBCRSTEWSIEER
fEdpsmiB L TR 502 0T 5. KEHL, chiciE
<BLENE, SwiT, WEHIEELRHEELZ A
s oL S, HESHEMRERCER L:. ¥R
TIIS0RBOMUMERMA S LA ROMERICE D, TOR
ERiAERL, £56 A0HIZREE L=
ZOMBOERIIZ, T, HHEomE LT, OB
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FIRATHEERHEERENEFRESENcERTS. @
AREAEERPMEI0LEERMAL, WK, HME, K
T 15 K FOPRK & BEFR SO R RO FE R 2 fik
F2. @3ELOWAR L 4 154D LGB,
@ - BRI FU iR EM(E, FTdbh, Wi
AP £ LT, OM%SE ORI ATIK & RE M &N
E, @PEIIER SRS X r 0k, @ K
EE L | of#icifE - T i EROERMEESE, @
i FAERIDS FREINELE, FTdd.

LasLizhst, ZOXS5aMERMERSL Pk
<, AHMHrLOHLHYD, BEERHCRLZLTE
hErokfrzdbrosriEflHlishcnsd. £/, 20
HE, AESEHVWTEROEREZ &, BEEICHTE
THTREICLHD.

5. DS

BREEXOBHZE LWRBREL LI, XA AOK
5xngMiof5e RS X St/ Dk, il
OEBESAEL A D, B, HBELORESELT,
KX JMEfEX A, —ETICH « HEAT O ERE2 K
iEicdlx b T, BRER, ik, MEdrstHO%
h ks EEhhTtnd.

Zhix, # v YARETHLEN, LHBOAAERT
R EOR, HMERSOHEFEEMRER LR
T, FikASHIENET, €O ABELrC Shiiz
oT, WHiRLyo»T, £OEFEEMIhTwnsd. T
Dicd, WALWSBETFEEOLESHRET - C, K
THOICUE LA, BESESFLEMOL TR
LlizbdTds. Wi, stEI0YBEGRE L EELMD
h TRk ni.

6. ABEHEFEVAT LA

BEHORE A7 LT, EBEHEIPEEAFEL LY
cEiEEhD. PEREEEEEI~aRE, SiEch
5. WREGIASFEE 4 ~ 5 KfE), BIRBIHTH S5, &
EAEOWKIHE FPRFEPLESETED, W34
R D/, 1~ 2RO E R LT %
v, EEFRHRONELE R, EEHHNC, K4
BRI L-AEEED, By, ACREETIE
HEEofh, H2MEELLT, FAViE-7F v RGE .
A Vil - BARBESZ BHBRICE - TRESBh T
5. BEGHE—MCETL D SHAKTEIRSh DX 5
THH. SEEL LD TRFEAKERTFMHEERBIC
HABLBRR LSS X 5ol o703, ohitihE 28
LE LV inlsd - 7.
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EELHEORER, WHMORERTREINS. %
HOE - ENEH - AR 2R ESh HE S
5. WHOBEHEIANLEBRREBAL T BRESRCE
¥REEAREETHS. 1963MEOHETE S X
b, FEEEEFPERALTE, SEANEEREL T
EehERIR S 7ok, 194 OFESHRIC L v, RERXTE
LU —EOERMBICLTLE A, PEEESL - 2
« 33, EH O (ACBEAR) @A -2 - 335, (M
) WAL - 23, WEEICICEE - fE3C13E, AEOEL
E-2TWwa.

WHEE X, BEKRFOL) OTEK ¥ ¥ 5% 20HF
(11§%) cFH/ik=h, FOFRREHS D, —WKRFR
RN HOFEED S L, UBEHOBMER 22D
BSOS,

I HBEHBOEREERRK

19484F, WrATHErLAR, GE A ERZIE2
~EZMT 5T Liin o o, FERIC EERRE O AR LR AR
Ex TP, HERLHENFCEBEFORN LT
NAEBTHL LRESEZE LY. HEEELTO
WIEOEMER, b L3 EHEShAR, ToHbib
@ Grammar-Translation Method = & % 350 #4%H:
B0 Eofateitisime bhFiciElah, —iEt
LOFFRERLER L ITERRETCH - TOH,
B EEBEFOHREXMNENRT, $HBICE2TH
3.

1. 7xYhoEEEHEORE

19524F, FWEMELEFE 2L LB, RELLAEH
4oz, UN otz X 5 EEESGEERESR
[l (UNKRA) X LffR-"T, &iF -0k £F -
£, T2 Y IDLHE4ZTOHMRLLET
<FLAEHL TEHLEHEGNIDEC Hiz- 2.

o5 bel HHEENT ORI, BEOFEES
Dewy @ZERE#HMETILEZL ST, HLrLOEF
PIREZ MR LT MY LLML T, LHOIRKMEE
L L. ZICEBREFHIr—XiERZ0x,
AFlick aEEETAHRE, HESRTC X 3 BiRERSA
LEERT 5 HHOXRE, TOEFE L) AR |
BEHEOBRRICH L FEEEmZ, —RcAohi
WEETH oot REEMAEFEOLEENIEHENT
WhEishe, Oral OFEERREEYSAOT & LER
=hiz.

LA L, FEX OWFEEN X Spoken English oz
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SLliofcid, HEOBEEFRBCRESLHRTEN
WIBRRE T ok, HSERHOMRER L —
RSN i i - Fo R, N ARk ER I IX T Bk
ofoiflid o7z, 72, FEH T Y 5 Structural
Linguistics O®7E L, HEHoD ASTP DEHHHINT=
LT, Oral Approach »:fi#fZiks L TABOHA 2
FEosicwvwic- 7m0 kERMETALLS.
TOXSEMT, - KRESTHOEMORETEH
B, BWEFEOHrZ LOEBRTLFHFEEWE S il
FRWEBEE CLrRnWin biE, NEcLEly, EE
BHETCOFMITBL 2T 2 B 21 S8 5 DEFEEW
30LLT, HFEEEEBCNTHEEAOENEE - 7=,

2. UNESCO #EZEB20EW

O XS st &MERICEE LT, 19664 UNESCO
BEZEASMEHICIZ> T, HiTHEH OMB&ALTESR,
X OMPEIINBS5LLT, FEOELTEA. BED
B R RS ER B0 W5 es, UNESCO ofif
EriEBz X b, 1963~64D 2 4E[H]iz 5 L 7= Aural-oral
Approach OEEREER = O ¥Rk 3 EEY OYIHER
FEicFWTLEFRTRKTHY, Reading, Writing (22
7L T, Listening, Speaking 2id bhlfitbhs &%
SMIE LAz &S RO IE ST, BERPERIEY
HicZhzBAFEHT84ESELC b h 7/z. UNESCO
WEED, EEEFCHT I L EEIAED - /2.
ZHEOWHEHEBGRE L S HBLHVERERS, B
MEAS, ¥UBRREZASTEHKL, BERCHR
Wi L T Aural-oral Approach Z#hReNCHEIEL 5 5
X5, HFEFEEENEL chizE>HE 7 — 7 2Rk,
F¥EREMALT, chboRRETr 7.

—%, 1966MRIC ST hizrh « B OEBEBHEIR L,
F Of34ELL A%, Pattern Practice /Ll &4 2 A-O
Approach OFF%Z L b AN bDTHDY, FhHEE
FETRIREN A, TRURTECESEC, d1 -« B
DIEFREF L, L% Lz iz Oral Ap-
proach —HiEhHLEX5. L L, HiEoXFELFE
5 &, &F L %, Oral Approach ©7:<, School
Grammar |z fi £i% 3 ¢ Translation Method ¢ & 5.
e L AR A LERizE B v b, Oral Approach
1, MIRIBELOARERDOT 729 Y —Zzwnitlb
FEVWEBITHBRELTHS.

A-O Approach RIROMEA L LTiEffishTwo 0
X, OFEATROE @4EOBE MmN LSR8
BAE QOLERFHEZOm @QFEMEESICERO
H, B3IV, CLNOoFTLHOWMAR L COFEHECHS
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95, TOX S ST —iHEYNIE M OAENS N &
BRI X - THIFEZNh S 510 L FEEE .

3. F#nZE{AF (Peace Corps) OERE

Peace Corps volunteer ¢ native speakers H3HFE
HifiL LT, #imogrh - FE i f & &+, spoken
language OIFMC Hic o755 A LERMIzdEHE
Mok 5 Thot., HBICIEEDHHHALICEET
L& S ARG TH T &9, BillFiwlL
REEHHEHMEEITREBDLh 54, FAOHEMKL
DERTHH SN, GENLTE OGS D £ Prix
W b, FHTEORSNORLED B { 5 115 ORHIIER
Ere, MESLI R b, Lrl, KIEEHE
DEMEL ST BT By, o —Fiitlcd s o
L2, WHEAIER £ @ native informant @ iE
advisor & LTO®RERY, HMIT 5 bEh-7. B
e, —friciiod - BRicEEx LT, Ao
ErxArdohivwiREcd 5.

4. HBHEEBOB—L

B2 ERAT S OF I LT, FROo%E
BEHERPRIFALCERL TWEW L0t &, 3
MERIEBFAEBN L, JE3EENTE, EE, JENTE
{97z errors %#IPL TwaS L@ Peace Corps Reports
ok b, FEHEEH oW L SLEEREET LAz, 19734F
DL L CHDH. PEEITHE, EE2IMORENEREZ
B—fict 5L wd0Chs. FELOEEREL»D
HT Lilnwgs, BEHEHNGL &GS E OBEHETZRD
BrnwHiiEC, REMNELZHE LHHFLTWDICIRE
. TOIEDBHA, WHREFFERETOHMEEHA
EOXEENMLP o7/, TOEEEBEh Ch—ED
FERE SR LR .

HEFmCOMMOBE X, K& 221 EfHTES.
—oik MoK, b, TERob52% B £ v
9Fy b—%GT 5, BUFOEE Lt ERTCS
Hirxs g5, RIEE#EZEHLLS LT5LE,
$ 59— Spoken English oificds. %/, 17
BT, B—{b3az 213, EHOTFHELEELSHE
HFOHEThHriEs LwH5EEdH5. Lirl, FEE
LUFEEF Lo usage i, mlv-izfEf LopESsT,
PhEE LR RERGRE L OSSR Y, MPEIFC
BrlihlzardsEhatk. Bio, QETIERO B
fiRix typographical mistake 23/ DIz bEHTE, —i
YT OIERET L 2o 7o, (EROEBFRE QAP TH, B
WOBEIChL> TWTHEBELLLLIBEO WD
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P HDELOEBRETT 2. —F, HEIHOHR—
1kit, [Fl—o text r{RilEIC X & H—AY/RIETHETT 4,
BRLTEELWLDTHE2TELRESTHE, hEFE
B LB T 2278 » TV S 842, 4 {ED learning load
ZEBRTIHECFVWVTHENCZET O TWLME D
BH5.

5. Audio-Visual Aids 0OF|FE

Mo « @iz LL M2 d-Tnw3dd5
2, TARTHAZhTwRLE >3 THS. KEFET,
audio-visual center » VTR #& U5 LL 250§
z2bh, @1, 2FEOFPALEH LTS syllabus %
WA TWETRA 4. audio-visual & materials % 4§
SRRicliix T, MFCLAATESRLICR-TWBMN
3%\ L, =7, USIS Cultural Center = %% izl
LT THNEZE LERVWDOTH S, HERALTES
<, TORMAERAEL RVWES>THS. - HET
i, EERENENELEWEWSHEEE, KFEARE
RSB WS T &, T HH A @ teaching
load #:FE@B¥E L - L7 & 5%, Audio-Lingual Method
S 24197 Audio-Visual aids DZHAIEEZ KT S
ZETWwsHEBELTHTOLNHS.

6. KFEARRE

2D LT &P T dh 5 KRFEARB R, £ OHEM
B SREEOSFAERET L WS HEREZMEL T
Wi, EFEHRFcToBE L 3 L v KEH
BRSO rEtE, BARE, % 7203 ¥ Mz &
TLTAH AT DL T 5 IR § grammar-
translation @ #2313 883 &V L, vocabulary control
BEEI TR WIR b, 2fED learning load $3f 5 1T 7%
S THEEWHKERLNTLES. A LLITFCEDE
TOKREARMEAIRZT S Cho7z. REZXKFHESH
T, Practical English Test iz fifi% #5725 7x M8
BHEENS X 50k o7, La L, audio-test Z1g
BTHEMLS BT DAL, LTWiEhOiLi
RAEAEETHEOHERE H i 4 5. K¥EOAGLER
12, ERTFHEE A B REHAEEADLSE~2
f5) LidEsEtciRontns. FIlEEROIIERM
Ei): objective test ¢ multiple-choice form @ [
(35 7c, Practical English 23 L+ 550 HET
H5.

1204 L 2RI HRIEIE L LT, SEE3 ~40%
[, LL 2% 1 ~ 2050, At 4~6H2M0 4 TT
W5, BERTOWMBIANL - ARBEFECET RIS

ELEC BULLETIN



WHELSOREE XL LTHEY, LL CtEFOHRBE,
ER#EFO Drill &% L Tw 5. Native Speaker
HAPW TR Y > TWEd:, B3X5WEREedH
FTwWhEWwWoREHTRAEVWAEEDbh 3.

BB AEEPIic E - TH 5 L, FAEDEFENL, B
5z, BIEX, FLvARZ2BFTvw v &
€, ¥RTOMMBEOHNTHS LT ACHFIEHYEORS
#HD, ThOBHORDWANSDEENRIELNT
Wi, HROMBTICHELALY, FEO text ZiLLx
b, assignment OFFfi%x MIEIC Lz, text 23«2k
TR HCOKFEREO original ZZE2/-0 L
TRALTWER, Bir R s%hm izl iivx 5
<dH5.

MEM OAIENEE D E BT, i S EBEEL D
LA OTHLHH, HEFFIIHEMEE IC X 518
HEIFROE P LI3E - T, learner HEOIFIE L LEMH
Bogshicks EAshsoTchsrb, LEOHRE
FO T DL EEIBMELARY L2, BF¥FOFH
AL o YR L oL XL Mrh s, FEHE
ErEEICHE> O, EBEBFOB/HOX SITKF
THIHMEH STV, ftactERESToRic
IMOHEFEOEMSL bR LTehiEThTywhD
72, tHVElsTvwaME LSS, FEEDORFHIERIE
FERFALORFRIEE L LT, WHREIELEARE, #MaET
ERIEAE, W - TEESERIGH K omB2 MK LT
wa.

Il REZERFRY R OIS

BT RIS s 0onFilETH
5HZ LixgFEDE. HEFEA native tongue L LTW3
TAYAETO, BESHLWEBRFEBORRIIZ, Y4
BEOEBEFEMEZ LT, TOHR-Hi< B2 Rk
&Lk,

7 A Y #¢, Linguistics @ Ph. D. #Eir&h i
BT 5, EFEFIEEIFE«HATWS. Lo L, §H
OEEHR—ZB rEE—Iz, =% @ Sapir, Bloomfield
5 Fries SFizu -2 lRo i, HE%
FrlEkEiErsrcnivorikcsds. —zsE
BERERARE > EHAVMCIEHALTAE S LB L
o, BERELAMITLT L BB o EE CE BT
DTIERWL, &FE, SilckVW TR, BRLERLZ
BECYSTORETH S E DR, RNt T
5k5ThHE. Lib, ERCHEHEMRT, HiELs, &
YELE, Zidicbi g Zh, #RbhoC, 2ho
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JERAC X s8R RomTNZER T S LIExX s & TH
b, 11 b empirical research PFFEHLFFICIEFTX D
LUETCHLS LBEbhTWS.

Trace Theory iz 3T Surface structure H3EEBE
RMEPET S LOoMRERE DAL LA E X T,
Aspects OFFUEEIGRY IR AERHERR iR 2 R € D104,
HEOCEEEME, chboDMEMcEIZE T EbIhi:
E5ARELTHEH, MUREREDHELRET, WE
RECHBP ThhicoIWETHS. Fic, HESEHE
[EFE O ffim » MEEmIC BT S B LEEM 71T © I8 W
WHE., WO FHERS 5 B % Jk, Neo-Firthian
ERAELRBEEBALOATWEREWE ©H 5. zol
%, OE @ik Philological Approach @ (E 4z,
Linguistic Approach iz X 2R EMATER I TV S
DO B\ 5. WEFEOHFEMATIRRER = & L T,
Psycholinguistics <, Sociolinguistics, Linguistic
philosopy, Logics, Mathematical Science ZE@IER L
SIEZLEBbh 5, ThLOWRIXERLTHE > B
TWERWE 5 TH 5. K- RKULFOER - FLOHAR
nix, BRIV T, BFERLL IS ERSATVS
P2, Em OBk EE BT 5.

BECED L T 3 3EEE - SR REBHE AR K
DAY TH .

1. BEFEEANPS: XFERMELEEATALLY
BEBELTMALTWS—FARELMkcds. £2
Elofkansilrh s, SEBW 500 4. G5 L
21 WS HERLELE AL TWS. TOHTS
ZH L. ZoHERMFNHCXMLFERSh, g
PERCIRBE R R STV 52, EEMEREClh-
TWwa.

2. REXFHEPS: AERMEHIOYECI-T
AMsh &A%Y 2004, 10 () HERKLE
REFRLAZERN T 5. MBEFERZIERTbh
T, SHBEAELREXRUFENS. EEHHL, T04
OFRTTEL, —2>DEMMERLE LTlZTHE%N
R OFHEThEhEELEBLh 5, TALBHEX
EREWES>THS. THEEHHI Lv 5 FRREERN
H-T, KAFELLE2NRETOTFETHS.

3. BEXREHFWRS: o - WEEAEEHRAE
TR STV B85, KEH L OBUBEBIEIGH L, 7§
DHEGEE & 5w, MIERESIHLTWEWESTHS.

4. BREEEFSR: 7A ) HFHFORTR, KEFE
HAK—BERE~OHLE RS S, FilissT Ph.D.
E o HEENA TE. WEE, YV UL RECEE
BELATRAeR T, ToXmizBlLodk 5 100
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RAVBEL, BETSAN 150 FCHREE2REL .
ZOED, TAYHIES 24 27RETHEFLL
hirh oWk RETWS. Ei-, BiEVRMSKES
NTWBRESE» S L, TOhTd, VYL kE
FHR% S TR WIZERT & d S ERR IR B i e
KELFEHLTWS. fhic, WTEE FEWEURL NSH
HEI L5 2 o00MRREELI LT, GEOHEER
A E < Mk L.
WHEMHETEOMRIFA SR - — A e LTEE
TRBERNB LIUVWSTFE BRI TWS X S5 RENT
H5. WEHEbEwriwsHpie, ERUMERIH
[EttoMLuosthizd s, WMEiTh C ARXASSRETER
& L TREHMGHE S & R S - fila £ AR R,
RN, Rtho MR EEUE] R0
DL, 5—HnMA—HEtrbHEh TW5. FEHER
FELT « HBEA & LT Lz THIEIHEW ] shixgr g 3
FEERE Lcas, kD2 a3 el ERTIREZ S
L. BAFIZIRIE LTS 2H S LS GO FiRe
FOR b 75 < 3% 5 T Mo £E OB Hl ic flv Hivin e
DPLFHPHETH 5.
x x X * x

LSLoBEORAER R, BNt EXES0HL%
AAEFRRT S LT, FOMMOEEL Y IEEHRSL
Twah, MEERASTREBLEIRELZsIT
T, £5LDHEETLLERTEMERIRE{HIZ
Mo T 5. MFEMER] o MEaEXiE] »oME i &
HTdRELAY 2—TdoHI, EEFTORFOHA
R, [HFXE] OXRETEMREES © S
NTHLOEESREShTWAEWXLS5THS. Aob
LREFEME v, —iic, MASHELER L T#EmE R
BOLIDTHLRELLERTDHTHAHS. WERHE
HE KR OMENE, o« WEELENOERER T2
W MRS TnwiwZ s b, HONRSELS 23
hisREEBEERE W ETH D, EoT, HBITIX
FEME & LAIE LWBMESHEBEEC, £/, BHico
P, BER, IEW7iRgE, WL Y, ToOfRiIRE
DOFEHRD B, LAk, chbofEs,
BFRFoHcEL{ MBI TRBETHsDT, &
Bl ALHDE TR IEOKXABR2T b, HEEEHHER
Ho—KiEHEerb LT T ETCH B S,

GEEASEE)

(p.47 X h D3 %)
{ELTETVWLLDLHHEINLEDTHS. ‘to’ BEL
CiitkoT, Wric, HENRFBRLL DEARcEL ST
H55.

(5)

Bk, #froflohacAflziRidL, WMcikide
A Y REEO BEE FRO #Hht Fo T
. WificoOMELER ISR T, FHRMCkor &5
Txi5.

@ —fixic, MEEMT YT 2302 ER/ELE
EEHIRICY 5 02T 5 ISEIR S h
HEMAIERICHEETH 5.

@ MIEAMFCY T2 o200 & LEERME
R sEZW Ay 2 EECE, REShD
felf2 H (Wil O RTICATE T ‘to’ 2 (& < @54 H DA
ThDHLYTEN 5.

LT, #RoMIZ2ERL LR WO TH S,

T, MinFSin, ko iok00X 5> LEHRnN
EIrbLHTL 205, FOREZWTHLEZ TH
wkES5.

A AT RERIE L D B R BT 255
WRFTHD. F5THDETHIEL, FEBHTO SxVx
I0xDO w5 o B Pz, -3 vanth
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stability 4L Al fEMEA D2 LiTidTHBS.

—HEMETCIWTRESCH S 5. HIERMWE
OFPHEEBNEL Y b, BRZBEL BB T LS
EThiE, M5, MEEMHEEESEC L THEZEHNG
RE LGRS EE L5 v AL L 5 HEM
KEvirFeds.

ZEGRAT personal subject ZIFLMEMEAF T A 2k
BHOEENTHD. TOTEH, SF i Lo
BE, gL AMMHEh RNtz L
wRfd otds.

DlEkoxsic#Ex s e, MEAWECHEY T 0%
EHETHERMUOHBHEHMEICHYT 02X
WLTBLEDLRDIRIREY, EWSTHERTSHE
P2EXSIBbhS,  (GLMKFIAEFFIBEIZD

©"
4ai!§f=
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\'o

by D.C OBFALBELY—X (3)

HEADS RIz7 2 Y 7 ADOX AR

L UK

oY) —XDE1L{EEL LT, v>v v D.C ©OR
EALOWME & FHil > 2 2 22X, 23V CHE
X, BERAFROEH LEHOMBEIC>WTWRLURZ. W
ThifdAmEERRAL-BCHBNZEE L T E-72
Tviy— kS o, 1ADBEFADHER
EWSEED $ O LEALAEIRO LR E VS
ER LT NRNITLWSEWTZOY ) —XEHNT
&

SER, ARAEE2»2T, AEARDBIE, 72V e
AT, HIEZTAVHIANRZEDL S THELTWE 22
RTBEEILTE. ST, 1, 7TAUHIADA
MBRAELT, 72V AAERM»ZEYIHTHT
LCEAZBRELW. ChEXREL 2259, —2RR
ERcsT 2 AMBEGR, »o%h, k:EZEOBE, HWETF
DR, Thi PP T, TR L FRizon T,
H5—DORFREHNDOABBFR, 2% h, MHCcoOLTLE
DR, U - RWORIER, BiEE Lok BAL
DBENR, B L RE L OBfRE K ow T A ERAOE
BELD TR, THRBrLHLD L, TOWEER
HEATOFOZERZLTEY, BbAEALD
Bz W TRIZ>TWELDOTHE L5006, H
KR o—mEil- Tk b, BERNZEEMH
LTtwaszdicdiess.

T, AEFER, BFehoblroshklizbyd
BT TR BloFTiE, [ v viEvicET, 74
VA NS EEAL TLSE, BB4AFRICEELIVAENS
BTAYBANOLODFELT, TTEHOLK, HAEER
ETCBEATHLIEALLELRSHIZOWTANMN A%
BEEVWEREERV] B2 BBV L, FHESIERLT,
ARZHBZEVWCWERE W, Zhitk-1T, BEA
BEZETAVIABLIIES WS 02K ML,
FABEOLVEBARER CREHSETHAP D
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KoIkE Ikvo

N A R

THs ML SIWzZoMOHMz, X FELEBOLA
BENTLAEE 2 EBBITAL V< BT HIESERE
Wiziiwiz, Lrd, BRHIZTDLAX, £LOAN4HIF
EFRCES5RT AV D ARZHELTCWSZ 222>
. Thrbilfis3 o, FoL5hERE2ENLA
LDTHDS. TTTIE, HLOBABET - HWIL,
Mgz ] &wvws BECHES, £ fiug, [~&2W5E
B335 tnws{onwoFHAh2TlRTHs. &
FH&ED, 30APH0AS VWO E A~ DIEAOEHTH
LEBHEZWEREW.

II. 7XxYHAOEKEATOARRBR

1. kEELORIE

=Y, BB AzC &R, 72 13 Aebiz,
FEBFILWICAB L L TOEFRISMI Lo AR &
LTOHFEZBDEY, HEL, fEoMrciiiiLae
WIERLREELE LT ] EEFEAALIZEZEL T
H5EVHTETHD. REFINFLHEFRICHEENDS
T iz, RENTOE, BTRA, Floaisud
HMEDEHT, BFEAL DI ZOBENRY > TWSH
MENENWS L ETHS. ExlE, RESHTr, *=
BRARE OMOEFEe, ENIIENc X b RE A2
b, Kix, ZMHPECEMLY, ENFEBIXOEE
P o TWH T EIIEYNRDOZ L THHH, KPHELE
2L BOEFESAREFRLL AWVwL, SA—=F 1t A%
B, 1, i 2 o213 50lrked
b, TOM, 2 BEOHFLE-TO2EDHTWELE
WHHRREREDZ L THS. Thiz, BEO—RFE
TRIEEELAGNEZWI LT, BERADORIALAIZ, &
NEPLL A2o® TWi, REEFEZ2LLTLS S
L, BRIV IVERREZHA-W2ENTHRETE,
‘HWETHE. Zhix, RALL, XbibFEos
Rafaz s MR R WwELT, TORNHST Eh
W, 24 AED A s 24800, TBLWZ
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EIENT S, S BET S LW S iEWHES, &
D TEL DEEE7TA VI ANifTEbiz-THH, I
ARBHrE EREFRTL, AT brOEKT
HEATHEETHILERILHFEOL 2TH 5. ThiL,
WITRE LW —MRdOTEL, 7AVH2HE2S
XKERFHMMNLE-TEW. TDRES T, #h&icHd
T, PEE P iciE, dHwirHELFEIETsT L
Ly, EitLomEchilitbbid, i L b AR
BEZETTWL T ENTES. T, BERIILD
5. s AT (LI © SN 3 PR oIS
L. SEEFOMEmS, RKovhicz 2o —iBEFICE - T
< LSRR E <A, EskirThaizFeLy
TEREEVWSHEE Ry, SftTc—R R TERL
LHEABEFRDO VA FFvC2, 3B SIc@ AL
> TWw5s L, FBI OB EA0E 6 Hih 5 9B TR D7
A= G, 23— b e Z A ATHTWBHEIC RS2
T rLdEM, TOXT L~ L=z, £kELT
iEblswvl, F2E5EEFTETR-TL 5. Kbk
WD THS., HBEFickd EO RBENEZS RTE
12, BERTLALTOHLTETWDI S5, TAY
7 DIPE EERBGT IR By, #Fo T 5 3RHE
C2WTHFRLCEPBTHIEL BV, T+
LS SIRLEL- T, EShIrHx o, LR
LRHORNEETHLEBLAHTENILHS. Th
12, BFRO Lz AT b LLBREZ LizT 5,
Ei»L, KigcFUHEZRBIcHTTIWSEWS Bl
i, BERAZL bRTxapICiEW. BEAZ, Zhic
L BR3E, RENOIEOGEAIIC LTSS D T
¥, PEURLTFESELARLBFOMHTCII-E Y LTE
THEZHBEBHDIELAEWED S b
FHWELKEICMY i 5 T L2 EETHLbTTE
12, < Hik=2<ztThs. BFEALLZRZLE, (D
AMTEFNREFRELL TLIWTIREVWARLEWIERD
TE5H, BEBELLTIWVWEWSRELHS. Zhiz, @
RO GILH» E b Cixitvy. BaHoE e
ARt T o &8l FrLvwZ &LV S BERT Y.
vz ibEwvws X b, B>z t3EELTIRE
STHFCERENRL EZWSEERUETHS. Lidis
T, REFELXAPZMY % 5 C BFOLILTD
b, FhlhidgfcRBET sz 2ok 5. 8K
P LR A ST T 52, MELRIHETOoRACH
HOETEI—AFRA-TED, ThiPssieichh
W, HHE~LEDRZ L35V OTH S, RFHOTME
LadExTwl 2 WSEELY, HELTEEWEH
LwgEEERo3 XS Ev5ERE LS E2EEN
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HnE5THE. BRAOREZPLET HRIBEMH OB
Z1, IR TETWR LS TA Y HADOERR
13, HLETHGbAEDL E LicgiFiREEshLT
BE5EWHET, DOEOX S REFE 5] & oild
S S s LA RE s TWwB X S inBbh 5.

2. BETFORFE

—ftic, 7A U A NOBRTOMFEE, BERAOHTH
HREFSRED LT BTV, LL, lbhill-Tn
HERDh2ETALDS. 27, Tk, 6L
LEABELTETTWE S &3 BEL2#MIzLD, F
AR A D &, EACHMT LA L HEEE
£5&T5, B, HrRLdiioh, BETFEWIX
D, EADLES7L o= Dl fFicx 5. MasT
BT LAAGEEDTWI S WS ERMIES 5
5. ByoMfhiEzs0Tikl, FHotF=77
BR—F+5. LT, 0@ bEFTTALIERE
5L, #HtHiconwTLh, LEIRXT L8, FACENED
tnwsoiichks.
HMiTFikirbywnEnIAI20THE, FORER
bFRILAECH A 5. 72, 72 Y HTix, Lo
BEAHToMBE VEHSRS. 50, Zoik
EREAEHBFCD S W ERMLTHEVWDI S LT -7
FRIXWEES . &2, A—=F iz EHDIT 5F
jc, baby sitter %7- DAT, W6, THIA» 6120
THrECcAAFALOEEy @ LY. TOM, Tz,
Bl OMFIC 272 B2y FiILA-THES. AEAES
b, ZODES%kE Lz, FiHEREH-TIIWS RS
TEbAbRS. BEAO FRTFHRPLEEEZSH
5. LirL, MYLa825L0n5FrrbToe, &
LOMRIWOEBS . HLIRREN - TE2 =9 21T
HAndicbh, F¥E+35. £, B E G ARZLLTD
BaThd., FlohShTFhca 2oL ik, fi
ADHHBPEME I LTizWiT Ry &EWw 5 B #5F5
Fodic, BECEX L ETHS. 7T A Y HFETIRE
OB EES RS LT HEREVN, BLVWEE TS
fehFELELS V. TARTENH-7. HEAL
TAYBANDRIASEETHRES>NTETH LR
LTz £®5%, BRAOLHREFAHITITHRT
EHBoBLL, TAYIANDBRIADEKRE /-5
L. BEADHEBEEZAR, TheidivTtE-Th
TwWad. 7A Y BANOREAE, ERLARTE- K
ETDHLIESL LT, TOREALLELITHIORS AN
BARFCZ L2 bt Thi. Z0X5uEBE, X
ANeTFHRFEHFI o LE2HNLEDL S 2 LigvD3HE
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Bcxixv. U213, MLXskcts, 2, 3EEH
L. A ESHHEARZREZTWSEORLLLFrORX
AEE =72, BERANZEICHTEX585 0550
EWSEMTH -7 B, chzlve, BRACR
HinrHoficd+ 52 2 0MELOTITS S vkt
B

ME2AMr Lz B, T8, BRFRrx
, THTHIEETLE2TLHL. S0EAERLT
— AL TEHEFHRHLENRTHS LTS, 50
BEAR—AIZIT . £ LT LHATIESD. Wi
V. BERSDRTHEENWSANTS. L, %
nETIE, FEE-TE, Lobbh LA 4AMizxd
L, HA~DEMEEZTLMI TN, £2 Lo
ETHARBELTHEAZzAS LS BF0iE&0H A
AHE LB o TIXW 5.

R - T, MhFETIHEIL<FAEOz LT
5. THiAFD step-daughter Tdh 5 & b NiFBT
TELDRZEDIIREREV. V= b FABSORET
v, Y= b FLOTHREETIZIE LAFENL X
Adb-ofd, Zid my Vietnamese son & L Tab
WS THETS. T, SHERIETHDIZLEPBLS
RADEE L, ¥V A FEEMzESIMELCLSD
o EFIIEEbivi. BEAR, A SRvsr
mnwiEas.

