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Panel Discussion

WHICH SHOULD WE AIM AT,
ACCURACY OR EXPRESSIVENESS ?

Panelists

v

Kunihiro: Good afternoon, ladies and
gentlemen. I'm going to wear two hats this
afternoon. One is the hat of a coordinator
of the discussion that is about to take place
among the four
panelists. In
another words
I'm going to
wear the hat
of a traffic po-
liceman. And
a good traffic
policeman  is
not supposed to
express him-
self too much.
To put it dif-
ferently, I'm
expected to ex-
ercise a maxi-
mum amount
of reticence and self-restraint. Gn the other
hand, I'm going to wear another hat, which
I think is the hat of the devil’s advocate. I'm
going to play the role of the devil’s advocate

during the rest of this afternoon’s discussion
and with the permission of the four pan-

Masao Kunihiro
Professor, International
College of Commerce and
Economics
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Chairman :

Kenneth D. Butler
Willem A. Grootaers
Masanori Higa
Kiyoaki Nakao
Masao Kunihiro

elists, I'd like to reserve the prerogative of
experssing my own views from time to time.

And I'm not totally convinced, to be per-
fectly frank with you, as to whether we
should deal with the subject of accuracy
and/or self-expressiveness in a mutually
exclusive way. I'm not totally convinced
that this is or should be an either-or pro-
position. To my way thinking, it is and
perhaps should be entirely possible for us
to aim both at the attainment of accuracy
and the ability to express ourselves in Eng-
lish freely, simultaneously.

And here I cannot help recalling a
passage from one of the better-known
poems by William Wordsworth, which goes
“plain living and high thinking.” 1 think
that as far as performance is concerned
we should perhaps be content with plain
living. After all, English is not our mother
tongue and it will be virtually impossible
for us to speak the English language as
accurately as native speakers of the lan-
guage do. And therefore, I'm afraid that
we’ll have to be satisfied with plain living.
Nevertheless, we should also strive very
hard towards attainment of accuracy in
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our study of English. And to that extent
I think the ideal of high thinking applies to
our effort at the acquisition of a working
knowledge of the language.

At the same time, I cannot help but
wonder whether we should address our-
selves during the rest of this afternoon
to the teaching of English or to the learn-
ing of English. As we try to teach the
language it is imperative that we should
present our students a model which is as
near perfection as possible. But as we
deal with the subject as students of
English, then I'm afraid it will be again
virtually if not totally, impossible, for us
to acquire an impeccable working knowl-
edge of the language. And to that extent
1 think again plain living is bound to be
our limits.

Having said all these I would like to
brief you on the mechanics of this after-
noon’s panel discussion. Initially, each of
the four panelists will
minute presentation of his observations
in the order of Prof. Higa, Dr. Butler,
Father Grootaers and Prof. Nakao. Then
after that I would like again to call upon
each one of them to make some supple-
mentary remarks for a period of about
five minutes. May I call upon Prof. Higa
to make his initial remarks?

Higa: 1 feel that Prof. Kunihiro has
already very well summarized the argu-
ments that we are going to present today
on this stage. Perhaps it may no longer
be necessary for us to present our views
because we may be simply repeating the
comments that Prof. Kunihiro has just
made.

I'm wvery pleased that a prestigious
and influential institution like ELEC has
decided to hold today’s symposium to dis-
cuss the nature and objective of the teach-
ing of English in Japan. Since it's ex-
tremely important for us to have objec-

give us a ten
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tives in any-
thing we at-
tempt, we need
to reexamine
them quite reg-
ularly, to see
how  realistic
or unrealistic
they are, how
sound or un-
sound they
are theoreti-

cally,howmean-

Masanori Higa

ingful or mean- Professor,
ingless they The University of
are education- Tsukuba

ally and how
achievable or unachievable they are meth-
odologically.

On the basis of my own survey of the
current situation of English teaching in
Japan, I have come to the conclusion that
the very basic philosophy is not there
and that many of the objectives are too
immediate. For example, it is not clear
what kind of linguistic competence our
students are expected to achieve in their
English classes or from their exposure
to English or other foreign languages.
And, teachers are often concerned with
the number and kinds of lexical items and
syntactic patterns they should teach on
any given day. Because of these day-to-
day objectives they tend to ignore the
fundamental goals they should achieve.

Metaphorically speaking, we may say
that they often miss the forest because
of the trees. Because education is gen-
erally prescriptive and it gives a lot of
value to correctness and accuracy, Eng-
lish teachers, too, often emphasize correct-
ness and accuracy in their classes. I feel
that this is a serious fault in our educa-
tion today. In order to attain correctness
and accuracy in students’ responses in
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English classes, teachers often resort to
memory and repetition or mechanical re-
production. A teacher presents sentences
to his students for memorization, and once
these students can repeat or reproduce
them correctly even in a parroting way,
they are considered to have learned these
sentences.

This kind of teaching does not demand
originality and creativity from students.
And it is my argument that this kind of
teaching is not
basic nature of our language and modern
linguistic theories. My argument is that
linguistic competence cannot be attained
by simply emphasizing accuracy and cor-
rectness in reproduction. English teachers,
I feel, must realize that their students
are non-native speakers of English and
that they are real speaker-hearers. They
are not ideal. As real speaker-hearers,
they are bound to make errors whenever
they try to learn a new language.

My assumption is that as non-native
learners of English it is almost, if not
absolutely, impossible for our students to
acquire native competence. My other as-
sumption is that language learning and
language activities are creative activities.
My argument is that if we emphasize crea-
tivitity we can build steps in the process
of language learning and teaching and
that whatever errors our students make
in the process can be considered as part
of their creative efforts. When we con-
sider errors that our students are likely
to make in the process of acquiring a
new language, we, as teachers, can develop
a tolerant attitude towards our students
and their errors. If I were afraid of mak-
ing errors in my English I wouldn't be
here today. (laughter) Because I have
these assumptions and arguments I am
here today and I'm asking you to be
tolerant towards any person who attempts

in accordance with the
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at learning and speaking a language which
is not native to him or her. Let us re-
member that teachers are real and so are
our students.

In my short presentation today I wish
to illustrate what those creative steps may
be in language learning and teaching. It
may be that I do not have too much time
left, but since much of my basic argument
has already been printed in an English
teachers’ magazine (FEigo Kyoiku, Taishu-
kan, January, 1976), many of you may be
already familiar with what I advocate and
the kinds of steps that I suggest.

The very first creative effort is to say
something and the least one can say is a
word just like in the process of language
acquisition by children. If our students
can say anything at all, that
considered the very first step in creative
efforts. We should make and help our stu-
dents say something to begin with. This
must be the nucleus.

So the first step may be the stage of
An utterance may be

a noun. It may be a verb or an adjective.
It doesn’t matter. But, it is quite safe

to assume that our students are not likely
to say a preposition or a conjunction in
a one-word utterance. We do not expect
any student to say “and” or “to.” What
they are bound to say is a word of one
of these three parts of speech that I've
just mentioned — noun, verb, or adjective.

The second stage is that of two-word
utterances. Here an utterance begins to
look like a sentence. You have one word
that may be considered the subject of a
sentence and a second word that may be

is to be

one-word utterances.

considered a predicate. It may not be a
predicate in a traditional orthodox gram-
mar, but within the capability of our stu-
dents, this utterance may be considered
their first attempt at creating a sentence.

When two-word utterances are available,
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here teachers have all kinds opportunities
to help their students be even more crea-
tive. If I'm permitted to use one of these
generative-transformational terms, students
can begin to transform these two-word
utterances into multi-word utterances.

The third stage will be the stage where
our students are made conscious of the
parts of speech of the words that they
say in their utterances. Here, once again,
I'm emphasizing basically three parts of
speech —noun, verb and adjective. If our
students can handle these parts of speech
skillfully, they are able to create sentences
which are communicable and understand-
able. Here what teachers can do in order
to help their students is to help them
transform these different parts of speech
into one another. In other words, teachers
must teach them how to transform a mnoun
into an adjective, an adjective into a verb,
a verb into a noun, a noun into a wverb,
and so on. If our students are made able
to manipulate these parts of speech in the
way that I've just mentioned, they will be
able to handle them skillfully in their
utterances. Here such grammatical obliga-
tory categories as number, person, tense,
ete., are still luxurious items for our stu-
dents at this stage. Never mind these
luxuries. Let’s tackle with the basics first.
Only when our students are able to handle
these basic three parts of speech, teachers
may proceed to the fourth stage where
these parts of speech are grammatically
manipulated and they are placed in their
right positions. Then, their utterances will
begin to look like what may be called gram-
matical sentences.

Once these simple utterances are made
by our students, the next steps are very
easy to follow, because these steps are most-
ly related to rhetoric. Our studets are going
to refine their sentences and try to create
long sentences by combining two or more
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short sentences. We can help them acquire
and use conjunctions. We can help them
with such sentence constructions as parti-
cipial construction and relative clause con-
struction. We can help them acquire and
use such words as who, which, where and
how to combine short sentences into long
sentences. This may be considered the final
step in our basic training.

I am not saying that we should be content
with inaccurate, broken or pidgin-like Eng-
lish. I'm simply saying that it is difficult
for us to attain native competence in Eng-
lish. When I mentioned my first assumption,
I said “almost impossible,” because we
sometimes find rare species like Prof.
Kunihiro. I must make an allowance for
such exceptions. However, for most Japa-
nese it is impossible to speak and write
English like its native speakers. Therefore,
it is realistic and educational for us to
realize in our process of teaching and
learning at which creative step we are
whenever we teach or study English.

Another point that I'd like to emphasize
in my presentation is that if we follow
these steps in our creative efforts, we can
stop at any step if we have to. Students
may not go on to highschools or colleges.
Students may not major in English language
or literature. But, at whatever step they
may stop their learning, they are still
capable of using their English for com-
munication purposes. Communicable one-
word utterances are minimally available.
Even if our students unfortunately stop at
the second step, they are still capable of
uttering two-word utterances and so on. As
we try to approach native competence, we
are also making allowances for possible
events when our students may have to stop
pursuing acquiring English.

It seems that I have used more than ten
minutes for my presentation, so I will stop
here and then I’ll come back with more argu-
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ments and convincing examples later,

Kunihiro: Thank you very much Prof.
Higa. In spite of your very kind words,
Prof. Higa, regarding my alleged native-
like command of English, I have to admit
that when I have to express myself in
English especially in the presence of so
many native speakers of the language as
this afternoon I feel as if I were an acrobat
trying to walk a tight-rope without falling
off the line. (laughter)

I should now like to ask Dr. Butler to
make his views known to us, but before
that might T make one observation as to
the typically Japanese preoccupation even
to the point of an obsession with the
minutiae in our study of English. And this
I tell for the benefit of Dr. Butler. A cer-
tain well known English language magazine
several years ago touched off a controversy
among the English teachers of this country
as to whether going to university with a
zero article should be regarded as a correct
usage. This I think illustrates the degree
to which we Japanese teachers and students
of English are so terribly and totally pre-
occupied with what appear to be trifling
matters or the minutiae. In another words,
English teaching in Japan is characterized
by what I would refer to as trivialism.
And during your stay in this country and
your exposure to the teaching of English
I wonder if this sort of thing has come
to your attention. I certainly would ap-
preciate it if you would address yourself
to this aspect of English teaching among
other topies you may have in mind.

Butler: Thank you very much Prof.
Kunihiro. I'm not sure. First I might say
that downstairs before we came up we dis-
cussed who had which opinions and I think
I made the statement that I was very
much in favor of accuracy. But I find
now after listening to Prof. Higa that he’s
totally convinced me of the reasonableness
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of his posi-
tion. (laught-
er) And so I'm
not sure just
what I should
say. But I
would like to
make one com-
ment in rela-
tion to some-
thing Prof.
Kunihiro just
said before
previous
statement. 1

Kenneth D. Butler
Director, Inter-University the
Center for Japanese
Language Studies

also find my-
self feeling
somewhat uneasy when I'm before quite a
large group on a panel which includes non-
native speakers of English.

As I look around here I think on the
panel I am the only native speaker of Eng-
lish here. (laughter) And it's a kind of
terrifying position to be in. I'm sure before
this afternoon is over you will realize that
all the other distinguished members of the
panel speak English far better than 1.
(laughter) And so that is one point in my
favor for demanding accuracy. All these
gentlemen represent people who have been
associated with foreign language teaching,
foreign language learning, English language
teaching and such, and all of them I would
gladly accept as having a native fluency
level in English. And that demands a lot
of accuracy of expression in order to do it.
So I think accuracy is in fact very important
in language. But I'd like to amplify a little
bit along these lines.

I also might say that I mentioned down-
stairs that depending upon how I feel on
any given day I can be pursuaded to talk
about either accuracy or expressiveness of
communication. It also depends upon whe-
ther I'm talking about it as a teacher of
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a language or as a learner of a language.
When I'm talking as a teacher of the lan-
guage I tend to talk about accuracy quite a
bit. When I talk as a learner myself of a
language I tend to emphasize the beauties
of communication. The fact that even if
I make a few mistakes, it really doesn’t
make all that much difference because after
all T am communicating and that is what
the purpose of language is. And I think in
this room there is a wide range of opinions,
attitudes, or views on the subject of what
goes into producing people who are capable
of communicating in a foreign language.

Every time I think about this particular
subject I occasionally recall a very specific
incident that occurred when I was a grad-
uate student at Harvard quite number of
years ago. The famous wood-block print
artist, Munakata Shiko, came to the United
States on his first trip to the United States.
He made several trips after that, but as
I recall this was his very first trip. Well
his field definitely was not the English
language. He was, I'm sure every one
knows, one of the greatest print artists
modern Japan has produced and he was in-
vited to the United States to give some
demonstrations and lectures about how he
went about making wood-block prints. When
he came to Harvard they assembled the
group to listen to his lecture, but because
Munakata Sensei didn’t speak English they
provided him with an interpreter. And the
interpreter was a person who was a grad-
uate student of Harvard and who was not
really a highly skilled professional inter-
preter such as.... (laughter)

But anyway it very soon turned out that
this person couldn't really interpret what
Munakata Sensei was trying to say because
for one thing he spoke a pretty special
style of Japanese as such. Anyway, it was
very difficult, so finally Munakata Sensei
just very gracefully told to the interpreter
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to sit down and take it easy. (laughter) And
then he went on with his lecture speaking
basically to an audience that didn’t under-
stand Japanese, but speaking to them either
in Japanese or in what Prof. Higa referred
to as one word English utterances. And
that was one of the most effective com-
munication situations that I believe I've
ever witnessed. Munakata managed to ex-
press everything that he had to say or
wanted to say to this group and he did it
in a very effective way. He got complete
response from the audience that listened
to him because he did a lot of visual things.
He would pick up a piece of wood and he
would say “wood, wood, wood,” and then
he would pick up his knife and he would
say “knife,” and then he would say ‘“cut.”
And pretty soon he would have a picture
and raise it up to show.

And I think that the ability to com-
municate and how it’s done is what language
is all about. I'm somewhat fond of telling
my students that once they get to a level
where they are more or less able to com-
municate in the Japanese language that
they really won't be able to recall how they
ever got to that point. Because language
study and language learning as such have
no inherent value, or perhaps I should say
no inherent content. Language study is
something you do so that you can then use
your language ability in order to com-
municate with people that speak that lan-
guage. And in that sense communication
is the objective. That is, the ability to
express yourself in a way that native speak-
ers of the language will respond to.

At the same time I think both as a
result of places such as ELEC here, which
is very highly professional institute devot-
ed to professionally teaching the English
language, and efforts of other institutions
in Japan or other places in the world of
teaching English as a foreign language, it
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is becoming a quite highly developed field
of specialization and there has been a lot
of development in and progress concerning
how to go about teaching. And I think as
result of the efforts over the last 20 years
or so there has been a great deal of pro-
gress in teaching students to be both ae-
curate and expressive in using English or
any other foreign language.