B THOMEBEEXR TA X 5. 72 Y A ANOULE
W, —MRicFNciET SR, BERAORLRIZL 6
THEL ENDE. BOFic &-TLABIILELHEETD
5. FHBPESWERCIE, LHE LI F 2%
LS. £/, BRT2X55NHOFIRL %L
Zr, ¥Rz kEC—HCAF—-YETS. LT
FHBREL LB THEEDX S ffEEnichb
S TWELRH B advice #4 5.

BHIRESERS. st Liic—AD
ZHEEL L TOEBEEIE LTV LW IR 22 5.
FizRo 2y 2fiEFoTWB WS EETCIETL,
FiOMT.LETFTE X 512, Fh—FTiE, MrLi
At LcorBiffTsL5ed5. Liakag,
Fz B THTE st aFibr+5. FHoig
OIEHEIGES EFA XS, Rz, RELF2FUHH
S RlomEELLOLE L, T ARBFRIzAT
BEZ L EELCD. £, F—T1RAT RN
—AA Y M TFHRESNMSER LR T, AF -
AL MEIEMEE5. FOL S kidiarnTit
DEBCARETETCHSLEFELLOTHS. Z0L5k
], M(fMicb] BFELT [T bl 288 T

ELEC BULLETIN

3. BAOoTFHLEGIcHEBDL WS L v, Firdb
LEPRENCES ZLicks T, HFOFHIFToLH
ATwS. BEsic Hoh 5@ baby sitter Xy
SHMEWES SWIHEFRICE 2 Lz ARk E L.
Zhil, Bic Xk - Tfiibh 3. B L F OETHAT A
Y AR LSS, gt bl LokoFiE
DTS P TES. Z0imn 1L FA< B
THB5. PFELYL baby sitter 45, Fai— pEE
baby sitter pool X35 {Lffl%#id - T, FhiciAL
T, BEWCHEZRMEEFNOS i, 2T &->Tw
3. g, BELTHwEVWE L OTIRIL.

3. BLEDREE

eihl S BARMBEFRE 7 A Y TR EWEE ST
L. —jitic, BREFOETH-T, BRicEhmi vy
S GEERIRARWL, ZBEELFETW. LA
EWEELDE S RMHRTHE. RETE T &334 <,
KiBiEL <A THY, FioHBEE2hEI WS
THELEWIBRTHLIPE, KADLSEITESS
EVH R BDESS. BT, BoEH»
Bz mom ks first name #5235, flANiziz
mother-in-law 2% Mrs.— W5 EBnwha+5L2
HRTH, TOMEMGFRE, MKl 2PL: Lt sme
137%<, tAREE WS BROPTH - & HHES S,
wEwnsz kicksd.

III. 7 XY HhAORENOARBBER

1. BETonLTELDEE

o L TR, HeErorBizvwsAEx
DD N4 EDMITCEIEL HERIC oW THAAL iCi
S EDLAERDLN, LMD N4 DEHFIizon
TIRAFEEZ-FHRLTVWEWEERS. —BICH
HoOMMGE, tFEhLC, oD LT, L ok
a2 T Eeofliffie, ToxHrHik, 516
hi-ttfze nEgiEl vwl, EDOAR, TOARZLD
BREZI{HELNS, BFCHEEZTLT, {£I302Y
—FLTWwW w3z &, ERAOALE, WMEETOHR
EERS, —fFz, BERXDIFEOTIREZWS ERDbh
5FETH5. ThizBlLHECL-TibAiSES
523, MR TESELEZLNS.

¥ Loz 23 2K 1EY, TOEIWBEADEK
Hrx i io®BITF5. Thix, KED X 5 i ke
3, fTEACIHIE- 50 LAKEe, EasFEysy
Wizd+hid, fToEzWscLdTED. TOMLE
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1, BFRHESTR, BExbhihwnwksh iz sands.
LicoT, LR E<o»E2LEEHTLITTL 555,
HER &5 E SR+ 5 s LoBlicizffEsndz
DADZBRVESIER-2THWS., kKfkickwT, A&
X O AHRERAMEEZVWE WS ZERTE LS. Fh
Vi, S EPEREL WS T MEL v b, EHTE
fishsZ LitidnbTHHI.

2. ZEEHELOME

Wb ATk T o%R, SEOMFEIET A Y
HCIRHEDRELNREVL. BHROL S ioEBREMAKHT
WEWALETIR, FUFFINEEC S, TA VS
TR, AL, W, AR ETEN2L LT, FE
ik » THERICZEZ20 5 205 2 LRABAZBW
TRBE VAV, SHofeofil - ZRMEE, L
SFRCHFER T B EARLEEVWS CETH-ZD
EHDE - TS, LIS LTLhsE2n5T &
3558, —~HTRBFHETFLELTEDSSEVLED
HHEVHDR, bARHEZFWwTIRALZ L THSS.

3. BHrLEopFE

zzrtii<sz iz, BEMoFtEoz 2Ciziov.
WH - B oRENE LToBME ZEOHFRTHE. —
iz, Bzt Tz Wb E. FOEMKIIEICS
WTHD, HBHEERERENTY, =v—x—FEKIE
DT BT, TiERLIcTD. THRBE, kiErk
EcEMRFRCBRECESHFI YOS5 iz
B, D HFCORMEE IO BETHS. iR
SHEIIZonT, AR EgLASEes TS 2w
5 RERITAV2S, EeK B LTSI v. TE, Bt
HEERBEELTWEESIC—RAx 58, —BE -7~
oL LTHSPLTWELEENR LS. TAY AT
i, v—=v Y 7OEMED Y, ZEOHEFIEZ L - 258
HEHLS LS MENL, FEEME D SRLTY
5. zhix, BAESOHMEE & IcBHFO 2T
Twa. ZOX5lEid 50, EREcohEy
FFEFETHHLEVHIZLEFRTEES5. fuFT,
S FEAOHIRE Rz L, i i o HRTER
LTHBEI LEIBEETE LW 21 7 OLiEL
LThalimv. £5vwokthx, v—=v I 70db
FH, ZHONBHTSEROBEVEEEXDZLIHITH
3. #EFHoBMEFLTADE, TTiizaloi
Wi v — FE BRI 2< . #&SLELEAELEL,
e BMEMC® . A, BEETD, FEH
17, BT OBME T LA EEIRT S, AN
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BoRRZECH 00T CH S, g, Hikcl,
BERPRYWT, BROBECR, BRRxAEThaT
EHSv. DLERRTHEE, B, LS
M) X 35K5X b3, TOADENL, dF2 LT
Viirh SEEERb > TWERE S iz k - THHEROE
H23b T B3OREEEAPhS., 204, bEL
i, RV EFRNCR- TWBEERbLX 552 20
$5—2, ZZRDTMETEEL LT E1E, A—-F
1B FrLxtEofEcds. 72V HTR, Lo2icd
{ DA—=F 4 s, ABMBOMABMIZLE>TWS
B, olBLDIZEti—F REECZEZITBNT
fAES5A—F 4 ELEbhTwi., E0flLEbtiik
W, FHEEZ- D, FERERLIEL, EEETHILD
ERTIR, ROy —ERLTE58, TRTOERAD
LEELPArEEE AET 5% Y, hostess Diff)
i host X hxaricEmETHS. 2hiz, kiF—E
CTITHT 5DBHEED T A U HTIL, FKOBBORI
LAFREEF->TWS. Z5LT, ExFrd-Td
BB 2Z 28, A EIK A BRTTz L35
W, TDXSic, B htordhiz, SEWICHEL
B, FETHY, BILED LS5 LRSS S
M LEE-TWB LELR 5.

4. A EOREE

BAIA 212, —AXcEEEEBvABHLELWSEFzD
HEniE5. LL, Thix, HEATLFLZ &,
ORI D 5 b 1T Ty, BAELE-T
B, HLWHELPREL S TEWEESLH S, MR
5Evid, ERomitcRohaEsEtbcoitahs
2EFHEWVIIEETLAL, HEDR VEFFE LTS
BERo7h ELEBFEed Ry, BEXIVWHTIERES
LHEAZ-LRHELTWS., AADAEFEEZHS IV
T, HLvlHELCd, oo FoLFEoTICmL
A TiRTW. &2, EERLEER, —HNCAD
KeieThrbLlizwvwl, BELT5238I35X5
5. A, 72V AL Db as, LOML
‘hRR L. ALx W, MBLHE2, NCEREERZY
—EZATIHEHC, 35— ESTTHEV-T, 54
HotTivbhhiE, Th Ex+Fak. H350»
13, RErBEZ2R i vaT, ThHOoERRI
HHhTADEHEELBEWS T EREELLW. I
iLodrc tiZchbbtErnTtl b, Il
FrEv R, BLywERLiZzzyv A=A EE{ 5L
SARETHS. EFoaT oMl o 2
FlLivworiBichs. hix, Rhck-1Tix, ¥
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WiiHoXD LTWH EZIMONSHEAS5 L, L&l
ML dbds k77 —FHMTHs L BN
Bk, TAUHANDOLIZAEAANL D D125 S
THEPEH, 2ZXAVPTVEVSIALNS. 2E4
THhE2EES, 2&8AvAElvwAtizo2E4bix
W, REEREZTC, MEPLT2E45bTHIEEA
AEbTZENTVWES5TCHS.

HEFC T Linvs, FIERRICIRESTCLYENS
AbwWsd., 7AY D ANREREZLILSFIATS. FELd
IZFIHFSLWbRE. DL 5 EHEREIE, LD
2hicé< oBR2rPLATHWIETHE, Btk T
ME» R T08R—H/IWEEZSLSILERCLS
DTHB5.

=T, AR LD #lL &1, community 23 k5L
whha., —fific, 73— FOERABRIEWICET
Wiz ABEntnwbhs, Fhi, =r<L—2—%2FH
FELONERT SA—F O H iz, ZOEMMNLHAE
{, SHRETL HVWD7-3— 5, town house |3, A
BREEBEI TRV EVWDhE. BMYREH O H 3
community Tix, —#%ic £ A BPELLEDARS
X, BHOWHEARAAEZLTWBLEZ A0 5, BEFE
OFEEEheT <L, EL2232Fwvw. BEABMR
LTl &, sEFFOMEAEHESE - TF 4 —ITHHALT
<ht, ZBekabh, BU2Z332L8Xb5
Ewd. Lnl, BPBZZF TE»DWLDII—HBIT
Cit-TkL v, ®1h, MLErOETCHFEDOBIC
LT LS LEZ T ARITHhIE, community OO
EfEH SR EL 2 3hhwiEs 5.

5. BB L FREE L DRAER

i, FEALRENOAHBFRLZ > < oME
BHE X THI.

—ftic, TAV B AbERSEFELSELTHS
LAFALBRBELTWS. iEhI2R, BiEcHEE
B2, Bt 5 &, —iE L T—HENC RigwHs
T Yo s. BECIREZKNTELSL,
LA BHBrIREZARIEZLZLTOLWVWLEXS
Th5. RECHAZE > THRBcofTEIZEARL T
LXHsXETHRANS W, Thix, HELIZEERA
BHEOUBIIR o THEZTRBETA Y HADLEILH:
DrhslnwiZ ticiks. AEo=9—}F, Ll
BeOL oy 7vF—TAV I REBES>TWEALDIE, F
BEREC L ToTbARE S Th A, —RolpbA
3% STV, RARETIRMIIHEM LA
EETHD. MBI b2 8F->T—FaEES
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C EIEHESB 2 bhiny. BRIz A Ol o3 EEE S
i, YZAR by FMLEFE, 25w THEFIEZSL 5
TEEES L h —FFic RO+, toHEO Mt E¢
LiEBHL 23 &, TDORAROBROERELDbT
THDH. Fiehxdk, E-LKLEMDTHE. BN
W, DEF v B —2 5 T OFFEE S BLIFEBICTROH
T ERCRBEA L t—F i) S, 5
WiE—Ffio THT R v Z/ITHShT s, AR—-Y225
HKiE1Ld5. BRLFER TSV LGHEATWS.
—Bohizix, BifsdiE s, S5 LCOREFED 2004
ENRELLIEELDDPLLTHFELTWS. BT,
S=F s ZAVWTHBBORG-LLRIASFZMBL &
3H5. ThEdbbibTesnb, —HFio{E L FF
Kbl OREAFERMESMHEAVETHZ LTk
5. Zhiz, RELBSH L2z EBTCLHS.

BE, 729 5 AOANHPEHRZ WS WSREBER D,
TYir—rOFRE, ARZECATRSTHA. &8
I EEADBEBBELTWAIILES : LT FoNS
T ki, 7AUBAR, SFARRZHSVT, HFOAR
DORFLHCOMI A DRICOETTWS L &, HHd
HHTHYVAW»LHFOEHEZRET S LW ElS
EAEMIZHELEWS T LT H 5. KENE, ]| BE,
, BHES, ZELC, #BEAN, W, #o%E4, AT
i, EREFLXC>WT, T¥r— |+ DEREEE
B0, BAEAPEZLET AU H ADHABIZSWTH
CCoHizv. (B hER)

ENGLISH
YOU CAN USE 1, 2

ELEC $iiR&Fl F%2Z b £ ¥ 980
Aty b 1, 2 F ¥4,000

ELEC¥HMHZRE TR ER, Hkith
T BERER ORRER SN, BEMINE
AOEERBO LEAESFET A . AhE
I FBL), HEMNEZERT SHo0ic, R
BT A Y HAGECEHSRREL, AEaE)
7 dialogs #Z#.[+iz Questions and Answers,
Writing Assignments Z#ficL, =5&6icibimy
Hi, REOHE, R, 27025252 TH
DTl TEGEL LWIKEE] 2~R%—F57%
HOMRDT HA b,
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TobpA YUTAKA

giGotRntcdh, LOELECHTLIOIREC
DWTODEXRTHEES. w4 s—AsxEIHROET
1B 5% Lhiws, TOEKRSICIELE-sRT L
TiEiv. FEZFEL, Hds a8z dkIbA
[MogETtd b, FEOHRMERM S DTIEL .

There’s no place like home.

7 A U # OEl{fES John Howard Payne (1791—1852)
DF~LF Clari O 7 O “Home, Sweet Home” |
bAETD [EEOE] L LTEBIhTWS.

‘Mid pleasures and palaces though we may roam,

Be it ever so humble, there's no place like home.

Home, home, sweet home !

There’s no place like home !

KEZMNFITEARICELBLTS, FARCE
WIMEBNZZ 2B -Th, RPRI—FVWLEES
Dix, FALIZ22ZELLTY, bARFTHS. There's
no place like home. (FED X SICWWATIZEW) X
MHiEd Qxize 5) OELHBTE] TH 5. Be it ever
so humble, there's no place like home. (F A7z B
FTIESHLL TLhARICES SFNEEY) 2WwiETd
AubhTtws, FARIZAELL T, HETL, 27T
IEHLL T, HAFIIEIEMILEY, brFELL—
T, &5 NZEIz, Home is home, though it be nev-
er so homely. (FARIZELL THbBFICES 5T
WEew) 2wSELin- T, 16lHEIRITTCITFELT
Wiz, b kL EWEAIZ, 1546450 Home is homely,
though it be poore in syght. T&# 5. FALAZE
S THTH, FARCELERL TATH, East or
west, home is best./East, west, home's best. (Fi~
fT=oTh, BE~ToTH, PRUVDBEFRITRLE) v
BwizZh L 3533, To#ETiz, home [FELR
6L T3, EHSh BT, BHroEiiy, H
FETLEL2BALEW. ,
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An Englishman’s house is his castle.

ST, REZZ-O» L%, ThICEEZEIRAD
%z OHRIE iz 12, An Englishman's house [A man's
house] is his castle, /An Englishman's home is his
castle. (EEADORIIHWTH D) LWWHENDHS. FH
Besslwsz i, 2EDMADEAZFFELW
twizeThh, REOHBELE ZEUDAOAHR
fMic % LTFORRFHEWERWE WS & L2 %D
LTWw3. £ERECET SREFRIMAOFHEELEFE
T, BHCRAEXCHFOR VRNV LELDHENS T
ExbFbHL T 5. Home is where the heart is.
(RELREFOLH5) 12, ABTZARBIGL B
b b- L3 BIET T, HE~DORHTDOLE
H¥afichosz AL TWS. HEL2AHFC T4
##%1x, Every bird likes its own nest the best. (¥
OELEZOHREL - LLFL) LWIBTEDLERT
W EELEDH. DL, The bird loves her nest./
To every bird his own nest is best. * 4 5hh 5.
HAiziz, MEDEM], MEERLER (F20)] &nws
Erds,

INES 72 onwWwriz, Birds in their little nests
agree. UNEARONE-BIZ K< KARE5) 2R TA
£5. FETHDIVAEWEERL L EERILAALDEL
&, ol aiFEEEOPTMEE L < AESRTRIE
WL, EWS T ETHE. LONEOEOHIENE
Rk, ARpESREORTHETCLNZOC, L LIPR
SLTWiRWEEDE VO LEShTIER»D L
NEWEWS L ETHS. REFIILDETHL NS
He®kMHizsuvwtd, BFEOHNE o sl
EEARMFTE RV, TE#H] © Merk 3.25 iz And
if a house be divided against itself, that house
cannot stand. (7=, & LESXNEGTHNSS %5,
ZORILBIPHRTH S 5) Lvwis—Hiids.

cZdbH, A house divided against itself cannot
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stand. (R L TW3S KL TREW) WS EBHREEH
“CTyv+%. In union [concord] is strength./Union is
strength. ([ Gng) ©i123#F35) &, United
we stand, divided we fall. ([H§5Fhidards, it
hiFEh3) twiElz oo scitiElchEh
V.

It is an ill bird that fouls its own nest.

REXFEFIEENIHTHD, - dFELE
2 EFiThEsBRR R, o= TEOREEM LT
ETIEEVWL, LVDAPHEIZLTEL{XET:, RE
DAEEIES LS5 L& Tk, A man
may love his house [the kirk] well, and yet not ride
on the ridge. (A4 OFITAUIZ LTH Wi, Trhaiz
EFRNBESHILITTER) BRAFZESFICLEST
KEZDORMTHESbds TWhIELhTESFTH
D, FhEwvobitBlich- TRET 52 213k, &
WHZLETHE. TOWEDSIEEILILWSEWERES
55, ZEDVICEAYLZ &M E, MuTRLE LW
AT - TIREEL TRWE R W, id, ZOBZRRHE
SO, T, HEBERXECT I LIXVvnAtiE
BLCRAESREY, WIB50E2DENNRSD. A
OREMZEHEF, v 5 AFERo#E, Itis an
ill bird that fouls its own nest. (g4 ® ¥ #1510
BEWLEX) 235, zoiEo ill 11 foul, dirty, fool-
ish -1 #F b = h, fouls | bewrays, defiles, soils
L5, BHOZLZLbRART L, HSORT
HEREE, IR, BB XORTEERHTISAERIETES
FOTREZWVWEND T LTCh5. [oBMERET]
EWHSHEDEL I NI W TELAIEISTLDS
5. #r2s, It is an ill bird that. © X 57:FEHLE 2
SENEE RS VvoA LEBEMmAS. BEFTO
BEVWEZWVLS ZENBERLTWSOIREALBTLH
SOREFILVWEOEEVWS L ETHS. Itisan ill
wind that blows nobody good. (#Fhiz @ E < kdsiz
VWEREVWEZ) 13, KhicIBLRPBRVEEWS
DXLy, F5WS EAER TRy, EWHRTiRiciz
=T, TOHEfAOFTRE LT, FARATLERPCH
HEExD, tviclaeEDLTWS. BEFD [fFo
{Hizz.oR], MM<HERBNIER S FEH S5, [HEIK
WERTERL > 5] LW EBHAREZR - TW5.
It is a long lane that has no turning. ({hissh @
D EVvIE) T, FARRWETIHR S5, #
Y DOIVEHIZ Y, 2 BIE L THEC R R s
LFRWEHMIZDS S, EWSEWRCLS. [ TG
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OHEMBD ] E v SBIZ RA&-Tw5s. It is a good
horse that never stumbles. (0% F 4 /. \» DIFR N
B) ik, EARBRTI2ETcLtids, 25TL
ZEDREWEIIEW, »6IE L T, ZhteiFcizii
DE&Ehd, Luvw S Eiz/%s. Homer sometimes
nods. (h—<—JRFITR~EERD) THS. [hEED
FEORY L, TEF (Lx5F) oFH» b AKSEHS,
MRAARDPLELS L (o FE0)llih] w2z Th
% 5. It is a good doctor who follows his own di-
rections. (T2 HOIFRIZIES DIZTAWES) 1, [E
FOREE (5K 5 Lrd)l HEOFGRE] wXre
5.

ET, 2ZTHH—E, AR R i gbEF, &
FbHTEIZE 5 5. Don't [Never] wash your dirty
linen in public. (X Zh F &2 AWTES ) 13,
FENOTH, v, ooz AiicsbdEk, &
5Z & T @ 5. Don't tell tales out of school. (2
TRIHEANDEZRBELEZHFEN LT 3
RYARDZ LENROANETAT SR, #EcLT
FLLRELEBRBRT L TRERWVWEEY, EWSZETH
%. A fool should never hold a bauble in his hand-

(ErRFofit (Le{Lx3) 2o cix s
W) g, ErERELEPTFARZACEETSR, &
5z LoiEkic, BOFRE, BBOEIERZL TR
Fizw, EwSEHRCcLALWbh 5.

There is a black sheep in every flock.

RENOEEZMCES L TIEWIT WOy iR
5, YOFETLAHNTERWFLAHLMEND S O
TEs>T3 5. There is a black sheep in every flock.
(EOXDWc L BVERIWS) X, FKikeHEOmE
Z2ETISRLTCALEREZIEZEIWSELDOELENS
ZEEEDLLTVS. BUFERR4 525 OEWFEDE
CoT&EThaZ &b, ERvoPizshzifs
FBEHRWEZ L LIOBIREERAE. i, black |z
“ma" (wicked) oE ik § £ EhoTtw5. There's a
rotten apple in every barrel. ()Y @ =5 icd -7/ b
ATHREZETWW3S) Iz v TH, a rotten apple |k
HEDEWA, L TH LEFCTHS. the skeleton in the
closet [cupboard] (RO fFE) ACBIA
L EWREAOHESCLEOHEEZEDLTWS. Every
family has a skeleton in the cupboard. *#» There is
a skeleton in the cupboard. :\5 Z@E T 3 fHv
b3, TOMOHERICIVT2ERLSCEHLRTY
5. LEREHFOCHOE 22{ BV AZWEniDh &
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EULRDBRARC, R-202LC, HS@ANRES
Pof. L»L, $6P5HAPLRTEFCAE>TAD
Lo icBbhs, Mok &itld, CoRARFRE
nOhoOEFLRE, 2¥FD X SKE 7. “Itry to
keep my trouble to myself, but every night my
husband compels me to kiss that skeleton.” = @f
Tz, TOMAOKROET, BTHEShETH-
7E,

Love is blind.

g, FEzlYsExdcrelcd o, EHO
HBCH/E2TSX O O DHITR o7, 2FIC
T, AE, B2 TRaszEicLx 5. Love is
blind. (s 51X, &£ 25101, BAESB LIz
AWDRERHIZALEWY, 2W5Z2TH5. =4
7 A E 7 @ The Merchant of Venice 1I. vi. 36 iz)%,
But love is blind, and lovers cannot see the pretty
follies that themselves commit. 2\uv5 HFH:H 5.
ZRXHEETCH5XPXICTALLIEEL LW ARTA
HicAbinw, W5 &Td%. FUX 5 blind %
Flv 7=5%1z, Affection is blind reason. (&1 H o3l
#) #2% 5. Love is blind. iz 3132 Love | Cupid
DLETHD. ¥ =—Yy FRECHKN =T 21e, B
FHTEBY, BRERF2TWAPEL LTEHPLS.
TORERNZHLDI L T i DL 6B -1E 51T
SLELR TV 5. BEO (%O 2v 5%
“blind” L& LTW5.

T 2HEE-o0 2Bzl s 12w e 5503
bhEFTx X< hS. TOX S kiEN Love is without
reason. (ZEiz 138 #425 7x\»), Love and reason don't
go together. (78 L ¥P#: 134 4>7), Love is without
law. QTiziElziav) ¢dh, thbiz 7T [Ego
M) S35, 2L 22 LEsTwa AR,
It is impossible to love and be wise. (ZL& L TL
B bhizRE T E) ¢d3. [EhiBHizizd
EcbaEl wikeh, TTHIR £ o] b, £-
ESRGHRWHMTIIE ST bhik{k>TLES.
Pity is akin to love. (BbhZZTITIEV) En5 38
355, BrAEROHELLETAARETOANLOR
EEbWs. WEBLIEWELWOTHS. FIESERS
REBELTWLDOTCH5.

Love will find a way.

(B &hEx BT 2vwas, BVWRAAELYD
k54081 TEOoFicgll] €t 5. LolEic s
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Edb-TdinEd4n<, Love will find a way. (5
AL LTEDDID) ks ZixdbesHEEEZRE
BT 50N %> Tw5. Love will find its way
through paths where wolves would fear to prey.

(BREBEPZ LIV THERD LS & Lixvilizil
- Tl d @) 1 Byron (1788—1824) @ The Giaonr
tho—r7é# 5. Love laughs at locksmiths, (ZFi1xEE
MEBZHITS) 12, BrsHERLALCEL» T bh
THMEBicECzdbhTh, RAEMLTHHRFHTWLS
BOTHS, LWHTZLEEDLTWS. FLTCETS
HEBLOE vwix Lz HTFizE<. What comes
from the heart goes to the heart. (LB HES T &
ZOIZETS) ik [BWMEL] eah, WS {HEET
LETLEW. FLAESHFHIZESTIE, Love me, love
my dog. (FAMFE 2D, FAORL b W H1- TIL
h) EEITEIER V. i3, HFORIJFEX LT
THIRARCTBLIZATLES DS L.

Love will find a way. Love laughs at locksmiths.
EWVWIBEX-T, BOHEOMLEAFRENTWST
EEERTIER LAV, Witidd e ST MEH RV, 8
L FEe i 5 L O ik vZ L% The course
of true love never did run smooth. (ELDZ7EESA 70D
B ofzfod LIZ7EW) 3R LTWS., =02 AY
7@ The Midsummer Night's Dream 1. 1. 134 =& 5.
He who hesitates is lost. (Zz® 56 5FI AT 5) 1,
BB TAHT HET 2T TBT 58, Fhiz
All is fair in love and war. (Z55 & B 51T 22
2 THW) EhbTedds. WERWvoERZL, F
HEFE (ThATLA) BRE LR v OEYkAFETH
5. Ak kdEiCA L Tk vwhic 5iF, Wesdsrs
hio0Tds., Iz 33 v T4, The end justifies the
means. (AMRFREZIEYSLTZ) LB-T&25 5.

There are as good fish in the sea as
ever came out of it.

BECHITIDME L X 2 220 TH5.
Alfred Tennyson (1809—92) 23, EWBl X &5 4T
ELEE O 2 Z BT 3F In Memoriam Orhiz,
It is better to have loved and lost than never to
have loved at all. (L TRENLAZEDH BTSN,
FEo L MEOERNTWEDIZELE) 225 5. fEh
hERvx, Bz TAREZLYRLSEFL, X
EL{METHLELIETAL5DTH5. There are as good
fish in the sea as ever came out of it. (ZHhETi§
LPOBITONADITELLEVL SWEWENEAFICNL
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D) i, KoKt ahEloz tRicdied b
LAARLOBEE VWL TIEDIZATALICEWE2E
oz LifEc 5. It is best to be off with
the old love before you are on with the new. (L
WIEAELDEASHNT, TAETORA L DFII-
ESHEV) 1T, BABAELTHWZ EIZEDL-T
HHELZLELER I DPETEORIVES W52
#>, All that is sharp is short. (&L 3 Dt +T
Ffix L 7t\), Nothing violent can be permanent.
FEAxLwhoixE#HEELEY), No extreme will
hold long. (HE#7Zs & LixE< B 7avy) 1B ORA
I3 H T3 < 5. Hot love is soon cold. (AU T
+E»E) #»5, Love me little, love me long.
BPLTF2V2ETCHLELT) BPALATHS. B
BRI B PDOLESDIOTHDS. BESLHlLa &
hELABRW2ETCHETFOLICFELEX 5.

Absence makes the heart grow fonder.

Absence makes the heart grow fonder. (W iti
iz - TELIIIRT) 12, R 22EMCD,
HBREOMFREZEL T LESEVWOHF O T
LERDLLTWS. REASLTARBEY R Eh T3 L
T > TREEOERZ2D Y, BEWORENRENR LI, &
DEEINENWDELT20530TH5. hls, ZOED
F#ldz, Absence sharpens love, presence strength-
ens it. (W IFHIERWIZ2D D, WhIERWIIW %
LT 725) w500 d 5. BT 5 [FRTHERE
Eh, AEphAOLZiZ T L% 5. Distance lends
enchantment to the view. (ffh T R 5 L8
BENA% 2 5) & =, Expectation is better than
realization. (iIfFIx it £52) 3T 5. Hh<
Bng 5 0 isl{prLWwWHBLAD2E85w T 5.
Familiarity breeds contempt. (L Zizs Eh o
&) KbV SETAEENLETHS.

Z =7, Absence makes the heart grow fonder.
X LTS E R B8 S H L TH»rRdiEnig .
Blricicl<iX 5z, 30ZE2@AaAbRTWS
DT, GEDVESDBIXEFICFEARELTWS.
A, NEXDLDBFHEFF->-TVWHZ LOREF
xbhad. TOFEOPILCE, T EEoHRizFzTS
BOBLLAXHNHLLE LS. Out of sight, out of
mind. (RAX45< %5 &5 3ilx5) Long absent,
soon forgotten. (B & TWitWEE 37 < Bhbh
%), Seldom seen, soon forgotten. (& vpidrinis &
EX i ERbh3), Far from eye, far from heart.
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(Bo@Zra i mEy3), Long voyages
depart friendship. (B i 12 7EH» L6 EBEHS) &
Eix, BlLWALLELENRLD, &58arndbinve
LEWESAWOHZOH I T 2 &&KRHLLT
w5, bhvbhicly, ME3HFIRAKEK (5&) L] &
W5 ZEiERHS.

The falling out of lovers is the renewing
of love.

FHMRIEROBRILS - T, HLWEXOMKRTY,
FRCRET o3Pt vwd Ciatilgs. £5v5
ZEDHEBELOS bicELWOREZMY, BEOCF
I3 = - Tvw<. The falling out of lovers is the re-
newing of love. (LA XS Loz L ois
*h) ik, m—~OERBEFEAN Terence (195?7—159B.
C) D Andrie W IS D, FFT X161 YIHIT,
The variaunce of (sayth Terence) is the renuynge
of love, W5 ETIRUBHTHTL 5. The falling out
of lovers is a renewing of love. » § 5§ 5. Lovers
quarrels are soon mended. (ZEA LY S5 LOTF AT T
SHEHTES) LWwS3EADD S, Th b2o08F
vr, MMifE- CHEE 5] 2848 5. A broken bone
[leg] is the stronger when it is well set. ($fdL7=F
() 158/ T 3 L px-ThRkick3), The
relapse is more dangerous than the disease. (fiFit
XU hd - L D LT LARFOIE 5 23 ERW)
REFZECoOFMEATEE V.

(F% [ R B7K RS Hc )

MLULWREBHT
WK RE ¥860

EHEUTEROW—AETHLIHEEN., BFE
TRIRER S IEVWE TEERROMRE L SBERICEI LT
% L EIEFEEHBERE LM OT. b L i
ommr bRt L, REOEREMEEES
ORI TRBICEUAFIREEOL B <&
wEBLAL, B TEHmMTEE IR
PREEXL5THSS.

AE FHNOZERE/ EHoHM HEO¥EY

Bl /#REROFTE /GBiERE /FEdt o

MATEROREILES 5180 HER
ELEC HiiR &8
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GIVE o=@k
—RREBF BT 5z OBH—

TovyaMA TosHIO

¢l i HE

(1)

“ERMNBEETENTE, B5ETdkl, 28D
conversion {77t THENE (potential) 242, F
thb, HEBWE TH-/zd DX ESh, EiER
HREAMER S h 5 854& (Poutsma F 5 ‘primary pas-
sive conversion') &, BlEHAGECH-7od DA EFE L
ShigEE MR = h 585 (Poutsma OF 5 ‘sec-
ondary passive conversion') :-TH 5.

4H, thio2fozibz, HETx, ThTh
EoREOFECHVWEhTWEDTHS 5 2

FORICSNTVAILEMFHLWEEELTROBO
Hdhb.

W. S. Allen, Living English Structure, 1959

Quirk et al., A Grammar of Contemporary English, 1972
Thbic RaiEfizwvwihd, 48 cxERNFE TR
Wt boREHELLEHEZEEWELRY T 2ZHB O
FRLDEETHS, LTHEEETWAY., 0
X5 RIRAE LAToilig, FE~OMm DR & 127 0
ThHsH5.

SHFRBE, RS £ ARBrowIETFORALE
I nwT R ME LAY, FoTlohi, 29fi0
BEAOMAFIEGHETS6HAD 5B, EERMWTICHYT 5
LOREELTIONRIPIZE YD, 4662 MEEEM
YT 30% LTS LTho7. WESIT
i, TAUCRHT ‘give O LE<11HA2E b0
7o, PR, EEHAMECAY T Lo EEETS
Lo 1flicHl, MERWEZ Y2 02EMETED
DLFICH - 7.

1) W. S. Allen, op. cit., p.282: Quirk e al., op. cit.,
p.844, B,

2) [Ditransitive Verb OZMHlir—HAHZHI 5%
QEE] (BRI CFESARES TEiBEssma el M2
£, 1976 FRlD.
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FWCix, ARAVEEN give’ it Ra#- T, BN
T2 Y HEBZOWTETFOMAELTRVWESH ORI
Lo THRBZ EILT 5.

FHEOHRE LT, BokWESRtREe, B
friEo—ulch 5 L Bbh s Reader's Digest Fh%
Awsz izt s HEHEOFHFddE5035, FETD
FiLWBicko 8fit (»w3"h g U. S. Edition) ##&
zricts.

1974 : Mar., May, Jul.

1973: Jan., Apr, Jun, Aug, Dec.

Zhi 8ftoe~—=IrbAfZEERLTHRVWHELTPL
zriztd (BEL, BESTuriEoxdtiiz L.
(2)

FHThsH, ZHLTEDTITHEOHRED
Ni-HtlE, sTFoBEFLTasz T s, #RE50
Offlz#iz sz LRTELY, L0 5 LEERNGED
YT ohorERET IO Al Ex b, 426
EEANGECHY T 53 02EH[ET RN TH 5.
BZEMRCHEY T 2302 EiF L LEZBME2RY
TEZWHUPLEE0 8 EERE, WiE0A ¥ Y REFHico
WTORHEHR L ZERCERTHS. ROETEHMAH

OFERTEZ BHoniz L. Grolliz Aot
Z, Pollo¥rizt—yE5n)
£ g |POEMETSY (10 CHETDD |10
o DOEER/ETHVL | OEFFFLETLHY
Mar., 74 | 42 41,62,97,144,217 | 6
. 86, 98f., 101, 142,
May, 74 215, 250 6
Jul., ‘74 168 80, 88, 128 4
Jan, 73 | 60,91,148 18, 129, 182, 217 7
, 54, 64, 74, 108, 164
Apr.'73 |85 50 7
Jun., 73 | 109 A T 8
Aug., 73 | 100 40,69,99,118,125 | 6
41,43, 81, 103,
Dec., 73 2071., 222 6
Total 8 12 50
LUF, 2iioZmigxoRfltEsi LEEZ2NA TS

LzEicT s,

(3)

¥, BERNECHYT 5302 R LT 542000
28 FE B b e

No more lashings now fell on the men's backs,
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and they were given more food and water. (May,
'T4, p.259)

Members are given a self-test on “Why 1
smoke.” (Jun., '73, p.130)

I was given another chest X ray. (Jun., '73, p.
105)

Loy, WwFhd, E5F - REHEHAE L DB
B HhaTcds. T5Wi x4 7oRME—E R
LTHT—2F A5 &1, iF L EHENE LTI,
REBIREDO L2 0V EL R 5B APEECEDLNRS
ZETH5.

ET, WOBITIRESTHS .

When Sir Winston Churchill died, his body-
guard, ex-Detective Sgt. Edmund Murray, was
given one of the great man’s paintings as a me-
mento of the man with whom he had worked for
15 years., (Aug., '73, p.99)

zZofitx, ELb»LE 5L, EH0ASEYBEE
DL LATWEHEE o TWS., ZOXS57kz147
ORPEREO ECIREReditw. FLT, ROX5%k
HlAHEIoDTh S5,

The day came when there was nowhere else to
look for colonies of my lung cancer, and 1 was
given the pleasant news that I was “free of ob-
vious disease.” (Jun., '73, p.106)

Although the National Transportation Safety
Board has recommended repeatedly that bus pas-
sengers be given the chance to protect themselves
with seat belts or similarly effective restraints,
bus companies and Federal Highway Administra-
tion regulators continue to ignore the recommen-
dation. (Jan., '73, p.18)

Mr. Kissinger sketched a rough solution in
which the contending parties would be given po-
litical control over areas in which they exercised
military authority. (Apr., '73, p. 108)

ThoDEEE, wihd, RYBWNEOFEERX
DL EPITHL L> TS,
QL2oRflEEEcRELT, REBMWEOS LR
XD EAELE, HMOoBEX T LBAIoM, 22
TRDIDA2F T Tic2nwT, EEELEEEEED-
FY AOMBREEBIC L THRAXTABZ ECTS. E
Bx S, (R AREER RO LES{ELT, BohiR
Zflipgic w4 &,

3) EHEOFHHEMRAEAGEONEL VS VT LR T.
ELEC BULLETIN

ERB(ERY 6 PlxER-RYEAMWTENFELERTH D).
ClitoHRESLL, MIEEMECHY T ILo2EEL
L, HIZEBWHEL2REYT 5 give' 0OREBIITH W T,
EEIDL REBMWHEOSIN Bk B BETS
5, LESTLELWBTCEBRTHEDS,
(4)

Wic, HiEAME oY s vonER/mEAay, MiE
B sh 8o 8 fliconwThihasZ iz T 5.
ETWL 2Bl BIFTARLS.

On present evidence, no encouragement should
be given to heavy cigarette smokers to change to
cigars. (Mar., '74, p.42)

Additionally, much of the $ 1 million the can-
didates claimed to have paid out of their own
pockets was given to them in cash by lobbyists.
(Jul., '74, p.168)

Like food, clothes and shelter, an allowance
should be given to a child; it should neither be
awarded as a prize for good behavior nor with-
held for bad behavior. (Jan., ‘73, p.91)

AflZRELTHF<aAN2L T 8d5. £hit, 8
PltrTizowe, REBMEOINZATER ‘to’ 2@
hTWwWHZ eTHSH. TORIL2WTIE, ()JTshicd
¥ AEFEOFAERIC BT L LL [EkTd > /2. (ATiBiH
WE)

ZORTER ‘to’ OEcE#E LT, CODS zikp k>
LREEEDD (RAHL THIADHEERZTIZS ET).

‘...in passive, either object may become subject,
the other being retained without fo if direct, with
or without ¢e¢ if indirect. Thus: ... ke was given a
book ; a book was given him; the R.S. P.C. A. was given
£50; £50 was given to, or given, the R.S.P.C.A.
(s.v. give)

2%, EHERWECHYT 5302 EF L+ 5002
2WTR, REEBNESREFEOEHEIT 0 ZFE»T,
BROEEX o ZEL L @I LT ELHS, &
WH Z EEAFDHTRLTWEOTHS. [Eriz, B
SHICIIROL 5 HEXLHITAETHASS. Tabb,
fegariziitic X - TR CcoMIEMENETERS 5
2, ARCRrIEBRLD, BECX - TIRHEMRS
TR 23d5. FHBs2ETLHETHOH
HBEE Y BEONNCHTE to’ 2E & Wikkz

x5z LNCES, k.
L3 dh, Bk, <EESh3HERMGERART
BB T HNATER 1o 2EL > LS Hrilcki—
(p.36 ~>3<)
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English Education in Japan

METHODS’

0. So far as English teaching methods in
Japan are concerned, the last twenty years
can be roughly divided into two equal halves:
The first decade may be called ‘the period of
the established paradigm,” to borrow Kuhn's
famous expression, and the second decade ‘the
period of uncertainty.’

Part 1. The period
of the established paradigm

1.1. The paradigm of the first decade was
the ‘Oral Approach’ or the ‘Audio-lingual
Approach’ introduced from the United States
soon after the war!. Since the name ‘Oral
Approach’ (OA hereafter) is the more familiar
to the Japanese, I will use it throughout this
paper.

The wide dissemination of OA in this com-
paratively short period of time was through
the combined efforts of both American and
Japanese scholars and teachers. On the Amer-
ican side, we can list such names as C. C.
Fries. W. F. Twaddell, E. Haugen, E. Haden,

* References are limited to the articles written
in English partly because of space limitation and
partly because the articles written in Japanese will
not be of much use to foreign readers. Those
who are interested in the articles written in Jap-
anese will find a convenient guide in FEigoka-
kyoiku no kenkyu ‘Studies in English education’ (ed.
by Torii, Katayama, and Endo. Tokyo : Taishukan,
1975).

1) For a more detailed and documented ac-
count of English teaching in general during this
period, see Ota 1967.
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A. H. Marckwardt, A. Hill, R. Lado, etec, who
all came to Japan to enlighten and train
Japanese teachers of English in the new
method. On the Japanese side, we have to
mention relatively young scholars and teachers
who, after studying at some American uni-
versities, came back to Japan to apply what
they learned to the Japanese scene. The un-
derstanding and encouragement of senior
scholars and leaders of the society toward the
new trend also helped to accelerate the prom-
ulgation. In this connection, the contribu-
tions of H. E. Palmer and A. S. Hornby in
prewar days should also be mentioned. In
many ways they can be regarded as pre-
cursors of the new postwar trends and thus as
having paved the way for OA.

1.2. OA is based upon American structur-
alism in linguistics coupled with behaviorism in
psychology. Language is regarded by Bloch-
Trager (1942, p. 5) as ‘a system of arbitrary vo-
cal symbols by means of which a social group
cooperates,” and language learning is consid-
ered to be habit formation. Linguistic SYSTEM
consists of contrastive patterns, both paradigd-
matic and syntagmatic. The world of reality
is a continuum, while language cannot express
this continuum as such. It must divide the
continuum into a certain number of discrete
units, each of which is meaningful in contrast
with the other discrete units. Hence ‘con-
trastive patterns.’ This is also true with
phonology. Physical sound may be a con-
tinuum, but sounds used in language are

ELEC BULLETIN



discrete units, each of which is in contrast
with the other units.

The way a language dissects the world of
reality is essentially ARBITRARY. For example,
there is grammatical distinction in English
between singular and plural, while there is no
such distinction in Japanese, though what
corresponds to number distinction in English
may be expressed by other means in Japa-
nese, if necessary. The category of plural in
English is meaningful in so far as it is in
contrast with the category of singular. The
arbitrary nature of language is not merely a
matter of the relation between ‘signifier’ and
‘signified’, but also a matter of the relation
between reality and the way linguistic
systems dissect reality. In other words, each
language is regarded as a unique system, and
it leads to the view that it is impossible or
premature to consider language universals.

That language is a system of VOCAL symbols
means that spoken language is primary and
written language is secondary and derivative.
The reasons adduced for this view are that
(a) children acquire speech before they learn
written language, (b) there are quite a few
languages which have no writing, but none
which have writing only, and (c) spelling
reforms occur every now and then, but not
‘pronunciation reforms’ (ie. attempts to
change pronunciation in accordance with
spellings. Spelling pronunciation is negligible.)

Finally, the expression ‘by means of which
a social group cooperates’ emphasizes the
importance of language as s means of com-
munication rather than as a means of self-
expression or as a means of formulating, or-
ganizing, and retaining one’s thoughts without
any intention of communicating them to
others.?

2) The interpretation given here may not be
exactly what Bloch and Trager had in mind in
their definition of language quoted above, but I
think it represents fairly accurately the common
view of American structuralists.
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Language learning is explained in behav-
ioristic terms, i.e. in terms of stimulus,
response, and reinforcement, much as animal
behavior is explained. The role of innate
linguistic ability or ‘faculté de langage’ is
considered to be minimal, and no distinction
is made between language learning and other
types of learning. In short, language learning
is considered to be habit formation.

1.3. So much for the basic tenets of lin-
guistics and psychology underlying OA, and
now let me take up OA itself.

According to Fries, OA defines the goal of
the first stage of foreign language learning,
which is the mastery of the sound system
and the grammatical structures (including the
use of function words or structure words)
together with a limited number of content
words which are necessary to operate them.¥
The ultimate aims of foreign language learn-
ing may be different depending upon individual
situations, but whatever the ultimate aims
may be, the goal of the first stage should be
as stated above. OA emphasizes the mastery
of spoken language in the first stage, and so
naturally introduces a lot of oral practice, but
since the mastery of spoken language is only
the goal of the first stage, it does not limit
the methods to be used for the purpose. Fries
(1960, p. 2) says, ‘The pupils cannot attain
the goal of oral production unless they have
had much oral practice. But reading and
writing may also be used in order to improve
the thoroughness of the learning.’

The importance attached to oral practice
is, of course, based upon the view of language
that it is primarily vocal, but there are some
pedagogical reasons for it, too. For one thing,
oral practice is less time consuming than
practice in written language, and for another,
good oral practice leads to good reading

3) This ‘first stage’ in the Japanese school
system will cover at least the three vears of junior
high school.
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habits. Since sounds disappear as soon as
they are uttered, in oral practice students
will have to understand one sense unit after
another as they are uttered, and this kind of
training, when transferred to reading com-
prehension, will prevent them from going
back and forth from one part of the text to
another in order to decipher it. This is
especially the case with Japanese students of
English, since Japanese and English are so
different in word order. This emphasis upon
spoken language was warmly welcomed by
the society at large, since the Japanese have
been considered to be especially weak in their
oral command of English.

In learning spoken as well as written lan-
guage, the acquisition of receptive ability
should always precede that of productive
ability. One cannot produce what one cannot
recognize or understand. The acquisition of
the ‘four skills,’ therefore, should proceed in
the following sequence: hearing, speaking,
reading, and writing. Hearing and speaking
concern speech, and therefore, should precede
reading and writing, which concern written
language. Hearing and reading concern the
receptive control of the language, and there-
fore, should precede speaking and writing,
which concern the productive control. The
other possible sequence is hearing, reading,
speaking, and writing, but I have not heard
anyone proposing this sequence.

This principle concerning the sequence of
the four skills does not dictate any fixed or
rigid teaching schedule, such as withholding
the teaching of written material for the first
six weeks as was recommended by H. E.
Palmer. So long as the proper sequence is
observed, written material may be introduced
in the first hour and in each subsequent hour,
if it contributes to the ‘improvement of the
thoroughness of the learning.’

1.4. Fries, in his explanation of the basic
materials called Foundations for English
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Teaching prepared by himself and his wife
for teaching English to Japanese speakers,
summarized his principles for the preparation
of the teaching materials as follows (Fries
1960, pp. 3-4):

(a) The selection of patterns to be taught has
been based upon a systematic comparison of a
descriptive structural analysis of English with a
parallel analysis of Japanese.

(b) These structure-centered materials have been
put into a closely integrated sequence to provide
for a steady progress of the small steps for Jap-
anese learners,

(c) These materials have been embedded in di-
alogs that provide a continuity of meaning situ-
ations as the frames in which to practice and use
the English that is being learned. This continuity
of situations makes it easy to carry forward all
that has been learned and to use it in the new
situations.

Fries followed points (b) and (c) faithfully in
his Foundations, but as for (a), a more accu-
rate picture of Foundations would be that the
contrastive patterns he based his materials
upon are primarily those within English itself
with some consideration paid to the salient
differences between English and Japanese.
Fries himself says in Foundations:

All three of these considerations, (a)the analysis
of English in accord with the view of grammatical
patterns as a system of signals for essential
structural meanings, (b) the comparison of the
major patterns of the structural signals of English
with those of Japanese, and (c) the results of
‘spot tests’ of the comprehension, among Japanese
of various levels of English ability, of a variety
of the major structural patterns—all of them to-
gether were used in selecting the essential
structural patterns for each of the corpuses and,
of even greater importance, in determining their
closely knit sequence in each book.

(Fries-Fries 1961, p.15)

For further account of teaching materials
(including Fries's work), I have to refer the
readers to Ito’s article in this volume.

1.5. The typical teaching procedures of OA
contain the following steps:
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(a) Recognition or understanding the mean-
ings of the sentences containing new teach-
ing points

(b) Mimicry-memorization

(c) Substitution and wvariation (conversion

or transformation) drills

(d) Selection

In step (a) the meaning can be given by
demonstration, gestures, pictures, or by
paraphrase using the expressions and struc-
tures the students already know, or by intro-
ducing the sentence in self-explanatory, defin-
ing contexts, or in Japanese, or by any com-
bination of these. The use of Japanese is by
no means prohibited in step (a). It may be
especially necessary for the explanation of
grammatical points involved. But too much
talk about the language with little ensuing
‘practice is warned against because knowing
about a language and knowing the language
are not one and the same thing. Our purpose
is not to make the students mini-phoneticians
or mini-grammarians but to enable them to
use the language. Twaddell once aphoristically
expressed the discrepancy that often exists
between the two saying that doctors are not
always in good health. He puts the following
limitation upon such metalingual activities in
the classroom: ‘The purpose of the study
about a feature of language is to enable the
pupil to be his own guide for correction and
it must be used only when the pupil needs
guidance for correction.’ (T'waddell 1958, p.32)

Step (b) is so well known that it needs no
explanation. Step (b) is not sufficient, though
necessary, since it often ends with the rote
recitation of the sentences.

Step (c), often called ‘pattern practice’ or
‘structure drill’, is also well known. Substitu-
tion drill is the type in which the students
fill in the same ‘slot’ by different ‘fillers’,
cues for which are given either wverbally or
nonverbally (demonstration, gestures, pictures).
“Variation or conversion drill is the type
‘which makes students convert one sentence
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type into another, such as converting active
into passive or statement into question or
embedding one sentence into another by
relativization. Step (c), based upon the sen-
tences memorized in step (b), is necessary to
engage students in active use of the patterns
or structures underlying the sentences, but is
not sufficient, because in step (c) the students,
attention is exclusively focused upon the
points being drilled upon. It is not guaran-
teed that they can do just as well in regard
to the focal teaching points even when their
attention is away from them.

In step (d) several of these focal teaching
points, each of which has previously been in-
troduced and practiced one by one, are em-
bedded in random order in a consecutive di-
alog, a narrative, or an exposition which
forms one coherent discourse so that students
can have practice in operating them when
their attention is focused upon what is being
said rather than upon the focal teachig poin's.
This ‘controlled conversation’, then, forms a
connecting link between natural, uncontrolled
conversation and the previous drills.

Though the use of the mother tongue is
by no means prohibited in step (a), it is
usually avoided in steps (b) to (d).

Steps (a) to (d) are the typical teaching
procedures. They are by no means strict
stipulations individual teachers have to abide
by. It is up to the discretion and ingenuity
of individual teachers to vary or modify these
procedures to suit individual classroom situa-
tions.

1.6. A brief sketch of OA given above con-
cerns the teaching of grammatical structures
or patterns, and constitutes the core of OA.
In addition, there are methods or techniques
proposed for teaching pronunciation and
lexical items, such as minimal pairs for teach-
ing segmentals and the back-up technique for
teaching prosodic patterns, and the idea of
‘semantic fields’ or ‘lexical sets’ for teaching
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content vocabulary. Finally, Fries also calls
attention to the importance of ‘contextual
orientation’ or the socio-cultural background
of English (Fries 1945, Chapter 5). I cannot
go into any further detail about these matters,
but suffice it to say that OA as proposed by
Fries and others was not just mim-mem or
pattern practice. Mim-mem or pattern prac-
tice was just one step in the teaching pro-
cedures. OA had much broader scope than
teaching procedures in the classroom, and
suggested a variety of methods or techniques
other than mim-mem or pattern practice.
This point needs emphasis because practi-
tioners of OA as well as its critics have often
mistakenly equated OA with mim-mem and
pattern practice. We must remember that
OA defines the goal of the first stage of the
mastery and permits a variety of means to
achieve that goal. It is by no means synony-
mous with pattern practice and mim-mem.

OA applies to the first stage of language
acquisition. It says little about what will
happen after the first stage. The assumption
here is, I believe, that once students have
mastered the hard core of the language system
(the sound system and the grammatical struc-
tures together with a limited number of vo-
cabulary items necessary to operate them),
the rest will follow more or less automatically.
What remains to be done will be the expan-
sion of the vocabulary and the addition of
some residual complex and difficult structures.
Ideally speaking, therefore, after the successful
first stage for which OA is designed, the
methods of the following stages may be more
flexible and should vary depending upon the
students’ need and interest.

Part 2. The period of uncertainty

2.1. It is now well known that transforma-
tional generative grammar (TG hereafter) has
undermined the basic tenets or philosophy of
American structural linguistics together with
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its behavioristic view in psychology and em-
piricism in philosophical outlook.

TG stresses the creative, rule-governed
nature of the linguistic knowledge of a native
speaker, which enables him to produce and
understand an infinite number of sentences
that he has never heard or used before. In or-
der to explain this knowledge, it distinguish-
es between competence and performance,
concentrates upon the study of language uni-
versals with a view to clarifying the nature
of the innate linguistic ability which plays a
vital and decisive role in language acquisition.
TG holds that humans alone have this innate
ability which is peculiar to language acquisition
and which probably cannot be explained by
the theory of acquisition of other types of
knowledge. Anyhow language acquisition is
not a matter of habit formation to be explained
in terms of stimulus, response, and reinforce-
ment. Thus behaviorism is replaced by cognitive
psychology and empiricism by rationalism.
Chomsky (1975, pp. 60ff.) also calls attention
to the fact that it is by no means abnormal
that language is used for other purposes than
communication, e.g. for clarifying and or-
ganizing one’s thoughts without any inten-
tion of communicating them to others.

Thus in a number of vitally important re-
spects, TG has undermined the basic tenets
or philosophy of linguistics and psychology
underlying OA sketched in Part 1, and offered
us a new insight.

2.2. TG has undermined the basic philosophy
of the paradigm of the first decade, but it has
not presented a new paradigm. The ‘new
paradigm’ in this case will mean (a) general
concensus in regard to linguistic theory and
psychology, (b) a fairly detailed English
grammar based upon it, and (c¢) its implemen-
tation in the form of teaching materials,
teaching methodology, testing, etc.

Now in regard to (a) it is well known that
there has been a sharp split or even schism

ELEC BULLETIN



within TG itself, not to speak of other mod-
els. There is at present little general consen-
sus in regard to linguistic theory, much
less about (b) and (c). Chomsky and his
followers insist upon the autonomy of formal
grammar (syntax and phonology), inserting
lexical items en bloc before syntactic trans-
formation, an independent level of deep struc-
ture, and interpretive semantics. In the
most recent version with ‘trace theory’ in-
corporated, Chomsky claims that meaning can
be read off from (phonetically interpreted)
surface structure alone.

Generative semanticists claim that there is
no autonomy of syntax and no reason for
setting up an independent level of deep struc-
ture, that highly abstract semantic structures
be related to surface structures by deriva-
tional (including global and transderivational)
constraints, that lexical insertion can be in-
terspersed among syntactic transformations,
and that well-formedness of a sentence should
be judged relative to its context.

Bever-Katz-Langendoen (1976) say that
both Chomskyan extended standard theory
and generative semantics have veered away
from the rationalist position and are slipping
into an empiricist position. These three
scholars in turn advocate the Aspects-type
standard theory as the correct one and regard
what cannot be explained by the standard
theory as extra-grammatical problems to be
explained, not by extending or radically chang-
ing the standard theory, but by the theory
of performance including perceptual strategy,
stylistics, or semantic aspects of speech
production.

Postal and Perlmutter have come up with
relational grammar, regarding grammatical
relations as primitives.

It is true that TG has offered us a new
insight, but when confronted with such diver-
gent or fluctuating views, people (especially
professional linguists) will naturally think
twice before they try to apply it to such
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practical matters as language pedagogy. Some
people, confronted with such divergence of
opinions, may say that it is the basic ration-
alistic philesophy and its implications, and
not any particular formulations of linguistic
theory, that we have to draw upon for lan-
guage pedagogy, but it is doubtful if this
argument is tenable. The corollary of the
argument is that, so far as linguistics 1s
concerned, the basic philosophy is valid
irrespective of any particular formulations of
linguistic theory, and thus it will be deprived
of any of its empirical claims couched in the
formulations. If so, there will be little hope
for it to be any more than a credo or at best
a speculation. At the same time, a good deal
of the endeavor of TG grammarians embodied
in the various formulations mentioned above
will lose its significance and interest.

Even without this divergence, professional
linguists know only too well that they are
working within a severely delimited area in
accordance with the principle of ‘divide and
conquer’ (The distinction between competence
and performance may be regarded as one
such principle), and that there is much else
outside that area that they know little about.
For scientific inquiry, this kind of idealization
is quite legitimate, but for language pedagogy
we cannot disregard the areas lying outside
the immediate concern of theoretical linguis-
tics. We have to mobilize what little common-
sensical knowledge we have about these areas,
and this again deters professional linguists
from an attempt to apply the discoveries of
TG directly to language pedagogy. Anyhow
few, if any, professional linguists have em-
barked whole-heartedly upon the task of work-
ing out sufficiently detailed teaching programs
based upon TG. This situation is in sharp
contrast with that of the period of the estab-
lished paradigm outlined in Part 1.

2.3. Nevertheless, there seems to be consider-
able interest in the possibility of applying
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the new insight to language pedagogy. The
rationale is something like this: ‘Since the
basic tenets of linguistics and psychology
have changed, language teaching must also
change’. So far there has been much talk
about this necessity of change with little real
work. In Japan there have been only a
handful of enthusiastic pioneers who have
been endeavoring to work out new teaching
methods based upon the basic tenets of TG
coupled with cognitive code learning. 1 wel-
come their endeavor, for what we need is
some solid plan that will work in actual teach-
ing rather than fanfare and (often superficial)
harping upon the new doctrine without any
workable plan. Without some solid, workable
plan, the interest in the new trend will turn
out to be only a fad, so much sound and
fury leaving nothing behind it.

These enthusiastic pioneers cite as features
of the new method: (a) the importance of
meaningful practice instead of mechanical
drill represented by pattern practice, (b) the
value of teaching grammar or making gram-
mar psychologically real to students, (c) a
new enlightened attitude toward errors, and
(d) more importance attached to written lan-
guage.

I will briefly discuss each of these points.
(a) Meaningful practice rather than mechanical
drill. Although this kind of criticism is not
new, it seems to carry more weight and sound
more persuasive now that it is apparently
backed up by the fundamental tenets of TG and
cognitive code learning. I hope this proposal
will serve to correct the mistaken ideas of some
practitioners of OA who still equate OA with
the type of pattern practice being castigated.
We must remember that pattern practice is
one step and not the be-all and end-all of QA
and that even pattern practice can be embed-
ded in meaningful contexts. The aim of
pattern practice is to give students enough
systematic practice in manipulating structures
within the severely limited time. While the
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necessity for meaningful practice is beyond.
doubt, many teachers are still not convinced
that pattern practice is totally unnecessary or
harmful for that reason. (b) Making grammar
psychologically real to students. The issue
here is not whether grammar is necessary or
not in the preparation of teaching materials.
The advocates of OA who insisted upon small
steps of contrastive patterns in the preparation
of teaching materials also presupposed the im-
portance of grammar in grading teaching
points. The issue is whether it is advisable
or not to make students conciously reason out
the grammatical rules involved. This kind
of exercise is believed by these pioneers to
stimulate and activate the students’ innate
linguistic ability. Aside from the question of
what kind of grammar and what form of
rules will best suit such purposes, it is true
that the advocates of OA did not encourage
students to talk about grammatical rules.
Therefore, if this attempt of these pioneers
proves to be fruitful, practitioners of OA
have something to learn from them.

On the other hand we must remember that
what students are expected to acquire is not
simply the knowledge of grammar but the
ability to use it in meaningful contexts, and
it is by no means uncommon to come across
people who have a good deal of sophistication
in grammar but have a very poor practical
command of English. Unfortunately this is
especially the case in Japan. Even these
pioneers also believe that this conscious stage
of internalizing rules must be followed by
practice in the automatic use of the rules.

It seems to me that how to teach grammat-
ical rules to students is not so much a matter
of fundamental principle dictating that one
method is always categorically better than
the others as more of pragmatic nature
dependent upon warious factors such as the
kind of rules or problems to be taught,
the ages of the students, the time
available, etc. (¢) A new attitude toward
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errors. OA, which regards language learning
as habit formation, tried to minimize the
possibility of errors on the students’ part
because repetition of errors was considered
to lead to the formation of wrong habits.
The pioneers of the new methods say that
they do not shy away from students’ errors.
Rather, in their opinion, they regard errors
as indicating the stage of progress the students
have reached. They start with the errors,
and lead the students step by step to correct
answers, helping them with hints and advice.

Again it seems to me that there is no one
technique for correcting errors which always
proves to be better than others. Rather the
choice of techniques should depend upon such
various factors as the types of errors (e.g.
whether they are persistent errors liable to
be committed by many students or just
sporadic ones), the ages of the students, the
time available, etc.

Concerning the above three points let me
quote the following comment by way of sum-
mary :

Some theorists would insist on placing more
emphasis on linguistic explanation, others on mak-
ing more use of deductive teaching, and still
others on giving greater recognition to the con-
texts of linguistic communication. However,
more emphasis on explanation and deduction can
lead right back to situations in which students
learn a great deal about another language but
cannot use it, and more emphasis on the context
and communication can reduce the possibility of
any kind of systematic instruction. The safest
course is perhaps the eclectic one in which the
individual teacher uses what is best wherever he
finds it and refuses to subscribe to a single nar-
row dogma. Perhaps a new method will develop
which will achieve the same kind of general ap-
proval as the audiolingual method, but at the
moment there is no concensus as to what it would
be like, nor does there exist anywhere a body of
principles which might form its basis.
(Wardhaugh 1974, p.127)

(d) More importance attached to written lan-
guage. Some of the pioneers deny the pri-
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macy of speech. They say that writing is
not simply a record of speech, connected with
syntactic and semantic structures via speech,
and give as evidence for this view the fact
that speakers of mutually unintelligible dialects
or languages can sometimes understand each
other by means of a common written lan-
guage, that English spellings often reflect the
underlying forms of the surface phonetic
representations, and that literates often regard
writing as primary and speech as secondary
rather than wvice wversa. Rather, in their
opinion, writing has an independent status;
it is directly connected with morphological,
syntactic, and semantic structures, and there
is no reason for the primacy of speech, at
least in regard to teaching English to speakers
of other languages.

The issue is beyond the scope of this paper,
but whatever the possible conclusion of the
issue may be, it is clear that we have to
teach both spoken and written language and
that OA has been rather cavalier in regard to
the teaching of written language. Fries’s
statement quoted above that ‘reading and
writing may also be used in order to improve
the thoroughness of the learning’ still shows
that he regards writing as ancillary. Perhaps
the implicit assumption on the part of OA
supporters is that once spoken language is
mastered, all that remains for the mastery of
written language would not be much different
from what native speakers learning their own
written language would have to do, for which
there are wvarious methods proposed and/or
tried. (In this regard see Wardhaugh 1974
for the application of linguistics to the problem
of reading.)

But unlike native speakers learning their
own written language, it may be better for
Japanese students of English to be exposed
to written language form the beginning and
to learn both spoken and written language
concurrently instead of learning spoken lan-
guage first and then written language on the
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basis of the spoken material mastered as is
often done by the advocates of OA. This
issue needs careful and unprejudiced study.
The problem of what effect the simultaneous
introduction of written language will have
upon the mastery of spoken language also
needs careful study. The issue, I think, is
still open.

Needless to say, whichever approach is
adopted in this regard will not be little the
importance of pronunciation drill at the begin-
ning stage. Japanese students of English will
still have to become able to hear and produce
the contrasts between thing and thin, thin and
sin, year and ear, hot and hut, coat and caught,
the White House and the white house, etc.
Correct pronunciation has to be acquired as
early as possible, because once incorrect pro-
nunciation is established and entrenched, it will
be pretty difficult and will need much more
time and energy to correct it.