I think that it’s very definitely possible
to at least ideally aim at doing both. That
is, first to teach people to use the foreign
language accurately and in a totally accept-
able way, and also second to teach people
how to communicate effectively. When I
first came to the Inter-University Center
ten years ago, the state of the art of teach-
ing advanced Japanese was pretty limited.
There had been quite a lot of development
in teaching Japanese at the so-called begin-
ning level, primarily during World War II.
The U.S. Government had army and navy
and other government language schools that
aimed at teaching the American military
people Japanese. After World War II this
was then transferred over to the civilian
academic sector and the pattern sentence
method of teaching language developed from
these beginnings. But up until recent years
there hadn’t been much development in
teaching language at a level beyond the
system of basic structure patterns.

So, ten years ago we had a situation
in teaching Japanese where there was a
lot of emphasis on teaching the so-called
beginning level of spoken Japanese in a
highly systematic way, with a very heavy
emphasis on the student attaining a high
level of accuracy of expression within the
range of the basic patterns of beginning
spoken Japanese as defined by linguistic
specialists. But at that time there was as
yet very little methodology for effectively
teaching students how to communicate at
the levels of expressiveness commonly en-
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countered in actual use of the Japanese
language for real life purposes.

Well, during the past ten years we
have developed teaching materials and
methodology at the Inter-University Center
which attempt to deal with teaching the
Japanese language to students at a level
beyond the basic grammatical patterns of
beginning spoken Japanese. This has in-
volved developing materials which focus on
the idioms, expressions, and constructions
of spoken Japanese as it is spoken in real
life situations by educated speakers of the
language. For example, we have produced
materials based on video-taped symposium
discussions which show the students how
to use effectively such things as aizuchi, or
response words, and pause words in Japa-
nese. Other materials deal with emphasis
in Japanese, and with sentence ending forms
other than the traditional emphasis on verb
conjugations. Our most advanced level of
teaching materials is focussed on the entire
range of expression in intellectual com-
munication in Japanese, in which we analyze
how to introduce one’s opinions, how to ex-
press agreement, partial agreement, dis-
agreement, and so forth in a sustained
communication situation. In wusing these
materials with students at the advanced
level we have found that they contribute
greatly to the students acquiring a quite
wide range of expressiveness which allows
them to communicate with Japanese in a
natural way and in a manner in which
Japanese will readily respond to. At the
same time, however, among our thirty-five
students each year there is quite a range
of actual ability in Japanese at the time
they enter our program. Most of our stu-
dents have a quite high degree of accuracy
at the level of ability they have attained
as a result of their previous study. But
some of the students, due to gaps in their
previous training, still have problems with
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the accurate use of particles, for example.
We have found with these students that we
can successfully use our advanced materials,
which aim at expressiveness in communica-
tion, at the same time that we make con-
tinuing efforts to correct each student’s
problems of accuracy of expression. In other
words, we have found that the two objec-
tives are by no means mutually exclusive.
And in fact, we see that once a student
reaches a level of range of expression and
natural expressiveness in Japanese to which
Japanese will readily respond, lingering
problems in accuracy of expression are more
readily correctable. For example, in the
area of accurate and acceptable pronuncia-
tion, we have found that along with teach-
ing natural expressiveness we can emphasize
the overall rhythms of the language and
the correct pronunciation of the language
in fairly sophisticated sustained utterances.
As a result of this approach the student
develops a natural ability to express him-
self, and in using the language both in class
and outside of class gets a tremendous
amount of reinforcement and rapidly learns
to spot areas where he is still having prob-
lems of accuracy and to correct them in
an efficient manner. So, I would say that
not only are the objectives of accuracy and
expressiveness not mutually exclusive, but
that they in fact are mutually reinforeing
and that approaches to language teaching
and language learning must integrate them
both.

But over and beyond emphasizing the fact
that without both accuracy and expressive-
ness a person cannot operate effectively in a
foreign language, I would like to suggest
that the final objective must always be to
communicate. If a person can communicate,
the people that he or she is communicating
with will not really be all that much aware
of any specific mistakes that the person
might be making in the process of com-
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munication. They will be concentrating on
the content of what is being communicated.
And in this sense, then, the overall objective
in language education and in language study
is to get people to the point where they can
in fact effectively communicate. It is very
difficult for a person to reach a level of abili-
ty in a foreign language that can be eval-
uated as “native fluency,” but it is possible
for people to learn to communicate in a for-
eign language and to learn to communicate
effectively.

In concluding these brief remarks, I think
I should make one final comment, or qualifi-
cation, concerning what I have just said.
While I strongly urge emphasis on the final
objective of producing the ability to com-
municate, I think that both language teach-
ers and language learners should keep in
mind one additional fact. That is, if a per-
son cannot communicate very well in his
own native language, it is going to be very
difficult to teach that person to communicate
in a second language. We have seen this in
our Inter-University Center program. I am
the only native speaker of English at the
Center, the rest of our staff are all Japanese
who are professional specialists in teaching
Japanese. Since in teaching, our teachers do
not use English, only Japanese, in the past
they did not normally have an opportunity
to get a feeling for how each of our students
expressed themselves in their native lan-
guage of English. But we discovered that it
was quite important for our teachers to
have an awareness of how each one of our
students communicated in English. For ex-
ample, a teacher would be trying to teach
a student something in class, and the stu-
dent just couldn’t seem to handle that par-
ticular situation effectively. Later, in our
evaluation sessions concerning each student,
the teacher would mention this, and some-
times I found myself responding that this
was to be expected, because in my contact
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with the student in English the student
wasn't very effective in that aspect of com-
munication even when speaking his native
language. The response of the teacher at
this point would then be, “ah, naru hodo.”
So, after encountering this type of problem a
number of times we set up a system where-
by I would give general evaluations of each
student’s approach to communication as
such in their native language and the
teachers would then use this as a reference
in their teaching approach to each student.
In this respect, I think all students of for-
eign languages should give some thought to
self-evaluation of, and reflection on, the
level of ability they have in effectively com-
municating in their own language. And, in
learning a foreign language, students
should not attempt merely to master the
patterns of the foreign language mechan-
ically, but should make strenuous efforts
to master the overall patterns of com-
munication in the language being studied.
Following this dual approach oriented to-
wards both effectiveness of expression and
communication along with emphasis on the
accuracy of the mechanies of expression,
it should be possible to achieve a high
level of success in both areas.

Kunihiro: Tahnk you very much Dr.
Butler. Your reference to the one word ut-
terance by Munakata reminds me of Secre-
tary Kissinger’s English which is “far from
perfect,” “far from impeccable.” 1 have

worked with him on several occasions and 1
can tell you that he can hardly distinguish

the [w] and [v] sounds, reflecting his Ger-
man background. Naturally, a Secretary of
State has to utter the term “world"” many
times. Each time he utters the word it
scunds as if it started with a [v] instead of
[w]. And yet the fact remains that he is
regarded as one of the most outstanding and
convincing orators in the English speaking
world today—at least in the judgement of a
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certain Mr.
Newman who
himself is an
outstanding
journalist in
the United
States.

So I cannot
avoid wonder-
ing if we in
Japan are on
the right track

Willem A. Grootaers as we seem
Lecturer, to be so ter-
Sophia University ribly preoc-

cupied with

the minutiae—such things as the distine-
tion between the [r] sound and [1] sound
for instance. If an American or a Briton
thinks that we in Japan live on lice in-
stead of rice because of our inability to
distinguish the two sounds, then that
foreigner to my way of thinking must be
out of his mind.

Now you see why I said at the outset that
I was going to play the role of the devil's
advocate. If telling the [r] sound from the
[1] sound is important, as I think it is, what
about “going to university” wvs. “going to
a university”?

Now I'd like to ask Father Grootaers to
present his case. He was born in the Flem-
ish speaking region of Belgium, although I
understand his mother was a French speak-

ing Belgian and therefore he was born a
bilingual. So I would like to ask the

polvglot among the panelists to present his
case. Thank you.

Grootaers: You have just heard the
name of Kissinger mentioned. Now you are
going to hear Kissinger's English. (Laugh-
ter) Compared with the other panelists here,
my English must sound as coming from a
foreigner who learned the language late in
life. It may be practical for all present here
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in the audience to speak about my past ex-
perience with English, because I too had to
learn English in a non-english speaking
country.

When I started English it was already my
fifth language; besides the two national lan-
guages of Belgium, Dutch and French, I had
alrealy several years Greek and Latin behind
me when I started English. I never spoke it
until I was twenty-eight. It has become now
my third language, meaning hereby my first
foreign language.

I am not teaching English myself and I
never did. I have therefore on finantial in-
terest in being for or against the teaching
of English. (laughter) That gives me the
freedom to offer a few common sense re-
marks about the acquisition of English and
specially about the English teaching in
Japan. Nobody can take my job away. On
the other hand, my remarks will be based
only on my subjective impressions.

1. First of all, Japan is not an immigrant
country like Australia or America. You are
not going to meet somebody on the street
who is a Japanese citizen but doesn’t speak
Japanese. So you don’t need English when
you travel through Japan because you only
meet Japanese speaking Japanese.

Now another thing is that Japanese ought
to become an international language; it may
become such a language sometime. Specially
when I think of my special field, namely
linguistics, I feel very strongly that Japa-
nese should be used in international con-
gresses because the linguists here have so
much to contribute and the new results of
their research are simply ignored abroad.
Nobody reads Japanese and the Japanese
linguists don’t speak a great amount of for-
eign languages. But the situation right now
is that Japanese is not used in international
congresses, except when they are held in
Tokyo as a gesture of courtesy towards the
host country. But even then everything has
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to be translated.

From these two facts I draw the conclu-
sion that nobody should learn to speak Eng-
lish in this country except in the case of a
few chosen professions. If anybody among
yvou wishes to become a diplomat, or an inter-
preter, or a businessman doing export-im-
port, then you need spoken English; and
you will have a strong enough motivation to
learn it thoroughly. After or at the same
time with spoken English you will learn to
write it.

But if your only motivation is to pass
some examination, stop right there; don’t
learn English. It is a tragie thing to see all
the people who are wasting thousand of
hours in this country to try to learn a lan-
guage they will never use. Look at the coun-
try where you are, at the real situation of
a normal Japanese living here and you will
know how useless it is to learn to speak a
foreign language.

2. Let me now draw your attention to an
experience I have had during my twenty
yvears in Tokyo. I have been consulted by
two kinds of foreign language teachers,
mainly about the translation into Japanese

of some foreign literary work. One kind of
teachers who visit me are professors of

English literature, mostly men in their
sixties, which means that have been involv-
ed with the English language during some
forty years. A second kind of teachers are
professors of French literature, they are
more often than not, men into their forties,
which means that they have been studying
French during fifteen or twenty years. Now
comparing these two categories, I found
that most professors of English literature
lack the sense of the language; they accept
all my suggestions without making objec-
tions. On the other hand, it happened often
that I suggested a translation to a professor
of French and that he would object, or try
to get a better equivalent for a translation,
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basing themselves on their feeling, their
sense of the signification of the French
word.

Now why should there be such a differ-
ence between these two groups in their
knowlegde of foreign languages, which for
a Japanese present comparable difficulties
(French is maybe the most difficult of the
two 7!). One explanation is that a greater
number of professors of French go to France
than professors of English go to England or
the United States. But of course this should
be checked by way of statistics. Another
explanation that seems more probable, is
that French is a freely chosen language
whereas teaching English as a profession
could often be only a career, not an avoca-
tion. Here again we find that motivation is
a great factor in a successful acquisition of
a foreign language.

3. I must now say a word about the
acquisition of a language, and first about
the acquisition of one’s mother tongue. As
we all know, one’s first language is acquired
not in a class room environment but in a
natural living environment. If the environ-
ment is monolingual, with a single language
being used, one grows up as a monolingual
person. In my ecase, I heard Dutch and
French at the same time from an early age,
and that makes me a bilingual. This has
nothing to do with study, it is just a gift
from my parents.

I must now draw your attention to an
important fact that has not yet been treated
here. Language acquisition in the case of
children stops around the age of puberty,
between 13 and 15, at least for the acquisi-
tion of the phonological structure of the
language. No person can acquire a comple-
tely accurate pronunciation of a language
after the age of puberty. Listen to my Eng-
lish and you will know what I mean. (laugh-
ter) Although people tell me that I speak
Japanese fluently enough to be understood,
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it is clear that starting at the age of forty
I never could acquire a native-like accuracy
in my pronunciation of the Japanese lan-
guage. My German too was acquired after
the age of puberty; and my Chinese too. To-
day before the start of the panel discussion,
I asked the two Japanese colleagues here
speaking English when they had started to
speak it; they answered at the age of eight,
at the age of nine. That makes them native
speakers.

As a digression I could point here to what
is called proxemics. This means the study of
the body’s attitude when speaking. A man in
Texas and a man in Boston do not address
their interlocutor from the same distance;
a man from Texas puts his left shoulder
practically right against the shoulder of the
man in front of him, while a man from
Boston needs at least a yard between him-
self and the hearer. Such things are also
part of the language like syntax and lexicon
and they are acquired unconsciously during
the first years of language acquisition.

Let us go back to the period after the
puberty years: one can learn the syntax of
a foreign language at practically any age,
also its morphology, and even some of its
gestures. Only perfect pronunciation be-
comes impossible to acquire after that criti-
cal age. That is why my English pronuncia-
tion will never become that of a native
speaker, although it is quite sufficient for
accurate communication which is the prob-
lem that occupies us here. I may even add
that my English pronunciation will never
get better as long as I live in Tokyo: I lack
the natural environment of the living lan-
guage as I have here no English or Amer-
ican born friends. (laughter)

When one looks at a child’s acquisition of
its first language, one sees that the child is
starting from zero, this is without the
knowledge of another previous language.
The child is surrounded with a group of his
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peers who know approximately the same
amount of language as himself and against
which he is in incessant competition. Al-
though he may know only a thousand dif-
ferent words, he has a command of the
syntactic structure, he knows how to com-
bine these words.

An adult starting to learn a foreign lan-
guage, even in a classroom with very few
students, has already the command of one
language, his mother tongue, he is sur-
rounded with his peers, who are not on the
same level linguistically. But he does not
have the ability of the child of making up a
grammar: the grammar is forced upon him
by the teacher, a kind of grammar that has
been thought out by specialists. Look at
what happens when a child starts to handle
the few words of his mother tongue; he
makes up a grammar, and this grammar is
first of all simplified, so as to fit into an easy
pattern. Let me explain this; when the child
has heard that “laugh” is “laughed” in the
past tense, and that “fold” is “folded” in the
past tense, he will start to say “eat” and
“eated,” “run” and runned.” It is only at a
later stage that he will add the irregular
e/ ran” to his first
The same happens

1 éi

past tenses “ate” and
grammar. in Japan,
where a child having heard the negative of
SHIROI as SHIROKUNAI, the negative of
KUROI as KUROKUNAI, concludes that
KIREI must become KIREKUNAI This is
a kind of reduced grammar. The adult
seems to have lost that ability, he always
complicates matters and ask for “why’”s all
the time.

I must add here a comment taken from a
recent study made by a professor of Cornell
University, Professor Frans Van Coetsem.
He points out that there is a group of adults
which is able to pick up a foreign language
and to simplify its grammar so that com-
munication becomes possible in a very short
lapse of time. He is speaking about the
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kind of pidgin
language that

the seamen
pick up very
quickly in a
foreign  har-
bour where
they must

work with all
kind of nation-
alities. They
must unload a
boat in the
shortest possi-
ble time; they Waseda University
must accomplish a task that is dangerous,
and they must communicate quickly enough
to avoid accidents. The small amount of
used in a simplified
grammar: exactly the case of a child start-
ing his own language learning. This
seems to be a case that can be compared
with language acquisition. Another case
could be that of adult immigrants arriving
in the United States and who have to
acquire in a short time enough simple
English to survive.