To summarize the discussion of this section,
we can safely say that although TG with
cognitive psychology has shaken our faith in
the basic tenets of linguistics and psychology
underlying OA, it has not succeeded in offer-
ing any viable alternative to replace the old
paradigm, so far as English teaching in Japan
is concerned. In spite of a good deal of in-
terest in the new doctrine and the endeavor
of a small group of enthusiastic pioneers,
majority of teachers are either indifferent to
or skeptical about what has been presented
as the ‘new method’ based upon TG and
cognitive psychology.

Part. 3. Epilogue: A modest proposal

3.1. We now know that language is a highly
complex structure, much more complex than
had hitherto been thought, and that language
behavior is a complex affair that cannot be
explained by grammar or linguistics alone.
If so, foreign language teaching will be a very
complex affair indeed, involving many factors
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that are beyond the reach of linguistics or
psychology alone. We can no longer be so
optimistic as we were some twenty years ago
when OA was first introduced and widely
acclaimed as if it were the cure-all. We have
learned from experience that we should be
more modest in our claim or expectation.
This also applies to the possible utilization of
the new insight offered by TG or whatever
new brand of linguistics or other disciplines.

3.2. Thus circumscribed, is there any other
possibility of utilizing the new insight or dis-
coveries for English teaching in Japan other
than those mentioned in the previous section?
I think there is.

The first possibility is the enrichment of
our knowledge about English grammar. TG
as well as other schools of linguistics have
uncovered a lot of facts about English that
we were not aware of before. To cite just a
small example, we were previously taught
that the verb be was rarely used in progres-
sive so that such sentences as ke was being
a fool or he was being noisy were exceptions.
Now we know that it is not the verb be, but
the predicate noun or adjective that deter-
mines whether we can use progressive or
not (Cf. He is being noisyv and *He is being
tall). This small piece of knowledge can then
be profitably incorporated in our school gram-
mar. We now know a lot more about the-
matic relations, predicate complementation,
focus and presupposition, factive vs nonfactive
predicates, scope of negation and quantifiers,
the use of deictic expressions, topic and com-
ment or theme and rheme, functional sentence
perspective, speech acts, conversational im-
plicatures, etc., not to speak of various trans-
formations. Such knowledge, if presented in
some palatable form without too much forbid-
ding technical machinery, will deepen and
enrich classroom teachers’ knowledge of Eng-
lish and language in general, and will help
their teaching, especially in the intermediate
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and advanced stages.

3.3. The second possibility is the comparison
of English and Japanese. In the initial stage
OA is concerned with, it does not seem to be
of much practical value, if not downright im-
possible, to base teaching materials upon
the systematic comparison of English and
Japanese, because practically everything is
new to the beginning Japanese students. But
later, probably in the intermediate and advanced
stages, we will find that there are some
recurrent, persistent types of errors which
are evidently due to the difference in structure
between the two languages. A comparison
of English and Japanese will be useful for
explaining and/or predicting many of such
errors. For such purposes, it is not necessary
to conduct an overall, systematic comparison
of English and Japanese; we can concentrate
on some trouble areas where comparison will
be feasible and profitable such as tense and
aspect systems, passive and causative construc-
tions, negation, etc.”

Meaningful or useful comparison is possible
only when there is something common between
the things compared. In this connection, I
would like to point out that I deliberately
avoided the term ‘contrastive analysis’ because
it conveys the idea that we should concentrate
on language differences, disregarding similari-
ties. Pedagogically useful phonological com-
parison of English and Japanese has already
been made because we have common basis
for comparison in the form of general pho-
netics, and the result of the comparison has
been utilized for teaching pronunciation. The
syntactic-semantic  comparison is difficult

4) See Ota 1971 and 1972 for a specimen of
the comparison of English and Japanese tense and
aspect systems. See also the revealing works of
Susumu Kuno and S. Y. Kuroda on various sub-
jects relating to English and Japanese grammars,
which, though theoretical, may be of some ped-
agogical value.
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because in this area we still do not have
anything comparable to general phonetics.
But if TG succeeds, even partially, in uncover-
ing language universals which is its main
concern, then we will have a securer basis for
comparison. In return, such comparison will
be of theoretical interest in that it will confirm
or disconfirm hypothetical universals. Thus
the two activities can profitably go hand in
hand reinforcing each other.

Some people believe that for pedagogical
purposes error analysis is more useful than
‘contrastive analysis.’ Certainly not all errors
are due to the interference of the mother
tongue. We know that students often confuse
genuine, genial, genius, genus, ingenious,
ingenuous, ingenuity, congenial, and that
such confusion has nothing to do with the
influence of the mother tongue. Error
analysis, they say, will contain what ‘contrast-
ive analysis’ predicts and a lot more. All
this may be true.

But we also know that the degree as well
as the kind of difficulty in learning a foreign
language varies depending upon one’s mother
tongue. It is much more difficult for the
Japanese to learn English than for the Germans,
the Danish, or the Dutch to learn English,
and this is largely attributable to the degree
and king of difference in structure between
the target language and the students’ mother
tongues.” For example, it will be much easier
for the Germans than for the Japanese to
learn how to use English articles. By the
same token, the Japanese who have learned
English find it relatively easy to learn how to
use articles in German compared with those

5) According to the estimate of Foreign Serv-
ice Institute of the Department of State of the
United States Government, to obtain the minimum
professional proficiency, the students of average
aptitude will take 1,000 to 1,200 hours for lan-
guages in the Germanic or Romance families,
and 4,375 hours for Japanese. (from Diller 1971,
p. 103)
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Japanese who know nothing about English.
Of course, I am not talking about morphology
here, but about the use of articles.

Error analysis is not a mere collection of
errors without any classification or explanation.
The most useful classification or explanation
will be the one based upon the possible causes
of errors, and the interference of the mother
tongue will be found to play a considerable
part in explaining the causes of the systematic,
persistent types of errors. For such purposes,
our comparison must go deep enough, taking
into consideration semantic facts involved.
Needless to say, when English is taught to
students with various heterogeneous linguistic
backgrounds, it may not be practical, if
feasible, to pay attention to the possible in-
terference of individual students’ mother
tongues. But in Japanese schools, where Eng-
lish is taught to the students with the homo-
geneous linguistic background, the comparison
of English and Japanese will explain quite a
lot, and thus its result will be useful (at least
partially) in the preparation of teaching and
testing materials at some stage of progress,
in remedial work, in developing teaching
techniques in the classroom, etc.
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THE VERBAL PATH OF ALBION

Tsutomu Fukuda

Having neither the pleasure
Of inhaling flavourous fumes
And sending them, exhaling
Into the upper regions

To build castles in the air,

Nor the delight of sending
Fiery liquid down

Into the lower regions

For sweet intoxication,

I enjoy daily rambling

Along the verbal path of Albion,
Fringed with flowery beauty

In colourful abundance.
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FEnglish Education in Japan

TEACHING MATERIALS

0. In the past twenty years or so we have
seen significant impact of the Oral Approach
(hereafter OA) on English teaching in Japan.
The OA to the teaching of a foreign language,
which Fries and others developed, is funda-
mentally based on the ‘structuralism’ of Amer-
ican linguistics. The linguistic theory and
description of structuralism has given new
light on the teaching and learning of a foreign
language, it seems to me, in at least three
ways: first, on the goal of the elementary
level of foreign-language learning; secondly,
on what to teach or teaching materials to be
used in the beginning stage; and thirdly, on
techniques for oral drill.

When the OA was first introduced to this
country more than twenty years ago, many
teachers of English, including me, seemed to
believe that the OA would provide us with
some new classroom procedures, or devices by
which anybody can learn English in a short
time with very little effort, or even a magic
method of making the learning of English
simple and easy.

Indeed, the OA revealed to us two useful
techniques for oral drill, i.e. pattern practice
and minimal pair practice. But these two
new techniques for oral drill, which are quite
well known, are rather a small part of the
contribution which the OA made to the teach-
ing of a foreign language.

Much more new light was given on what
one must learn to do in the first stage of
foreign-language learning, and on the princ-
iples for the selection and organization of the
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linguistic materials to teach in order to make
the learner achieve the goal of the first stage.

At present, there is much talk about anoth-
er set of challenging ideas of language teach-
ing based upon transformational-generative
grammar and cognitive-code learning theory,
though it will be some time before we see
how far current practice of English teaching
will be modified. Because of this, in this paper
I shall re-examine some of the principles for
the preparation of the teaching materials to
be used in the OA as proposed by Fries with
special reference to the teaching materials for
the first three years of the junior high school
in Japan, which may be said to be the first
stage of English learning in our school system.

1.0. American structuralism underlying the
OA regards language as a system of contras-
tive patterns, and tries to describe languages
in terms of contrastive patterns. And struc-
turalists succeeded on the level of phonology
and, to some extent, on the levels of morphol-
ogy and syntax. From the structural descrip-
tion we have learned that all the significant
matters of language and, consequently, the
significant matters of a language from the
pedagogical standpoint, too, are those that
make a difference in the meaning.

In pronunciation, they are the sound features
that separate one word or word group from
another, i.e. phonemes. In grammatical
structures, they are the forms and arrange-
ments of words that differentiate the structural
meanings of sentences or word groups. These
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features in contrast, which differentiate the
meaning, and thus constitute the signals of
various meanings that a language communi-
cates, are not mere matters of individual
items, but matters of patterns, hence contras-
tive patterns. For example, the contrast be-
tween the segmental phonemes /1/and /i/ can
be found not only in the pair of bif and beat,
but also in live and leave, kit and heat, and
so on and on. The contrastive word order in
the bear killed the lady and the lady Fkilled
the bear will govern an infinite number of
English sentences of the same type. The
same can be said about all the other contras-
tive features described as structuralism.

Therefore, to speak and understand English,
one must learn to hear these contrastive pat-
terns in the stream of speech and produce
them easily and rapidly, even when one’s
attention is concentrated solely on the meaning
of the discourse in English. Moreover, these
contrastive patterns differ from language to
language. In other words, these patterns are
matters of habits in each linguistic community.
‘Thus, those patterns in English that sre not
used in Japanese are very difficult for Japa-
nese speakers not only to produce, but also
to understand. That is why Fries says, “To
use a new language one must develop a new
set of habits. And habits can only be devel-
oped by practice.”

1.1. As for the selection of the basic pat-
terns for the teaching materials to be used
in the first stage, Fries, in his explanation of
the basic materials called Foundations for
English Teaching prepared by himself and his
wife for teaching English to Japanese junior
high school students, proposed the following
two linguistic considerations to be taken:

(a) the analysis of English in accord with the

view of grammatical patterns as a system of

signals for essential structural meanings, and

(b) the comparison of the major patterns of

structural signals of English with those of Jap-
anese.
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From consideration (a), in selecting the lin-
guistic matters to be mastered in the first
stage Fries put main emphasis on the basic
features of arrangement and form of words
and the ‘function words’ as well as on the
sound system. Fries says:

In learning a new language, then, the chief
problem is not at first that of learning vocabulary
items. It is, first, the mastery of the sound sys-
tem.... It is, second, the mastery of the features
of arrangement that constitute the structure of
the language. ...Of course these things cannot be
learned in a vacuum. There must be sufficient

vocabulary to operate the structures and represent
the sound system in actual use. (Fries 1945, p. 3)

Thus, each book of the materials prepared
by Fries and his wife has as its center of
organization one of the very basic sets of the
structural signals of English. In Book I, it is
the structural pattern of the noun modifica-
tion; in Book II it is the correlations of verb
forms, function words, and lexical items that
constitute the signals in English expressions
of time; in Book III it is the structural pat-
terns of included sentences or clauses. This
dose not mean that the structural items that
usually receive major attention in the first
stage of learning English, such as the forms
of the pronouns and the forms for number,
are ignored. All such items as are of primary
importance in either a receptive or a produc-
tive use of English are dealt with in connec-
tion with those larger patterns.

Therefore, Fries's materials may be said to
be structure-centered rather than word-
centered, with the learning burden of vocab-
ulary items reduced to a minimum. For ex-
ample, Book I contains only approximately
three hundred words, which were selected to
provide the social-cultural setting in which to
make the practice on the structural patterns
meaningful.

From consideration (b), Fries proposed that
the materials must be built upon a systematic
comparison of the analyzed structural patterns
of English and Japanese, i.¢. the systems of
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sounds and sentence elements of the two
languages. We had been aware from our
experience that a comparison of English and
Japanese would be of much use for predicting
and correcting our trouble spots in learning
English, but we had been giving reference to
their differences only piecemeal. Fries himself,
in spite of his own claim, did not consistently
followed this principle in preparing his ma-
terials; for at least in regard to the grammat-
ical structures, any overall, systematic com-
parison of the two languages has not been
made. In this connection, he suggested that
the results of “spot tests” of comprehension,

among Japanese of various levels of English,

of a variety of the major structural patterns
be taken into consideration in preparing the
materials.

Here it must be noted that Conclusions and
Recommendations of ELEC Specialists’ Con-
ference in 1956, for which Fries was a con-
sultant, says:

The comparative analysis itself must by no
means be the material for teaching; it must be
used to determine the kind and amount of prac-
tice needed to help the Japanese learner acquire
English-language habits.

This recommendation, it seems to me, is
quite a proper warning to some classroom
teachers who are erroneously convinced that
to teach about major differences between
English and Japanese is to pave the way for
successful learning. As for whether it is
possible or not, or whether it is of much
pedagogical value or not to build the teach-
ing materials upon a systematic comparison
of English and Japanese, I have to refer the
readers to Prof. Ota's article in this volume.

1.2. In addition to these linguistic considera-
tions, Fries proposed another principle from
the pedagogical standpoint. He called our
attention to the fact that one’s mastery of
any language — even of one’s own native
language — is always on two major levels,
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production and recognition, which two levels
are practically never equal. From this fact,
he proposes:

For production, the one pattern adopted need
not be the most frequent. It is sufficient if it is
of common occurrence. Range of usefulness, reg-
ularity, even similarity to the structural devices
of the native language of the learner, can ap-
propriately constitute the criteria of selection. But
for recognition,... frequency of occurrence is a
fundamental criterion of selection. (Fries 1945, p.
33)

This idea itself is quite helpful to us and
has given us new light on what items to
teach on which level. On this principle of
usefulness and regularity, for instance, the
verb have as a non-anomalous finite (Do you
have a car?/1 do not have a car) instead of as.
an anomalous finite (Have you a car?/ 1 have
not a car) or be-going-to future instead of
will/shall future has increasingly been adopted
and at present is adopted in all the junior high
school textbooks authorized by the Ministry
of Education in Japan.

The principle of “one pattern for one idea”
on the production level is quite a reasonable
one, for it would avoid unnecessary learning
burden. But in practice it is not always easy
to draw a line between the pattern for pro-
ductive use and the alternatives for receptive
use. Thus we naturally tend to employ the
principle of frequency in deciding which pat-
tern or function word to teach. On the prin-
ciple of usefulness, the one relative pronoun
that is sufficient for the production level, but
in reality we cannot help insisting, from the
outset, upon the mastery of the productive
use of whe, not that, for a human antecedent,
which is much more common and is to be
taught sooner or later during the first three
years of learning.

2.0. So much for the principles of selecting
the linguistic matters for teaching materials,
and now let me go on to the principles of
organizing the linguistic items selected into a
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system.

When Fries first came to Japan and exam-
ined our texthbooks in use at the time, he con-
cluded, to our embarrasment, that they were
as old as twenty years or more, in that the
structures were presented in an arbitrary
sequence with little or no justification and
studied as separate and distinct items rather
than as a coherent and integrated system of
related parts, and to that he ascribed one of
the difficulties that made English teaching and
learning here ineffective. Then he proposed
two principles for the presentation of the
teaching materials to Japanese speakers, which
were summarized in his “A New Approach to
Language Learning” (1960, pp. 3-4) as follows:

(a) These structure-centered materials have been

put into a closely integrated sequence to provide

for a steady progress of the small steps for Jap-
anese learners.

(b) These materials have been embedded in dialogs

that provide a continuity of meaning situations

as the frames in which to practice and use the

English that is being learned. This continuity of

situations makes it easy to carry forward all that

has been learrned and to use it in the new sit-
uations.

2.1. Once essential grammatical structures
have been selected, to be efficient they must
be arranged and presented to the learners in
such a way as to help them acquire both
sound and structural patterns with ease. And
the best way, he claims, is to put them into
an integrated sequence, with a new pattern
being presented in contrast with a related one
which has already been learned. This is the
principle of ‘successive small steps of contras-
tive patterns’ which Fries put forward as the
most important principle for the organization
of the teaching materials and from which we
have learned quite a lot. In advocating this
principle, he says:
Only with such an integrated sequence of small
steps, each providing the necessary means of

introducing the next so that it can be understood
quickly, can rapid progress be made from one

62

significant structural signal to the next. (Fries

and Fries 1961, p. 18)

Following this principle, he provided in the
form of a corpus, which constitutes the body
of Foundations for English Teaching men-
tioned above, a closely knit sequence of basic
structural contrast through which the essen-
tial patterns of the structural signals can be
efficiently taught and easily learned.

As mentioned in 1.1., each of the three
books of his corpus contains one group of the
major structural patterns in English. And
in each of these groups of the major struc-
tural patterns, the materials to be learned
begin with the simplest form of the bare
pattern as a foundation, and proceed by a
succession of small steps of contrast to develop
thorough control of each new part of the
pattern. Through this coherent sequence,
some structural patterns of lesser range but
of definite importance are taught. Throughout
the whole of Book I, the gradual expansion
of the noun modification (mainly the pre-
modification) structure is developed, and at
the same time the development of the patterns
of interrogative sentences as contrasting with
those of statement sentences is likewise
carried. Besides these, request sentences,
some Of the complements and modifiers of
verbs, various substitutes and function words,
and the forms for number are also put into
related sequences and are taught in connec-
tion with and through the wvarious steps of
the materials forming the basic organization
of Book L

The chief structural matter of Book II
consists of the verb forms and function words
that have significance in English expression
of time. In addition to that, not only are the
structural materials of Book I carried forward
and developed further, but slso negatives,
which offer special difficulties for Japanese
speakers, and some types of expression of
comparison are developed in connection with
the chief structural matter throughout the
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whole book.

Book III, in similar fashion, develops step
be step the new materials of included sen-
tences and at the same time it carries for-
ward the structural patterns of both Book I
and Book II. In the three books almost all
the essential structural patterns can be found
put into a closely knit sequence, but the sig-
nificant uses of non-finite forms of verbs
should have been dealt with step by step.

2.2. As indicated in (b) above, Fries proposed
that the essential structural materials chould
be embedded in situational dialogs with the
social-cultural setting in order that the struc-
tural patterns may be practiced in context
without having attention attracted to them.
This should not be left unnoticed.

When New Approach to Englishk, a set of
textbooks for junior high school use, was first
published by ELEC in 1960, a lot of classroom
teachers were rather disappointed in failing
to see anything new in ELEC's textbooks,
which were claimed to be based on the OA.
Unfortunately, it seemed to me, those teachers
failed to notice the highly selected and graded
structural materials embedded in the contexts
of the dialogs and readings which the text-
books provided, or else they might have been
expecting something like a simplified version
of Fries and Lado's English Sentence Patlterns,
which is a kind of drill book on structural
patterns with a lot of tables illustrating the
structural materials contained in it. English
Sentence Palterns is an excellent textbook for
an intensive remedial course, but it is not
designed for beginners’ use. Almost all the
sentences in the exercises are isolated and not
in contextual sequences.

2.83. These principles for the preparation of
teaching materials for the first stage are
based on the assumption that the language
learning process consists primarily in the
formation of a set of habits which can be
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acquired by exposure to language data ar-
ranged in closely knit sequence of basic
structural contrast and embedded in dialogs,
And it can safely be said that Fries's Founda-
tions for Fnglish Teaching is the first and
the only research available that has revealed
to us a feasible way to prepare the scientific
teaching materials wherein lies the secret of
the efficiency of the OA to foreign-language
teaching.

3.0. Recently there has been a change both
in linguistics and psychology ; transformational-
generative grammar has undermined struc-
turalism, and habit-formation learning theory
has been replaced by cognitive-code learning
theory. Consequently, there has been much
talk about applying the new insight to lan-
guage pedagogy. So far, however, there have
not been described any models of pedagogical
grammar based on transformational-generative
grammar on which to organize teaching ma-
terials. Neither have there been presented
any solid programs of foreign-language teach-
ing based on the fundamental principles of
the new trend of psvchology.

On the other hand, not necessarilv because
of interest in the new trend of related disci-
plines, some theorists, such as Newmark and
Reibel in the United States and Alexander in
Britain, criticize linguists for having shifted
the emphasis in language teaching from mas-
tery of language use to mastery of language
structure.

3.1. Because of the change in linguistics
and psychology, empiricists, who take the
position that language skills are the result of
habit-formation on the basis of stimulus-
response learning, have had to face criticism
from rationalists. Rationalists, who believe in
the innateness of language acquisition as im-
plied in the assumptions of transformational-
generative grammar, claim that a language
teaching program should be designed in such
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a way as to give free play to the innate
language-acquisition device.

It cannot be denied that habit-formation
theory, which has been predominant so far,
is not powerful enough to account for the
complexity and creativity of our language
behavior, and, consequently, we are reminded
of the importance of activating the mental
activities on the part of the learner in teach-
ing a foreign language. It does not, however,
mean that habit-formation might not play an
important role in foreign language learning.

All that we can conclude from the findings
of present-day linguistics and psychology is
that neither empiricism nor rationalism alone
can account for the whole frame or process
of foreign language learning, that is, language
learning is more than either habit-formation
learning or cognitive-code learning. But em-
piricism and rationalism coinside, it seems to
me, in the implication that the exposure to
language data is a necessary condition of
language acquisition.

Although how to conduct the lesson in the
classroom with the teaching materials given
in the form of textbook in order to create a
rich linguistic environment in which the learn-
er participates in meaningful language activi-
ties might be primarily a matter of teaching
method, it is the textbook that provides lan-
guage data with which to create that rich
linguistic environment in which the learner’s
language-acquisition device may function to
the full, whether that device might be for
cognition or for habit-formation, or for both.
Moreover, whether we like it or not, nearly
all foreign language teaching is textbook-
orientated. It therefore follows that the text-
book itself must be a powerful source of mo-
tivation that will activate the learner’s mental
activities.

3.2. It is true that the OA puts much em-
phasis upon the mastery of structural patterns,
but from this it does not follow that (1) the
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OA encourages the teacher to teach about
grammar, or (2) the OA ignores the situation
or context in which structural patterns are
used. On the contrary, it is for the purpose
of helping the learner master structural pat-
terns easily and quickly with little or no
explanation given about them that the struc-
tural patterns are arranged in wvery closely
knit sequences as shown in section 2, though
there is yet room for further study in those
sequences. In regard to (2), Fries claimed to
embed and did embed the structure-centered
materials in dialogs and readings in which to
practice and use not only the English that is
being learned but also the English that has
been learned. Thus he succeeded to some
extent in linking the idea of structural se-
quence to that of a situational syllabus in his
course design.

Newmark and Reibel feel that the preoccupa-
tion with linguistic structure has distracted
the theorists from considering that learning a
language means learning to use it, and stress
that the examples of the child indicates that
situational rather than grammatical cohesion
is what is necessary and sufficient for lan-
guage learning to take place. And from a
consideration of successful vs. unsuccessfuy
cases of language learning, they assert the
following three propositions:

(1) Systematic organization of the grammatical
form of the language material exposed to the
learner is neither necessary nor sufficient for his
mastery of the language.

(2) Presentation of particular instances of language
in contexts which exemplify their meaning and
use is both sufficient and necessary.

(3) Systematic teaching of structure (as in struc-
tural drills) imposes formal rather than useful
organization of language material. To plan teach-
ing programmes on the basis of formal properties
of sentences is thus incompatible with the only
necessary and sufficient method known for learn-
ing a language. (Newmark and Reibel 1968)

They evidently rest on the assumption that
the adult learner of a foreign language ac-
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quires the foreign language in much the same
way that he acquired his first language.
Needless to say, this kind of assumption will
never come to terms with classroom realities.
Here, however, we must recognize some po-
tential weaknesses the structure-centered
course has: the focus in each lesson is too apt
to be wholly grammatical, too much time be-
ing spent on mechanical drills on isolated
sentences of one pattern, and the definition of
what is ‘easy’ and ‘difficult’ is generally made
wholly in terms of structural complexity, so
that the learner sometimes may not be taught
to use natural English only because it is
arbitrarily defined as ‘too difficult at this
stage’.

Alexander proposes as a workable overall
framework of course design ‘a functional/struc-
tural syllabus'. Unlike Newmark and Reibel's
assertion, his proposal is well worth consider-
ing, for it suggests the reconciliation of lan-
guage functions and structural sequences in
the framework of course design. He cites as
features of the new idea seven items, of
which I am particularly interested in the
following :

(1) the grammatical common core, indispensable
for all forms of communication would be system-
atically presented in graded sequence, the em-
phasis not being on the raw grammar, but on
functional aspects.

(2) the student would concurrently learn semantic-
ally-related-but-ungraded items which would have
real stylistic validity, though he would not have
to understand analytically the ‘grammar’ of those
items., They could be taught as single concepts,
without explanation.

(3) there would be constant re-cycling, because
at some point ungraded items would reappear in
the graded sequence. (Alexander 1976)

Item (1) is in accord with the principles for
the preparation of teaching materials which
Fries proposed.

Items (2) and (3) remind us of the problems
compilers of English textbook courses have
been confronted with in Japan. Although
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virtually every English textbook in Japan
consists of situational dialogs and contextual
readings, the framework adopted is a struc-
tural one, which is based on steps that are
ordered in terms of apparent increasing dif-
ficulty. For instance, most English courses
begin with the simple present, proceeding to
the present progressive, and then on to the
past, the future, the present perfect, and so
on. The Ministry of Education’s syllabus out-
lines the structural scquences fairly precisely
and a textbook can be rejected outright as a
possible candidate for adoption if it does not
follow the line. On the other hand, the rigid
linguistic restrictions make it very difficult,
if not impossible, to provide motivating ma-
terials.
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English Education in Japan

THE TRAINING OF ENGLISH TEACHERS
IN POSTWAR JAPAN

Dr. Layton Horner in his unpublished MA
thesis presented at the University of Denver,
“The American Occupation of Japan at Pre-
fectual Level” (1949), quotes from the Pro-
vincial Manual for Military Government in
Japan the following two items as the mission
of military government in civil education:

a. The establishment of a democratic school
system which will give equal educational opportuni-
ty to all its youth irrespective of social, economic,
political, or racial background.

b. The elimination of all militaristicand ultranation-
alistic influence from their educational system.

Dr. Horner further says in his doctorial
desertation presented at the University of
Arizona (unpublished), “Japanese Military
Administration in Malaya and Philippines”
(1973), comparing the US occupation in Japan
with that of the Japanese in Southeast Asia:

Underlying all of these serious disrupting aspects
were the intense psychological endeavors to con-
vert the conquered peoples through Japanization
and Americanization. The principal weapon for
this radical change in attitude was to be education
with a remodeling of the schools in the image of
the homeland. Teachers were screened and re-
trained under both occupations with directness
and efficiency. In both areas, students from primary
through high school levels were obliged to learn
from books liberally hacked by the scissors of the
censors carrying out decrees of the conquering
armies. As the Japanese sought to remove all
vestiges of democratic Western thought from the
school books so did the Americans apply the
shears to delete all traces of support for Japanese
militalism and imperialism.
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These quotations from Dr. Horner are of
particular interest to the present writer, who
also experienced both Japanese occupation in
Southeast Asia, specifically in Singapore, and
that of the USA in Japan.

What the US military government at this
stage tried to delete from Japanese educational
system was all traces of support for Japanese
militalism, imperialism, and ultranationalism.
This guiding principle of the military gov-
ernment, however, was slightly changed when
Americans became aware that the enemy
they now confronted with was none of these
but sheer communism, with which they were
destined to fight for a quarter of a century
until the catastrophic end in Vietnam. What
seemed to the US military government as
well as to the Japanese revisionists to be
ultranationalistic in connection with teacher
training was the prewar Japanese normal
schools, where the would-be teachers stayed in
dormitories which were somewhat like mili-
tary barracks, and the students were paid by
the government upon the condition that they
be teachers at elementary schools for a cer-
tain length of time after their graduation.

The first step to be taken in revising the
teacher training program, therefore, was to
abolish the so-called ‘closed system’ in which
the main body of the teaching staff was
dominated by the graduates of normal schools

with occasional exceptions who passed the

governmental examinations for teacher’s li-

censes. As for the merits and demerits of
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the closed system, there had been pros and
cons even before the war. Prof. Muneomi
Kaigo of Tokyo University says in his
Teacher Training — the Eight Educational
Revisions in Postwar Japan (Tokyo University
Press, 1971):

As early as 1886 when the guiding framework
for teacher training in this country was first
constructed so that elementary school teachers be
trained in prefectural normal schools and middle
school teachers in governmental higher normal
schools, there were two controversial opinions,
one of which was that competant teachers could
be expected only from normal schools where stu-
dents would be inspired with highly educationalist
spirit, while the other was a wvery critical one
that teachers trained at institutes exclusively
meant for teacher training could be nothing but
‘normal school type' teachers. (p.7)

With the prewar teachers of English, how-
ever, the situation was a little different,
since English was not taught in elementary
schools in those days. As a rule, teachers of
English were not graduates of prefectural nor-
mal schools, and consequently had nothing
to do with their merits or demerits. In ad-
diton to this, the two major higher normal
schools, one located in Tokyo, the other in
IHireshima, were entirely different in nature
from prefectural normal schools in that they
were highly liberal and academic, and the
two schools were raised to the status of uni-
versities as early as 1929 under the names
of Tokyo University of Literature and Science,
and Hiroshima University of Literature and
Science, respectively. The fact that they did
not like to be called universities of education
reveals their character more than anything
else. The two higher normal schools and the
two universities mentioned above were not
the only source of English teachers. Gradu-
ates from other governmental and private
universities and colleges were also qualified
to teach English at middle schools simply by
taking the required subjects and applying for
¢he necessary licenses.
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Such being the case, as far as English teach-
ers were concerned, very few, if any, were
‘normal school typed’, and the postwar shift
from the closed system of teacher training to
the open system was of little significance to
the teachers of English. This does not mean,
however, that the series of changes made in
the field of education had nothing to do with
the training of English teachers.

One of the revisions which concerned En-
glish teacher trainig was the government's
decision in 1948 that all teachers irrespective
of school level, should be graduates of uni-
versities or colleges. In accordance with
this decision, all normal and higher normal
schools were reorganized as either govern-
mental teacher training colleges or educational
departments of governmental universities
which were simultaneously established in all
prefectures. Again these have not been the
only teacher training institutes. Any private
or prefectural college or university is qualified
to train school teachers for schools of various
levels, by applyving to the government when
they have prepared the required courses and
arranged for the teaching staff necessary for
them.

Another change which seriously concerned
English teacher training was the adoption of
the 6-3-3 educational system (elementary school
s x years, Junior high three years, and senior
high three years). For the first time in the
history of Japan, practically all students were
to study English for at least three years,
which immediately entailed a serious shortage
of properly qualified English teachers. As
closely as I can recall, the Ministry of Edu-
cation released the details of this new system
on or about December 30, 1946, but they thought
that it would be at least three years before
the new junior high schools could be estab-
lished. Under the pressure of the American
General Headquarters, however, the Japanese
government had to announce in late Feb-
ruary of the next year that the new schools
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would start in April of that year. Amid
this turmoil, the prewar middle school
English teachers mostly went to the new
senior high schools, and only a few remaind
at the new junior highs. A few primary
school teachers who had been interested in
English or English teaching joined them. But
the majority of the English teachers at junior
high schools at the start were those who had
had until then nothing to do with education.
A number of these teachers were repatriates
from the front who upon return found their
places of employment had burnt down during
the war, and having nothing else to do became
English teachers. A few of them were very
proficient in the use of English and turned
out to be excellent teachers, but most of them
lacked proficiency not to mention an acquain-
tanceship with teaching techniques. But not-
withstanding these drawbacks, it was these
people who planned various kinds of organiza-
tions for the improvement of English teaching
as a part of compulsory education, and some-
how made it work, in a sense, better than now.

Although English formed and still forms a
part of compulsory education, it has never
been a required subject in junior high schools
but has always remained an elective. In spite
of this fact, practically all students take
English in preferance to any other elective
subject. Some people say that this is just
because nearly 90 per cent of the students
have to sit for entrance examinations to senior
high schools and further to universities or
colleges, in which English is almost always
compulsory. Very recently [ heard that the
Hyogo Prefectural Board of Education practi-
cally removed English from its list of entrance
examination subjects, and the result is, ac-
cording to a questionaire of Mr. Kazuo Ban
(English teacher at senior high school), that
94 per cent of the junior high students feel
that English is an unnecessary subject. Be-
fore that decision, 93 per cent of the students
felt it to be a necessary subject. This infor-
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mation proved shocking to the teachers of
English who heard Mr. Ban read his paper at
the 1976 Convention of the Japan Federation
of English Language Education Societies. It
is my belief that the Hvogo Prefectural Board
of Education will realize what an ill-advised
decision it has made in three years when its
students have to sit for entrance examinations
to colleges and universities, none of which
will be daring enough to eliminate a foreign
language from its list of entrance examination
subjects. People often talk of entrance exami-
nations as if they were the parent of many
evils. In a sense any examination is an evil
but it is a necessary evil, and ultimately it
does good to the examinees. Moreover in view
of the very rare linguistic and cultural situa-
tion in which we are placed, it is absolutely
necessary for each of us to become acquainted
with at least one foreign language, preferably
with English which is now an in’r.ern.ational
language.

The open system of teacher training, though
it was not quite new so far as English teach-
ers were concerned, has brought about two
unexpected drawbacks, i.e. the newly trained
teachers’ poor proficiency in the language and
their lack of interest in English teaching
itself.

The poor ability of the English teachers is
apparently due to the low standards set for
teachers’ license. Tables 1 and 2 show the
credit hour requirements of the Teachers
License Act.

A glance at these figures indicates that those
who would like to obtain a second class English
teachers’ license for junior high schools would
have to take only 16 English credits, 3 credits
in English teaching methodology, and 2 credits
in practice teaching. It is obvious to me that
this is too small a number of credits to pro-
duce competant teachers of English, especial-
ly in view of the low ability of the incoming
university freshmen, — low perhaps because
of the unwise reduction of English class hours
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gnglish gtll;er related
» . English English onversation ubjects
Kind of License Linguistics Literature and Added by the Total
Composition University
First Class
Tiikor Eirdmary 6 6 4 16 32
High cense
School Second Class
Ordinary 6 6 4 16
License
girst Class 2 2 = 5
" rdinary 6
IS{eigl}?r License
Schoo) Second Class
Ordinary 6 6 4 16 32
License

Table 1. Number of English Credits Required for Obtaining Teachers’ License

Pedagogical Enali .
¢ inglish Studies N Other Related
Kind of License [goyicational [Psyclology Teaching _fin Moral Ll Subjects Added by Total
Psychology |VethodologyEducation v
First Class
Ordinary 3 3 2 2 1 14
Junior | License
High
School Second Class
Ordinary 2 2 1 2 1 10
License
First Class
Ordinary 3 3 2 3 14
ISenior | License
High
School Second Class
Ordinary 3 3 2 3 14
License

Table 2. Number of Teaching Credits Required for Obtaining Teachers’ License

per week in high schools, and especially in
junior high schools where the ‘standard’ num-
ber of class hours per week has been reduced
to only three. It is my personal feeling that
most English major students at my school,
Shizuoka University, at the time they finish
their four-year course and obtain first-class
English teachers’ licenses for junior high
schools are far less competant in reading and
writing than I was when I finished the old
system 5-year middle school course. This does
not mean that Shizuoka University is parti-
cularly lax in its requirements. The opposite
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can be seen in the current curriculum for
students seeking a first class ordinary license
for junior high schools or a second class or-
dinary license for senior high schools.

As is seen in Table 3, students working
for first class junior or second class senior
ordinary licenses at Shizuoka University are
required to take at least 46 (28+-18) credits when
Teachers’ License Act requires only 32. Indeed,
students are given a heavy work load and
from all indications they are doing their best,
but somehow they do not progress as expected.
There may be many reasons for this, and
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Compulsory Elective
Category Subjects gﬁ%ﬂr Subjects %:;Er?lger
English Phonetics 2 Studies in Phonology 4
Readings in English Grammar 4 Seminar on English Grammar 2
Introduction to Linguistics 2
E'nglis'h . 2
English Linguistics (1) Seminar on English 2
Linguistics = Linguistics
Apl:alled' . 2
Linguistics (1) Semantics 2
Applied Linguistics (2) 2
Introduction to 2
English Linguistics (2)
Special Studies in 2
English Linguistics
English or American 4 English or American 1
Literary Works (1) Literary Works (3)
English or American 2 Special Studies in English 4
LiteraryWorks (2) or American Literature (1)
History of English & Prosody 2
Literature
English or American 9
English Seminar on History of 5 Literary Works (4)
Literature English Literature
English or American 2
Literary Works (5)
Introduction to English 9
and American Literature
Special Studies in English D)
or American Literature (2)
Special Studies in English 2
or American Literature (3)
English Conversation (1) 2 English Conversation (2) 2
English & Fi . “ T i
Conversstion English Composition (1) 1 English Composition (3) 2
and
Composition | English Composition (2) 2 L.L. Drill (1) 2
L.L. Drill (2) 2
Total 28 46 (Students are required to take at
least 18 out of these)
Table 3. Number of Credits Required of Students Working for First Class Junior
or Second Class Senior Ordinary Licenses of English at Shizuoka University
some are probably too complex to discuss Accuracy rather than fluency
here. However, I will enumerate a few of What is the most important for a teacher
them and try to suggest some remedies. of a foreign language, I feel, is the ability to

read, write, hear, and speak accurately some
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of the basic forms of the language; fluency
is required only after this. This is especially
true in a country like Japan, where only one
language is used in daily life. It is absurd
to require fluency from students of junior
high schools, where English is taught no more
than three hours per week on the average,
and where students have very few, if any,
opportunities to use it in realistic situations.
In defiance of all these selfevident realities,
the Course of Study authorised by the Minis-
try of Education and many methodologists put
fluency before accuracy, blindly following
American methodologists in most cases. In a
number of other countries, students can use out-
side of their classrooms what they have just
learned in class, but this is not the case with
Japanese students of English.

In sharp contrast to present-day students, I
was very fortunate during my five years at
middle school to have had teachers who were
very strict about accurate reading and writ-
ing. Their grammatical explanations were very
clear, and when we read aloud they were
very particular about our pronunciation. Only
after I finished middle school did I become ac-
quainted with Harold E. Palmer’s Oral Method,
and add fluency to accuracy in my English.
Nowadays students are required to be fluent
from the first step and often by teachers
whose English is not always accurzte. And
thus they form the strange habit of using
English fluently but not accurately, and what
is worse, they are not even aware of the fact
after they have obtained an English teachers’
license. Interestingly, this is also the case
with the English of Japanese who have moved
permanently to the United States. The horse
should be placed before the cart, not the cart
before the horse!

Interest in Teaching

In Table 2 vou will find that the Teachers’
License Act gives only 3 credits to English
teaching methodology. How can the would-be
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teachers be interested in English teaching by
this stingy allotment of credits to the subject?

The teaching of English is now being looked
upon as an object of scientific disciplines,
which cover Principles of English Education’
Children’s First Language Acquisition, Adults’
Second Language Acquisition, History of For-
eign Language Teaching especially that of En-
glish Teaching in Japan, Editing of Teaching
Materials, English Teaching Methodology, En-
glish Teaching Technology, Foreign Language
Learners’ Psychology, Foreign Language
Teachers’ Training, and Evaluation.

As is shown in Table 3, Shizuoka University
has opened two courses for Applied Linguistics
under the category of English Linguistics.
This is just to compensate for the all-too-small
number of credits alloted to English Teaching
Methodology in Table 2. Only by knowing a
lot about the facts of English teaching will
the students be interested in the teaching of
English.

Practice Teaching

Another problem with teacher training lies
in practice teaching. The Teachers’ License
Act allots two credits to this, which means
that students are required to undergo practice
as teachers for only two weeks. This is
obviously too short a period of time to train
good teachers.

The Educational Department of Shizuoka
University increased the number of credits
from two to four and gives the students five
weeks' practice teaching, which is the average
length for practice teaching among govern-
mental teacher training colleges and universi-
ties. Here opinions among university profes-
sors are divided ; some say that students should
have many more days for practice teaching,
while others are of the opinion that practice
teaching should not be longer than this at the
sacrifice of the days for their other studies at
the university. Five weeks in four years is
a compromise between the two schools of
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thought.

As for the way these five weeks should be
used, there is some room for consideration.
Right now practice is given at Shizuoka Uni-
versity when the students are seniors, that is,
in the fourth year. It could be given one year
earlier so that the students may spend their
last year at the university benefitting from the
experience they gained in practice teaching.
Still another way is to use two weeks for obser-
vation when the students are in the third year,
and three weeks for practice in the last year.

Practice teaching presents still another
problem, that is, where students should take
it. As the population increases, the number of
schools and school children naturally increases.
As the school children increase, the teachers
should increase, which impells the teacher
training colleges or universities to increase
their legally fixed number of students. Each
teacher training college or university has at
least one primary and one junior high school
attached to it. Until very recently these at-
tached schools were sufficient for practice
teaching, but not now. It might be possible
to divide the students into two groups and let
the first group go to the attached school in
the spring term and the second group in the
fall term, but this plan is not liked by the
attached schools. The Ministry of Education
does not seem to be thinking of increasing
the number of classes at attached primary and
junior high schools, presumably because these
schools are functioning as preparatory schools
for schools at higher levels rather than as
experimental and teacher training schools.
Such being the case, individual colleges or
universities are obliged to negotiate with pre-
fectural boards of education so that some of
their students may take practice teaching at
local schools under the supervision of the
respective boards.

Most of non-governmental teacher training
colleges and universities do not have schools
attached to them, and their students usually
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go back to their alma mater for practice
teaching.

Some people speak of the ‘Intern System’
in which all teachers in the first year after
their graduation are treated as interns or
student teachers, but right now it does not
seem likely to be realized.

In-service Training

We have so far discussed pre-service teacher
training. Now, let us turn to in-service train-
ing. It is interesting here to look into the
matter from American side again by quoting
from Dr. Horner's MA thesis:

The attention of education officers throughout
the nation was coordinated by a priority plan
issued quarterly by Eighth Army, as was cus-
tomary with other sections. Priority schedule
generally contained the same items, but the order
varied. Main points included: in-service training
for teachers; teacher screening; re-organization
of the school system, including the extension of
compulsory education through the ninth grade,
and the better use of high school facilities; dem-
ocratic Parent-Teacher Associations; student ac-
tivities; youth organizations; Women's affairs;
adult education ; and finally, school boards. (p. 180)
What is of particular interest here is the

fact that all of the nine items cited above
have been put into practice and some are now
so familiar to us that we have forgotten when,
how, and by whom they were introduced into
Japan. Another point of equal interest is that
at the top of the nine items was placed in-
service training for teachers, which was ex-
actly what Japan had done in Southeast Asia
during her occupation.
Dr. Horner goes on to say:

In November, 1946, the Shizuoka team reported
that there had been an increased activity in the
organization of teachers’ or principles’ groups for
cooperative study of new teaching methods. The
materials for this in-service training were prepared
largely at the Ministry level with much guidance
from SCAP experts, and had been made available
to all schools in simplified language., These

“Courses of Study"” were prepared to include the
entire curriculums. Teachers' responsibility was
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the primary aim. (p. 188)

At about this time I happened to have a
look at one of these “Courses of Study” in the
original. The cover of the pamphlet read
something like this:

A Suggested Course of Study
in English
(Tentative)

For Secondary Schools
Ministry of Education
April, 1947

I read it through and found that it empha-
sized the importance of spoken language as
against written language, and that as a whole
it repeatedly stressed the necessity of mimicry
and memorization. To me, however, there was
nothing particularly new in it, since 1 had
already experienced Harold E. Palmer’s Oral
Method, and the basic idea shown in the new
course of study was not entirely different from
that of Palmer. Later when I went to Cornell
University, I learned that the tentative course
of study of English was written by an Ameri-
can structural linguist who had perhaps earned
Japanese in the ASTP (Army Specialized Train-
ing Program).

When the new junior and senior high schools
were opened in 1947 and '48, in-service train-
ing for these teachers started with professors
of also newly organized teachers’ colleges as
the leaders. This program lasted for several
vears, making use of summer vacations.

In 1950 the first batch of GARIOA students
was sent to the United States, and many teach-
ers of English mostly from the college level
studied the Oral Approach under the guidance
of Charles C. Fries at the University of Mich-
igan. Among them was Prof. Tamotsu
Yambe, who upon his return to Japan wrote
a book titled Pattern Practice and Contrast

(Kairyudo, 1956), in which he elaborately
described ‘Oral Approach’ slightly modified by
himself so that it might better fit into Japanese
English classes. This blew fresh air into
English classrooms which had been a little
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stifled with traditional grammar-translation
method on one hand and with Palmer’s Oral
Method, somehow too heavy for the teachers
in those days, on the other hand. After 1952
the queer name GARIOA was replaced by the
name of the senator ‘Fulbright’, and the Ful-
brighters were sent to the United States year
after year. Indeed, this has been the greatest
and most significant in-service training for
English teachers particularly at college level.
Among them were such eminent scholars as
Dr. Akira Ota, Dr. Minoru Yasui, who have
greatly influenced the teaching of English or
scientific study of the language in Japan.

Towards the end of 1955 there was raised
a claim by businessmen that English teaching
in Japan should be more practical. To answer
this claim early in 1956 ELEC (which originally
stood for ‘The English Language Exploratory
Committee’ but after 1963 for ‘The English
Language Education Council, Inc.) was estab-
lished. Since then ELEC has conducted summer
seminars at various places and the trainees
now number more than 8,000, These seminars
have been characterized by the fact that they
always employ numbers of native speakers of
English and that they make full use of lan-
guage laboratories. In short, ELEC seminars
have been aimed at the improvement of Eng-
lish teachers’ English and simultaneously at
the improvement of their teaching abilities.

IRET (The Institue for Research in English
Teaching) was founded in 1923 by Harold E.
Palmer and it has been active ever since,
holding annual meetings. JACET (The Jap-
anese Association of College English Teachers)
was originally a branch of IRET, but now it
has become one of the most important as-
sociations for in-service training for college
and university English teachers. It has published
annual bulletins since 1970.

The International Federation of the Prefec-
tural English Teachers’ Organization (ZEN’EI-
REN) maintains close connections among the
prefectural English Teachers’' organizations-
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and it has held annual conventions ever since
its foundation in 1950,

The LLA (Language Laboratory Association)
was established in 1961, and this might be
considered the most characteristic Japanese
institute for in-service training for English
teachers. This group is planning to hold an
international meeting in a couple of vyears.
In and after 1969 a series of English Language
Education Societies were established, Nippon
ELES in 1969, Chugoku ELES in 1970, Chubu
ELES in 1971, Kyushu ELES in 1972, Shikoku
ELES in 1975, Kanto-Koshinetsu ELES in 1976,
and the Japan Federation of English Language
Education Societies was organized in 1975.
Anybody irrespective of social status can read
his or her paper at the annual convention of
this Federation, and it will not be long before
their proceedings are published.

Apart from the foregoing organizations,
teachers or would-be teachers can make use
of the following scholarships for their self-train-
ing:

1. Scholarships offered by the Japanese gov-
ernment

(1) International Student Exchange Program
Scholarships: These are open to all collge
or university students irrespective of their
field of study.

(2) Teacher Training College or University
Students’ Overseas Scholarships: These
are specially meant for those who are in
teacher training colleges or universities.

(3) Asian Country Study Scholarships : These
are meant for graduate students who are
to study Asian countries.

2. Scholarships from Other Sources

(1) Fulbright Scholarship: This is an ex-
change program between the US and
Japanese governments.

(2) East-West Center Scholarships, Hawaii
University : There are two kinds of schol-
arships, one meant for English language
consultants, and the other for graduate
students.

(3) British Council Scholarships

(4) Sydney University Scholarships: These
are meant for senior high school teachers.

3. Other Scholarships

(1) American Graduate School Scholarships
awarded by the Japan Society for the
Promotion of Science

(2) Alexander von Humbolt Scholarships:
These are meant for those who have
worked at least two years after graduation
from university.

(3) Rotary Foundation Scholarships

In conclusion, I would like to add just a few

words. One thing which may sound rather
funny to the people of other countries is the
fact that most of the Japanese teachers of
English irrespective of their status are not
quite certain for what purposes they are teach-
ing English, and this is just the point where
students get most enthusiastic when they
discuss English teaching.
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English Education in Japan

A SURVEY OF IN-COMPANY
ENGLISH TEACHING PROGRAM

The phenomenal economic growth of Japan
in the past two decades has thrust Japan
center-stage as an economic power. Attendant
to this change in status has come increased
international responsibilities. Responsibilities
which affect the entire socio-economic fabric
of the Japanese, indeed, its very survival. An
important aspect of this internationalization
has been the need for communication with
pcoples of diverse cultures and languages
greatly different from that of the Japanese.

The recognition of this need has been seen
in the tremendous interest generated recently
in the learning of foreign languages, particu-
jarly English, generally considered an interna-
tional language. This paper focuses on a
particular area- English Training Programs in
Japanese Companies. This survey represents
a first attempt to present the general frame-
work in which English is taught at companies,
The data used was gathered from a question-
naire of twenty-eight items relating to company
language teaching programs. A total of 916
questionnaires was sent to companies listed
in the Tokyo Stock Exchange’s First Section.
Of these 146 replied.

Necessity of Language Training

Qut of the total 146 companies, 143 or 97.925
responded affirmatively -that a language
training program was necessary for company
employees. Of these, the following reasons
were given for its necessity : internationaliza-
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tion needed to carry on their business acti-
vities, 120/82.2%; need to improve English
ability, 2/1.4%; self-development, 2/1.4%5; for
research and development, 1/0.79%; morals
improvement, 1/0.7% and common sense 2/
1.49z. Those responding negatively (3)stated
that in their company activities a foreign
language is not needed.

All 143 affirmative respondents listed English
as being the most nceded. Other major lan-
guages listed in order of priority were : French,
64/47.89;; German, 61/45.1%95; Spanish,
60/44. 89z, and Chinese, 44/32.8%;. Also men-
tioned as necessary were Portuguese, Arabic,
Russian, Persian, Indonesian, Thai and
Malay.

English Education

The importance of English education pro-
grams can be determined from the average
of ¥9, 350, 000 budgeted for this purpose. The
amount alloted per company ranged from a
low of 330,000 to a high of 3200, 000, 000.
It should be noted that these figures represent
only those companies who responded to the
question regarding finances, a total of 97
companies. This figure represents 85.9%; of
the 122 who replied that they had English
training programs.

Company-supported programs fall into four
major categories: 1) in-company training,
2) out-company training, 3) self-development
and 4) study abroad. The majority (65%5) fal
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under categories | and 2. Both of these con-
centrated their efforts on teaching spoken
English. This correlates closely with the
large majority (73% or 116 companies) who
gave top priority to spoken English when
asked to rank the four skills of hearing, speak-
ing, reading and writing. (See TABLE 1)
TABLE 1
Priority Order of English Four Skills

Skills* No. of Companies
1. HSRW 36
2. SHRW 19
3. HSWR 15
4, SHWR 15
5. RWHS 7
6. RHSW 5
7. Other combination 19

*H=Hearing, S= Speaking, R=Reading,
W =Writing

In-Company Training

Of the 122 companies which have English
training programs, 80.3% or 98 conduct spoken
English classes within their companies. The
majority enlist the aid of language institutes
outside of the companies to handle the adminis-
tration and technical aspects of the program
itself. These include such factors as hiring
teachers, texts and materials, and methods
used.

As for teachers, the companies hire an
average of 4.1 native speakers to an average
of 1.2 Japanese. A breakdown according to
type of company and number of native speak-
ers hired is as follows :*

TABLE 1
Average Number of Native Speakers Hired

Electric Machinery 14.4
Transport Equipment 7
Banking and Insurance 6.3
Commerce 4.6
Machinery 4.5

Iron & Steel, Metals 4.3
Construction & Foodstuffs 3.5
Chemicals & 0Oil 3
Others 2 (below)

Native speakers are hired as full-timers,
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or part-timers directly and part-timers indi-
rectly through contracts with outside language
institutes. The average number is 2 for full-
timers, 2.5 for part-timers and 4.6 for indirect
contracts. This reflects the rather heavy
reliance on outside institutes. The average
monthly remuneration paid is ¥66, 700 or an
hourly average of ¥7,700. The rather high
hourly rate may be due to such factors as
the time classes were conducted and the de-
pendence on a middleman - outside language
institutes. An explanation of the former can
be seen in the fact that a total of 71 conducted
classes after working hours, whereas 20 con-
ducted classes before and 27 during working
hours. One conducted classes during holidays_
The majority of classes, then, are run in the
evening, thus requiring higher compensation.

As for the courses themselves, companies
ran an average of 6.7 courses per year with
each running for a total of 76.7 hours. An
average of 82.7 students attending classes 4.0
hours per week, completed each course. The
nationalities of teachers teaching were : native
speakers only 78, Japanese only 9 and both
native speakers & Japanese 16.

TABLE 1o
Data on In-Company English Programs

Total Average

1. No. of English courses

a year per company 6.7
2. No. of trainees expected to
complete courses 82.7
3. Time courses offered
a. Before working hours 20
b. During working hours 27
c. After working hours 71
d. Holidays 1
4, No. of hours per course 76.7
5. No. of hours per week 4,0
6. Nationalities of trainers
a. Native speakers 78
b. Japanese 9
c. Native speakers and 16
Japanese

*Several of the large trading companies did not
respond to this guestionnaire.
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The texts and other materials used, except
for ten companies that produced their own,
were commercially available at bookstores.
The breakdown of the type of materials and
number of companies using them include: 1)
textbooks 92, 2) audio materials 56, 3) video
tapes 14 and 4) others 6.

Forty-five or 27% of the total companies
(122)included English proficiency tests as part
of their English training programs. Of these
8 or 17.72% used their own in-company testing
systems. The rest (82.2%) entrusted the
testing to outside language institutes. Such
standard tests as STEP, ELEC, TOEFL* and
the Michigan Test are incorporated into these
test programs. The reasons given for requir-
ing proficiency tests were two-fold: first, to
serve as an incentive for students to improve
themselves and, secondly, to select employees
for studyv-abroad.

Financing for in-company programs varied
with 41 supplying total and 60 partial aid.
The latter averaged ¥12, 500 per month per
employee. Expenses paid for included the
lease of teaching materials, test fees, and
textbooks among others.

Out-Company Training

A total of 71 companies sent an average of
21.4 employees to outside language institutes.
Thirty-eight sent them during working hours,
32 after working hours, and only one before
working hours.

As for financial aid, fifty-three provided
total and nineteen partial aid. An average of
¥60, 200 per month was provided under the
latter. Thirteen others provided aid but
had the amount given contingent upon such
as whether the employee is able to finish the
factors course, and whether the training taken
is for official or non-official business.

Study-Abroad
A total of 52 (42.625) companies send an
average of 10.6 employees abroad for the
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specific purpose of improving their language
proficiency. The largest number sent by one
company is 47 followed by 30 sent by four
different companies. Study-abroad falls into
2 separate categories. One is to send employees
to study at foreign universities, and the other
is to have their employees trained at related
companies overseas. The length of stay varied
from 2 to 36 months.

Candidates for study-abroad are selected on
the basis of: 1) recommendation or appoint-
ment; 2) open invitation to all employees to
apply; 3) a combination of both. As part of
the selection process, twenty-seven companies
used their own in-company examinations,
whereas twenty-one entrusted this responsibi-
ity to separate job institutes.

Selection, as might be expected, has both
its obligations and rewards. Nineteen compa-
nies, for example, responded affirmatively to
the question of the obligation, while 25 nega-
tively. The main condition placed on employees
is the obligations to return to the company
upon completion of study for a specified
period. The length of this required post-study
service varied. One company required ten years
of additional service.

Rewards for successful completion of study-
abroad ranged from no special treatment to
further consideration for additional training
as candidates for a company’s international
activities. Included within this range was
the possibility of an employee being directly
transferred upon his return to a position which
enabled him to use his English language abi-
lity.

General

As part of the survey, companies were
asked to list the problems they faced in their
English education programs. The responses
varied since the question, being open-ended,

*STEP : Society for Testing English Proficiency
ELEC: English Language Education Council
TOEFL: Test of English as a Foreign Language
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permitted it. There was no overwhelming list-
ing of any particular problem. The following
is a list of problems mentioned and their

frequency (number of companies):
TABLE 1V
Problems Companies Face

Problem No. of Companies

General
Need to increase potential number of
employees proficient in English 5
Need for programs relevant to the
needs of company 6
Need to enhance self-development 5
Trainees
Irregular attendance 9
Reassessment of employees completing
training
Heterogeneity (in abilities)
Eelection of trainees
Motivation
Others
Lack of sufficient funds
English proficiency testing program
Low efficiency of English education
Insufficient time
Decline in teaching abilities (native
speakers) 2
Shortage of qualified teachers (native
speakers) 1

[N i ]
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Summary

The results of this survey show that there
is a genuine need for the learning of a for-
eign language, particularly English, among
Japanese companies. However, any conclusion
drawn from the data must be weighed
against the fact that only a total of 146 or
15.924 of those contacted (916) responded.

Of these, the large majority (97.92) listed
English as the language most needed. A large
percentage (73%) gave top priority to the
teaching of spoken English. In this regard, the
companies hire a ratio of 4.1 native speakers
to 1.2 Japanese as teachers. Also worth noting
is the heavy dependence on outside language
institutes for language programs, teachers,
testing and for the evaluation of employees
who intend to study abroad.
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The types of language programs offered
were in-company, out-company, self-develop-
ment and study-abroad. The data collected
showed that such programs were either to-
tally or partially funded by the companies
with certain restrictions placed on the recip-
ients; for example, post-study service for
those returning from study-abroad.

Finally, although the data is limited, a
major problem facing companies in their
English teaching program is in the area of
psychology—motivation. This is presumed
from the companies listing motivation as a
problem (4), irregular attendance (9), and
need for programs relevant to the needs of
the company (6).

Conclusion

As stated at the beginning, this report has
attempted to sketch for the first time the
framework in which English is taught at
companies in Japan. The picture presented,
as is usual in surveys of this type, perhaps,
asks more questions than it answers. Fore-
most among questions that might be raised
is one on the effectiveness of these programs
Directly related to this question would be
questions on materials used, background and
effectiveness of teachers, and why, for ex-
ample, is priority given to spoken English?
Can one really become a proficient speaker
of English if he is unable to read, particularly,
material in his specialized area? These and
other questions are of interest to the writers
of this report but answering them was not
the purpose of, nor within the scope of this
survey. However, we do hope to bring a
more in-depth survey on company language
education at some future date.

Finally, the authors wish to thank all who
helped make this report possible-particularly
those companies who took the time to respond
to our questionnaire.
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English Education in Japan

TEACHING ENGLISH
ON RADIO AND TELEVISION

English teaching ‘on the radio has a very
long history in Japan. In March, 1925, Tokyo
Hoso Kyvoku, a forerunner of NHK, made
Japan's first radio broadcast in the Tokyo
area. In July and August of that year a spe-
cial summer program entitled “English Course”
was presented. Yuzaburo Okakura and Rintaro
Fukuhara—the most prominent scholars of
English Language Education at that time—
appeared alternately as lecturers on the pro-
gram.

By the 1920's, English was being taught at
most junior high schools, and students had
four or five hours of class a week; more time
than was devoted to the study of any other
subject. Nevertheless, there were very few
teachers in Japan who knew anything about
correct English pronunciation and intonation,
and the teaching of English on the radio was
welcomed by junior and senior high school
students. Starting in 1926, an elementary and
an intermediate course were broadcast on
alternate days of the week.

A broadcast journal of that time describes
the listening audience for these programs as
follows:

Most of the listeners are junior and senior high
school students, but there are other listeners who
are studying by themselves. The popularity of
these programs can be inferred by the large
number of texts for the programs being sold, and
in some families, parents and children listen to
the elementary program together.

From the very beginning, radio broadcasters
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recognized the fact that English studying over
the radio was a one-way communication
medium, and as such was incomplete. For this
reason pamphlets were sold as accompanied
materials starting in 1925, when the programs
were first broadcast.

In 1927, Edward Gantlett, an Englishman,
was appointed as a broadcast lecturer. This
was the first English program in Japan that
had a native speaker of English as a lecturer.
In addition, Harold E. Palmer, (a language
education scholar) and an adviser to the
Japanese Ministry of Education on English
language education, took charge of an English
language news broadcast entitled “ Current
Topics”. Palmer stayed in Japan for fifteen
yvears and brought about many changes in the
traditional approach to teaching English which
had been centered on translation. Palmer
stressed the importance of the spoken lan-
guage. However, Japanese teachers of English
who were accustomed to the traditional ap-
proach were not always willing to accept
Palmer’s method immediately.

As for the teaching of English on the radio,
however, the English Language Education
Journal has this to say:

English teaching on the radio gradually caused
teachers to become aware of the importance of
pronunciation and hence contributed at least in-
directly to the reformation of English language
education in Japan in the 1920's and 1930's.
According to audience research carried out

by NHK in November, 1937, 522 of all radio
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owners listened to “English Course” which
started at 6 : 25 in the evening. In that year,
3,400,000 households, or one quarter of the
households in Japan, owned radios. Thus, this
English program had approximately 150,000
listeners.

Later, as World War II approached a
climax there was a decrease in the number
of listeners, and the program was finally dis-
continued. However, for sixteen years, radio
had played a very important role in Japan's
elementary and intermediate English language
education.

Japan’s defeat in World War II and the
subsequent confusion brought about a big
change in attitudes towards English language
education. The Allied Forces were stationed
here in Japan and the ability to speak and
understand English became a necessity in
everyvday life. In September, 1945, NHK started
to broadcast a program called “Practical Eng-
lish Conversation”, but as this program was
only intended to meet the people’s needs im-
mediately after the war, it was terminated
five months later.

Later, two programs, “Fundamental English”,
and “English Conversation” were started.
“Fundamental English” is for students in the
first year of junior high school, and “English
Conversation” is designed for people who use
English in real life situations. These two
programs are still being broadcast today.

Almost all junior high school students have
three or four periods of English a week, and
as “Fundamental English” is mainly for these
students the system employed on this program
is similar to the system employed at school.
The lecturer is selected from among people
who have taught English at school and em-
phasis is placed on his ability to speak English
well.

The idea behind “English Conversation” is
that English is a tool to be used in society.
The subject matter for the program is selected

according to its relevance to real life situations.
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According to audience research carried out
by NHK in 1946, 3695 of the male radio au-
dience, and 2925 of the female radio audience
were listening to English language education
programs. Among the various classes of
listeners to these programs, students ranked
first with 4723, followed by laborers and far-
mers with 30%5. These figures are extremely
high compared to present-day listening audi-
ences; in fact, NHK received more letters from
listeners to English language education pro-
grams than it did from listeners to dramas
and quiz shows.

“Sequel to Fundamental English”, a program
for the general listening audience, was started
in 1965. This program is designed for listeners
who have completed “Fundamental English”.
This brought to three the number of English
programs to be broadcast, and all three are
still broadcast today.

When television made its debut in Japan in
1943, NHK had only one channel. On this one
channel, NHK telecast educational programs,
entertainment, and news. In 1959, however,
NHK was given permission to operate a
second channel to be used exclusively for
educational programs. Among other educational
programs on this second channel, programs
designed to teach English to a general audience
started to be telecast. At first, programs such
as “Teach Me English”, “English for Teens”,
and “Teach for Everyone” were telecast. But
by adopting the opinions of the viewers a
format for two programs was evolved, and in
1963 “Elementary English Conversation”, and
“Intermediate English Conversation” started
to be telecast.

In addition to NHK, there are a large
number of commercial radio and television
stations in Japan, and some of these (though
not many) present English programs for
general audiences and students.

Producing programs to teach English to a
general audience presents one serious problem.

In producing programs to teach English to
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a general audience there arises one problem;
the programs must meet the needs of an ex-
tremely varied audience. In programs for
school education, as I shall explain later, this
problem does not exist.