From these cases we may conclude that
language acquisition can be successful, at
least in a simplified stage, when there is
first motivation, secondly a lack of cultural
restraints, I call cultural restraints the
psychological restraints that makes us feel
shy or ashamed of speaking a language that
we do not possess sufficiently. What makes
us think that we do not yet possess suffici-
ently that language may be called a prejudice
If we were to need

Kiyoaki Nakao
Professor,

necessary words

nurtured by culture.
speaking just to be able to survive then all
cultural restaints disappear.

Related to that attitude is what may be
called inferiority complex. We think: “other
people know so much English, and I do not.
I'll wait until I speak it correctly.” First
of all many foreigners do not speak English
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correctly either; and the most important
fact of linguistic life is that one gets to
use a language correctly only after one has
used it incorrectly. This is an intermediary
stage that cannot be skipped.

Kunihiro: Thank you very much, Father
Grootaers. Then Prof. Nakao.

Nakao: While I was having a chat down-
stairs with Dr. Butler, he told me he was
a grammarian. I was hoping that he would
remain that all the time, but then, he just
said that Prof. Higa had pursuaded him
not to be a perfectionist any more. That is
rather unfair, because that makes me the
only perfectionist here. And Prof. Kuni-
hiro doesn't seem to believe in accuracy,
either. He thinks lice for rice is all right.
If the Americans think that because the
Japanese say they eat lice when they really
mean rice, it’s not the Japanese who are at
fault, but the Americans who think so.
‘That means I'm the only perfectionist here.

Well, I am a perfectionist, and therefore, I
have prepared a manuscript for my lecture
for this afternoon. And I'm going to refer
to it so as not to digress too much. We
haven’t got too much time. And I would
like to keep myself within the time limit.
Anyway, before I do anything else, I would
like to say a word of thanks to the organi-
zors of this Panel Discussion for doing me
the honor to invite me to this discussion and
to take part in it, along with such dis-
tinguished scholors as Dr. Butler, Dr. Higa,
and Father Grootaers. It is, indeed, a great
honor.

The decision on the part of ELEC to in-
vite me to take part in this discussion was
first communicated to me by Mr. Teramura
of the English Language Education Council
several weeks ago. Since then, I've been
wondering what could have been the reason
or reasons that ELEC had in inviting me
to take part in this discussion. And in
order to arrive at some sort of answer to
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this question, I've considered the nature of
the subject—“Which Should We Aim at,
Accuracy or Expressiveness?’ And I've
come to the conclusion that the selection
must have been for the following two rea-
sons. Of course, this is mere conjecture on
my part, and therefore I may be entirely
wrong. Anyway, the first reason must have
been this—without meaning to give my age
away, I've been engaged in the teaching
English for something like thirty-seven
vears.

The second reason for inviting me to this
Panel Discussion must have been this: In
the long years I've been teaching English—
and I take pride in saying this—in the long
vears that I've been teaching English both
in its spoken and written forms, I have al-
ways insisted on correct pronunciation, cor-
rect intonation, correct grammar, correct
syntax, correct punctuation, correct every-
thing. And for “correct,” you may sub-
stitute “accurate.”

I must, at the very outset, make it quite
clear to my audience and also to the panel-
ists that the topic of today’'s discussion is
not one of my own choosing. It was given
to me by ELEC. And by way of an open-
ing, I should like to refer to a question that
arose immediately in my mind when I first
saw the title. And that question was and
still is this: Isn't accuracy, not only a part,
but also a necessary condition—nay, the
very soul of expressiveness? Frankly
speaking, I cannot conceive of a person be-
ing inaccurate in what he says and still
managing to be expressive. Nor can I con-
ceive of a person failing to be expressive
though using very accurate language.

So inseparable are these two qualities of
accuracy and expressiveness that the very
idea of pitting the one against the other as
if they were two mutually exclusive and con-
tradictory alternatives is something that
has never occurred to me in all the years
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that I have been teaching English. Asking
me to choose between accuracy and expres-
siveness is, therefore, like asking me to
choose between apples and fruits. Let me
give you just one example to illustrate the
importance of accuracy in so small a matter
as punctuation. (I don’t consider punctua-
tion a small matter. Many people do.) The
sentence, “He stopped laughing,” written
with a comma after ‘“stopped” means one
thing, and written without a comma means
something quite different.

In order to have an intelligent discussion,
the definition of terms is always a prere-
quisite. In the course of the present dis-
cussion, we shall be inevitablly using the
term ‘“accuracy” again and again because
that is what the discussion is essentially
about. And it is necessary that we define
what we mean by accuracy. But here an-
other problem arises. Even before 1 can
start to define accuracy, I must make clear
whether there are different kinds of ac-
curacy or not. And if there are, it is my
duty to state the different kinds. For
obviously, each different kind of accuracy
would call for a different definition. Besides,
in the present case, stating the kind of ac-
curacy is almost equivalent to giving a de-
finition of that type of accuracy.

I can think of the following seven dif-
ferent kinds of accuracy which may be divid-
ed into three groups: Those having to do
with the written language. Secondly, those
having to do with the spoken language. And
thirdly, those which have to do with both
the spoken and the written language.

In the case of the spoken language, we
have phonological accuracy, which may be
further divided as follows (A) Accuracy in
the pronunciation of the speech sounds of
the English language; (B) Accuracy in mat-
ters of word stress, sentence stress, and in-
tonation.

In the case of the written and spoken
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language, we have grammatical accuracy,
syntactic accuracy, semantic accuracy, styl-
istic accuracy. Even after having listed the
different kinds of accuracy in the hope that
by naming the different kinds, we have, in
a certain sense, defined them, we are not
quite ready to take up the subject of today’s
discussion yet. Because even if we know
that there are so many varieties of accuracy,
we must next ask ourselves another ques-
tion. And that question is: In reference to
what kind of English are we going to talk
about accuracy?

It is necessary to ask ourselves this ques-
tion, for obviously, what grammatical ac-
curacy, for instance, means in literary Eng-
lish, and what it means in colloquial English,
are two different things. A grammarian
writes in his textbook, “Do it as 1 told
vou.” But as soon as he gets home, he tells
his son, “Do it like I told you.” In both of
these cases, he would be one hundred per-
cent correct, one hundred percent right, one
hundred percent accurate. In the former
case, he is dealing with literary English,
and in the latter, with colloquial English.
And the requirements of grammatical ac-
curacy are different in the two types of
English,

We all know that English can be taught
in the following three ways: First, as a
mother tongue; secondly, as a second lan-
guage; thirdly, as a foreign language. In
Japan, we know that English is and can be
taught only in one way—as a foreign lan-
guage. But we also know that English itself
has many varieties. I have already mention-
ed two, the literary type and the colloquial.

From the point of view chronology, we
can divide English into old, middle, and
modern. From the point of view of geo-
graphical distribution, we can divide it into
British, American, Canadian, Australian,
New Zealand, etec. And from the point of
view of the manner in which it is used, we
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can divide it into the two groups that I've
already mentioned—Iliterary and colloquial.
And from the point of view of quality, we
can divide it into standard English and sub-
standard English. And choosing the right
kind of English that we, as teachers, should
teach from among all these different varie-
ties of English, is no easy matter.

Here I think what Prof. Thomas Pyles of
Northwestern University, has to say, may
serve as a practical guide. He says the Eng-
lish which we should teach should be nation-
al, present, and respectable. It seems simple
enough to say that we should teach English
that is national, present, and respectable.
But actually, the difficulties are enormous,
in view of the conditions prevailing in this
country with regard to class organization,
class hours, availability of eclassroom facili-
ties in terms of various teaching aids, the
nature and quality of textbooks available,
and most important of all, the nature and
quality of teachers available.

Because these various difficulties and ob-
stacles are so baffling, an attitude of defeat-
ism has sprung up among our English teach-
ing world itself. Formerly, people were
sincerely asking, “How can we teach English
better?” Now they are asking, “What is the
use of teaching English?” The attitude of
defeatism is taken by those who lament the
fact that, though so much time and effort
and money are devoted to the teaching of
English in this country, the results are far
from satisfactory.

Mr. Wataru Hiraizumi of the House of
Counsellers says in his “Proposal for the
Improvement of English Teaching in Ja-
pan” that, in this country, in spite of the
many vears during which a person devotes
himself to the study of English, he cannot
speak or read it from the very day after his
graduation from the university. Now, this
lamentable state of affairs has led to the
emergence of two schools of defeatism. The
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first is represented by Prof. Takao Suzuki
of Keio University, and the second by Mr.
Hiraizumi himself. In view of the over-
whelming difficulty of our teachers ever to
succeed in teaching English with any degree
of accuracy, those who belong to the school
of defeatist thought led by Prof. Suzuki ad-
vocate the teaching of what he calls ENG-
LIC, a sort of international language which
is neither British English nor American,
but a compromise between the two with
significant Japanese characteristics of pro-
nunciation, grammar, and syntax.

On the subject of the above-mentioned
Japanese characteristics, Prof. Suzuki says
in one of his books that the French cannot
produce the “th” sound. So they get away
with saying [tiats] for [#ista] (theater).
And the Germans cannot produce the [w]-
sound, as Mr. Kunihiro pointed out before,
and we have a very good example in Kis-
singer. So, they get away with saying [v]
for [w]. They say [vel] for [wel] (well).
Why should the Japanese alone struggle so
hard to get the [r] and [1]-sounds straight?
This is not my opinion. This is the opinion
of the defeatists. (laughter) Don’t get me
wrong.

If the French get away with [t] for [#],
and the Germans get away with [v] for
[w], why shouldn’t the Japanese get away
with “lice” for ‘“rice”? These arguments
can lead to only one fallacy—the fatal fal-
lacy that we should lower the standards of
English teaching. This has something to do
with what Prof. Higa said before.

That we should lower the standards is a
fatal fallacy. I like alliteration. So I say
“fatal” though I could think of other ad-
jectives. Anyway, those who advocate lower-
ing the standards of English teaching are
people who think Japanese teachers of Eng-
lish, like myself, by their uncompromising
insistence on grammatical correctness or ac-
curacy, discourage their students from ex-
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pressing themselves. From being too afraid
of making mistakes, our students are driven
into total silence in the classroom.

In order not to let our students take this
negative attitude toward English, the advo-
cates of ENGLIC say the teacher should be
less exacting in their demand for gram-
matical correctness. If the students say,
“He don't,”” why bother? After all, the
French and the Germans get away with the
worse things than that. So, why not let the
Japanese students say [ga:1] for [ge:rl] and
[sdnkju:] for [#zenkju:] and “he don’t” for
“he doesn’t”? Well, if that is what is meant
by ENGLIC, I have absolutely no use for it.

I don’t think this type of reasoning is
never applied to any other subject taught in
cur schools. Everybody knows that mathe-
matics is difficult. Aren’t the parents of our
students being inconsistent when they de-
mand that the standard for correctness in
English be lowered, but not the standard for
correctness in mathematics? I have never
heard it said that, while two plus two is, of
course, four, if a student says it is five, no
one should pounce on him. Five is pretty
close to four. (laughter) If the performance
of our student is unsatisfactory, lowering
the standards is not going to solve the prob-
lem.

In fact, such a way of thinking springs
from an entirely erroneous concept of what
is meant by the rules of the English lan-
guage. If one happens to be a poor hand at
tennis, will it ever occur to the coach to
make the rules of the game easier to ob-
serve? Will tennis be made easier to play
if the net were taken away? (laughter) It
is because there is a net that people play
tennis at all. The net is the symbol, as it
were, of the rules of the game of tennis. If
the rules are tampered with, the game ceases
to exist. Take away the net and there is no
more tennis. The rules of the English lan-

guage are like the rules of tennis. Take
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away these rules, and there is no more Eng-
lish. Maybe you have ENGLIC. I don't
know.

It should be clear enough from the fore-
going that lowering the standards is no solu-
tion to the problem at all. Then, what should
we do if the performance of our students is
poor? The standards should be raised, not
lowered. If we want an athlete to jump 1m
20 cm, we try to make him jump 1m 21 cm,
not 1m 19 em.

The attitude of defeatism taken by teach-
ers of English can assume another form.
And that is the form exemplified by Mr.
Hiraizumi in his “Proposals for the Improve-
ment of English Teaching in Japan.”

He proposes that English should be re-
moved from the list of subjects for college
entrance examinations. This is tantamount
to abolishing English in our high school cur-
riculum because if our high school students
study English at all, it is because it is neces-
sary for the entrance examinations. If Eng-
lish were to be eliminated from the list of
subjects required for the entrance examina-
tions, our high school students would stop
studying English immediately. (laughter)

Mr. Hiraizumi also proposes that because
English is such a difficult language, it should
be removed as a subject from the curriculum
of compulsory education. There is nothing
simpler than abolition as a solution. Cut off
your head, and you will never have a head-
ache again. (laughter)

Mr. Hiraizumi suggests that English
should be replaced by some such thing as a
lecture on the nature of foreign languages
to be given in junior high, so that the stu-
dents will get some general notion of some
of the languages that are used by various
peoples and races that inhabit this globe of
ours. I'm not at all against emphasizing the
importance of the knowedge of cultural back-
ground. But knowledge of a language and
knowledge of its cultural background are
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two entirely different things and they have
nothing to do with each other. Knowing, for
instance, that traffic moves on the right side
of the street in the United States, whereas
it moves on the left here in Japan, has
nothing at all to do with being able to hear,
speak, read, or write English. Thank you so
much.
* * *

Kunihiro: We are approaching the end
of our session and therefore this time I
would like to call upon each of the panelists
to try to sum up his views in about five min-
utes. And this time Prof. Higa.

Higa: It’s one thing to hold a very
high standard, but it’s another to achieve
this standard. Educative process should be
a series of success experiences. But, un-
fortunately, relative to other school subject
matters, foreign language classes seem to
give more failure experiences than success
experiences. Prof. Nakao mentioned that
many of our school English teachers are in-
competent. But, he himself is responsible
for turning out some of such teachers. To
demand perfection when it is not achievable
is not really educational or humanistic.

The current linguistic theory developed
out of the realization that our real speech
contains too many errors. If you want to dis-
cover what kind of grammar we are using
in our Japanese, one method may be to col-
lect as many sentences as possible from Japa-
nese-speaking people. Then immediately you
realize that there are many irregular or un-
grammatical sentences. When you draw
conclusions or rules from these data, your
grammar will necessarily be erroneous. To
avoid this serious problem, linguists resort
to theorization. They become deductive and
construct abstract linguistic theories first
and then see how they fit a natural lan-
guage. If you find differences between a
theorized grammar and actual use of lan-
guage by real speaker-hearers, then such
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differences are to be explained in terms of
our biological, physiological, psychological
and social constraints. We are psychologi-
cal beings and also social beings and thus
we are bound to make errors.

I am not saying that we should teach
broken English in our classroom or we
should write our textbooks in pigdin or
broken English. My point is that we should
have understanding for students’ creative
efforts and have tolerance towards errors
they make in their creative efforts. And, we
should try to understand the nature and the
process of making errors. We often hear
such expressions as “There’s a lot of people
in this room,” “Who do you like?” or “It’s
sort of like that.” I'm sure those people who
advocate Queen’s or King’s English would
classify these as ungrammatical sentences.
But, there are many native speakers of Eng-
lish who say these kinds of sentences today.
These may be erroneous expressions or un-
grammatical sentences. But, once they are
frequently and commonly used, they begin
to be accepted as “correct” sentences. This
can mean that we are constantly creating so-
called idiomatic expressions. In the case of
non-native speakers of English their errors
can be considered different kinds of idio-
(laughter) This is omne
illustration of the nature and the accepta-
bility of our linguistic errors.