Since the audience is at home and there is
no teacher present to give explanations on
grammar and pronunciation, programs and
textbooks for the programs must be produced
to play the part of the teacher. Although the
audience can be notified about the contents of
the programs through the distribution of
textbooks containing an outline of the pro-
grams, it is impossible to describe the contents
of the programs in detail because of the dif-
ference in character between radio, television,
and printed materials. Because of this, it is
difficult to make full use of the latest audio-
visual and broadcasting techniques in educa-
tion. Pamphlets that deal with lexicon, gram-
mar, the points of sentential construction,
exercises, translations, etc., are indispensable
to the students, and the problem of relating
these pamphlets to the programs to be broad-
cast is extremely important work. Even if a
perfect pamphlet is published, it is impossible
to know whether the audience has read the
pamphlet and looked up the words they don’t
know before the program is broadcast. In this
sense, trying to teach a language through the
media of radio and television is like feeling
your way on a moonless night. In addition, it
is difficult for broadcasters to know the age
bracket of the audience, its knowledge of
English, level of skill, and purpose for study-
ing. Thus, broadcasters are forced to make
programs for a vague audience “by feel” to
satisfy the wide range of audience needs and
attract as large an audience as possible. On
the one hand, the media of radio and television
offer a unique means of language education
with a great many possibilities, and on the
other hand there is the danger of producing
programs that make too many compromises to
satisfy the waried needs of the audience.
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The key to producing programs to teach
English to a general audience is audience
research. NHK has often carried out such
research. In 1975, NHK sent out questionaires
to people who were studying “Elementary
Television English Conversation”. This survey
revealed the purpose of those studying in the
following order: First, as a hobby or to become
cultured ; second, preparation for traveling
abroad; third, to supplement study a school ;
and fourth, for work.

Japan is surrounded by the sea, and as a
result Japanese people have few chances to go
abroad to work, and few foreigners come to
Japan to work. This is why there are com-
paratively few people who study English for
their work. The fact that there are many
people who study English not as a means of
communication, but just as a hobby or to be-
come well cultured, is also an important
consideration in producing radio and television
programs to teach English.

Adults who study English by radio or tele-
vision are more highly motivated than students
learning English at school. In order to study
English, these adults who study voluntarily
and are not compelled to study by others, buy
pamphlets and adjust their lives so that they
can listen to and see these programs. Most
English programs are broadcast either early
in the morning, or in the evening when they
conflict with the news or programs for
entertainment. These adults display strong
will and desire in their attitudes, and many
of them study for extended periods of a year
or more. This segment of the audience is not
satisfied by programs that imitate the educa-
tion system of school that uses a blackboard
and chalk. Nor are they satisfied by programs
that use native speakers as teachers. They
make a great variety of demands on the
producers of these programs by asking that
the programs include such things as transla-
tion, grammar, spelling, listening practice, and
dictation, as well as an introduction to the
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life styles and cultures of people living in
countries where English is the native lan-
guage, lectures on the differences in manners
and customs between Japanese and Western
people, and introductions to pen-friends.
These viewers also insist on utility and im-
mediate results. There is also a considerably
large segment of the audience that is studying
in haste—though more than ten years has
passed since they studied English at junior
high school—because they are leaving for
America to work in six months. There are
also many old people who watch English con-
versation programs on television every day
to keep themselves mentally active. These
people have almost completely forgotten the
English they learned in their youth, and be-
cause of their age they have little else to do
but study. There are also children who study
English by television in the evening after they
return home from school. These children study
in order to supplement their weekly English
lessons at school. Children in Japan’s public
schools are first taught English in junior high
school (at twelve years of age), and there are
some children who wish to learn some English
before they get into junior high school. These
elementary school children form a part of the
audience for these programs.

In addition to the English language educa-
tion programs bheing broadcast as a general
service, NHK also broadcasts two types of
English education programs. One of these is
programs for broadcast at junior and senior
high schools, and is called “school broadcast”.
These programs are for children to watch in
a group in the classroom. The other type is
for students of “Correspondence Education”.
These programs are watched or listened to at
home by students of senior high school level.

An English radio program, “School Broad-
cast” was started in 1949 as a fifteen-minute
program for junior high school students from
thirteen to fourteen years of age. This pro-
gram emphasized intonation and stress, and
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its first aim was to teach students correct
pronunciation. Language is closely related to
actual life, and it is impossible to separate
language from a given context. It is, however,
extremely hard to create real life situations
in the classroom. Here, radio is extremely
useful, because drama, music, and sound effects
can be added so that the situation is brought
to life for the junior high school student.
Vocabulary that is often used in everyday life
was selected.

Programs for “School Broadcast” are always
produced on the premise that they should ke
watched as aids when a licensed teacher
teaches in the classroom. The teacher takes
charge of teaching grammar and translation,
which are the areas that he is best at, and
the TV teacher takes charge of pronuncia-
tion and intonation, which are his specialty.
This means that students are taught by a
team of two teachers, and this is where
“School Broadcast” is quite different from
programs for a general audience,

“School Broadcast” was produced with ac-
companying pamphlets for teachers and
students. Teachers wrote down English sen-
tences on the blackboard before the program
began, and students read and tried to under-
stand them. Afterwards, the students repeated
the pronunciation of a native speaker. This
was the aim of the early “School Broadcast”
programs.

Telecasting began in Japan in February of
1943 in Tokyo, and then expanded to Osaka
and Nagoya. Television programs teaching
English to junior high school students were
started in July of that vear. Japan’s junior
high school students have summer vacation
from the end of July to the end of August.
A program called “A present for the summer
vacation—The English Room”, was telecast
seven times (every Tuesday, 1:00—1:15
p-m.) so that junior high school students could
review English at home during the vacation.
This was Japan's first televised English
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language education program. Since this pro-
gram was extremely well received, an ex-
perimental program to teach English in class
at school was televised in the autumn of that
year. Ever since, NHK has regularly telecast
special programs during the spring, summer
and winter vacations for students to review
at home the English they have learned at
school. Since 1958, programs aimed at use in
class have been telecast regularly once a week.
When these programs were at the peak of
their popularity, each of the four radio and
four television programs for secondary educa-
tion (junior and senior high school students)
was broadcast once a week.

Early television English programs were
dramatized, but as many letters were received
from teachers complaining that the programs
were too difficult for junior high school stu-
dents to follow, the format was changed and
emphasis was placed on clear, easy to under-
stand English spoken by native speakers in
simple dialogues, or having a teacher speak
directly to the students in the classroom.
Opinion is divided as to whether explanations
should be made in English or Japanese, but in
programs for schools, it has been decided to
use Japanese as little as possible and concen-
trate on English as spoken by native speakers.
This is because there is a teacher in the
classroom who understands both English and
Japanese. Television differs from radio in that
it is possible to make the student understand
through vision, and great effort has been made
in this direction. Pronunciation exercises have
been greatly enhanced by taking close-ups of
the lecturer's mouth and helping the students
understand the relationship between move-
ment of the lips and tongue, and pronunciation.

When programs teaching English on tele-
vision made their debut, experience already
gained in language teaching on the radio was
put to use, and in addition, various devices
to utilize the picture effectively in language
teaching were adopted experimentally. The
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following is a list of experiments carried out:
The relation between televised letters and
sound; the relation between the number of
times a skit is repeated and the educational
effectiveness of the program; the advantages
and disadvantages of showing the speaker on
the screen, or showing letters and other
scenes while broadcasting his voice.

The results of these experiments indicated
that television programs designed to teach
English at school would be most effective if
the following five elements were combined.

1 Skltisaes A short conversation. A short
play.
2. Parrot...... The students mim-mem the

lecturer’s words and pay special atten-
tion to rhythm and stress.

3. Pronunciation Exercise...... The mim-
meming of sounds that are difficult for
Japanese people to pronounce.

4. Questions and Answers...... The teacher
on TV asks the students in the class-
room questions, and the students answer
them. The classroom teacher judges
whether the students’ answers are cor-
rect or not.

5. True or False...... The teacher on TV
reads short statements, and the students
in the classroom tell whether they are
true or false.

Broadcasters have indicated the following
as areas where possibilities exist for television
to play a role in English language education.

1. Cooperation of picture and sound. Stu-
dents receive strong impressions when
objects or letters are televised together
with sounds.

2. One sentence sometimes has several
meanings. By presenting a sentence and
the different scenes to which it can be
applied, the different meanings of the
sentence can be made clear.

3. In situations where pronunciation is to
be concentrated on, it is important to
have students repeat after a native
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speaker. In television, a model of the
oral cavity and equipment for sound
analysis can be used.

4. By instantaneous changing of the words
on the screen it is possible to help the
student understand how changing the
positions of words in a sentence alter
the meaning.

5. The passage of time during the broad-
cast can be used to help students under-
stand the progressive and perfect forms
which are lacking in Japanese. This
cannot be explained in grammar books.

6. There are many methods for teaching
English to people who do not speak it
as their native language. These methods
range from translation to the oral ap-
proach. Television can adopt each of
these methods as occasion demands, and
this is very useful for the retraining of
teachers. Moreover, it is important to
cultivate a method for teaching English
that is peculiar to television.

It can be seen that many new possibilities
exist for teaching English on television. On
the otherhand, there are some drawbacks that
should not be overlooked. The greatest draw-
back is that television is a one-way means of
communication. It must also be recognized
that television lacks a personal touch. We
have made various attempts to overcome
these shortcomings in “School Broadcast”:
First, through the accompanying pamphlets,
we instructed the teachers to give all the
students in the classroom nicknames such as
Abe, Ben, Bill etc. Then, during the program,
the TV teacher would call out several of the
names. The students called would stand up
and answer questions put to them by the TV
teacher. Next, in a unique attempt, we had
teachers in the studio talk with students in
the classroom over the telephone. Also, we
often had TV teachers visit students in the
classroom, and had scenes from these visits
relayed on TV.

&4

At the time “School Broadcast” made its
first appearance on radio and TV, the teach-
ing of English by radio and television was
believed to have great possibilities, and it was
expected to reform English language educa-
tion at school. But, because the dates and
times of the broadcasts are fixed and cannot
be changed, it proved difficult to match the
programs to the curriculums of the secondary
schools, and to get students to watch or listen
to them. Therefore, many schools were not able
to make use of the programs. Some schools
were able to get around this problem by re-
cording the programs and using the tapes in
class. Other schools established a special, fixed
time for listening to the programs each week,
whether or not the time coincided with an
English class. In the 1960’s, VTR gradually
became available to junior and senior high
schools, and it was natural to record and use
recorded programs. Thus, the size of the au-
dience available to watch and listen to English
programs gradually increased.

As has already been mentioned, one of the
characteristic drawbacks of radio and tele-
vision as a teaching medium is that it is one-
way communication. Aware of this drawback,
Yoshio Ogawa, a prominent scholar in English
language education and a lecturer on a “School
Broadcast” radio program teaching English
for eight years, reminds us that Audio Visual
Aids are only aids, and the teacher must play
the leading role in class. Mr. Ogawa gives
teachers the following advice:

1. Teachers must always correct

students’ pronunciation.

2. Radio and television programs are useful
in helping the student develop his ability
to understand spoken English, but not
his ability to use the language. Thus,
the teacher must train the student to
use the language.

3. The mim-mem exercise is also important

their

in helping the student develop his ability
to understand spoken English.
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4. With television there is the danger of
the student becoming fascinated by the
picture and failing to learn.

Television has many possibilities for appli-
cation in the field of education, but it also
has the above mentioned weaknesses. To get
around these weaknesses, the ability of the
classroom teacher to teach well is all impor-
tant. Not just the program alone, but also
educational materials, texts, and recordings of
the broadcast should play an important role.
It is necessary for the teacher to record the
program and familiarize himself with the
contents before using it in class if he wants
to be able to teach subjectively, and for this
reason the number of teachers doing this has
been increasing.

Since recorded sound and video tapes have
come increasingly into use, and all schools
own tape and video recorders, companies, not
broadcasting stations, have begun to sell
teaching material recorded on cassette tape.
In this way, lessons are not restricted to a
fixed time (the time of broadcast), and the
contents of the recorded material can be made
to match authorized textbooks. As a result,
these recorded materials have rapidly come
into wide use. In 1971, 97% of Japan's junior
high schools had material for teaching English
on cassette tape. The spread of these materials
changed the character of “School Broadcast”
radio and television programs. In 1972, “School
Broadcast” programs teaching English were
changed from programs placing emphasis on
pronunciation, articulation, and drilling of the
students by having the TV teacher speak
directly to the students in the classroom to
programs aimed at “giving students pleasure
in learning English” by increasing the num-
ber of skits and introducing English songs.
Present-day televised English programs for
school are of this type.

Another type of English language education
program is for high school students taking a
correspondence course. In Japan there is a
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correspondence course for high school students
who wish to study at high-school level while
they work. Students taking this course study
textbooks sent by mail at home, and attend
classes at school several times a month. (Upon
completion of this course, these students are
qualified as high school graduates.) It is clear
that radio and television education programs
are of great importance to these students.
NHK has radio and television programs for
these students. High school students taking
this correspondence course can watch and
listen to these programs regularly, and the
programs can serve as a substitute for part
of their schooling. This way, they can reduce
the number of times they are required to go
to school. There are six radio and two tele-
vision programs for students taking the
correspondence course.

The difference between English programs
for students of the correspondence course,
and programs for “School Broadeast”, is that
students of the correspondence course rarely
have the chance to study face to face with a
teacher, and do not have a teacher present to
explain things they can’t understand while
listening to or watching the programs. Thus,
minute details must be taken into considera-
tion when composing programs for correspond-
ence education. NHK produced several trial
programs for students of the correspondence
course, checked to see how well the students
were able to understand, and then improved
the programs.

NHK, the only public broadcasting organi-
zation in Japan, produces and broadcasts three
types of programs to teach English: programs
for a general audience, programs for broadcast
at school, and programs for high school stu-
dents taking the correspondence course.

In addition to these programs, let me touch
on “Sesame Street” which is produced by
CTW in the United States, and several English
programs broadcast on commercial television
stations.
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“Sesame Street” is broadcast by NHK.
Originally, this program was intended to teach
letters, numbers, and social behavior to pre-
school children, but in Japan it is utilized as
a program to teach English to junior high
school students. Compared with other educa-
tional programs, “Sesame Street” enjoys a very
high audience rating, and especially during
spring and summer vacations, about a million
children practice their ability to understand
spoken English by watching this program.

To date, commercial broadcasting stations
have also broadcast several English language
education programs. Differing from NHK
there are few programs which are broadcast
over a long period of time, but some have
gained popularity because they are made to
be entertaining. The program that has been
broadcast for the longest period is “English
for a Million People”—a late night program
for senior high school students preparing for
the university entrance examination.

In Nara prefecture, in the middle of Japan,
the prefectural education authorities are tele-
casting English programs for use at school on
a commercial UHF channel. This program is
similar to programs produced on NHK, but it
has one distinguishing feature. It is produced
to match exactly the contents of authorized
textbooks which are used at every junior high
school in Nara. By tying up televion with
textbooks, we can expect the programs to have
greater effect.

A new and highly experimental television
program featuring two-way communication
via “cable television” is now being telecast to
the inhabitants of Tama New Town in the
suburbs of Tokvo. A television studio in the
center of the town and each of the television
sets in the town are linked together by cable.
At the start of the telecast, a teacher in the
studio calls each house by television. Each
child who wishes to watch this program pushes
a button on a telephone attached to the tele-
vision set, and light goes on on an electric board
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in the studio. The lecturer in the studio knows
which children will “attend” that day’s tele-
vision class. During the “class” the teacher
calls the children at home by television, and
the children answer their teacher’s question
by the telephones attached to their sets. When
a child answers a question, his answer is
simultaneously broadcast, and the other chil-
dren can hear it. Another technique is to have
the children answer a question by having
them push a button which they think corre-
sponds to the number of the correct answer.
In this way, the teacher can know instantly
what percentage of the answers are right, and
can indicate the results on the TV screen if
he feels it's necessary.

English language education by cable TV in
Tama New Town is a unique experiment, and
we are all anxiously awaiting the results.

English language education on radio and TV
is being carried out in three ways. The first
is by live broadcast and telecast, the second
by the use of recorded tape and VTR, and the
third by cable TV. The choice of which to
use should depend on the content of the pro-
gram and the type of audience. The problem
for the future is how to compose programs
that will take full advantage of the various
tools available to us.

(This is a revised version of an article taken from
Annual Report, No. 20, NHK Radio and Television
Culture Research Institute, 1975.)

(Continued from p. 98)

English and encourages them justifying them-
selves for writing papers on English in
Japanese.

ELEC has much yet to do in the future,
holding to its mission steadfastly and seeing
its vision unceasingly. Competence for writ-
ing English as a means of Japan's interna-
tional presence should be one of the goals
which a rejuvenated ELEC is challenged to
pursue most urgently.
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English Education in Japan

THE EDUCATIONAL SYSTEM
AND ENGLISH IN JAPAN

——A Background——

1. A History of Modern Education in Japan

English was probably first known to Japan
in 1600 when an Englishman came to Japan
for the first time in history. His name was
William Adams (1564~1620). The Dutch ship
he was pilot on was shipwrecked and drifted
to Japan. He soon was brought to Shogun
leyasu Tokugawa, founder of the Tokugawa
Shogunate Government, who liked him and
appointed hin his diplomatic and technological
adviser. He was naturalized and stayed in
this country until his death. A number of
Portugese and Spanish Christian missionaries
had already come to Japan and had been try-
ing to spread their teaching to convert people
to Christianity.

The third Shogun was not very happy about
the Christian missionaries’ activities. In 1633,
he ordered Japan be closed to foreign visitors
and thus, other than a few notable excep-
tions, the whole nation was shut off from
foreign influence until 1853, when Japan was
threatened by a visit of American naval ships
lead by Captain Perry.

The Dutch had been about the only country
which was allowed to come to Japan for trad-
ing ; they brought not only goods but also
books and technology. To learn Dutch, many
Japanese went to Nagasaki, a seaport in
southern Japan where the Dutch tradesmen
and navy were permitted to be stationed.
Those earnest Japanese, most of whom were
still young, learned Dutch to study Western
medicine, technology, etc.
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When William Adams came, few Japanese

people tried to learn English, but in 1808
when only Dutch ships still were allowed to
visit Japan and when an English ship came
ashore for the first time at the Port of Naga-
saki, Japanese authorities were shocked. The
next year they ordered the Japanese Dutch
interpreters to begin to learn English from
the Dutch teachers. Japan’s first English text-
book and first English-Japanese dictionary
were published in 1811 and 1814, respectively
This is considered the beginning of English
studies in Japan. English gradually replaced
Dutch and after Japan opened her country to
the world, many students and businessmen
began to study English. They learned En-
glish mainly from American residents because
a number of American traders and Christian
missionaries had landed in Japan.
. One of the greatest political changes in Jap-
anese history took place around 1860 and
asted several years. In 1868, the Emperor’s
government was restored, replacing the Sho-
gunate government. Before this Meiji Restora-
tion, school education was not mandatory, but
major Samurai lords had their own schools
for their own children; some temples and
learned scholars also ran their own private
schools. Thus, even before the introduction
of modern education, many people went to
school where the 3R’'s were taught. The
westernization of Japan and her conversion
to a modern educational system were founded
on those traditional educational institutes.
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In 1872, under the new government, the
Department of Education (Mombusho) was

established and a formal school educational
system was initiated ; the teachers and learned
people who had been teaching at those schools
before the Restoration began to teach at the
new schools. One teacher’s college, one uni-
versity and several foreign language schools
were also opened. Those institutions of higher
learning used textbooks imported mainly from
the United States (therefore written in English)
and employed many foreign teachers (British,
American, French, German, etc.). Thus, in
those days, instructions were often given in
English and other foreign languages, and
college and university students had to learn
English. As years went by, most textbooks
were translated or integrated into textbooks
in Japanese. Thus these institutions no longer
had to employ many foreign teachers.

Elementary school education were manda-
tory, but secondary education was not manda-
tory vet and college education was optional.
Thus not as many people went beyond prima-
ry education as today. This means that,
before the war, only those students who had
a reasonably high level of ability went to
high school and college, but college entrance
was always very competitive in Japan.

In prewar education, from the introduction
of the modern educational system around 1872
no great change had been made, with only a
few minor changes in the system and curric-
ulum. A stereotype curriculum and major
items of each subject were set forth by the
Education Department. Japan had always had
a highly centralized administrative system
including educational administration.

During the war, many college students had
been drafted to be sent to war, while many
high school students, and even junior high
school students, had to work most of the time
in factories and offices. English came to be
considered the enemy’s language and, finally,
it was considered undesirable to study and
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learn the enemy’s language, i. e. English. In
girls’ high schools English was discontinued and
in boys’ high schools the number of English
classes was greatly reduced. Instead, the
study of Chinese and Southeast Asian lan-
guages, like Malay and Tagalog, was recom-
mended in higher learning institutions.

The summer of 1945 saw the end of the
war. The values and practices of the tradi-
tional systems, including those in education,
had to be discarded immediately. With the
beginning of the American Armed Forces
occupation, a second Americanization took
rlace rather rapidly with greater intensity in
a number of fields and aspects than during
the Meiji Restoration. Attempts were made at
decentralization and adoption of council system
in decision making in governments and other
administrations, but the new changeover,
particularly decentralization, did not work
very well because the basic mentality of the
people could not be changed, regardless of
surface reforms enforced by the occupation
forces. Therefore, centralized administration
has still been preserved in Japan; in educa-
tion this means that the Department of Educa-
tion (Mombusho) plays the role of determining
educational policy, educational budget, subsid-
izing budgets for non-government schools and
colleges, determining content of courses of
study (syllabuses) for schools, authorization
of textbooks for schools, etc. The Education
Department has normally kept away from
endorsing certain teaching methods and teach-
ers are expected to examine the merits and
demerits of each method, determine optimal
combinations of methods, and even develop
their own methods.

Some educational leaders, critics, progressive
teachers and professors and the Teachers
Union of Japan have strongly objected to the
Department of Education, particularly for the
courses of study and sensorship of preprints
of textbooks for authorization. On the other
hand, there are some teachers, teachers con-
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Percentage of Students Entering High
Schools and Colleges

(1) From elementary school
to junior high school
100%z of elementary school
graduates
(2) From junior high school
to senior high school

sultants and textbook authors who desire that 4,
the Education Department establish standard-
ized curriculum content.

2. Types of Schools and Colleges

When the reform of the educational system
was made in 1946 under the guidance of the
US Occupation Forces educational advisers, it 91.99¢ of junior high
is said that the model they suggested the Jap- school graduates
anese government follow was the system of (3) From senior high school
the Californian schools and colleges, because to university

most of the educators came from the State of 34.2% of senior high

school graduates

California.
Under this new system, the schools and
colleges have been structured as follows: 5. Number of Schools and Colleges
Stug;: ts Olfﬂ;'%tar;s Wi Kmdergartlfl:iional 47
Kindergarten 3— 5 1—3 optional Public 5,263
Elementary school 6—11 6 mandatory Private 7,798
Junior high school 12—14 3 mandatory
Senior high school  15—17 3 optional Total 13,108
College & university Elementary schools
University 18—22 4 optional Natiogal 71
Graduate school 23— 2—6 optional Public 24,421
Technical college 15—20 5  optional Private 160
Junior college 18—20 2 optional
Total 24, 652

3. Student Population Junior high schools

In 1975 the total population of Japan was ﬁj;?:al i 1;2
111, 933, 818. The school and college student Private " 535
population in the same year was as follows: Total g

*

Kindergarten children 2,292,180 Sorlfor: Mt ackools

Elementary school students 10, 364, 855 Wathipad 17

Junior high school students 4,762,444 Public 3 701

Senior high school students 4,332,719 Pt 1’ 998

University students 1, 734, 082 >

Technical college students 47,955 Total 4, 946

Junior college students 353, 784 Diatversities

The students of schools for the Nattomal 81

i handicapped 63,448 Municipal /Prefectural 34

Non-acredited school students 57,879 Pbvate 305

The approximate student population (the Total 426

number of graduate school students excluded) Technical colleges

of Japan is 24,000,000. Thus, approximately National 54
209 of the Japanese people are studying in Municipal/Prefectural 4
schools and colleges. Private 7
Total 65
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Junior colleges

National 31
Municipal/Prefectural 48
Private 434
Total 513
Schools for the handicapped
National 32
Public 833
Private 102
Total 677

6. Number of Teachers

Kindergarten teachers 85, 690
Elementary school teachers 415, 039
Junior high school teachers 239, 832
Senior high school teachers 222, 733
University teachers

(excluding part-time lecturers) 89, 643
Technical college teachers ?
Junior college teachers ?

Teachers of schools for the handicapped 20, 097

7. Number of Foreign Language Teachers
Junior high school FL teachers

English 29, 045
German
French 91
Other FL's I
Senior high school FL teachers
Public S.H. Private S.H.
English 19,218 6,810
German 15 12
French 8 4
Other FL's 9 60
University FL (full time) teachers
English 3, 825
German e
French ?
Other FL's ?
Technical college & junior college teachers
English 1,023
Other FL's ?

8. Non-acredited Schools

Besides those schools and colleges in the
formal educational system, there are many
small and large non-acredited schools, particu-
larly in bigger cities. Because the present
methods of teaching English in schools in Ja-
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pan can not produce good English speakers,
there is a great demand for lessons in spoken
English; Noting this, these schools offer “Eng-
lish conversation” classes to college students,
businessmen, and young ladies. In Tokyo
alone, it is said there are nearly 100 such
schools.

The most serious deficiencies of such schools
are the lack of well-organized curriculums,
effective teaching material, adequate evalua-
tion, etc. Classes in such schools are often
conducted by inexperienced laymen teachers
who sought any job just for money.

9. School Subjects

As mentioned above, various aspects of edu-
cation have been centrally administered by the
Department of Education, in spite of the
recommendation by the US Occupation Forces
educational advisers for localizing educational
administration, and in spite of other opposi-
tion (e.g. the Teachers Union of Japan). The
Education Department® has several councils
on various subjects at wvarious levels. The
advisers from outside and staff experts meet
to discuss problems, surveys and projects. The
Education Department has its subsidary Insti-
tute for Educational Research.

One of the major councils is the Central
Education Council. They discuss, decide or
revise courses of study for schools every eight
or ten years. The current courses of study
and subjects are as follows:

Elementary school subjects:
(All subjects are mandatory.)
Japanese/Social studies / Arithmetic / Sci-

* The Japanese Department of Education (Mom-
busho) consists of several bureaus for primary
education, secondary education, tertiary education
(college and university education),adult education,
health and physical education academic research,
and international exchange.

Each prefecture, city and town has its own
board of education which takes care of local edu-
cation and deseminates Department of Education
regulations and ordinances.
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ence/Music/Arts and handicraft/Homemak-

ing/Physical education/Moral education/

Special activities

Each class period is 45 minutes. The
average number of classes a week is 24~
31l. On the average, students attend elemen-
tary school 35 weeks a year.

Junior high school subjects:
Mandatory subjects:

Japanese /Social studies / Mathematics/
Science/Music/Art/Health and physical
education/Industrial arts and homemaking
Optional subjects:

Foreign language/Commerce/Homemak-
ing/Industry/Agriculture/Fisheries/etc.

Each class period is 50 minutes. The aver-
age number of classes a week is 34. On the
average, students attend junior high school 35
weeks a year. Usually only one foreign lan-
guage is studied in junior high school.

Senior high school subjects*:
Mandatory subjects:

Japanese / Social studies / Mathematics/
Science/Health and physical education/Art
Optional subjects:

Foreign languages/Music/Homemaking/
Commerce/Technology/ Agriculture / Fish-
ery/Nursing/etc.

Each class period is 50 minutes. The aver-
age number of classes a week is 34, On the
average, students attend senior high school 35
weeks a vear. Usually only one foreign lan-
guage is taken.

University subjects:
Liberal Arts:
The humanities
Social sciences
Natural sciences

* Depending on the way subjects are chosen,
high schools are classified as: (a) academic high
school ; (b) commercial high school; (c) technolog
ical high school; (d) agricultural high school; (e)
fishery high school; etc. A couple of prefectures
pave recently started their own foreign language
high schools.
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Foreign languages
Physical education
Major subjects

(Details are omitted.)

10. Class Size

Education authorities have prescribed that
classes should not exceed 45 students in elemen-
tary and junior high schools, nor 50 students
in senior high schools. In some colleges some
classes have as many as 200 students. Whether
the number of students in a class is 45 or 200,
it is extremely difficult to teach a foreign lan-
guage to so many students.

11. Medium of Instruction in Schools and
Colleges
Every subject is taught in Japanese at all
levels including graduate schools, except col-
lege and university classes by foreign lecturers
and professors.

12. Foreign Teachers

There are relatively few foreign teachers in
schools and colleges in Japan. Teachers at
public schools and national universities are
employed as government officials; government
posts are not yet open to non-Japanese. For-
eigners can be employed as full-timers only
in private schools and colleges. Some national
universities have foreign teachers, but most
are merely part-timers. For some reasons or
other, even private schools and universities
are reluctant to employ foreigners as full-time
teachers; one probable reason is economic.
Part-time teachers must have their contract
renewed every vyear. This causes anxiety.

Japanese schools and colleges do not expect
foreign teachers to teach subjects other than
foreign languages, Incidentally,foreign students
rarely are allowed to enter schools in Japan
for various reasons, although they are allowed
to enter a college or university.
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13. Teacher Training

Any college and university student can
apply for a teacher’s license if he has achieved
credits in those subjects required for the
license while he is in college. Typical teacher
training courses are given at Colleges of Edu-
cation (=Teachers Colleges) of national uni-
versities. Many improvements should be made
before those courses will be satisfactory.

There is one national teachers college in
each prefecture. Only in three prefectures
do they have graduate schools. Few teachers
can leave teaching to attend graduate school;
unless they vacate their teaching position,
which means they will have no income. This
unhappy situation results from the present
short-sighted job regulations.

In-service teacher training is given by the
Education Department and local Boards of
Education. The most intensive training is
given during the summer vacation.

Most English teachers in Japan lack compe-
tence in spoken English for several reasons.
Therefore, in-service teacher training insti-
tutes usually give much aural-oral practice in
spoken English, often with the help of native
speakers.

Few English teachers can leave teaching
and go to the United States or Britain for
several months or a yvear or two to really
learn English. A few teachers have been
sent to East-West Center, Honolulu, or the
University of Sydney, Australia. More teach-
ers have visited English-speaking countries
just for the summer wvacation, which is in-
sufficient. In most cases they have to go at
their own expenses.

14. Undesirable Effects of Entrance
Examinations
In Japanese culture, with its vertical struc-
ture and social hierarchy, persons must grad-
uate from prestige schools and universities
and join several “in-groups” if they expect to
receive favors from influential people and go
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up the social ladder as they grow older. These
famous schools and universities tend to give
ridiculously difficult entrance examinations to
screen candidates from among tremendous
numbers of students taking examinations. The
problems are not only hard, but often very
tricky. Thus lower level schools have to pre-
pare their students for entrance examina-
tions to schools or colleges at the next higher
level. This usually adversely affects curric-
ulum contents and the way students learn.

English problems and questions in entrance
examinations are often so difficult and tricky
that even native speakers can not readily
answer all of them. These examinations
rarely include the aural-oral aspects of the
English language. The usage level and style
of the language in the examinations are often
extremely formal literary English and are
prescriptive and questions often include hair-
splitting grammar points.

15. English in the Department of
Education Syllabus

A few things should be recapitulated first.
(1) The Education Department does not favor
English to be taught. It merely prescribes
Foreign Languages. The syllabus, under the
chapter on Foreign Languages, prescribes
study of English, German, French or any
other foreign languages. (2) English is not
taught as part of the formal elementary
school curriculum, But this does not preclude
teaching English in elementary schools. In
fact, several public elementary schools and a
number of private elementary schools do
teach English. (3) Foreign Languages, Eng-
lish for an example, are not mandatory sub-
jects; they are optional. But practically every
student is studying English in schools and
colleges.

The Education Ministry Syllabus set forth
the objectives of teaching English and speci-
fies categories of linguistic skills, together
with goals of linguistic activity and even
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lexical and grammatical items. It shows
grammatical categorical items and major sen-
tence patterns, with some classification accord-
ing to grade differences.

Textbooks are required to be written to
realize both the objectives set forth in the
syllabus and the linguistic categories shown.
Thus, textbook authors and progressive and
liberal teachers have always criticised the syl-
labus. Ordinary teachers have complained there
are too many items required for them to teach
and for students to learn. Some of them
insist that the standard set within the
present framework should be leveled down.

Let’s quote the syllabus statement of objec-
tives:

Foreign language teaching should be designed
not only to lay the foundations of the ability to un-
derstand and express one's self in a foreign lan-
guage and deepen the language sense, but also to lay
the foundations for international understanding.

Toward this purpose, the aims should be:

(1) To accustom the students to the sounds
and basic usages of a foreign language, and to
lay the foundation in the abifity to hear and
speak the foreign language.

(2) To accustom the students to letters and
basic usages of a foreing language, and to lay
the foundation in the ability to read and write
the foreign language.

(3) Through the foreign language, to have
the students get a basic understanding of the
daily life and way of thinking of the people in
the foreign country.