Butler: 1 agree that in any attempt at
teaching a foreign language every effort
should be made to both teach and help the
students to learn the language with so-called
But I
think there is a tendency for language teach-
ers to over-emphasize only the “accuracy”
within the limited system in which they are
teaching—such as the linguistic system of
beginning English or beginning Japanese.
This seems to result in undue emphasis on
forcing the student to master perfectly each
stage of the system being taught before

matic expressions.

accuracy of usage and expression.
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proceeding on to the next stage. In its most
radical form this aproach demands that un-
til a student can test out at one hundred
percent on any given stage of the materials
he must remain at that stage, continuing to
study at that level until he masters it. While
as I have said, I am a strong advocate of
accuracy, this particular approach which I
have described seems to me to be somewhat
non-productive in terms of student motiva-
tion and progress, and in terms of the true
objective of being able to communicate in
the foreign language being studied. In my
experience in Japan I have sometimes en-
countered students of English who are ap-
proaching middle-age and who are
still attending classes in spoken Eng-
lish at the level,
though they have been in contact with
that level
think we are only recently becoming aware
that basic systems of a language which in
the past have been designed for foreign
language teaching at the beginning level do
not necessarily have a direct connection with
the language as it is actually used in daily
communication among native speakers of
the language. And, if under the banner of
accuracy we force students to spend an
undue amount of time on such basic systems,
we might in fact be doing them a disservice.
If a person doesn’t totally master something
at one stage in his study, there is a chance,
I believe, that he will master it at a later
advanced stage. That is, if he is ever allow-
ed or encouraged to go on to a more advan-
ced stage. And I believe, on the basis of ex-
perience, that it is only at the later, more
advanced, stages of language study that a

elementary even

since junior high school. 1

person begins to get a feel for
the total language system as it is
actually used. More and more I am

coming to believe that there is no such
thing as one set pattern in a beginning
language text which, once you have totally
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mastered it, you will be able to use over and
over just as you memorized it throughout
the rest of your life. Even if the exact
words of the pattern are used just as you
learned it, the specific situation in which it
is used will condition the meaning in a way
that makes the utterance unique. And if a
person has been exposed to only beginning
textbook patterns, without proceeding on to
more sophisticated situational usage of the
patterns, he will, I'm afraid, always have
basic problems in communication. It is per-
haps not an overstatement to say that every
linguistic pattern of expression is trans-
formed and modified each and every time it
is used, depending on the situation and the
purpose for which it is used. Therefore, seiz-
ing upon one limited set of grammatical pat-
terns of language, and telling people that
you must learn these specific patterns with
total accuracy, and then you will be able to
communicate in the chosen language, misses
the point. Naturally, any pattern of lan-
guage, elementary or sophisticated, once
learned will be of help to a person in learn-
ing to use the foreign language effectively.
But there is no one pattern, or even group
of patterns which remain static in actual
use, and which once mastered in their origi-
nal form enable a person to be fluent in a
foreign language.

While I wholeheartedly agree that in
teaching a foreign language you need to
provide people with something upon which
they can build, and precise grammatical ac-
curacy of expression is one of the major
things that must be imparted, it is not by
any means the only thing, nor is it probably
the most important thing required for a per-
son in this process of “building-on.” What
is required is something more along the line
of acquiring the ability to put words together
into meaningful clusters of expression.
Sometimes this will be in accordance with
the linguistically defined grammar of the
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language. At other times it will be more in
accord with the accepted usage in terms of
thought processes and meaningful expres-
siveness. Underlying this expression of
thought processes will of course be ac-
curacy of grammatical expression. But it
will not appear or be used in quite the one-
to-one ratio that has at times been ad-
vocated here today.

One final comment, which bears on my
contention that valid communication is the
aim in foreign language learning. Professor
Nakao used the example of two plus two is
five as being the mathematical equivalent to
what would be inaccurate usage in English.
To my mind, two plus two is an invalid com-
munication unit. Unless one becomes in-
volved in some rarefied aspects of advanced
math, two plus two still today is not five, but
rather four.
five, you are committing a totally invalid ef-
fort at communication. Whereas if you say
“He don’t do it,” while inaceurate in usage,
this will be understood by any native speaker
of English as meaning “He doesn’t do it,”
and the person will at the least have com-
municated. In fact, as I think about it, when
I return to Grand Junction, Colorado to
visit my parents, and if I use the expression

If one says two plus two is

‘““He doesn’t do it,” people living there look
at me a little strangely, and then I realize
I should have said “He don’t do it,” since
that now seems to be standard usage in
normal speech in that part of the U.S.
Dr. Kissinger has been mentioned several
times today. There is no doubt that in terms
of pronunciation, at least, he does quite a
bit of violence to the English language. But
at the same time he is acknowledged as a
highly effective communicator in English,
and people on the whole are not bothered
with any problems he still has in pronuncia-
tion. An even more interesting example
along these lines is the French singer and
actor Maurice Chevalier, who passed away
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not too long ago. He made a lifetime career
of speaking English while using the French
sound system. Not only was this acceptable,
but he made quite a bit of money doing it.

But to my knowledge, there has never been
a Japanese active internationally in a similar
fashion who was applauded for speaking
English while retaining Japanese pronuncia-
It seems that the world is willing to
accept Europeans who speak in “fractured
English,” but has as yet not become ac-
customed to the Japanese variant. And per-
haps this fact to some extent accounts for the

tion.

strong emphasis on accuracy to the exclusion
of communication ability in some English
language teaching cirecles in Japan. In con-
cluding, I therefore must say that com-
municating in an accurate and an acceptable
manner is where its at.

Higa: Perhaps because of his faulty or
inaccurate pronunciation Prof. Kissinger
prefers secret diplomacy. (laughter)

Grootaers: 1 have very little to add.
However I see in this hall several young
foreigners, and I suppose that they are
teaching English to the Japanese students.
May I give them a little bit of advice? They
should be able to read fluently written Japa-
nese; even if theyv have no time to learn to
speak it fluently or to write it, they should
be able to read the newspapers and the
weeklies. This is the only way for them to
know in what kind of world their students
are living, what problems, what fads occupy
them. How could they without such know-
ledge communicate successfully with their
students and teach them English in a living
way?

As for the Japanese students here, T would
only repeat what I have said; read English,
read a lot, read all the time. But what
should you read? Not literary works, not the
19th century literature, nor Faulkner either.
Just read quickly as many detective stories
as you can, and that without looking up un-
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known words in a dictionary. If you just
can guess approximately how the story goes:
who is killing whom, and who is kissing her,
that is quite enough in the beginning. The
secret of reading English is to take low level
works and to have a great number of Eng-
lish sentences pass in front of your eyes: not
quality is needed, but quantity.

Nakao: There is one thing I'd like to
point out at this moment, and that is this.
If Kissinger is effective in his communica-
tion, it is not because of his German accent,
it is in spite of that.

In an attempt undoubtedly to offer some
sort of excuse for the poor results achieved
by our efforts—mine included—at language
teaching, a tendency has developed among
teachers of English to attach a great deal of
importance—unwarranted importance—to
statements made by scholars like some of
my colleagues here.

Father Grootaers himself, and Prof. Higa
also, has made statements to the effect that
any endeavor to master a foreign language
made after one has passed a certain age is
bound to end in failure, if only for purely
biological reasons. The optimal age for lan-
guage acquisition is before twelve or thir-
teen, after which age, the aptitude for
lagnuage learning steadily declines. E. H.
Lenneberg of Harvard University is also
said to have said the same thing.

Father Grootaers, speaking at the Nation-
al Conference of English Teachers sponsored
by the Institute for Research in Language
Teaching, held on November 3rd this year
at Seishin Women’s University, said that,
after 14, it is impossible for anyone to learn
to speak a foreign language without some
trace of the influence of his mother tongue.
He also pointed out in the same lecture that
a child begins the process of language learn-
ing from the moment of his birth, that the
years between four and eight correspond to
the optimal period of language acquisition,
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and that after the age of eight, a decline in
the aptitude for language learning sets in,
until it reaches its lowest point at about the
age of fourteen.

Father Grootaers also claims in his book,
Mistranslations, that no one can hope to
speak a foreign language without an accent
if he starts learning it after the age of
twelve, thirteen, or fourteen. He writes in
the same book that no one can expect to
write perfectly any language other than his
mother tongue. But here I might point out
that Father Grootaers himself, according to
his own testimony, started speaking Chinese
and English at the age of 28, German at the
age of 34, and Japanese at the age of 40. He

speaks Japanese without an accent. To me,
Father Grootaers is a living witness that

his own statement concerning the optimal
age for language acquisition can have signi-
ficant exceptions.

I should like to say at this point that I
cannot understand why Father Grootaers, a
Gatholic priest, should say this. He is not
taking into account the power of the human
will. (laughter) Where there is a will,
there is a way. To make a categorical state-
ment and say no one can master a foreign
language after he is past the age of 12,
13, or 14, is like proclaiming the doctrine
of predestination. And surely, Father
Grootaers does not believe in predestination.
(laughter) If one has a sufficiently strong
will and sufficiently powerful motivation,
he can master a foreign language even long
after he has passed the aptitude age, as
Father Grootaers himself has so admirably
done.

Prof. Higa has also stated, in a series of
articles in the periodical, Modern English
Teaching, that it seems impossible for a
Japanese to try to speak English, which is
not his native tongue, as an American or an
Englishman does.

And Dr. Chie Nakane of Tokyo Univer-
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sity, writing in one of her books, says it is
ridiculous for a person to try to speak in a
language which is not consonant with his
physical or emotional make-up. It is stupid,
OROKASHII. It is stupid to try to adapt
oneself to another system by going so far
as to destroy his own personality. Now, if
what Prof. Nakane says is true, all the mem-
bers of this panel, Father Grooters, Prof.
Higa, and Prof. Kunihiro, and myself also,
with the sole exception of Dr. Butler, must
be the most ridiculous, the most stupid
people in the whole world. (laughter)

I deeply regret that all these statements
by eminent scholars should have been used,
or rather misused and abused, by those who
should know better, in order to discourage
and disparage the teaching and learning of
English on the erroneous assumption that
no one can hope to make a success of learn-
ing a foreign language.

Anyway, it is true these statements have
been used to disseminate the defeatest idea
that it is impossible for the Japanese, given
the actual circumstances prevailing in this
country, ever to master English.

Language, as everyone knows, consists of
speech sounds, vocabulary, and grammar. In
this point, I agree with Father Grootaers
that it is quite true that speech sounds are
best acquired in one’s early years—by
“best,”” I mean, most accurately. In that
sense, it may be correct to say that after
one is past a certain age, such as 12 or 13,
he loses the flexibility of the muscles of his
organs of articulation to really master all
the phonological aspects of a foreign lan-
guage.

And therefore, from the standpoint of ac-
curacy of pronunciation alone, I agree with
those who claim that the study of a foreign
language should be begun early. But can the
same thing be said of the acquisition of the
vocabulary of a foreign language? My an-
swer is8 No. The acquisition of the voca-
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bulary of a foreign language such as Eng-
lish, which consists of hundreds of thousands
of items—and many of them very, very
sophisticated—needs must be the work of a
person’s whole lifetime. Moreover, the voca-
bulary items are of no use unless the mean-
ings are grasped accurately. The acquisi-
tion of a large vocabulary is more the work
of one’s maturer years than of his early
childhood. Grammar as a set of purely
mechanical linguistic habits, as in the case
of one's mother tongue, may be best ac-
quired before the age of 12 or 13.

But as I just pointed out at the very be-
ginning of this discussion, English in Japan
can be taught and learned only as a foreign
language. In that case, grammar is not
learned as a set of purely mechanical lingu-
istic habits, but as a set of rules acquired by
the conscious process of intellectual com-
prehension. If so, a maturer person would
be a better learner than a child.

From these considerations, there can be
only one answer to the question, *“Which
Should We Aim at, Accuracy or Expressive-
ness?” Of course, accuracy. For if rules are
to be learned at all, whether of grammar or
pronunciation, they must be learned with
accuracy. A rule inaccurately learned is no
rule at all and it is, much like a piano out of
tune, worse than useless. In insisting on ac-
curacy, I don’t believe that we should anta-
gonize our students by a martinettish atti-
tude that discourages them. We should re-
frain from all ridicule and sarcasm at the
expense of a student who makes a mis-
take. However, at the same time, we should
tolerate no errors, whether phonological,
grammatical, syntactical, or any other kind.
If a student makes a mistake, he expects to
be corrected.

There are various rules in the English
language, and tampering with these rules
and telling our students [ga:l] is as good as
[ga:rl], and that “He don’t” is as good
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as “He doesn’t” is not going to make Eng-
lish any easier or more attractive for them.

On the contrary, such lowering of the
standards is only going to make them dis-
gusted with English, just as removing the
net would discourage any boy or girl from
playing tennis. By doing away with the
rules of English, we are only going to make
it less interesting, less attractive, and less
challenging.

Besides, if we lower the standards too
much, the brighter students may begin to
be suspicious about the teacher’s linguistic
competence. (laughter) And certainly, no
teacher wants that to happen. If we want
better performance on the part of our stu-
dents, raise the standards I say, and for
heaven’s sake, don’t lower them!

Finally what are we going to do with the
overwhelming objective fact of the underni-
ably poor results of our English teaching
efforts? I have already given my answer to
this question in an article entitled “Con-
fusion in Japanese English Teaching Cir-
cles” in the Modern English Teaching maga-
zine. Therefore, allow me to quote my own
words:

“There seems to be some confusion be-
tween objectives and achievements in Ja-
pan’s English teaching circles. As teach-
ers, we should make it our objective to
teach the best English that we know in the
best way that we are capable of. And what
this means is simply that we should teach
English, not Englic. If we teach English,
our students, as a result, will probably be
speaking and writing Englic. I tremble to
taught them Englic to begin with.”

Insist on 1009 accuracy in grammar and
pronunciation and in everything else, and
our students will respond to our efforts by
speaking with maybe 609 phonological
accuracy and writing with maybe T09%
grammadtical accuracy. And if you are not
gatisfied with that, just try a little harder.
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After all, isn't that what we became
teachers for? Insist on accuracy by all
means and the expressiveness will take care
of itself. Thank you.

Kunihiro: When Prof. Nakao terminated
his remarks 1 almost felt like saying
“Amen.” (laghter) I think it appears ob-
vious that we owe this particular subject
another session of perhaps 3 hours or 4
hours duration. After all the topic we have
chosen for this afternoon’s discussion is of
such a multi-dimensioned one that we can
hardly do full justice to it with a single
session of 2-3 hours. So if it meets with
your approval and that of the sponsors,
then might I suggest that we hold another
session of this kind, say, some time' in
January or February next year.

Finally, let me make a couple of very quick
observations. First, as I indicated at the
beginning, we should never deal with this
subject as an either-or, mutually exclusive
dichotomy. I think that it is entirely pos-
sible for us to aim at the attainmment of
both aceuracy and expressiveness or fluency
at the same time. There is no reason what-
soever why we should not and could not aim
at these two goals simultaneously.

Here, in this connection, might T mention
that in my book published about 10 years
ago entitled Eigo no Hanashikata, I em-
phasized the importance of “Saishin ni Dai-
tan ni.” In other words, you should be both
trepid and bold at the same time, is my
thesis. By trepid or “saishin ni” I mean
that we should approach a foreign language
with utmost humility and should exercise
every caution so as not to make even the
slightest mistakes, either in diction, gram-
mar or pronunciation. If a learner is so
careless or care-free, for instance, as to pay
little attention to whether an indefinite ar-
ticle or a definite article should be used in a
given situation or whether a certain noun
should be used in the singular or the plural,
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then it will be extremely difficult for that
individual to become truly proficient in that
language.

So, to that extent I am a great believer
in the desirability as a goal of the attain-
ment of accuracy or of an effort to that end.
Again, to that extent, I am in complete
agreement with the thesis that Prof. Nakao
has so eloquently and forcefully developed
this afternoon. In fact, I am somewhat dis-
tressed to note that there are quite a few
yvoung students of English today who do not
seem to pay any attention to accuracy. They
seem to be as contented as proverbial cows
when and if they barely make themselves
understood in English, no matter how
slipshod their English may be. When plain
living is matched with plain thinking, I
cannot but take a rather dim view of those
students.

However, I feel compelled to emphasize
the importance of boldness at the same time
as far as the level of performance is con-
terned. I strongly feel that there are several
reasons why we should attach particular im-
portance to boldness here in Japan. Japa-
nese culture and society as we all know have
always held reticence and taciturnity in very
high esteem for many historical, sociological
and anthropological reasons. Self-assertion,
on the other hand, has been down-graded.
In a society of hierarchy and group con-
sciousness, restrictions are placed on self-ex-
pression. If an individual expresses himself
too openly, he is regarded as being self-asser-
tive or pushy. And there are not many re-
wards for the pushy type. Under these cir-
cumstances, it is extremely difficult to be
bold and self-expressive in Japanese and
when we know that there is much correlation
between one’s proficiency in his native tongue
and a language foreign to him, it is ex-
plicitly important for Japanese students of
English not only to develop their communi-
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cative gkills in their mother tongue but also
to learn to be bold in English. This, to me,
is especially relevant in view of the class-
room English and the so-called juken eigo
which tend to emphasize accuracy perhaps
a bit too much even to the point of an ob-
session with the trivia, as I have time and
again pointed out this afternoon. In any
event, I strongly hope that an avenue will
be explored to facilitate the attainment both
of accuracy and expressiveness at the same
time, instead of dealing with them as if they
were an either-or-proposition.

Finally, I would like to associate myself
with Father Grootaers’ remarks when he
emphasizes the importance of reading as a
means of developing one’s proficiency in a
foreign language. I have also dwelled upon
the importance of reading although I regret
to admit that my pleas so far seem to have
fallen on deaf ears especially on the part of
those Japanese students who seem to be so
preoccupied with spoken English at the ex-
pense of written language. I would like to
emphasize along with Father Grootaers that
unless we pay a lot of attention to the writ-
ten language we cannot begin to make de-
sired progress ever in the spoken end of
that language.

Now with these thoughts in mind, I would
like to thank each and every member of the
panel for his very useful interventions and
contributions. I would also like to thank the
audience for having been such an attentive,
seriously interested audience. And again
let us hope that we shall be able to hold a
panel discussion of this kind perhaps some
time early next year to resume our dis-
cussion from where we have to leave off
this afternoon for reasons of time, not for
reasons of interest or lack of it. Thank you
so much once again.

(This panel discussion was held at ELEC
on December 4, 1976.)
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Counting out @

Eenie, meenie, minie, moe,
+ Catch a tiger by the toe,
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(WBEHTL->TREFI—FL) 2R 2 ADHE-F
CiEHTHE, A, a L apple EvWHHFE, KO
(BrcixEW L) 25,

2. H—F, hEEEIHD
QEEEEO L2 (BN @ BIEOEHIRT)
EHEREL S X5 X D ixiEAEL R WEERZ
HEHHH, TEF—TaV
Wi D, FOHED
‘\ Bz 5 ATHRITTS.

BUBIET — 7 ET O
(_,’ 7“

HH\F 5 EIECHY T 545
T——15em—

wfEFED, THhHDHE
EREx5Xo Itk &
B, HfHEEXS LTHRATE,
WMyFickh, HETD.

MFOREICA - T B, REOFESN — FEIED,

F VT OMBEERBERELES. ZhbOs— FiC
WESvFTeREDT, VVITED, HWiHFAOFR
FHETDH., EL 2K it hiZTE=RHEL, £iE
iEh— FED m—FdE AN 5.

@4EBFoKZ R (HAY : HEERN)

FlzVE [ER? | (‘Summer Vacation') & v 58
D 4 ~5H Y —XCHliE, ThEPELWIE
CTEERICERT 5.

@HEE M+ sME

MoK ERMALRIC X ML AK08S T (BHAE
FAF). EENoOMELZEE2Y — Fic #ix Zx3¢
%. [BfY : How many~7? ; square, triangle, sphere,
pyramid SFOHFE)

@Why is this picture strange? [(FEHIFRERF R F.
iy« BIREB )

iCh & W BEN TV SIS, BREPLRNTHD
DIEBBEC I RUTWT WS EnD, BhLnE
HEEbES.

@5H<bbWn
FLWIEORERSLES DOWEIEDS. BANTEAH

ELEC BULLETIN

“eyes” “lips” & FWiALHBELLALECE T
5, BiTiAtEY S Lefihbes. ThEFEFLT
“Point to your nose.” 7z Xic k b, BBy 2E L
=H5.

@FHROTFY —

HEOFEROT /Y —%EY, F, B, 0¥k
FanEEt.

ex. “Hiroshi-kun, put Jig-chan's right hand here.”

“Yamada-san, put Jig-chan's left toe here.”
(MWhat's in the box?

S ood e A, HEZME LT
Ao TWEhBTS. BEHIHEY», BEXxoh530
PEALAEVWHOPFOHMEL 25 X THVS
&, WRIOESLI iz,

ex. Q: What colorisit? A :It's red.

:Can we eat it? A : Yes, we can.
: How big is it? A : It's about this size.
:Is it round ? A
: It's an apple !

: Yes, it is.

o000

3. FTOMROEECLIHD
(@®What is on your hands? (B : Bt & 5T H
At )

i, EKRBEFEFORR AL b OTH
5. MFERERLICEDIE, TOLECWSWSREM
@ 3, D% Fek, smooth, slippery, soft, fluffy 2FoF
E L X OEFRBREIET 2T 5. ChODBfO= 27
VAR, TRETELALRBIUSHATERDY, TO
k5B INEEEEBATE S,

@F =AF 2745 —2A (What am 1?; Who am 1?;
What am I doing ?)

2flicrdh TRAFE#TLE Y] OXS3k¥ —ak

f1ie5.
@B DM

AeT s EERIAREZSETCRATZIEEETIZ
BboTLES ZEREW. BEOEREMAT -7
OffiziE, EEICA v T« ZOU D, > TH
EOERBEABC LTI L 5. ¥ —
=25, HROWEILEZI TELLDIZTDOHEEL
LTRAWwWERS., BAEfnWwiRbizeiihsgiz, <
7% e MIF—- FEFAALTREZEI»LTW 5.

ex. Hickory, dickory dock, Tick-tock.

The mouse ran up the clock, Tick-tock.
The clock struck one, the mouse ran down.
Hickory, dickory dock, Tick-tock !
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|_ <729}
“1 se—r

WA ET) ikE, HiclERE25. Ky
ZHfh3aF A% run up, run down EH5 .

4. BIEEU
EFZOEICHBFEOHTISZWIOTHS. HEOF
T, BRORMICHATE 5 02 RIRICFA
T5. &L, pun ZRIALADOREMLV D128
(5 perip o B AN
@ Counting out
KDY XA BIFHICH 5. B8 L7 “Benie,
meenie...” %, “One potato, two potatoes, three
potatoes, four...” RYIFELILTWS &, ZiEnk
FELLIDTHS. THIEED, 207 -7
v
@ FRz2iE (Bay: Z#&HE6)
ex. 1. She sells sea shells by the seashore,
2. Double bubble gum blows bigger bubbles.
@ E LEF
AHOMMELRS LRPhnEo &I { Vv, Wit
LOEEDBWEGVI, AEATELTWAEYT
ELvboThs.
ex. 1. I scream. You scream. We all scream for
ice cream.
2. Lady bug, lady bug, fly away home,
Your house is on fire, and your children
i will burn. .
@Rhyming (FUHAZST-HERET.)
ex. plan, tan, ran, man...etc.
@Alliteration (SR 0% ##T.)
ex. tie, twine, tree, twig...etc.
@uEHE
CRHEDHV, TLLILWEORRE,
ex. 1. What gets wet when drying?—A towel.
2. What is always broken before it is used?
—An egg.

@ABC Rhymes 35X F Rhymes with numbers
EO &R LUK E LTHIEEO T bic
AVwbHhTWd D ThHs. FRMELWT, BF
BEDHLEW
ex. 1. A-B-C-' Fall down D. The cat's in the
cupboard, and can’t catch me!

2. One, two, three, four; Mary at the cottage
door. Five, six, seven, eight; Eating
cherries off a plate.

®Imagination Game (Hf : (H5EH:)
REER LR EZ Wb OTH 555, HEELT
VWHIESEROATENTI L Anbh T 2 Lic&ss
T2, R TBL, TART LSBT LY S
AEEAS ] LRSS et EECOERTEL
#xs.
. ex, 1. I wish Masami-chan were my sister.

2. Jf 1 were a black-hole, 1 could swallow

up everything.

5. KB, RBVLE
@Which is heavier?
Wy 2 v, Ahd OO cup, jug, glass,
bottle {izZx, Wi Ans DY sand, water,
milk FicZX T, ELLBREV2 Y TS, (volume,
surface HFONEXH 2 5.)
@Cooking
WE RPN O A% - €% T, Fahrenheit
inch, ounce SZFDOBfAic>WTHATS. Mz s
P DD LREEHL 2 HERfES AV TE4&, (south, north,
the equator HORFTE LWL 5 )EV FDOEREZHEA
5. WEtOwAr A eUx s, V. HRFEEFHXS.
(cut with ~; devide into ~F¥x 5.) ft <X 5.
(sweet ; delicious 9F, BWL XD BEHELZHE25.)

6. EFAEBEXOEA

FHIT AR ISR B TY, X EXATENS
REVWRETEEERDC LBRTES. &R FR
ERE2TIEE L, axHFTavayERIRUDE
Doz e HESE REL, By, B, B, &
T, WL oMz, ThhThREMNEThALEL LW
STERZRETHY, Thit-Tws. TOoThok
Ty, fFEMmE BAEZERTOLER DS X 5
7, TERELZERDOWVWTIR, EROBEWSBIIES
L EALBZWERIWELOFHLAEEEOES D I &
b, ERCBEECTRZY, HELWEE->TL S RED

ELEC BULLETIN



TR TS, fBh s BEOWAFELLTELDS

h3dorRizdT5.

« FNARITHIGT DLFILIED & RERETE.

s IEWIT LT LWNWT A Y b OEh IR,
cBRESHCRETROEHRELPS & 5 IK kot
L, TOERH- THF 2B (BRaosrvave
green, cucumber, spinach, # 5 yellow, banana
4.)

 LERlz TS, GIEM %2 fc, A% Bl
<)

B oW RoBE2ECEL. (FUDZEM 2 F
WTHFS.)
LEH,WETTOESIL, RLLLLERLE T
ETHYAVRDOTIE 2L, Rz E2RELL]F

F~EEBWTIELWEOTHS.

M. REOMES

Wiz, TOREFECAHMLTLL SMEALSZR-TH X
5. zoHETR, L icEfoBsMbhd. 125
AOABGE P VICE LT L vr D, VRLOEHE
WEEGD, KBSUEIC 5T 5. &ZHNBREOHRE
- HiTd MEFBCEERZTS | HE0D 58Iz, ©
IELRIXBVED . Thi, RiCHEMEACHET
BBARWA, Thb i, ¥, BEUEsiE 2 skl
T, BOBWEIHZ2ELHT LS (BEWIRFDL 5%
ERiLR2E5) MENEGNEZLS TENPAELNE
BiHh s,

LaL, BEEE, F-Fra—F—-RBFERic Pz A
5. BEiSEMLALLHFEAECHRSL, #HECLY
SEIETF—FTERMERZE., DHE, BDEVT VA,
WHriZ BERAREELWY, RiE—HcEx 523
TES. BAEOTrrFALIZERSH, HD/IFERT

B BEBMEFTOERTY, 7 REOERLFLX

S REHTROIER2H TV 5.

¥z, BilEE, FRNEREOZPLTEL o LA
AENPLRX ST EDTES, FTOFERIRLVW I
WiEEFEoTWw3S. L L, BEEO7Y7, 77V %
DA D, REVESHLRNLD, VIRAER
ERELTVLILSIE, e b TRERT) L9280
THELPDWEWT [NECHERBA] 2 [R4HHOK
Bl CRECESLS>IC LAV, GAL 56 o #&EFC
HOT LT SETHIVA--- )

Ele, HHREH I, ¥Or—=FEEX L3800
REDARTIELVWERS. azBhiE7, k41, o
A EnSBEABCHMhTLES &, BEHEOHEL DS
bz, Lhlhrlohy. HEXWZHEBZLTW3
—Eix, r—~F#HoEE I kL5 cRbh 2.

MNEBD L ORBHBE 2 FRCTR 5 T & BEME
b, BEEELLT, RLDRZFIEHOLS LETE
BN E D ARTREIWERS. i, AFEE Oz
i, ¥, GREHOENDLELSNE,LS, WEE
TERIL - HETEM2ERT DT & LTRER.

PlLESEHRCH 5. BEADIE v~ULm LDz,
—FEESRETHS.

ELEC HiR%5

English You Can Use

FTXAPME22¥%E & 980M

Our English Songs

FXXP22%E 4 980H

FLOWESEHET

WK ®KF 860

AE & 7x dialogs O icfix O F Y v & B
L, b, BMEOMBER, Yo 270EBRH
ECHRY TR LBRRARSET A b,

PhHEY bT—F £4% 8,000/

FRTE LWbh, HARZOS MR TVS
FHom, RiE RAEREZ 156 ghBoRL, %
MERLWE LisT Ahcik LWIkE.

PHty bT—=T 27% 14,000/

KBUREROTE—AE CHLEEF LT AR
LIFVWETRHEROMEISHRICEIL TE &L DR
HEERGRELTEOE. HTEMm T S EEE Ak
RN EEXBTHS 5. '

ELEC BULLETIN
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Oral Approach zB84 % B

— 7 - bOHEFHEBE (1)—

ELEC 7204250 & L TH R L- TELEC %% /
=7 | O—2TH5 [EH « BEEREZ/L-7"] i
FEbLhF—<ik, THEROBREMBERE 2@l
#Hf, ¥BEOMEME]l chs, B FETIAL, ©
LEBCHET 584, EAmcE X, ERmcEX, X
DIWBoEHERLTD Iz, HLETL, HEROK
FRetocRittac Lo HFELEL TR, BENT
A A

b EOBEEHH R Oral Approach (LLF OA x
) BfEfShes T kb5 L LTHY,
OA OE:xFRPEVERL, &L ic¥its v
DETHWENLLEEESXTETWALERTETSE
RWRETH . Thvx, bhvbhix, fEbhiF
—~ O EHED L Frr 2B odic, ¥, H2°
EoHERBIC, OA OFLHBREDIS5ITEDANRD
NTEBINTWSS, FhRERBECIWTIEDX S
RS2 TcEET sz LaHEL, SHEEo
Tvr—rARicksd WE 2 FERLAE. TLT, BEE
¥, ELEC k&£ ABIUiiESsmE, 36080
FH4 (NRTIXEEE) o ZBh%2% T, FxA2EHEL,
HEAAHEEs atcEi. WEOEHEKDb-72
DAPEEI0A T, ThIE, 4RI — PR R
DoHT, EWEHERTEE. £0OM, 7v & — +ORRY
OHNERLIUERIZOWT, WS 2hdbnEniiz s
LT LBRREEShA, FERHO BiNsEE Hh
i lBoTnd, TTiE, HbhdHT, 7 —FHic
CEIETE 724D L, FEL BiLamiak
v, S, MBOBERLED, LT, TV
r—t 1 D30FHBEIL2WTOEFHER, SIUEELTE
E¥osT kiclik.