16. Textbooks

In schools in Japan, every subject, except
physical education, is taught with textbooks.
Teachers are requested to use those textbooks
that have passed Education Ministry authori-
zation. The Ministry anthorizes such textbooks
but does not recommend any particular text-
book. A textbook is authorized when the ex-
perts have checked it to eliminate errors in
the preprint of the textbook and determine if
on the whole the textbook embodies syllabus
requirements.
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For English language textbooks, native
speaking advisers, both British and American,
help Education Ministry experts check the
adequacy of language usage in the textbook
preprints. This checking has revealed that
Japanese textbook authors do not have satis-
factory knowledge of current English, its di-
versity of word and phrase usage and the
delicate interrelationship between the styles
of the language and the situation. Numerous
examples of Japanese English (sometimes called
Japlish) are also found. The textbook authors
claim that these inadequate expressions they
have made up are caused by the tight regula-
tion of items in the syllabus, but most of the
examples of inadequate expressions are unre-
lated to such regulations.

Another problem with the taxtbooks is that
all authorized textbooks published by textbook
publishers look very similar in content and
format; this uniformity has not come from
Education Department suggestions, but, to a
large extent, from the Japanese predisposi-
tions to imitate other people’s ideas.

Authorized textbooks are often used in class
with tapes or cassettes recorded by native
speakers and provided by the publishers.

17. Availability of Language Labs in
Schools and Colleges

Japan is a highly active producer of elec-
trical and electronic equipment (e.g. TV sets,
radios, record players, projectors, computors,
etc.). Therefore, language laboratory facilities
have been installed in practically all universities
and colleges, and in some schools. More and
more schools are planning to introduce lan-
guage labs. Japanese makers supply beau-
tiful hardware, but few places have developed
effective software.

18. Research and Development of English
in Japan
English has been in Japan a little more than
100 years. Since Japan has always looked up

93



to the Western World, English, French, Ger-
man and other languages have always fasci-
nated Japanese people. English has attracted
them most, partly because it is an interna-
tional language. ‘Thus, English language
teaching and learning has always been a
focus of attention and criticism. Many critics
have demanded that English in Japan be
more functional and usable in real situations,

Over the past 100 years many teachers and
professors have attempted various methods
and techniques to explore the potentiality of
English language education in Japan. There
have been a few great English teachers. The
names of H. Saito, N. Kanda, Y. Okakura,
and R. Ishikawa are most notable. There
were some other original teachers like B.
Uraguchi. The Japanese National Broadcast-
ing Corporation (NHK) radio has always had
English lessons since it began broadcasting in
1925, and has had a large audience. Textbooks
for these English programs have been best-
sellers.

Several well-known foreign experts have
come and helped English language educators
here. The names H.E. Palmer, A.S. Hornby,
C.C. Fries and R. Lado are particularly note-
worthy. It is a pity to have seen Japanese

English teachers tend to interpret suggestions
and hypothesises from these experts in a
shallow and narrow sense, hastily applying
them with a short-range view to their daily
teaching, and eventually discarding them to
look for other “new” trends.

Few authentic experiments have ever been
made. English teaching has been too strongly
influenced by trends of linguistics abroad,
particularly those in the United States. English
language educators in Japan have changed
back and forth in response to changes in lin-
guistic theories and models. For many years
most English language educators have paid
little attention to psychology, sociology, an-
thropology, etc.

We should remember that along with uni-
versal problems of foreign language teaching
and learning, Japanese learners of English
have their own unique problems. Researchers
should be geared to these problems and more
flexible and effective methods should be devel"
oped to meet the unique problems of English
learning in Japan. There has recently been
a realization that English should be reviewed
in terms of life-long education of modern
citizens of Japan.

(September 15, 1976)
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A NOTE ON WRITING

——The ELEC Mission Towards International Presence—

ELEC was started with the two objectives:
improving the teaching method of English and
inservice training in English both on the prin-
ciple of the oral approach. The first objective
has been achieved readily and extensively in
junior high school education. The teaching
of senior high school English is still suffering
from the tyranny and intransigence of the
crilege entrance examination which has hardly
kept pace with the improved teaching of Eng-
lish in secondary schools. The entrance ex-
amination procedure, however, has been im-
proved considerably since ELEC started dis-
cussion on the desirability of examining all
the skills of applicants’ competence for Eng-
lish as a means of communication. Teaching
aids developments and textbook improvements
have been remarkable, indebted in no small
degree to ELEC’s endeavours.

The second objective, in-service training, has
been directed to two different kinds of train-
ees. One is English teachers and the other
company workers. Summer seminars espe-
cially for the former and year-round retraining
classes for the latter have been continued since
the very inception of ELEC. This retraining
or inservice training has been warmly wel-
comed both by the educational and industrial
worlds. Our programs have been no small
incentive to developing similar sorts of retrain-
ing programs.

ELEC graduates, if 1 may so call those who
have received the ELEC instruction whether
in its institute or seminars, central or local,
have been actively engaged in education and
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industry. They have been given important
roles in their respective fields, some as teacher
consultants and others as leading experts.
Those graduates in the industrial fields also
have been actively involved in business, some
in managerial posts and others as company
representatives overseas. It's no small satis-
faction to us thus to reflect on what ELEC
has done in augmenting the English power of
Japan at home and abroad.

Assessing our programs and progress, we
may frankly recognize that ELEC has grown
steadily and developed continually. We should,
in this connection, never fail to humbly tender
our gratitude to all the people and groups
concerned, private and public, at home and
abroad, for their support both moral and
substantial.

ELEC’s achievements, however, shouldn’t be
appraised so hastily as to overlook its weak-
nesses. One of them is what we have got
to take up for our consideration especially on
this occasion : Japan's international communica-
tion particularly of English teachers. As it
tends to be regarded merely as a matter of
course, we should give our sensible attention.
English teachers’ international communication
means here their lingual presence overseas,
to which should be given our special heed.

A recent number of a leading magazine of
English reports about a certain professor of
English literature whe read his paper at a
certain conference lately held in America on
English and English literature. Because his
was a paper written in English it was well
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understood by all the panelists. After the
customary discussion on the thesis of the
paper, one American professor expressed his
opinion of the Japanese scholars’ medium of
statement. He said that Japanese scholars,
particularly of English and English literature,
generally wrote their papers in Japanese, that
no one but Japanese could understand what
was written, still less judge or criticize their
viewpoints, that for that reason this Japanese
professor’s English paper was a welcome
presentation as it was made in English that
all of them were able to enjoy listening.

This American professor’s sincere opinion
is regarded perhaps as representative of that
of all foreigners, but it was remonstrated to
at once by a Japanese professor who heard
his friend, the Japanese professor, report to
them about the conference. He said, “That
sounds awfully wrong! It is more than
unnatural that we Japanese should publicize
our opinions in English.”

The editor of the magazine that reported
this was unashamedly in sufficient agreement
with this apparently sensible but utterly mis-
taken point of view. “The Japanese language
used by the Japanese nation, whether spoken
or written,” is nothing but an intolerably
chauvinistic anachronism, completely aloof
from trends and signs of the day, as well as
conceited and narrow.

This piece of information suggests to me
several lingual problems worthy of our careful
dealing.

What purpose is that magazine issued for?
Its raison d’etre is widely taken for granted
to be encouragement of English studies and
to be global in scope and open to the world.

The remonstrator’s jingoistically narrow
attitude should be criticized. National and
linguistic differences are perhaps considered
by him to be inbridgeable. Subtleties of ex-
pression, ways of thinking, cultural factors
and all that sort of thing are in each country
different from those in another land. That is
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true, but no valid reason can be found for a
Japanese to stick to his mother tongue only.
Those differences are not trivial in the least,
especially when they are concerned with liter-
ary works. It is extremely important for a
student of English and English literature to
know the differences, but a more important
matter is to be aware of human nature and
humanness, which are one and the same in
any land. Lexical reception and production cor-
respond to each other, so that the Japanese
scholar who insisted on the use of Japanese
for international readers should have been
“acclimatized”, as it were, with cultures Eng-
lish is involved in, being a professor of Eng-
lish and English literature.

“Use your own tongue all the time” is a
self-conceit. More than that, it ingnores the
essential nature of human communication.
Communication depends on effort. It needs
mutual endeavour for us to communicate with
each other, Communication is impossible where
there is no spirit of contribution or service,
or cooperation at least. What is true to inter-
local communication is applicable to interna-
tional communication. Dialects which are
derived etymologically from the same ancestry
are incommunicable unless their speakers be
human and cooperative or contributive.

For our means of communication in interna-
tional affairs, whether academic or industrial,
the importance of using the English language
is today self-evident, our proficiency being
expected and desirable of course, but never
something to be afraid of. Scientists or science
teachers have contributed a great deal by
means of their English publications by which
they show to the world what studies are done
by them. The point is that English teachers
do not write in English. It's a matter of
great regret that English teachers cannot do
what science scholars do. In passing, we might
say that perfectionism, if it be the cause of
their reticence, should not always be aimed at.
In matters of communication, oral or written,
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exactness or punctilious correctness or accu-
racy need be little heeded. A writer or a
speaker seldom feels entirely satisfied with
what he has expressed even in his mother
tongue. Exactness, accuracy, or perfection is
aimed at by him but is ever a goal he almost
always feels he is falling short of. Timidity
should be gotten over.

In short, the American professor’s advice
was quite correct while the Japanese contro-
vert’s was unacceptable, or at least, should be
modified. The day is earnestly looked forward
to when Japanese scholars’ criticism of Eng-
lish poetry and fiction will become topics of
discussion among critics and scholars in Eng-
land, America, or other countries because they
are written in English.

Reflecting upon our ELEC history, we hardly
need feel guilty of the present state of our Eng-
lish expression. We have been emphasizing
the oral training in English for the basis of
all the skills at all levels. College professors
are no exception in needing it, because their
own students are expected by society to have
been well-trained in all the skills of English
as a means of international communication.
Total all-round proficiency has been the goal
we have wanted to reach in the ELEC train-
ing. For written expression, we have done our
effort to the best of our capacity, and we
don't need to feel at all responsible for the
existence of the above-menticned insular
prejudice. Be that as it may, our future con-
tribution towards the Japanese capacity for
writing English at ease is keenly demanded.

ELEC’s activities have been, as very briefly
outlined before, overtly successful both in
school and social education of English. Japan's
industrial presence overseas has been remarka-
ble and the role of the English language there-
in has been great. ELEC’s contribution in that
respect has been rewarded to a certain extent.
It is worthy of note that ELEC’s foundation
was initially indebted to Japanese industry that
has continued supporting us. Qur indebtedness
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to American support should be remembered as
well. Our endeavours have to be continued
more than ever.

Now at the start of the next two decades,
the academic presence overseas is brought to
our specific attention.

Two reasons why the above-mentioned
professor insisted on the use of the Japanese
language for papers on English or English
literature will here be considered further
from the international as well as the national
point of view.

The oral approach in terms of the founda-
tion for communication has probably been not
sufficiently taught him. Whether linguistic
or literary, English books or works have be:zn
seldom approached by him directly and holis-
tically. No language can be grasped as it is,
that is, as a living medium of communication,
unless one is liberated from partial concentra-
tion or through the word-for-word translation
method. That is the reason why the ELEC ap-
proaches should be recommended for compe-
tent communication, both in reading and writ-
ing.

From the cultural viewpoint one should pri-
marily be aware of Japan's intercultural handi-
caps of destiny. Japan’s has been and still is
a local culture, not a great independent culture.
History tells that Japan has never held her
culture as a functional one by herself. Japan
has maintained her identity, indebted enor-
mously to China, America or European coun-
tries. Her entity has been local, fringing or
outskirting. That is the destiny or fatality
of Japan, which should above all be humbly
understood when our international communica-
tion or exchange of culture is taken into con-
sideration. Despite her present development,
and international presence, her local situation
has not changed. Her international presence
is owed tremendously to the English com-
petence of those concerned, who could never
have said “Use Japanese always!”

Something that has been said about the differ-
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ence between Chinese and Japanese restau-
rants overseas it is an apt illustration, which
shows the distinct nationalities of the two na-
tions. Chinese restaurants overseas are all popu-
lar regardless of the number of Chinese resi-
dents or customers. Japanese restaurants, how-
ever, are not prosperous where there are no
Japanese customers. It does not mean perhaps
that their hospitality or treatment is not good.
Japanese foods may be too Japanese to fit in
with other nationals’ taste. They may be
coleurful but not so substantial. They may
be too light for them. They possess invaluable
characteristics which are artistic. Nonetheless,
they are not popular. Why? The essential
reason has been considered to be that they
are too distinctly national compared with
Chinese foods which are international in their
flavour. They cannot satisfy the general
taste.

Is it far-fetched to apply the measure of
Japanese foods to Japanese literature and art,
especially classics? Japanese classics are foods
for souls as well as creations of souls. They,
however, can not be appreciated fully by the
general populace of other countries. Japanese
modern writers’” works are not in the same
category. Theirs are internationalized both in
manner and matter.

The problem in question is the medium of
presentation of Japanese English scholars’
studies of English and English literature,
which are written in Japanese, unlike studies
or researches by natural scientists in Japan,
written in English. As Japanese literature of
today has been greatly delocalized and interna-
tionalized, so English studies by Japanese schol-
ars have become so much globalized that
they can be compared with Englishmen’s or
Americans’ studies. Only Japanese scholars
are confined to their own circles, or “territo-
rv”, localized in their publication. They are
earnestly advised to write their views of Eng-
lish and English literature through the medium
of the international language. They are de-
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sired in writing to become globalized as much
as in their manner of criticism and apprecia-
tion. Some of them have reached the inter-
national level.

Translation of Japanese literature is another
issue to be discussed separately from the same
angle as that we have used concerning Eng-
lish studies published in English. From the
international or intercultural viewpoint of Eng-
lish in terms of the instrumentality of global
communication, translation is to be treated in
the same way as creative writing done for
essays or studies in English. Yasunari Kawa-
bata won the Nobel prize because of his works’
international quality. But for the translation,
however, who could have appreciated them?
It is reported that those works in question had
been translated into English so that they had
been known all over the world.

Japan's English teachers could have rendered
greater contributions to the world as well as
to their country, if their studies had been
published in English. Their criticisms and
researches should have been published in
English, otherwise they should have been
buried in oblivion, however original and cre-
ative, and for that reason, globally contributive
they might be. They would feel happier to
receive appreciative letters from English or
American scholars to the effect that their
works greatly help them in their studies.
Japanese scholars will surely be happier when
they see their studies reviewed on overseas
periodicals such as the Literary Supplement
of the Times. They will be more delighted
to be sent inquiries by European readers con-
cerning the contents of their books or to see
their hbooks listed or their views cited in
overseas critics’ works or books.

Of all the supposed reasons for the want of
papers written in English by Japanese English
teachers, the most fundamental is the shortage
of drills in writing English. This lack of
training makes them timid about writing

(Continued to p. 86)
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ELEC PAST AND PRESENT
1956—1976

I

ELEC is going to celebrate its 20th an-
niversary at the annual Convention on
English Teaching to be held on 6 November,
1976. As stated in the “ELEC Past and Present
1956-1966" in ELEC Publications Vol. VIII
(1967), the “Temporary Committee on English
Teaching Methods” was organized in Novem-
ber, 1955. In less than a year the “English
Language Exploratory Committee” was es-
tablished on July 27, 1956 in time for the
contemplated Specialists’ Conference Septem-
ber 3-7; 9-10, to which were invited three
eminent linguists from abroad. This big
project with an international setting was a
fruit, needless to say, of a good deal of de-
liberate preparation on the part of those who
initiated it. In this connection, the following
passage in John D. Rockefeller 1II's letter to
Mr. Shigeharu Matsumoto, dated January 11,
1956, deserves special notice:

“Let me say first that I am completely in accord
that this should be a genuinely indigenous in its
origin and nature.”

In response to the generous support given to
ELEC, especially at its initial stages, from
abroad, ELEC has ever been making efforts
to be true to the principle that ELEC move-
ment should be genuinely indigenous. The
organization in March, 1958 of the ELEC
Supporters Association was an embodiment
of this basic principle.

The completion of the ELEC Building in
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Executive Director
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January, 1965 marked an epoch in the history
of ELEC. It enabled ELEC to have a
“permanent habitation and a name”. We
used to have our office in Suzuya Kaikan,
ligura, Minato-ku, 1957-1963, and in Suzuki
Building, Yotsuya, Shinjuku-ku, 1963-1964, but
now, settled in this well-equipped modern
building, the shifting days in those offices
can be recollected in tranquillity. The finan-
cial support from the United States was ter-
minated in 1969. However, all the loan for
the ELEC building was cleared by the end
of 1970. Thus ELEC has come to stand
virtually on its own. In this light it may well
be said that the latter half of the first decade
had mostly been a struggle for financial
independence.

The late Mr. Yoshio Muto who contributed
a great deal in incorporating ELEC, and Dr.
Genji Takahashi who played a major role in
securing the site for the ELEC building, had
been Managing Director and Executive Director
respectively since 1963. Under their leader-
ship ELEC may be said to have kept its
tenor along the established course, with vary-
ing degrees of development in its programs.

The revised New Approach to Englisk (1965)
published by Gakken Shoseki, did not enjoy
large circulation, and observing fewer ap-
plications for its use coming in for a couple
of years, it was decided to discontinue its
publication in 1972. But it is an undeniable
fact that many Junior High School English
text books compiled by others show traces of
their having been influenced by the ELEC
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texts., Thus with a dying fall, they quickened
a good many others to the new note of Oral
Approach.

“Assistance and Advice to the Associated
Schools of ELEC” and the “Dispatch of Spe-
cialists to Local Meetings of English Teach-
ers” have, since 1962, been counted among
the ELEC activities to promote the basic
ideas of the new approach to English teach-
ing based on modern linguistic principles.
Mr. Tamotsu Yambe, whose role as an ex-
ponent of Oral Approach was most remark-
able since 1958 when he joined ELEC, retired
in 1975, putting an end to the first program.
Mr. Yukio Matsushita, who, joining ELEC in
1959, contributed a great deal in conducting
Summer Programs as Head of the Planning
Department, also retired in 1976, leaving ELEC
short-handed, but the second program still
remains on a smaller scale. The Publications
Department, headed by Mr. Kuniho Kushihara,
has been quite active in issuing “ELEC Choice
Series”, or ELEC Sensho. So far, nearly fifteen
books have been published in this series
besides the text books for the use of the
ELEC Institute. The quarterly ELEC Bulletin
was renamed Eigo Tembo, meaning “English
Prospect” or “English Outlook”, in 1970,
featuring articles dealing with matters more
or less of international interest. But the
numbering of each wvolume continues from
the first volume of the ELEC quarterly. Men-
tion should also be made on the publication
of ELEC Language Series (ELEC Gengo-sosho),
which is a fruit of the research committee
chaired by Dr. Shiro Hattori. (See pp. 140-
141, ELEC Publications, Vol. VIIL.) Already
three books have been published, and another
is coming out shortly.

The four-term sessions of the ELEC English
courses which are in the charge of Mr. Sho-
zaburo Yamamoto, head of the Instruction
Department, consisting of the largest number
of staff and about thirty instructors, mostly
being well-qualified native speakers of English,
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have been functioning as the mainstay of
ELEC activities. The number of enrollment
has been on the decrease for several vears,
but it is encouraging to find that recently it
is gradually increasing. The complicated
programs are well taken care of by the co-
operation of all the instructors, represented
by Messrs. Edmund C. Wilkes and Richard
D. Moores, who, as supervisors, are relieving
the heavy burden of the Department Chief
with their efficient help. In addition to the
regular courses, the Instruction Section is
busy in cooperating with the TOEFL (Test
of English as a Foreign Language) and in
preparing test questions for “English Compe-
tence Tests”, the demands for which are
coming in rather increasingly of late.

Of no small account is the program of dis-
patching instructors to firms and companies
when requests come from business circles.
Since such requests are often inconstant and
variable, it requires special alertness and
promptness to keep the program in good
shape, for which Mr. Teiyu Sato, who suc-
ceeded Mr. Matsushita, is responsible. He is
also in charge of the Summer and Spring
Programs, although these teacher-training
programs should be taken care of by ELEC
as a whole.

Somewhat more pretentious is the Annual
Convention on English Teaching, held usually
on the first Saturday of November. Two
lectures by eminent speakers—one Japanese,
another non-Japanese—on subjects appropriate
for the occasion, demonstration of an English
class of either senior or junior high school,
critique on the demonstration, group discus-
sions on specially chosen topics—these con-
stituted the usual program of the convention.
This has also been counted as the home-
coming day for the graduates of the ELEC
Summer Programs. An “ELEC Prize" used
to be awarded on this day when suitahble
candidates were recommended.

ELEC has been cooperating with other
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groups concerned with English teaching such
as IRLT (Institute for Research in Language
Teaching), Zen-eiren (National Federation of
English Teachers’ Organizations), JACET (Japan
Association of College English Teachers),
COLTD (Council on Language Teaching De-
velopment), etc., by participating in confer-
ences of joint sponsorship or by offering fa-
cilities for their activities, etc. JACET has
been sponsoring a Summer Seminar for College
Teachers every year, and has just celebrated
its tenth anniversary last summer, while
COLTD has carried out its own annual pro-
grams for eight years. As the termination of
the financial aid from U.S.A. was drawing
near, there was felt a need for fund-raising
within Japan. Thus an annual fund-raising
campaign was started jointly with COLTD in
1969, one year after it launched its spectacu-
lar English Intensive Courses meant chiefly for
college students, and recently, understanding
was made that JACET will share a portion
though quite modest, of the annual sum col-
lected. Though not genuinely academic, yet
worth mentioning in this connection is the
ELEC-MSU Summer Program, which, since
1972, has been carried out successfully for the
past five years. This program has been highly
appreciated by the participants as offering an
opportunity to study English in an English-
speaking climate, with an appropriate propor-
tion of practice, theory, and living with native
speakers. Rrcently, a contract was made be-
tween ELEC and Michigan State University
to schedule this program as an annual summer
event, provided the necessary number of par-
ticipants is secured.

With the sudden death a couple of years ago
of Mr. K. Koshino who concentrated his efforts
on collecting donations from business circles,
Mr. Osamu Kimpara, head of the General
Affairs Department, was loaded with the fund-
raising job over and above his usual duties,
such as taking care of the legal procedures,
accounting, handling of grievances, etc.
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It has been thought incumbent upon ELEC
to be ever observant of the current opinions
on English teaching in general. Subsequent
to some lively criticisms made chiefly by
business people on the futility of English
teaching at schools, there has been a spell of
comparative quiet, until recently there arose
an upheaval of controversy about how English
teaching should be done, for instance, wheth-
er English teaching should be limited to
the ‘chosen few’, or to be open to everybody.
In order to have such problems fully discussed,
ELEC staged two panel discussions, inviting
eminent critics and scholars as panelists in
August and October, 1974, which attracted
the general attention of the English teaching
circles.

Half detached from ELEC, yet half attached
to it are the “Maonthly Meetings” of the
ELEC Friends’ Association for the benefit of
English teachers. More than 80 meetings
have been hecld so far, a variety of topics
having been taken up by guest speakers.

The course of ELEC development has been
running rather smoothly, especially after it
was incorporated and its headquarters were
built. Observing the path fairly well paved,
Dr. Genji Takahashi, Director of the ELEC
Institute since 1964, retired in March, 1974,
leaving his responsibilities to Mr. Yoshio Muto,
the then Managing Director, who had been
helping the Director most devotedly for twelve
vears. To the consternation of all concerned,
however, the new Director suddenly died of
heart failure on April 11, 1974, very soon after
his appointment. As an emergency measure,
the Executive Committee, consisting of M.
Shimizu(Chairman), Professor Natsuo Shumuta
and five (now four) Department Chiefs, was or-
ganized in May, 1974 to take care of the ELEC
business. (Shimizu was also appointed Director
of the Institute.) This was truly an unthought-
of disruption, and the retirement of the two
senior members—Messrs. T. Yambe and Y.
Matsushita—and the resignation of several
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younger members in the foregoing years have
rendered ELEC extremely short-handed. For-
tunately, however, ELEC has graduated more
than 8, 000 teacher trainees from the Summer
Programs, and some of them are now leading
figures among their schools and in their fields.
Research groups, consising of some of these
capable members of the ELEC Friends’ As-
sociation, have recently been organized to
pursue studies in several sudject matters per-
tinent to English teaching. Thus ELEC is
making up for the loss of hands by enlisting
the cooperation of the resourceful persons
available from outside.

II

The memorable first summer program was
held at Toyoeiwa Jogakuin (1957), and Sophia
University was the location of the second
(1958) and third (19539) seminars with
full day schedules. International Christian
University came later as the site of the
fourth seminar in the summer of 1960, and
continued to be the center of the ELEC
summer program with full day schedules
until 1965. It was decided, however, by the
ELEC executive committee soon after the
Specialists’” Conference that ICU should be the
site of the teacher-training center, and ar-
rangement had been made between ELEC
and the ICU authorities. The ICU people
were enthusiastic to cooperate with ELEC,
as could be seen in the subsequent close
relationship between the two institutions with
regard to the compilation of the ELEC text
books for junior high schools. Unexpectedly,
however, a strong reservation turned up from
among the consultants of ELEC when every-
thing was ready, and much to the regret of
both parties, the hope for the use of the
beautiful campus of ICU was forced to fade
away at least for the time being. The
following excerpt from the letter of Dr.
Maurice E. Troyer, Vice-President for Ac-
ademic Affairs, ICU, to Dr. Minoru Toyoda,
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Chairman of the ELEC Executive Committee,
dated June 18, 1957, will tell volumes about
what transpired between ELEC and ICU(what
Dr. Troyer calls ‘the Specialist Conference’
should be taken as ‘the teacher-training
summer program):

I appreciate your comprehensive letter of June
5th, describing the background of change in plans
for holding the Specialist Conference for this com-
ing summer, Naturally we at International Chris-
tian University were disappointed to find at such a
late date that this change was deemed necessary,
International Christian University had given up its
annual summer seminar in order to give its full
cooperation and support to this program.

I have discussed the matter at length with Dr.
Fries and understand fully his purposes for the
conference and also that he wishes to limit the
staff entirely to his former students. This together
with the fact that participants would be limited to
junior high school teachers of the first class certain-
ly made it less important that it be held on ICU
campus,

I note in the last paragraph of your letter the
following sentence. "By next summer a program
for the training of English teachers with more
finished materials is planned on a larger scale.”
It is our hope that ICU can be of service at that
time,

Yet it took three years more before adjust-
ment could be made for ELEC to return to
the original plan of the summer program.
Between 1960 and 1968, there were held,
beside the central seminars in Tokyo, a
number of local seminars at Doshisha Women's
College (1960, 1961), Asahigawa (1962, 1963,
1964, 1966, 1967, 1968), Kawatabi, Miyagi-ken
(1962, 1963, 1964, 1965), Nagoya (1961, 1962,
1963), Ebino, Miyvazaki-ken (1962, 1966, 1967),
Sendai (1960, 1961), Niigata (1962, 1963), Shi-
zuoka (1962, 1964), Tokushima (1967, 1968),
etc. Toyoeiwa Jogakuin had again been an
important place for the summer seminar
1962-1964, but without the late afternoon or
evening programs as at ICU. In principle,
these local seminars except those at Doshisha
Women’s College were held under the joint
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sponsorship of the local organizations and
ELEC. Thus ICU seminar was considered the
most important of all the annual summer
programs. (Details of the locations of the
summer seminars 1956-1966 are given in the
list on pp. 137-138, ELEC Publications, Vol
VIII.) On the ICU campus, the refreshing
green, ‘the woodnotes wild’, the unique lan-
guage milieu which seemed to tempt every-
body to speak in English—all these worked
together to make the training specifically
effective, only the class-rooms and the dor-
mitories were not breezy enough to meet the
expectation of all the participants. In the
Vice-Director’s address made at the closing
ceremony of the 1962 ELEC Summer Seminar
at ICU (August 25) are found passages that
reflect the appreciative feeling of ELEC,
depicting at the same time how the seminar
was conducted in those early days, and how
the teacher-trainees (and probably the trainers
too!) worked perspiring under the heat of the
day:

... Our gratitude is due first of all to the people
of ICU whose understanding and ready coopera-
tion have made our program work with such ease
and comfort as it did last year and the year before
last. At the closing exercises of last year's
Seminar in this same place (i.e. the auditorium)
we thanked Dr, Yuasa, the then President, fO‘l.:
the generous help so far given to our program,
begging continued assistance for the future. We
have been fortunate to have this request granted
this year by ICU under the leadership of Dr. Ukai
who succeeded Dr., Yuasa. The facilities and the
language milieu of this university seem to be
particularly suited for the full day program of
our Seminar. Hence we have been looking to the
ICU campus as the place for the central model
training.

As many of you are perhaps aware ELEC Summer
Seminars started in 1957. It will be interesting for
you to hear that the first seminar which was held
in Toyoeiwa Jogakuin had only twenty trainees!
The number increased at subsequent seminars,
and this vear as in the two foregoing summers
we have had about one hundred. It is one of the
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features of the ELEC Summer Program that some
of the older trainees have been asked to help the
program every vear, and it is quite worth noting
in this connection that of the first twenty train-
ees five have been working with us this very
summer! The accumulated experiences of these
old trainees working as assistants have made the
yearly program, whether held in local places or
in Tokyo, more workable and beneficial to the
participants.

The whole group of native speakers who helped
us as instructors or trainers, whatever we may
call them, adds an unrivalled strength to this drill-
ing program of ours, We are proud that both
trainers and trainees have completed the intended
program defying the intense midsummer heat.
All the difficulties which you have overcome as
vou progressed have turned into unforgettable joys
which vou can now recollect in tranquillity.

Summer, I dare say, is the time for growth in
spite of its hectic temperature and humidity. If
yvou mow the lawn, the grass blades will soon be
as long as they were a week before. It is an
indication that everything, in the animal as well
as the vegetable kingdom, grows at a tremendous
pace in the summer heat. If you had ears to
hear, sayvs a celebrated botanist, the saps of a
small plant could be heard rushing up the stalk
with a stunningly thunderous roar in summer.
So your mental sap has been circulating through
your constitution with as overwhelming a rush as
in vegetation. I am pretty sure that each of you
has grown tremendously in the command and
teaching ability of English by your own painstak-
ing application during this most luxuriant
time....

When the ELEC Building was completed in
January 1965, however, it was thought
natural for ELEC to consider the possibility
of holding its summer seminars in its own
building, which is conveniently located and
air-conditioned, instead of going out to another
institution for its facilities. As a transition
program, therefore, there were held in 1965
two Tokyo seminars—one at ICU, and another
in the ELEC Building following the ICU sem-
inar. After 1966 we began to have ELEC
seminars alone as our central program. (It
may be added in passing that at that time
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ICU was beginning to have difficulties because
of the student movements.) For board and
lodging of the participants, Kudan Kaikan
was found available, and so evening programs
were possible. The following extract from
the Vice-Director's address at the Closing
Ceremony (Tuesday, August 24) of the Second
1965 ELEC Summer Seminar at the ELEC
Building will show part of the general feeling
of the ELEC people:

... As you all know, this is the first time we
held our Summer Seminar in our own building.
Ever since 1956 when ELEC was organized, it has
been our dream to have our own place suitable
for an English language institute. Thanks to the
profound understanding and sustained help of the
supporting Committees in New York, coupled with
the tremendous efforts here in Japan of the
people who are interested in this project, there
was given last January to the airv nothing of
our dream ‘a local habitation and a name' as you
see it if you look around. Much encouraged by
this new ‘habitat which changeth one's mind' we
are all working with renewed spirit for the
accomplishment of the purpose for which this Insti-
tute was established. As Mr. Takeuchi, Chairman of
the Board of Trustees of ELEC, mentioned at the
opening ceremony of this Seminar, referring to the
words of Mr. John D. Rockefeller III, the ability of
communicating freely with English speaking
peoples is of urgent need for us Japanese. And
I believe that through the hard training of the
last two weeks, which actually is a basic training
for any English teachers, you have added to your
own competence something that would enable you
to train your students with more confidence than
before., Incidentally, I recall here what I saw
when I visited the Language Institute of George-
town University in Washington D.C. On entering
the Multi-Lingual Conference Room of the Insti-
tute, I saw inscribed on the wall the opening
lines of St. John's Gospel with the Greek original
above them:

In the beginning was the Word

And the Word was in God

And the Word was God
(Usually, the second line has ‘with God', instead
of ‘in God.) The spirit of the Institute was
strong upon me! Then | realized that such a
guiding concept is necessary for whatever we do
in the study of words or languge in general. I
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am not going to elaborate the meaning of this
text. But so impressed was I by the writing on
the wall that I quoted it just to ask myself, on
this particular occasion, if it is not at all mean-
ingful to think of communication by speech in
terms of a divine function of human behavior.