Tvir—LFI1ix, OA oW THROBER2FALXL X

36

ELEC ## - 8w s v — 7
BB R = F N B
AR S

S5EL-bDTHS. KR D, EEEANC RS E,
ELEC 408 LTH T\ 3 OA 0FEEF iz DT O
R A7 D V23, OA DORERED § DIz 2T OH
BRUFLIFFERITFRAEY, LWSORRELEZS
THhs. 0A TOL O, NEFRFEEHFEEEOFHETH
b, OA X 5 EMOEE T+ OFEORABTH - T,
B d, AR X > TRMESh Td<L oTh
b, TOEESFRIPYRNB1n555. ELECiE, bt
Eo & i TORBEFLREOPIZANT, £
ZTCD%h - & bR EBEFALBRLTHKTWS. £
ht, vwbw¥wd [ELEC K@ OA 2 EbhTwd 3
DTHDH. COEBRFRBPBEETLWHIEARH LN
D, BEVIX, FIHEETELA DL AE,
OA o ¥ EAERFRAL, ERES X UHERTE»L
BERTozZ Ly, bhbhoYmikt<&z s eHx
Twa. 7vir—+rI, IOERITFDDHDFRRLD
A LHEKEHLOERELAENESEX TN S TH 5
b

DT v — tOEERicESHT, OA [tk b4 -7
e TFREY =2 NS T LADTTr—=FDOLA, &
iz OA OFHL D D%, i OMERZFEOPRK
REEFicLo-oBRILTRERW. T0bLTZA
i, RaohEnroOMREZED THIZVWEEZ T
5. Thbb, FTVEREFOT—LZ, FEEKE
i, e BkmcitEtscicdhs. i, B
KOEEL T ACHEXTEL WD, RoLTEDR
EEkMICEETE S, DT LWRHETHS. -
ABREENLLI AT, £OT—L~ADT TR —F0
L%, $#MBIU0iENEOmrbd b TEL, ¥
SEEBIEND [h<fa | 2 I TnwEELTH
5.
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Oral Approach [CR§9 574 —b
1 %ko&FHIzWF o § Oral Approach (BUF OA

LEET) oW THR/A 3 DTTR, HiRDOEFHD

TIRMOER L BETL, B O0A T OoOnwTH

BLTWBLZAIHE-T, OA YT 5 LBbh

530icizO, BYULEVWIDORIEX, WThidF

2V OIZRA%R, ThThEHEBOBFESORIICE

ALTLEE.

1. OA 3t Lo EFESEoR—Big-cofqigm
MTHDENVS.

2. OA OB EiNEFEOAFEENIOERC, NEHES
Bz s v 5.

3. OA 1z, ¥PoREoBErEREBNOEROEE
TR ER TRV E Eh T 5.

4. OA i3, EXBMROEAKRTHZ LT, EH
A EEHEEZTERTETE, FhEG T oNER
ZEMATHOCLHELTEEARAEBREITY &
LTwa.

5. OA |z, BifIxE A L8 0 pattern [z i+ 58
HloffEfkTcds L LT, ThbOBAlZEF 15
BEXIADZ Ltk -'T, £ O EHOEHNLERR
XhTwtlTws.

6. OA |z X 545#Uzi3dl3° L 3 native speaker #
WEE LweEEshTwa.

7. OA 1220 ALLF@ 2 5 2 METH 2 Z LAFRAK
DEFLEh TV 3.

8. OA 13ifldb 7z b OBEERFE A < TH, FREM
IZIZZb bk ik S,

9. OA P HREHEO#FHAEZVW-ZIWELTWS oral-
direct method B L TWH LW 5.

10. OA iz X ZiRiCid, fhoofglHsac X S5z
BT, £EBTIEEFHLEL TR THH
E@ErsravBBTELSEEhTWS.

11. OA T+ D5 EHIE D EHR LS5 E© pattern
DEFNE D O V/T 5 E T, BFESHENOFE
oL PlhkviEisBrwvnwizhtwna.

12. OA 11, HEESFHARIDPLTE S22 5 E
BTE3X5tdsicw, L IA5AIESHE
VWEESTWA.

13. OA vz, NEBLEBEHFE L OTHER LIEELMA
— DS HECHR « ST LT, WHEL, £fE0sE
BFERLEOEEREZTRALT, Thicd 50w izRd
REEYF T L2ERLTVWE LW S,

14. OA v, HEFELHBEELOBLEWIETRTHE
hr LTaEEc#x 508 R <, Bl RnEg

ELEC BULLETIN

THWHIELXWEORENE NS,

15. OA iz, 4£ECREBEBMECHh, o772
FLEHTIwELTWS.

16. OA TRENHFREAZLIOTE, HE HMEIC
HBLEWELTWES.

17. OA o furiEMERcHE L5 X0z, L
AEMRKOFRIICH 5L IN T 5.

18. OA Tix#Edhc 31 2 FEMRORIILE:E Lo
pattern OxtZE/PEZTHmEWSFAIZEHL T
Wwaiens.

19. OA T, H % —-o O pattern 524 BB L&
WYX, KO pattern OEFITEATIRE SRV E
EhTw 5.

20. OA Tk, FHOF B © 3l A % defining
sentence AN TRLZDONFOKEH_O— T H 5
EENTWS.

21. OA T, FiHOF BB O A% EE M @ pattern
EOMNTEFALTR L08R FOHMD—oCh 5
EEhTwa.

22. OA CRFEMHOABTIC2VWTORHEIBALZ TS
CEEFAIELTWS EWnS.

23. OA iz 1RO EROFRSLEFEREWzd T
SR VW OIRED BB L L EN TV S,

24. OA T}, mim-mem ¢ pattern practice {31/%
LT EBTELRVWIDLENRTWS.

25. OA X, ¥ BONMWIDERRED» L, XFEErmEdi
D, B THZLERLCTIIVWEVLEWS.

26. OA D@L, Bt HT< 5« DFEARL
@ mim-mem [Zd 5 & HEHREEL LTV,

27. OA T2, 7EiA X0 EFW%RH +5ic BREhT
Wit d, YO pattern FOLOFH 2 Qi
THERLETCHLEINATHS.

28. OA iz, HFOREY, T, BPBIFHESE LD
pattern, GEEORVHITE B2 EL LMLz,
e, HEXRBNTELSLSERETSIL LICHE
OELEEZEL LZhTWES.

29. OA ¢y, ¥iioFS iz 1 KMogiodc 745
D1EBELTRELEVWEEN TS,

30. OA Ti¥, e lAafEl OMEME L bz, 4
FlLoEOMFEHFEEZRAR LTS En S,

O ROBMICHLT, OB ELrBELELE
SV, EYUTIOIBRKEORSEZOTHZATHLTL
EEw. b, —HCEREREALTWRELEL LD
dhEt.

1. OA it X 3l hoigilikic  HT, H#g
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HIZh R & B E 35,

1. BS5 e. BbiWw

2. Mim-mem (3{Fiff LB E B 420,

1. Eehc I v, SEODRMLE -~ BERW
T OBHRPMBICRE LTS,

3. Pattern practice jxFIl EOAEIE Bl 14,

1. AT LE v, BRUTRLE S LELN
ZOBEBZMEICEE LTS,

4. Pattérn practice | 1 FfE0igFED e, ¥
D EDEHS TR TWETH. GBRIz— it 2
Enkwv)

4. HiEED review ¢ w, ¥H pattern QM A D
FTLH LT o~ FORE® consolidation ¢

5. 1W§MlOIgEA504 & LT, pattern practice |z
gD B TTWAREIZEW WO e o,
4. 54 wm. 105 -~ 154

6. Pattern practice |2X DX 5 7x speed CfTix 5
TEDBLETL £ 5.

A . Natural speed X h $3#< =, Natural speed
‘Z  ->. Natural speed % %% slow down LT
B

7. Pattern practice [t C, HZEFED cue 25
RBTERDWTESHFXTWETH.

1. BATRVTERYy r. 52T ~ 5
ZFCNE MBI

8. Pattern practice ¢ ¥ v T, BEMEmEORSE
(wall-picture, picture card, #EOTH WL X ic &
5) BUECL:5d: 2o00BRECITTHER
LFEW.

A U ®»OEPS (imitation, repetition) T,
1. $ExHo BB =, LFLBLETIZEL
o BETIR W

B & L ¥R (variation, selection) T,
=. #HhHo2E &, LTFTLIHILETRIW
~. BETRIZW

9. Pattern practice iz 85T, AfEIZohic LD
RABEBLTYEZACLTWS EBWETY, 22
DEREC ST TEEL LS.

A 12U »OERE (imitation, repetition) “Cix
1. TVWTVWERLTWS =, HIBEEML

TWS -~ EEALZHEBLTHWEL

B 3k OFps (variation, selection) Tk,

=, ZWTWHERLTWS k. HIEEEML
TW3 ~ BLAZHEBLTWEY
10. OA REETLBEATESHREI BV ETH.

38

1. B5 w». Bbhw

11. OA iz X 5 ARCH Lo Lbitdh &
A,
1. Lfigddb =, LERL

12. Mim-mem ¢ pattern practice 7°iFCcHEFED
WEHREN PR ERTES LBWETH.
1. +HEBS5 v, LEERE, chiEdcrta

TV o EHENOBRROBT RS

13. OA [z X B4FlCx EHED] 22 LR
FaYH 0 ETh.
4. 5 mv. LLHD - K

14. FEROPIHDO BifE ¢, BE X J k< : %
native speaker r iz B Z LA EBX LT+ 3
DEREHB ERBWETD.
4. HEHD w. SHESLL

15. FEOPIRL B, %2> broken T, WBNS%
Btk sAuilizercic®m A+ B &,
EFES | B=8ANTHE XTI W E R E 1.
1. B5 v, Bbin

I &7k 0A % LY ANiEEEZ SN TWERES

PIZDONT, FEZLEE .
1. &7%kix, oA, B, ConwFhTts, HS
IZOZ2F TL X .
A. OA &Y AhTw5d
B. OA 22 Y AN THIH, WERLDHBTHS
C. BB 0A |3 b AT
2. RoOZEz>vTBCiiL TS EE .
Al TAZOZ2YBRAEF—
1. EELTMEELDANRTELRLE TS
e, OA cxtd oiffia 5%
Al TBicOx23bhich—
o~ FELTMEEDANRIS EEShELh
=. ThELHLEE ?
Al TCO%E2Fbhic/
F. OA 2 AhTHELNEWERIX?
3. WOBHDOS LEWHRICL-RZLOBLLDOD
HFTOrE2FTLEE W,
A C.C. Fries, Foundations for English Teaching
B ’ On the Oral Appproach
c L4 Teaching and Learning English as a
Foreign Language
D R. Lado, Language Teaching
E U3 {3, Applied Linguistics and the Teaching
of English
F 1 #® & FEgEndad)
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G I R & FFLVWEEHE]
4. OA E»ELT, BAOEBEH T WITHES
FEZOLEBBVELEL, WMATLENRTT, $
FHL SV

EEHEART
a3 g g =] 19544

LA 1658 &t 3604
T — hEEE
(%)
1 ] OFI ‘ xf | af | 1| om | xen | A
1 61.1 18.6 | 17.8 16| 11.4| 65.8| 18.6
2 49.2 | 30.0| 15.3[17| 35.0| 339|272
3 11.9| 59.7| 26.418| 75.0 6.7 | 13.1
4 52.8 | 23.6| 21.4(19| 33.9| 30.0]| 325
5 62.5| 19.7| 15.0) 20| 68.6 14.7 | 13.1
6 79.2 6.4 13.3[21| 73.3 13.1| 9.4
7 21.9| 42.5| 32.8(22| 756 11.9| 9.4
8 43.6 | 31.7| 21.7[23| 73.6 8.3 15.0
g 83| 75.6| 13.1) 24| 89.2 2.2| 5.3
10| 31.7| 27.5| 37.2|25| e61.4 19.2 | 15.8
11| 53.1 23.6| 22.5(26| 41.1| 27.5]| 24.4
12 6.4 68.6 | 18.9( 27| 25.3| 54.7]|16.1
13 56. 7 22.5 17.2 || 28 67.2 11.4 | 16.1
14 32.5 41.1 20.8 | 29 30.6 21.7 | 39.2
15 18.9( 54.7| =21.4[30| 222| 28.3]45.6

T hr— hEE

1. OA pXxi LcAEESBOE—BRISCcOEHRT
HBEWS. (O61.1%, x 18.6%., A 17.8%)

OA AV ERSE © F—EHS (the first stage) Dif
WERTHBEVS T L, OA wxaiEMrEEL T
W LCORFNEELHFCH 50D, Tvir— Ok
Rix, FEEZIZE»ITTEbD, ThE2IELIEMRLT
VB AD6L 1% B E e o . B—EBEOHRATIZ L
WEEX T H18.62DONRE TS &, hERCII1T
ZoTHHOIILL, BHEETRABILIE S TWS. Zhid
BELBEBR L, BT, OABEHTES L, ¥1-88
BERDLEEZTHBABREERTHEbTHSS.
EBEE 7Y - AP EROEEEHE CC OE—ERILER
FRBEMICHYT B THESLS5Y LE SN LBIfED
REEHICTEINTWIEMMEIZ ERS D, »hbo
L ORPFL LRI Shi & 2 ERIiz Ahhig,
EFPLEM B ECAVRAE DY, OA It 3
- EECEAT L EA LS THESS. T
BEMNEERICIITIE, £TodiEniglshiitdksn
TEMERLC~AZ—TB M TCET, Lis

ELEC BULLETIN

=T, W—ERE WS MBI EENZ L Oeiikl, @
BOLEFEDENMC X Y XRS5 L2 & 5. HEIBMICIX
OA ZEMAT WML HE VR LHAELSTHHELS
BT FEBRE LW,

1) “Oral approach” is a name primarily for the end

to be attained in the first stage of language learn-
ing rather than a descriptive limitation of the
permissible devices to attain that end.

—C. C. Fries (1945 :8)

2) The “oral approach” then, as I have tried to
describe it here, is more than a method and more
than a set of methods, It is, first, a special goal
to be achieved in the first stage of language learn-
ing, and, second, a special set of materials that
must be mastered in the first stage.

—C. C. Fries (1959 : 24)

3) For the Japanese school system this “first stage”
in teaching English would cover the three years
of the lower secondary school

—C. C. Fries (1960 : 2)

2. OA DRI EFEOAGENER T, nHHY
PBHROIEED EWS. (O 49.2%, x30.0%, AlS5.3%)

OA NEFRFBORKEES, wWbR L LENTH
5 & 5 TR - TRV, SEEXEE O i,
SKEENTHB5 L, ERNTHBS E, BT
BH55 &, FROP—ERE TR TR Eit 2 E
LL1Hic&ic>y, RHTERTE3LZ5ETCh-
TRl L tEhboTw50Ths. [EEEIHORED
& AN i #bf 028y Oral production DEXREEF
Th =T ] &Ci, BT SMBTFET S DOITHE,
Eh, FREELDIOCHB. ¥, wTFhoBic
b, PHEHEBCEA X SPhBCLEES> T MV,

Tviy— ORIz, TOA OB 1k 2FENOFERE
THESEERPL] & LAadDN50%EL T, BELAE
HDHBO% Lo hDRENTH-7. LarL, £
SFEXZTHTH, PEHRIDOABRGFAS LexBFE &
ZOADHELLTWBERBEXEW. BFLL, 7V
r—+® [OA oBRIEIMESREBEN] v 5 5% o Bk
PRYFCHEEBHSOTRE W L BS3. oY,
FOA oEE] ik MuEHoHE] kor [FiEo B
RO T Vi — F ORBEL> LTV, T2EEN
EWSEBL, wWb@ 35 “conversation” 1 H & Fic
MTAMECERATSHEN] 2HFXNIE, 00 LES>
W, TOA DHEHISHEENOEK] = [OA D YED
BifiznEHCEMAT 54 (oral production) | &3 7%
B5. 7vr—r@3. [0A 12, ¥BORE © BIENE
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BN ORROBE - BT ERERTIIRWESNRT

WE | I LT60%E L DABXEZHFTHEZ &b

5L, 21EMOTHEZRERCcZOX S ks

Riclkko7cEFabhk 5.

1) In spite of this external similarity with the
classroom practices of earlier oral methods, how-
ever, the “Oral Approach” as advocated here is
essentially different. It is more than a set of oral
classroom techniques. Its goal is mot limited to the
mastery of “conversational English” only, Its chief
purpose is nof simply the achieving of a good Eng-
lish pronunciation. —C. C. Eries (1960 : 1)

3. OA 11, ¥R oRmD HEL RN OF|ROEGES
I EE RN R TR RV L EhTw5. (O 11.9%
x 59.7%, [\ 26.4%)

OA 1z, WO BEXREFNOEROBETD, W
AiBIIRTH D EFE X TV EANE60% e, FhE
b S EHAED, ¥ OBRENIEANL B2 nTHEE 2
WLTER/LAEFRIWY 25T iark Bfsh
TwWws. Ldl, 4025 DA £S5z v, &
WLIRMELLEIFA W] EFXTWSEbT, OA
OHEEZIEL L HFLTWRWS, HDIVIH—ERES>
HREED HIRTdh 5N ~EREIicEr v {TRE%
SEHRICIEET 5 Z 2 28T, B—EEOPRRET TR
BHOERZEZEZ TS X5 IcBbh 52,

F—EREC W TR g e nEgEZE LT
oral mastery +5Z &R N@EOBETHY, £ DR
DLt HEounfENs#EkEn 5. 2% b, deciphering
‘Tl £ a living means of communication & L'T®
KEWrhbwioths.

1) The practice which the student -contributes
must be oral practice. No matter if the final result
desired is only to read the foreign language the
mastery of the fundamentals of the language —
the structure and the sound system with a limited
vocabulary — must be through speech.

—C. C. Fries (1945 : 6)

2) Even if one wishes to learn the foreign language
solely for reading, the most economical and most
effective way of beginning is the oral approach.
This oral approach for reading should be continued
throughout at least the first stage of the language
learning —that is until the learner can within a
limited vocabulary manipulate the structural devices
of the language and has grasped the sound system.

—C. C. Fries (1945:7)

3) To “master” a language it is not necessary to
read it but it is extremely doubtful whether one
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can really read the language without first master-
ing it orally, —C. C, Fries (1945 : 6)

4. OA i, EdhrEROEEGHKRTHLEL T, ERE
LRE#EL TR, ThiZg et osEEE
AT 500 bBLTHBRRERIhTY®<EL TW
5. (O 52.8%, x 23.6%, A 21.4%)

OA |3#E82 =] (empiricism), TR LHE%E
(behaviorism), #§/EE56% (structural linguistics)
KX A Oh/ERIRTHS. AMORE I &% Td
b, {TENEERRAE L CEREShABRchET L, £
Brofilei ik VIELAAM LT R+ 5%
FHrhbsel, SHIBREBLTEBRENSEETS
HEVWHSMMTHS. Lichio TEEOFER T ERO%E
4k (a set of habits) #BFicffr sz :TchsLwnd
FEXLIN>TWS.

T —FOFRLBHELS E, R ESIESE H
LTixWad, XHIEZAEZMAS L 45% cdish,
OA DIRHIZ >WTDHEZT Tk, HHOERD
Ao TWaDTREWPEEDL N 5. X, ThiZy
Tl EWSEMT, TFh 20Tk vl &FEz- A
S ol OTREVWHLERS. AT 7 A2320% L4
LEwvs w5 z iz habit-formation theory jz#t4 %
PHPERBADR-> TWEOTREVWIEH 2 bh
5.

5 OA 2, SHEIITFLILED pattern 43
HMAlOEAEH,THE L LT, ThoOMAR ET+45%
2z lick-T, TONEFEOEANLER ST
wL ELTwS. (O 62,5%. x 19.7%, A 15.0%)

i 4 #5 habit-formation theory Tdh-7-DicxtlL
T, ZIZTERLINhTWES O cognitive code-learning
clTaididcds. LFEINEROERE L LD RANE
THCEARAL. TS THIEEEEH RS C>T o HAlE
LT EA T EBTESLWHTEHTHS.
LA L, 7v&s— FOFERIZOMEFNT 2 AA262.5% %
b, xz2hFicd ©19. 1% Cd 7. ThixikMoh
CEhbORAE XD X 5 ic# AT Do —imfEc
PEhE RN EEC X 52—l <5h T
Wi o b b EhR . R T o
pattern ¥ SsMAIZE L] EvS XSt
B2 i€ habit-formation theory :—ffiili+5Z &
Cih-TLES. HAlZUTRCHRBLALDE LTHL
S, BLLT%25%0, 5L [Nt LR
Bl &vd X5 hidr->cOTikitya 2B
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5. 7 [HAIOMESHE] & v 5 AiE 5 [YEogks
izt s Ma L Lot h T, TBIR0LEHE]
DA fEDHICER T Aci [HAlOESE] 2 LTT
BHEVIEHEELOTIEEVWLERDRS. WT
LT3, MOEERARBVWEWTH -2 ER2ER
HEELTHEALTHWS.

6. OA Iz X 5#REuz 23 L 1 native speaker #
VELLEWEERLTWS. (O 79.2%, x 6.4%. A
13. 3%)

ZhizAZEX <HEXhTHsOEE I 2 v L Ebh
5. OA »aEzhic < ik, 53RN, oM, fEEBUR
L TwvwS “well-trained teacher” 23 MU BE 7nDCh
=T, T OFEHFEi L TwilE, Ziid native speak-
er HELIXMETIZ AL,

1) ...the “oral approach” does not require teachers
who are native speakers of English. 1 have seen
some excellent teaching in the “oral approach” by
teachers who were not native speakers of English.
and some very poor teaching of English by those
who were native speakers, —C. C. Fries(1959 : 16)

7. OA 20 \LIF 2 3 afflificd sz LBFAR
DEHFLENRTVWS. (O 21.9%, =x42.5%, A\32.8%)
AR 7o N0332. 8% Tz ) S\ BUEH, Teach-
ing and Learning English as a Foreign Language (1945)
i h, On the Oral Approach (1972)V iz ¥ 7 5 A
DWW TR ik filth ShTwiunoT, Zos -
YV MEYROZLETHSS5. 25 AMBEELTT Y
—Xx, ARG WEREE LW, OA oIFAY:
EXFRGTLHDNED 77 25/ LTwaoT

RV ET 2 TWSY,

1) In our classes, even in large classes, much more
practice can be done by carefully designed oral
exercises than by any other device. ...

—C. C. Fries (1959 : 25)

2) For at least ten years some of us have been
trying to explain that the fundamental feature of
the “new approach” to language learning is not
a greater allotment of time, is not smaller classes,
is not even a greater emphasis on oral practice,
though many of us believe these to he highly
desirable. —C. C Fries (1957 : 11)

8. OA 13fld /- h o ERE A Th, FEM
KixZEbbitwvweEwnd. (O 43.6%, x31.7%, A 21.7
%)

ELEC BULLETIN

Wiz b OFBEMREIE VD isn e, 2288 Fic
BEZLAD T LR TH D, BEHESS VA
FZIERLWES S L, Bl hhifshgeyy
BIFRUCAHELEL R3THS5. Larl, EHEMCI
ZEbLawoThsY, Tinbb, RohATERHT,
T OEFOHE L ML AR L - T THEEx
FhEZLEWEWIFHRIRFE L TH 5.

TYr— ORI, £FDOBXL 35D 1DAMN
TRPER L GhEFRMz 4 Eb5] ¢ F 2 Tw
5. BFRCX2b00H55 L, i, EREoM
D BT TSR DS Th T 505 4 Hiiu ..
1) Second, the “oral approach” does not require any

particular number of hours of class time. In some

situations classes are limited to forty minutes a

day in a week. In situations in which the time is

thus limited, the pupils progress much more slowly,
of course, than in situations in which fifty minute

classes are possible for four, five, or six days a

week. The “oral approach” can be used, however,

in any of these situations.
—C. C. Fries (1959 : 15-16)

9. OA |ZEEIFO HH %2V » X WL Tw% oral-
direct method Z#ME LTV 5. (O 8.3%, x 75.6%,
A 13.1%)

ZORRAELS<HERILTEY, 5% EDOADX
HZzffrcws. OA CizBEHE A EN BT 528
WETiRWEWY. ZEshi-gMntSicBfsh
WEHESHPEETIRICULECE L TRERE AW S
5. OA jt oral-direct method LIGHTZMIrH 5
BRI OTHAEWY,

1) In the “oral approach” although the language
of the pupil is avoided as much as possible it is
used when necessary to make sure that explana-
tions are thoroughly understood.

—C. C. Fries (1945: 7)

2) First, the *“oral approach” is not the same thing
as the old “direct method,” nor the “conversa-
tional method.” It is not the same as either of
these, although some features of these methods
appear in the “oral approach.”

—~C. C. Fries (1959 : 15)

10. OA iz X Aigilciz, {hoiZHEET X il
L BbRT, AENBETHIIES L CHINETES»
PEFCcEELENTWS. (O 31.7%, x27.5%, A
37.2%)

BEE E—D2 I 2=t —> =« VOFEL LCHW
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SRTWBHSERLED, HEFZENT &
WSS XAS ERLTE SR T L TEE
W, 7ol iz OAC Xk 55 Cd, 4EOFBERES
Nz Lic A EBo B RAET 52, Larl, 5t
[Eif o BHMSE Sz s a= -2 s VOFREL
TO4EED active use THHR HIE, FHFHNCE
{15 S t-Ehtic X 5 OA |34 EFRERIT—EBRE T Ik
MR SR TH S SV, oF b, FEEFR
o 72 ENIC K LRS- ok R BOh SR ERTH
HBEBRXS.

T v ir— F ORI, KRk E { 3o finduions,
7vir— rOEMERCHELKL ABd T LER
HLTWS. 2%bh, OA X aigl<cik MBhzLE
LT EMNBITE S| LS OREFTHS. LI1L,
Hio MhoilEmic 5T 2»wsS HBaniEo
BItRT MhofEHERc bRTEBEOBENELEL
FEMESH] W EkE MhoffiELc < 5T
BRAIE S5 LS BEHOmMER R THDIREL
7 (AT el s W 0l b OF

1) Seo far as I know there is no magic method to
make the learning of a foreign language simple
and easy. To learn another language as an adult,
or even as a secondary school pupil, while living
in our own native language community, is never
easy. —C. C. Fries (1959 : 15)

2) The student must be willing to practice and
use the new language constantly to himself in
reacting to every situation even if no hearer is
present. This kind of unrelenting practice and
use is at first extremely hard and the student will
feel himself bound as in a strait-jacket. But the
only way to attain his freedom in the new lan-
guage is through this struggle.

—C. C. Fries (1945 : 5-6)

3) No matter what the final goal of the person
who starts to learn English I believe we can
now demonstrate that what we have called the
“oral approach” is the most efficient, the most
time-saving way to begin the study of English,
and throughout the first stage of English learning.

—C. C. Fries (1959 :17)

4) We have no magic method, no effortless way
to learn a foreign language., The “oral approach”,
however, with its carefully directed practice,
with its greater amount of practice than can be
achieved in any other way, and with its use of
highly significant contrasts in teaching, will be
much more efficient than former approaches have
been. —C.C. Fries (1959 : 27)
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11. OA Cif, £ DHERE DT AT L% Lo pattern
DA b 2B 5 T T, BESIEMNOFER
HELAEWEINRIVEShTWS. (O 53.1%,
X 23.6%, A 22.5%)

12. OA 12, HEERYIDPHLTEDREIELMEHTE
BESIETEAED, L EAH5XEIIBRLIVETST
Wa. (O 6.4%, = 68.6%, A 18.9%)

BBv ] LT, Fries 1z, #HLVWEELESEE
DEEMEE, XU HIE, BHWEFEEZ L TCTRELTE
FER L HE TR T SR OSBRI ETh S
ELTWEN, iz, TOBELFESh TV 3HEIC
FWTHIEC LTS & v TR il % il
EMIC BT sz 2ot TEMEX) 255 biclD TEYE
THHLLTWnEY,

11, 12950z, OA DHEFhicon<T, o &dhiksk
Iz O—2TH b, FT0%BOELWEEZMRELT
Wisss, BT s D] &) N
BTl oot 53% LBV, FUATEEI
L-BM2ic v Tz, HER Y ofiRe@rz. B%E
i, I LTI TGS, EREELT, T0oM
BAELLIMBRLTWAELATIVWESS.

1) In learning a new language, then, the chief
problem is not at first that of learning vocabulary
items. It is, first, the mastery of the sound system

to understand the stream of speech, to hear
the distinctive sound features and to approximate
their production. It is, second, the mastery of the
features of arrangement that constitute the struc-

ture of the language., —C. C. Fries (1945 : 3)

2) The aim, at first, is not to stress the teaching
of a great many different words, but rather to
emphasize the thorough mastery of a selected
range of the most important basic structures,
using a definitely limited but sufficient vocabulary

based upon the environment in which the language
is being learned. —C. C. Fries (1959 : 25)

13. OA i, /EB:BEFLOFHFLMEEMA
— O SRR - AT LT, WL, diEosEEE
BEoM#ESETRLT, Thich ESnwRilEZziEl
MTTszsBEHLTVWSE WS, (O 56.7%, X
22.5%, A 17.2%)

OA —Tif, H¥EFEOHLEDOGI, sidiciESwvwTii
B~ x pattern 2 BIR4 5 & LA EMEK Lo RO
—o ks TWAY, REIZIEWAROEDIT THiLWY
D12 0A ZIFEEII S W TOLERT S BRI H 5728
P, Bk siElEoBEREFRLTOT LML
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Bbhsn, thizd E3vaiBL2iElmc + 5]

ENS T EHRNWSNLE ERRINA D2 E L.

1) The selection of patterns to be taught has been
based upon a systematic comparison of a descrip-
tive structural analysis of English with a parallel
analysis of Japanese. —C. C. Fries (1960 : 3)

14. OA 'cix, S EE L BEHIEL OLBWIZTTE
e LoaAiRic#z 2 LB, #HMSTneEcn
NIEXWLEOBE L E W 5. (O 32.5%, x41.1%,
\20. 8%)

e LA BRI LTI R »] EWw5Di
HIEFEOLM WA [HE LTE2 5 L iz -]
DIERT H > L DEH, TORIVHAFECEI» >l T
HBHSP, FEiz, BIAVWEERSELILERDL EF X
TDSXTHAHI», BEMI%LIESS ER-TLE
=7z

Fries pz oficonwt, 2RO 02EMES
DTEAEL, - Mk ) TFTaSh S EiES 2
LAy TEMar B8 ss, s koifiiry
BIEE LT A LAMBELTVWED,

iz, #HEW (corpus) oBOdIT, HAiAEC
DWW, EIEE, CikoRcEE2wmiETs T 22
MBIz X >EEoRzr»ZEhTED, Affrhis
WEEIZLTCBL{RETHHLELTS. FLTEERC
2T O, HECHN, SoicEitE BABCRT X
ST ERLIETVWESEESELTWSEY,

1) A person has “learned” a foreign language when
he has thus first, within a limited vocabulary
mastered the sound system (that is, when he can
understand the stream of speech and achieve an
understandable production of it) and has, second,
made the structural devices (that is, the basic
arrangements of utterances) matters of automatic
habit. —C. C. Fries (1945 : 3)

2) These structural materials embedded in the dia-
logs in order that they may be practiced in context
without having attention attached to them. They
should be left unnoticed. The guides should first
of all warn the teachers not to talk about the
language, nor to try to explain the structures, nor

to translate the materials into Japanese.
—C. C. Fries (1961 : 24)

15. OA -—ciz, £iEORERATETHNL, Eo27<4
FegHcwELTtws. (O 18.9%, %54.7%, A
21. 4%)

NEEHZ WS DI, Wwoib, HEFECREED

ELEC BULLETIN

BREZDLOFALEXSTETHHY. L7, B
W5 A3 O RHEIF & SN EE ORSE BBzl
Sz ochhiFhidkbnz &ici 5.