Along with a number of local summer
programs, the first Tokushima Seminar was
started on August 19, 1967, just after the
famous Awa-odori festival was finished, It
was held at Tokushima Shogyo Koko with a
most enthusiastic cooperation of the local
Board of Education and the Junior and Senior
High School Teachers’ Associations. The
instructors and staff of ELEC who went down
for the summer program were privileged to
enjoy the spectacular Awa-odori the previous
evening. The streets were overflowing with
multitude upon multitude, male and female,
adults and children, waving their hands buoy-
antly on light fantastic toes, tripping them
lightly as they went! At the opening cere-
mony of the seminar all the teacher-pupils—
some of them were still dazed with the ex-
citement of the night before—were encouraged
to participate in the seminar with the same
vigor and gusto as when the citizens per-
formed their world-renowned dance. ELEC
expressed its hearty appreciation for the
support of the local people, wishing success
to the whole program. The next summer,
another ELEC seminar was held in Tokushima.

In connection with local summer seminars,
one of the most prominent is Asahigawa,
Hokkaido, where ELEC held six summer
programs between 1962 and 1968, each time
with strong local support. As the record
shows, the sixth Asahigawa seminar was
sponsored by the City Board of Education,
Asahigawa Education Research Association,
and English Research Association, with the
assistance of Hokkaido Board of Education
and the Asia Foundation. The following is
a part of the Vice-Director's opening address
at the sixth Asahigawa ELEC Summer Semi-
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nar on July 31, 1968.

This is my fourth visit to Hokkaido. With each
visit I make, Hokkaido seems to become more a
part of myself. When [ visited Sapporo for the
first time by plane some eight years ago, it was
quite a thrill to see the coastline of this new
land stretching and fading into the mist. Yes-
terday, when the plane came within sight of this
island, I did not feel the same thrill, but I felt
instead a calm pleasure as when I came back to
my home after a certain spell of absence. At the
same time there came back to me the well known
words of John Donne: “No man is an Island
entire of itself”. This was said in the same
devotional context in which he says: “Any man’s
death diminishes me, because I am involved in
Mankind ; And therefore never send to know for
whom the bell tolls; It tolls for thee.” Perhaps
the poet implied that everybody is part of the
Continent in which he lives, and that every little
he achieves adds something to the good of the
whole, the stupendous whole, and that—this is
important—every little taken away or left undone
by yourself or by anybody else makes you so much
less or leaves vou just where you are. 1 hope 1
may not err in inferring from this that improve-
ment you make individually in the cuorse of this
Seminar means so much contribution to each
other as well as to the total competence of Eng-
lish teachers in Japan.

A couple of days afterwards, the Vice-
Director flew back to Tokyo to attend the
first central seminar at ELEC, which was be-
ing held almost simultaneously.

Including two Tokyo seminars, there were
in 1962 eight summer intensive courses. With
the exception of 1967, in which we had six
separate programs, however, there was a
gradual decrease in the number of the ELEC
teacher-training programs, until there were
no more than two Tokvo seminars held at
the ELEC Building from 1969 through 1972.
Thus the once far-flung front was drawn
back to its headquarters alone. In 1973, there
appeared a slight turn. Encouraged by the
scholarship from Weatherhead Foundation,
ELEC sponsored three seminars—one at the
ELEC Building in summer as usual, and two at
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the Hachioji Inter-University Seminar House
in spring and summer—both for one week.
The Hachioji spring seminar (March 27—April
3), officially called the “Special Intensive
Course”, though on a very small scale, opened
a new phase to the ELEC program. It regained
that contact with nature which we missed
so much after the ICU campus became un-
available. It was a superb view, looking down
from the top of the central eminence over
hundreds of undulating Tama hills. Along
the winding, sloping alleys the drooping cherry
trees were coming into bloom, and the forsy-
thias were bright with golden bells.

The success of this spring special intensive
course led to another Hachioji seminar in the
summer of the same wyear, enabling ELEC to
continue this three-fold training program as
one of its annual activities. And then, in
1976, a new summer program at Tottori was
added to the routine program. This expansion
was made possible by the whole-hearted co-
operation of the local Board of Education and
the teachers’ associations. It is hoped that
ELEC will become more active again in offer-
ing opportunities for English teachers to train
or re-train themselves with appropriate plan-
ning.

Here I am reminded of the following passage
in the text of President Kennedyv's address
before the graduation class of American Uni-
versity, Wahington D. C., June 10, 1963:

Qur problems are man-made ; therefore, they can
be solved by man. And man can be as big as he
wants. No problem of human destiny is beyond
the reach of human beings. Man's reason and
spirit have often solved the seemingly unsolvable
—and we believe they can do it again.

ELEC was established to help solve the
problems of the English teaching in Japan.
These problems have been created by us
Japanese. Therefore, they should be, and can
be, solved by our own efforts. The word
“indigenous” becomes doubly significant.
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WwoTT.
EDF~DOR T THICRT
ThaiBER FoZAO—ATT
M) FOPTRADSESIZ2WTT
T3, HEOEBITVHIE [H&&]
THHZLEEEREE LS. B
BRIEBIT-WHBBHL ET. £h
BWEK LW SRE BT SRR
HEETTS, HoEBRERLTA
~—FThHDERADN BLIZLD
Fob 1HMICE 2RI AR L
sz Ly, BELhDSZLED
Y THA. TCicBEAAET
NEEFOXWESR DS LB VET.
Z2w—tiER o, BnFEk

F, £ 2TwvnoTT. WKIZ
—RAAHT oL o0GEEE L E
T2, KxAFdGzERATo8EeL
FLEAEZEDLLRWHE S THEAE
HOBN R AR bIcs
TWSBEIT A ELE L.
B0 CHMiz 2w T - FLIZFERE
WaRixd & § & irrelevant 7z 2o
DRENZIFEZEL L WS ATHE
HooffiiEh, JkEcoRm Lo
FEEsltwa BT, @
FBIRE B iz & » TRIREERIZT
Eedd, LvwisHkicrofifEz
MMEME] co2 i LEgF. b
EHhEV—HRO—HMIZzTELWD
DT LSBT X - THYEZE
CIBELbLOCcE. BEIHLE
Wl E VWS b b e mMRRdD
EHbERAoRAT =7 —TAED
SHWML—MxEs5TLE. BAOR
Bcix MHR] o —doyr—#
AWE Y T H Ao, BRIE—
Pz 5% Tk ind, KERC
English XU BAGE iz X 5 cre-
ative writing #~za 2 —L7#3 D
R RICIRERER T —RA2ELR
ERELB-oTwET. (BZiZ, B
Rl tws o, HESEETA
A, BFOFehd b0 EET
M&Fl wis-ofEiEifcd
ZEVSTHELDZ &, 2FD,
< EAROLEFH~0EM>OFE
ELTHRALND T EHEN, &
S LAafEMLTESEELES.)
EILHRHREDOWbRE<CH
BESEHAOIEDOHINRTARZ —
CTELRELEMEBESLETHEIC
L6F, —mHREHRET B
EHitEw cRAShTEzEW ),
FD LN, SEMLFHLBETT
E-FHOBREAX0.0125(2) LT
CHESLTWBDNE, LHEEL
x 5.
(BfmksEsEE #F D
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&AL HTIEEE 3D S
[ 55 % 7 %)

IESE ST
U HAEFT], AS5¥], 604pp. ¥ 7,000

Nakano KAzuo

iy —HE

EEZELbilar T E, —BEEFELER
EHEAIAEEOESE LI 2RIENE. O8RS
i, EfrEFcETs Lo TEIE TR,
Lo L, BEEEDSITHERE —i% & DEDRAIER]
IiE-> T, MEMICEEEH EZELER EHRE TR S,
ZOFT, BETHER—S v TEEERSAEN
ATV B, L CIE— RS FFENRALIE T
ERTRTES. FERZS LEATT OO AT
BT LT EEDFEMIzH - TLHLDEEN bR
Tw3.

EFEZOSHEERCIE, ThiRlicBRERYLER
FEEFLO2 KB LW 5HBED 5. BEEWCR, F
FERHEL LTHRES AL, Wby aREFKRE
PERLEOX S LEAECEOMFERELZRE L&
HEXDTENTES. TRFETE, BRLERLWSTF
Ao 2fil@iciE R Lz, FoEEkr kv CHEE
BHESFLVy. hid, BLT, BEFREOBELR
- T, HAEBAFFEECRERI VI LAERDFICE
e idwoh s XEHoL0oTh 5. HRESFC
MNLUTERESFFOR N CEAERFEZID LFTh X
WL, ZXDX 5HHELPELZVv. REFEFREFED
AE»HR2 L, ERTEELEAEAEL ONGBN
TSNS OEFELSATWS., ARITERSTHEO
HRLEBRIVWOSMmAEMLEL 5 2BDHTWEAEATE
DT EEL > TWa. FHIEREcEF 0K
ECofMyETICEPZNRTW IO LHFRAET 56
s s5.

LaLiait, EHOERTLRLLERLERN - B4
LI HEMOEAEO LR RAMCBEIL LS &
THL EREHOHTLHS. A D APPENDIX (pp.
505~514) mHFEEIEOZ xR L{fhbhTws
23, BEAOE Y RELETOKRBRIIRS L TW 2 DIRES
TdH5H. b LAKRETD speech science EUEFEIZ LT
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BEERTWEELE, FeFREORTI—ELED L
N2ZETHBHS5. &isl, BEFFFIHEBRSEL
LT OEFZEOMGIEMRC I Lcas G A L 5E8R =
HNUTOHME T2 RMIC, *OMERTH T A
kMg om bic#itraBEo Lok E k & 2
V. &5 LAENKRTIE, FBOMRc:, EHELERLE
O ORERZAEHO#ERERBE S D, FRlX
MELOBTERT 2 CdDS.
FEORFLLT BIHITESFEOHEHA, B2
[HFEOFFEL W3l [KFo T HASR] Lvwi45
I3 AfZhTnwsd. 2o ae, BiED [FEFED
EHEBRE ] W HH Db LI, [HELBEl rvx
4, TEH] 2ThThii-7~3EREESZh T3,
FEOBD, VAL E»HF WL EY BE] &
DRGSR H201x TEHIREER] R LTEES
N, ThHRPEL»IZEEGLENEOX 5 nFFELH
REFEHLTELh 32T THS. [EROTHFRER)
EWHHBOFEYE =X, £H°oEFEHE LB
TWwhZ LEBbha, B 1@ e BB AR Y
B ofohhdClidr s 5r BT 5. LaL, H
OHERRL LARECIOREELL 5> 27 5y
Bfec kAT s L RN P55,

2L Lcilidk [EEOHE] ke, BEFP
FELLOBERREE DI TWS, T 5225,
FHTAKE 575 % 355 ‘speech sound’ DFRFE &
LT TwaX5TH 3. Fnrd, zhicizRiE:
PFHE LR LAAVWEENESGEh TV X 5 ItBbh
5. LicHi=T, ChiM#L T, Bl [HF] 0OF
Bz oW TSR ML T OREEETS
55.

5E ‘phonetics’ IZXETHRMBE LT [HFH%¥] &
ZRARERITED S X 510k »72DlF, S5 H50RERT
DOREREDZ LCHoF. FREIVENNZL ZOEE
PRAVERELE TE 27208, S 0%y MHEYE]
EIRATW A& ERIIC Ehrodz. 2T55, [HF
| BT840 [EF] oL ceehdicsdT
FHFORBIBRL <IN BB THD 5. - &0
PO E 57 0iE, B [EH ] o3 5305 0 R
BETENPENPEVWS T LIz S. FOEZXITHBLMIC
Bl Thsd ThTi, FRIBROELHELHS
WAFO [FEEM] o [EF](HAL:3) &
BEEMMEYED 2 L D THHID. TOEZLDIRITD
[FlTdh 5 £ ¥HiEco FEFH] (BAtW)
LS HEELEREL, T ORENMER MEE] 2w
SHXMPIT RIS hvad. #E 5L, MEME] 128K
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sricH T AIRIECH 58, [HAL s 3k d
DTH5H. LizsisT, Miko ‘speech sound’ i IH
Bl e 5 X ik, BiT»SHv6hTwW5 [
Fl 2z [(E) BE] oh»3h LAaMiEcks,

BFL»iliFn oL, M LmligEting
HEAFEAGHEFREENTHS. Thicl LT, Mt
WL APRERSEOBGRT LAEHRNEVWS T
EBTEDS, LidL, 7272V ERYXAPAIV b H—
eV GEWERIXET) 834k 2 B 7o &
Bl lLcaBtasdocds. fuz, HFeymeEgicx
LTk, MMeEREEmEboTch-Th, TheTE
RS 5 WITFHMRMCHS LEMIEL TS T Eix—
HiZZELIERZRWTeH55.

WEE AL ‘stress language' L R Eh TwaETT,
—RE SN L LTO7 2 v MEEBRTEE I
APVADFGEAE LS TL 5. 'stress’ LWSHEHE, &
A=Vt REREoESHichETS L
LHOWEFMFOTETH-T, LB kT LzAL%
7oES TEBTHS. Ld, REOFHE, ez
FhHaENECH- TLLRECH- T, HIEMNBEW
REEMCR P raoEErs s s LY EMOTE
ThHd. FREFICA + vADERSE S R L
WIDTHEZLEIAEHHFEEINRSTHSS. HcY
v F o T2V OFME LS BEGE &bkt LAERIZ,
WEHORADEAREDO—22BR F VARILD D AITME
DELLEDHLEAHTHS. By, Y XAEZEFHCR
FrREEs LSRRI TR LI,
i B fERIRACLCHSS LAS.

AZH D pp. 310,311 T, =& b vrAD RAEMEC AL
{fihTwaas, ELWERD DD TREL RS
EhoT Vv 5. stress L5 §51%, strong, stretch,
straight r Xic R 6h 5 [str] DT HFREEEEZ >l
DFEBITBL TS, —HERAZA F L ARBREEREND
ERZEULOTH-T, EHENAFLLTERLH
HEtHSFT I EGHOWTRLIRIET ST L2 R
LTw5. BAES DM ORER + v ROEBREFHEYE
HIFR 2T T 593, TOEBOWMS TiE4E X
htwsd, AELELLEBLTWSED, ThizEE
ZpyEEk-c O X (intensity) X b 3B ICEIGTOE
ETHD. £ZT, AP vAOHWIHMEEIZBELTEM
BET TR BT LOTEAHERETZ2ENLTLS
EAXRDBEYTHS.

(i) iRiEofEAE S

(i) FEARFEEEO AR EARX

Gii)  FEAIIERERE O EE
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(v) BRI

(v) sk B Pk s o 25k
ArvAoFEME#RL LT, LROSHEOW TR
12 ERT o@TRL, EL22b50ixEh
U EyflagbahtigerEzd. TicEETFTE
Oz YR - - FAEMSh, R FranFHL
Al OB GEE R LAAFHEME S, ZOX SR
ML A Py AZAMC LTEARNCEFS & 5055
BEAYOBRAC I IERAEEO—2 EF L T hiE
e oY s 4 A
FHBUEOLEAOHERLELLHA LTV D 5T
CEOHEEZRELAEY. BOLFHFRIOX S EEKk
TORMANCHB LGN IS LELS. £hiT
i, E3LTLIBLERBTFEGTESELESHMELOE
N-FEODILIER TR TCHES. Thi, 2FH
BABTHPWAEEETEFEETH S 0S5 R HMET
PWELEHRENTWAELSkREbL Sz 2ich5. &
BLASELOEAHICSI IR SEDS TREWE L
BSTEE S ETHhW. Th B BE FEMNER
EEFAILEEI TS ICEDLASRTTHS. T
SLT, BRBFHEFELEREFELOSHo LT
Hwaodbstc sz, AAAOLDOHOEEFESE
EESEENTL 5. BEBORWIEEOHEIXS D
vz, SEFETE OB MR- B EE 2
FHRTsc Lichs. o1, BAHTFELORED
SWIEHIBOEED S b AFREIh Tz T3k
G, XOHEMZ L - LEDTWRZ LTHSS.

(LEASA SRR

PA—FeTTo—FDy A

On the Oral Approach

Charles C. Fries & ¥ 150

FEREH T LW PR E, SEASED
BN HEERE L TOREZSER - T
BwdF—F /b T Fr—F T2 TORLIER
(E0brd e

& {DWAFIZES LA —F L« T T —Fi
FhzBicE 2, ERYROERDO DD RAEK
polr A EmA B L CwWARR TR, 7y —-X
HEAREH L& T - miRiA T FIAT
HEBNBLHEXLTHS.
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&L GTIEIE D S

WEFEY /= A DFEEE

N R
WIZERTY, B 6%, 364pp. ¥ 1,400

KunmRo Masao

B4 54 IE #E

MEEEOEPNDLOIE, Wwo b LFEBAEE
DEEEE L, FEHE KIFOWMmH 5T DHE~DEEF L,
BEAE LTOEFEMREONHE, B I—F Tk
WEEEADHIRBWEDR, S EHFic-oTWwA.
ThBFEROYFELoELT, BitoTa=—24%
HERELLDTVD, EVniXi, 777050345
NEFEOHRELHEZEDTVWEDIE, DB TH
53. RbExo—AThB.

IEEROEPNIZ DO, RFESPHELH X k%
LERERY ST, BHIKASE T LB VDT,
L2 BBiETERORS, BT 2k, Boxik
THZLRECLY, LarbRErBrLHATTHE
ORI AERBHETCHENEDTHSHS., Lok
ZERLT, BTH050BWEBBDTWEEELSTH
S

L RDFNA, ERLTFHSHERME HEOLN
ZLEDT, VrFr I RA, FhibT T 82525200 E
FEIT v+ ) RARLTRLINTWS & 22T,
NEBIRD T @ solid LEEBT—MOH M iz & Pl
LrTrbhbhiciEz L Ti{ns. bhbhizfl#
ROFASHBZ LT, AAOIERICD EL 2D
DT EEBULVDIICIRV IV,

HMEF=MROZARIP L 3D -2THES5 5, LF
RERBS. HFEOBWMHFEE—>—2152T, *h
KE-ESEMMEEL TV, EWISELHWTTH
5. LA REEEOSTMICEmZTA 2L, @3
Wisth?®, 2KEOPCELALEBESES, v
REEWTTHD. MLk ZBRMCTL - &Ml
S5O, IEEEFLOLOBELETELEWET
EHT ETIRBW. BT EEmE BiErwy.

@ OBRCERT2H T T, 2K LTOHEW
5 EBRERPR A GIERIRGE— LEORWEZEY T
ERSITNE VN STLINES B, SROJEARITE

ELEC BULLETIN

FERZ6HhTE, AJNRCEBEES1TD v SERN
LEBIR, TofMhricaslbLTnwb0oiE 525 A4
DEER S L5 THS.

TR, WMEFB=ZMEWIAMEIR~NALLLDE 720
L. MOmMcrEvRaA»55 Lidva, ok
B sb i oTHhDE, FREALLELER, 20
LB EHETREDIEEIVIfIORII—HLTWSZ
EIRASHShEDTHS. NEIEL E et O
BRI TwE ol L Tho.

RrNEEIZO AT, EAOERICEIRE DR
IR TWRMES F 7/ ~—Fh ol htd
HoleDIZHF—RL2L LW TIWE TR BT V.
FAOHMFE L L X0, AFEZELIFLEEOVIFESE
OERELSBIRL, U< oRMlicdhizoTIiaYy &
BbhofiffRemz Tsohd. HEIEECmh
SFNOAEAS D - 7ds, NERFEEICEOBEE Sk
BHIE. THRRFLOEEWSZETHHDH I L,
F2AOEMOMEEWSIZ ETLEHAS. £5VWEIE
FEHTRIHEDOFEFE=MRICIE, BS5LBEMH
POERKHOBERLWOIBRENR L LS. AEHERR
WEALERB O TRZEVWD &, BT il 3 5.

Th, ThZJw/hE#HEOE - hizbolitid, ik
PELEEZRELEASRES. [FTEEoTrvaTh, B
AT THINe, KE<HEMn5 &V BER2
WER U LW, ThBEhR Eicizd b Bz, Eh6MH
YBOFELND L, OBV Ltz
v, EDZEEP TR, HATEDP 270, £V
BwWwaFic+50TH5d. FLTZHY, i £0O
X5k ThHs.

BExTHIEY / =4, LRCEORMRERE AR
TEBLWHDIE, MNEBLETIOO—KIEBET
BRI Winw. Thid, FERAML EWSECdh, #]F
ST Evoad, N EEEo Bl :
FHHEDHILES Y F=ARRBO LS5O THS.

kbbb, WEOY /7 = A0WEHLHHELEL
PETHIZllbhTvwd., ok XEERTH AT E
LT3, <X Crabb 0F4 74 3 0 b, FHLTIX
Hayakawa @O{Efhicvizb 2T, bhbhoifZE 2 o
EhLTL ATV, WEREE LTS F Y RADHMIC
HREZBAZDOTHY, HEIHMO—REERMOIL
Birb, BT AY AEFEEPLIE, RELAEY AT
EDRFICbHEMIT22, EhTWwT, wihib
NbhOEFRHFC, GMES X, SOESEnLTL
NELDTHS.
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Ei»hbbT, ZhsoFEIZIZE XX
T5. SELALLBHVARTARRE - TIE, THDH. ¥
BEREELTOIAACE>TREATLREWET 228,
bhbhit: s TRELIMEDPS SR WIELTKR, 2
WS DR, Y7 =AXhELT, RaTRBEELND
BN, OBV OT 47 = vARIE, YROD LA
B THD. faxRonBunitardh, RtEED
BE2BWLNEDIEFORDTHS.

o, HEREKDOERRHLET EEFEAZ AR
I, FEWLIAICFERLELLBTSEH L TW. fik
ELRRo THEEEERENY (PRATD iy iz 3t
BTl o7z. R, WETLIch TERBLTIIKE
LEBEFE-TVWD, HEEWIHLAFOEERTIZ
MABERE ot ERichRRE2 X RBBEED, *
DEREROBER LS AT LT T E ok, 2%
AExZoBEkcihs—F T, ERTRXL-THHIK
TRE BT D 2, K EREREAE L bbb
FYUY T ) RAZEBIEL 55 b fr YitoBERERITE »
T, TAffO—£t: LT LoE#EBETh LS.

s, WHIABARIKOORBOIER S, VWS SPREH
Dizirh, 2wdBwRBWSItw. Fhic, e L
TSR purist @07, HACEMISIEEMRE 3RS 2

LT{EHBE. AFVACENLTVWEELYREE LT
BRI ->To, SATIREWE I DRWED

V. EHOTELE, Thiztoldd, MchkhrHhb
FTiEiae.

Lixwx, HERICERYS ) = A2 iERrALTix
4, BAraL, v, EvLricE ekl
SEF kRN acEMRLhS. ThidlEko
FEUHCIIKG AT, S EROEMEMES S LT
WHEBEXREFETS -7z, £ L TNEEZEDZ ORI,
FILFHRBICIL - T, SHRETHAZIPLED LS L LARE
MboHELEDTH 5.

EIE, ZOFREL DT LE#HLTLNS. LJILT
e EmD 2 2SR L - TV 5B, B0 S biF
BT, MBSk E ISR E DR AT, dbHTH
TAICE > TELICEMTHELOEHEZH T WED
BIELW. & iiskofiErchbofickswid
LESZTHRIUTHBC LB L, LOEHMIRETS
D.

FETRER, AE—F L) =k, fh-
ESEERE >/ =a, TRoER, &iE FEE TS
£, BRI TAEASFL v TrS. £
LT, L=, BEgr-<1ov/)=2%LD
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EFshTwaa, shizificbihit Sz, HEA
DFEERSTRD, AARANEBHEMFOBYZIEHTH
5. EpLEREHEACIRAS B REST W Pl
BhitiRwxz—Ite o TiE, WiEL LTiBiEF52 2
OMEUZVWESLOLSEEASGNDS O T & B, It
¥, BV <Loy ) = AOHET, here - there #th
DS, HBLFORSOBE, twWSHEZEA LTS
oM TobhEenwELLESCZATTE SRS,
SRPLUDa=— R AFERLE LI LT LI T,
EoATrHgEEhd X 5245835, HE (oBH -
ZR) LW v E Slflo==— s aies
TH5.

FHMOFLE b EFAPRIUHE SR TWEE T H > TH
BhicEL. LICHWBEfOS 2 = ADIEE, S0
B vwoTxwv. To & for, 5Tk all right to
& all right for, convenient to > convenient for,
EDORMNL E, HEAHUDL 1 X h E53 870 <.
By foot & on foot, on the bus X~ inthe bus MR
R ELERD N7 A F M ¥ 5 kT, ik
EICHMER 57z

fth’ly, %Exomust » have to, had better = should,
be about to L be going to Offik’: X oftitd, &
CETLAFRALETEORL LML L 2AME LTE
o THY, —§, THWTH0THL. XIZXokE
AT, THIZEOMSTEmS £ Lirde
BERHDA s 7T » 7HREFEO ARSI S 2 ENTE
HLDILTIANTWEDOTHS.

EWVWCIKHEIFIC BB L L. S TTEIESE
i TR HE N/ going to (a) univevsity Fgr (17)
i, SHFR M1 7+r—~v tOBRELERTOR
DLDHAKH, ThY ECRGEShagHEE2ERT
51 Lk, MEFOREEFL L0 2 ANHEM
A5, MIEICHES <12 informal 7GR TR EEIO
MLl >TwaHZ E#EHLTWS. S EE LN
5LV EHOTEPAY —F « V%2 TN M
T EThY, YEHMFROEELTELHS boTIR
B, LD FHLEWMEELY B, ThiclT 5

PHEMEDORADD LICEAL LB EA BB L%
MHLDITE T, TOMEHRIENERTHLLE
bEL2{AV. CoRFOKMTFERE LT, BEAD
BAPREIEMLcRIE, EEzoBunitivoT
H5.

L oA, BE—H, ToEHOEIXETHEE
Ex, BRI X D HELHTS.

(EEm TP D)
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B The Concise Oxford
Dictionary Uil 6 IR

ed. by J. B. Sykes

Frim#E J.B. Sykes 4 MmpyckaT
2ET, LFBDFMEESILSS
bLWwWile irsHERAL~E ZD
IRTik LT Fowler ifi2sifiED
fmEE VWO T kol o 7z. OED Fith
e LTHTRITRoFHEE L FIR
E2hTwd L5 5. MEB 6 R
BASERREKRELLD, AT
LT200HBH ko iT, W
hikwWHEFflizn b, RREHE D
FIBWATRLTWAIAMAR, &K
BB KEECRENERE, —
FBRELE L ZR>TW5.

FEE TS E i cicErh
TW5BZ LiCHLTAERETA 5 A3
bhs. BEFEETLHER, JERORT
FRPHBESN TS, FHOMR
BUTIXEREE A (IPA) 233 /ic
HwbshTw'T, iz Bul, 14
fai], ow iz [ov] OFfESEH X &
hTwasZ tHERShD. [HR
EBh) RS TwW iR BED
4rmdad’a »% Arma’da (-ah’-) Iz {E1E
=hTih, £ofth cloth, frost;
forehead, waistcoat, etc. (23517 %
1SS oME oI TEIAME Bk
+T5L, MLWEEEZERALIS &
LTWAHZ LMRT05. IO HH
BB ET ST L1E, WEZELE
(cf. show, abide, burn, hide, etc.)
KDOWTHE X 5. FRIEEERC
The Oxford Dic. of Eng. Elymology |Z
LT 55, Websterifia il s
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B ngl (cf. motel, O.K,, etc.) &
FHLTwWSs O LB, TOXE
T OFEE L TIEFRFIZREL V.

FEEA%, ki, MRS E»5HM
PR A WEFERTED T T/AEE I
FENTWSR, fERBEREh Ty
7oiF (30 I IRRESINE B
hTwad. flziE, seeming i}, |H
KR Tlx seem O THbh T
Tyt L, seeming! X L THiszRHY
Bk o7 i ¢ 7% <, seeming?
PFccREEE LThabh Ty
%. quick with child 2w Tw
Fo BB L MR o DL
L5 A%, to be or not to be Ti3¥F
FRCHEAR o E b — AR L <7
b, eye for an eye OHHIZER
2 DM CREL, - LIEWIIC
Lo TWd. ERFFOVMASET X
FTHRELTERC 213, KFEEINE
R LTHERLAITE - T, i
ShlLwZLTdHs. a couple of,
clear way, not nearly, quite a
few, right on!, etc. %L HRF D4
o7z » Tvw%. hand, make, go to
bed, no man's land, etc. iTflin=
783 - ¥k, apprentice, lover,
etc. DFEBICH oI A ShEm
CLHEEAOBBERANDZ &5
TE&S. KR IEFEOETTIL,
ZOWORORVWHh 5T L HE
EFhb.

FIATIZR-CHAIMER X D 5
DB LaTwaBIFhED, aIE
MUBRELZLRBT ENREZNLEY
5 #iix, COD DR>Zbb Wi
D—2%% LT Y, COD ¥
HTBWTESBT <&, AADFI
THB5.

(Oxford University Press, A 5 Zfg
i, =xiii+1, 368 pp., £ 4. 75, ¥3,600)

Gk ER 2F1ES)

B Studies in English
Linguistics, Vol. 4

Akira Ota
ed. by Susumu Kuno
Kinsuke Hasegawa

Studies in English Linguis-
tics is an all-English technical
journal which is “primarily
concerned” with synchronic
and diachronic studies of
English but also intends to
take up articles on linguistic
theory, Japanese linguistics,
and contrastive study of
English and Japanese. A
glance at the contents of the
past three issues confirms
that the editors have made
a good effort to realize this
intention: in addition to
articles on synchronic and
diachronic aspects of Eng-
lish, there are several impor-
tant works on linguistic the-
ory (of which perhaps the
most notable is the gigantic
review of Chomsky's Studies
on Semantics in Generalive
Grammar by James D. Mc-
Cawley) and two papers by
Ota on the tense-systems of
English and Japanese.

The volume under review
contains seven full papers,
one review, and four short
papers under the heading
“Notes and Discussions”. The
range of topics covered by
these papers is broad enough
to keep the tradition the edi-
tors try to establish. Ukaji's
“Deletion of the complemen-
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tizer Zo¢ in Early Modern
English” and Koma’s “On im-
personal constructions” are
attempts to describe syntactic
phenomena in the older stages
of English within the frame-
work of transformational
grammar. Yamada's “A new
proposal about rule opacity”
and Takahashi’'s “A note on
consonant loss in English”
discuss phonological changes
and their implications for the
theory of rule application. In
general, most of the papers
are sensitive to the theoret-
ical implications of their
results, and in this respect,
Sidney Greenbaum’s “Posi-
tional norms of English
adverbs” is unique in its lack
of interest in theoretical
issues. Greenbaum establishes
the existence of norms of the
location of English adverbs
in the native speaker's intui-
tion, on the basis of evidence
gathered through sophisticat-
ed technique of eliciting
acceptability judgments.

The other papers in the
present volume are more or
less concerned with syntactic
theory. Yagi's review of
Chomsky’'s “Conditions on
transformations”and Ikeuchi’s
“Notes on the new Subacency
Condition” critically examine
the set of conditions Chomsky
has recently proposed and
point out problems that must
be settled before Chomsky’s
new theoretical framework
can be accepted. Nagahara

112

piles up an impressive number
of cases where lexical inser-
tion cannot exclusively be
insured by conditions on un-
derlying environments but
must refer to the surface
position of the inserted
material (“Output conditions
specific to lexical items"), sug-
gesting that lexical informa-
tion might need to include
negatively  stated output
conditions. “Super Equi-NP
deletion is a pseudo-transfor-
mation” by Susumu Kuno
represents a far more radical
departure from the standard
conception of syntactic theory,
pointing out that NP-deletion
controlled by an NP at least
two sentences higher than
the deleted NP cannot be
adequately constrained by
purely syntactic conditions
such as the one proposed by
Grinder. The super-equi
phenomenon, Kuno argues,
demands a functional theory
of anaphora, and this line of
investigation will ultimately
lead to a theory of “empathy”.
Limitation on space pre-
vents me from reviewing the
following  three  papers:
Hirakouji and DBedell, “Re-
flexive forms in Japanese and
English”; Asakawa, “A note
on sentence adverb and
focus”; and Suzuki, “A note
on Tough-Movement”.
Overall, Studies in English
Linguistics is a sound com-
bination of descriptive and
thearetical study of language.

It is sincerely hoped that the
journal will receive a wider
attention from the interna-
tional audience.

(Asahi Press, 1976, B5, 158 pp.,
¥1, 500)

(Assistant Professor, Tokyo
Metropolitan University I, S,
Harada)
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