Z OFzhvE, fXEN3EFE U < OA DEFRIEEIC H 5
bBELDTHEN, 54.7%ITLCEETHS. OA OF
BE»LAD L, —CFERL D O ORI EWO
Tl L E@Bbh 3.

1) Foreign language teaching is always a matter
of teaching a specific *“foreign” language to
students who have a specific “native” language
background.

—C. C. Fries (1945 : Preface)

2) For each different linguistic background the
teaching and the learning problems differ greatly ;.
they arise out of the particular character of the
structural contrasts of the native language of the
pupils. —C. C. Fries (1959 : 24)

16. OA TlIrEBEREALIOoTY, MBI
mblawilTwsd. (O 11.4%, x 65.8%, Al8.6
%)

Fries AU THAIZ HA L &, [BADHETE 0 ¥
BE2045<h T3] LB-T, YMaEEick-&
CLBds. OA ZFTHEMOMBEER BRI
D THBH, 65.8%DELWEHERTFHxhA g
H5. ok, 3000 EABEHLZ EIZ, VWHWD 35,

MRz ax 0TI, #HECTEHLD] v
HiMoiFRGC L s L oRsEThTHwED03 Liu
b A

Rz oW, Fries 12, M E@ oM & B
(‘The Nature and Function of a “Corpus") @ik
DX ST TWwD. BHMEMTIE, BRT%50%
SEFEWEH LD SBEREENRLTWASIEN YV TIERL,
Fh bl TCligT axE ol Ah Sh, —E
OHEFPIEHNEZB L THETES X TR TwE
EChHDELTHEY,

%7, TOX 5 REMEMcES SEEE, £
MoMFELIF AL BN L, £k X OHEMc, 3o
LIFIOWiTES X S, EMEMoRICIEES R
FrEo BRI, BETEX S LAY
NEE BRI, ZoRiciL iy 323
B BinnLiEFT 5.

1) A corpus, then, is much more than a syllabus. It
not only contains all the vocabulary and all the struc-
tures to be mastered; it puts all this vocabulary

and all these structures into consecutive dialog
that step by step leads the practice of the pupil
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through a sequence of basic contrasts to a wuse
mastery of the structural patterns of maximum
usefulness. —C. C. Fries & C. A. Fries (1961 : 19)
2) This selecting of the precise content for each
lesson and giving it the form of most use to the
pupils and to the teachers must be done in such a
way as to preserve every feature of the integrated
sequence and the contrast set up in the corpus. In
this respect, there can be no compromises,
—C. C. Fries & C. A. Fries (1961 : 21)

17. OA OFFHIHEMEEMcHd2 W5 X bR, &L
SEMMROFANCH B L EhTws., (O 35.0%,
33.9%, A 27.2%)

BRBIZEAEIHEFEINTLE- 8, OA i
H, T0% - &8s % @1, pattern practice |z
REEH 5 MEHNEFR] Kds LHEXTWBEMENN»
DN BDTREVIEWVWS T 2R TFEShZ VTS
=7z,

OA o MEEENE] & MNEHEK] ovwFhic
bdbshwic, ACEIEN2T.2%bb-72T &1, FEM
DEBROHNEWZ XL OFREND - O T
hEREALTWS.

OA @ [ & MMk ] Loz > w T,
Fries |3, OA Rk 3 —o 0l ECcd R, ¥
By 5—#HOFHEMNTd LY. ThizP—ic, Sl
HOR—EBcRWTERTRE—20H5 L Biftd
b, =ik, B—ERSTRETRE—HORRILEM
LSz ETHD, LT BY.

7z, [ElFEOMLWTEN] oz T,
HEORIR, RAOFIzRWT, HEEHEEFOETRHE
MoEfeERzERATac L L, shboMir b
EhTL 55 LORBLEOTHS, L1152,

1) The “Oral approach”, then, as I have tried to
describe it here, is more than a method and more
than a set of methods. It is, first, a special goal
to be achieved in the first stage of language
learning, and, second, a special set of materials
that must be mastered in the first stage.

—C. C. Fries (1957 : 8-9)

2) Then too, as has been insisted upon before, the
“oral approach” as here advocated depends for its
effectiveness not solely upon the fact that there
is much oral practice in hearing and in speaking
the foreign language, but also and fundamentally
upon having satisfactory materials selected and
arranged in accord with sound linguistic principles.
It is the practical use of the linguistic scientist's
technique of language description in the choice
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and sequence of materials and the principles of
method that grow out of these materials that is
at the heart of the so called “new approach to
language learning.” —C. C. Fries (1945 : 7)

18. OA Ti¥Mc kI 5EFFHB OIS Lo
pattern O EPEZHRICEWSHEAIZFERLT WS
EWwS. (O 75.0%, x 6.7%, A 13.1%)

OA OREZAETHFFHICHTsEMTchs 2T, &
AEEEVE . Mpattern QX A/NEZ ) 2n5 T
Eix, HucHme LtTizinl, #Rbtrodt+a, W
BexsriThss.

OA iz 17 215G, FHOEEREAMEILT
_T, AT EREE D> TWDH E VS LSRN TEYE
DERITESNTWS. LicHiaT, FEEHELRIN
T 5knicix, M orhicz o s
hboh, B, &, 48 B, BE (& FiiEn)
R E OXPEREEMSIL, BRTESISCME LR
Thidzbiwne LTwal.

Z O VR, 1959 iz 13, TAszA9EE%I) (contrastive
arrangement)® &35 BHECHPIZHh, Z5HiT 1961
1%, Mg 2 6kar oshE 2 BiFE 1 (successive small steps
of contrast)® L L'z, #4# M (Corpus) orhjzif~
LhTwd,

1) Inasmuch as all the significant basic materials
of language are features in contrast, much of the
teaching is based on the use of contrast. Exercises
are devoted to recognizing and producing the
contrastive features of sound segments, of intona-
tion and stress, of structural arrangement and
form. —C. C. Fries (1957 : 9)

2) The proper selection and contrastive arrange-
ment of the fundamental English patterns to meet
the special needs of Japanese pupils at the very
beginning will determine whether the teaching
will be effective and the learning easy or the
pupils will be so confused that the teaching will
be very difficult and a satisfactoy learning almost
impossible. —C. C. Fries (1957 : 216)

These structure-centered materials have been
put into a closely integrated sequence to provide
for a steady progress of the small steps easiest
for Japanese learners. —C. C. Fries (1957 : 217)

3) Most of the difficulties, therefore, that make the
learning of English structure especially hard for
Japanese learners arise out of two facts: (a) the
structures are presented and studied as separate
and distinct items, rather than as a coherent and
integrated system of related parts; and (b) the
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arbitrary sequence of the structures presented as
separate items provides nothing of the founda-
tion for successive small steps of contrast through
which to master each new part of a more ex-
panded pattern,

—C. C. Fries & C. A. Fries (1961 : 7-8)

19. OA Tz, H5—>® pattern Z5E2IZBH L2
i, K@ pattern OFEEGEATRELRWVWEEZH
Twa. (O 33.9%, % 30.0%, A 32.5%)

FERITIHWT, O, X, ADNZERIBuC TP TWA.
iz odiz, pattern 2524 PE 4 51 2
VWO ERBIZoWT, SRROZF L AL ol
5. 2%0h, OHIZ, Mpattern 552 BB L THBK
@ pattern OBz | LW5F 2 K, xENE, 5
S BRTLLELL] LT B5# 2K, LT, AH
i, MThbolrbbTtdhvn] EWSFEXHTHS.

HHOEROTTHFEHBEEL TS & Bbius73,
i MELrBATs] 2wsERKZEBLSE, O
XDELLPICLYEZZ LML LT 5 CHS
b 29

Zo1912, w18 & HBKkLTL 5. OA T, %
Fho 3547 5 S ElOfE % 23, successive small steps
of contrast OFRIZEH L TWBZ & & b, #bisz
OFANCE S TR TS TWwW 5341, pattern ©F
T Mtk l ey th, EET
LHETOIEME LT, L 5¥FA, £OMEFICHE T
Ehazticiss.

20. OA Tit, FiHOE W # 8 © il A % defining
sentence Z\W T3 ORLDRH_O—D>TH S &
htTwa. (O 68.6%, x 14.7% A 13.1%)

68.626D b DMOHEDTT W D & v 5 T &I,
defining sentences &\ 5 HESA X <HEL TS &
xS

2% D, EFHORIE, Ao LL EOoEmRTHE
FERBRET 5L 01X, ThOBAVLRATWSEEOL
Wk (context) T b, OA-Tx, £h &OFHIHE,
defining sentences OFCIMAT 5 &2+ DN O—
DELTWSL,

1) New words are often presented in “defining”
sentences in which the situation and the words
already known give sharp outlines to the part of
the contrast carried by the new words.

—C. C, Fries (1945 : 54-5)
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21. OA T, Hil O TR DA 28 F D pattern
EDOREFAL TR0 OFMO—oTH B EX
fLTwa. (O 73.3%, x 13.1%, A 9.4%)

ZDOIEHHE Y, 20 @ defining sentences :[RlEkXx < HE
fREshTwsd. 2oz &, BECETsR1BEOHRE
#HTIL, contrast OFME L ELAER B K
SEEERTWEZEZRLTWS LEES.

tE, BEORIMAENIC oW TIE, EE18DEIHD
&8,

22. OA CIIFEMONBIZOWTORTHBAS TS
ZEEFRAIELTWE EnwS. (O 75.6%, x 11.9%,
A 9.4%)

CHIZ2 e b DH75.6% b Witk w5 O, Bitc
Hofz. MBERZOR, FHEH o "5l 225 Mg
LichCadh 5.

Tvr—rCEBLADR, MGE (k) 2R E]
EWSEHRT, TOIMNFIT2WTOHA] &% Palmer
@ oral method |z 17 % oral introduction 2 FEekL
motds.

75. 626D A EBTIL, FOLSICiRE B WTE, FX 5
{ [FatoEEicswWwToaiEilA | (20% &)
EHBFLALDLEbIS. BTE, XS oEETER
=hTw2 ok, OA |z} % oral presentation (FiH
AV, MELBEO AT X A2ET) 254525 v Palmerd
oral introduction ¥ CfiloTWHE i Bz h &
Exibh3d, 2vwEnWHEOBRE AL IARICOWT
DQ—AEEHTHSHS.

23. OA ik 1 EHOIFHOFIRCLEAFE TG HT
SEFHIZZEWwWOREYBHE EE L Tw 5. (O
73.6%, x B.3%, A\ 15.0%)

CEIMT3.62% b5 WS T &k, EHic¥liioBE
Dfiy, ELEC @ summer program [cZ&mL € @ %
O, &5VIXEMITIENFIEAEH IS - 2D
4 AL e,

OA iz, 1KRMoh & LT otgilFHic 2w T,
ELITHER LTV,

EEEvic, Twaddell DWW 5 EHEFE Y OSERE

(Recognition, Imitation, Repetition, Variation,
Selection — ‘“Preface of the First-Year Seminar
Script 1958" ELEC Publications Vol M) ¥, 1BE[ @
REFHEZTTLOCRRL, BFemyBoMEnk
WRETTLOTHS. X, Fries i3, LWl 0%
OHRTOHEME LT, a) EEEM, b) FHLWidnohE
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WEMAT S O S M, ) KEsO¥H, (Founda-
tions for English Teaching, p. 23) % & \F T 523,
Reading, Writing % & ®7cilid 250 FIHA BT
LHOTIERW.

¥, FEET ST HRMEIC o v TR, WHRREREK
%%, TELEC 2RAEVIREERS, MR cokRk
M ddata k Fr b, WO X 5 REILY R 23
BYTHD & B bh 51 (MEREHESHE] p. 287—11
Fi#, ELEC) & LT, 5050 L, 455808
HFiZ2wWTilE<T 5.

50523 OB L
A. Review (15~20%5)
B. Presentation of the New Material (10~15%)
C. Reading & Check of Understanding (10~15%)
D. Consolidation (5 45)

45RO A, A © Review 2153 REEE LT
B

24. OA T}¥, mim-mem X pattern practice |I/K
LT EWBTERWDDEENT W B. (O 89.2%, x
2.2%, N\ 5.3%)

OA ¢ mim-mem ¢ pattern practice #% oral ex-
ercise & LTRPERVWIOTHY, BEK, th I
¢, mim-mem & pattern practice &z X o TAX/:
hRE EFTERLT21E, XKHDLOREDTWELEE
A52TCHD.

OFl 89.2% &5 =% 1, mim-mem X pattern
practice (DWW T, HiR_ O I T, BEBL
TDELIE, ERESHNAHEORFEVZES.

25. OA X, ¥BOYINDERER D, WFEREE
eb, ErEicb T E2BETIRWERE W E W 5.
(O 61.4%, * 19.2%, A 15.8%)

16.4Z2 0 4 DHBCOHIZ2F TWwWSH EWH T &1, ik
DOBAELLHEBFLTWSZ Litlks. LrL, —F
T, 2HFD L OHPNHD RS G reading $° writi-
ng ¥¥ELTWHEBaTns. TO2WFTFOH D
iz iz, OA &5 2, direct method %> conversational
method < HWZE S TWDS DB WS HREW.
7z, OACiz ABEEBEIED ) 21Tk T, & <iCwrit-
ing ML FbhTwaoe, BEAGICHL X5k
ELnwsERELIELEM»r AT 2 EETHS. L
L, Fries ji, reading %> writing O] # L Tw
ST TR L TRV,
1) ERi9o 2)

46

2) The “oral approach” does not require the exclu-
sion of the use of reading and writing, even from
the very beginning. —C. C. Fries (1959 : 16)

28. CAOEIETIx, ¥zt 2@~ D X
O mim-mem iCH - EHFEHEAELS EShhTwd, (O
41.1%, x 27.5%, A 24.4%)

@it oMlicz izonTit, 7V —t+ @
FREOLOILHMERD T 2 EROR VDT
Vs, PO S THhid mim-mem  BEPNT €
SHIT, FOBKRTONE» s b0LELD.

[ %« DOFEA)L D mem-mem =4 - & e
] tvoizigs, OA o@MiEoO— > T H % pattern
practice # X 5 F x - b X Wi abkuvwodk U-FEE R
bhs.

2% b, mim-mem @K Z Lzl T 3, pattern
practice & DEICEEEZ 2T S &V §EMEHIcAT
LEs-OhdEhivy. EEHFOLOPITE, 24 L
OFE T, YMRAAE pattern practice B EFMEhA
LETdBHS. FOLESREHLWE, AT TWH
SDTHDHS.

Bz, Fries | On the Oral Approach ©H-C prac-
tice exercises LT 320z X & TL 3D,

1) Practice exercises to be most effective must
proceed through at least three important steps.
The first step is, of course, the accurate imitation
of the pattern in the sentence as presented by the
teacher ; And then enough repetition of the comp-
lete sentence to make the oral production by the
pupil easy, smooth, and in a proper English tempo.
This is the well-known “mim-mem” procedure —
mimic (i.e. imitate) and memorize. But even here
there must be some diversity of vocabulary in-
serted in the frame, in order to make the pattern,
rather than the specific sentence, the memorized
habit.

The second step must provide for practice by
the pupil in choosing the proper item of a contras-
tive pair in accordance with significant lexical or
structural clues within the utterance of which that
item is a part.

The third step must lead to the automatic
unconscious use of the appropriate item or struc-
ture, when the attention is centered upon the
meaning of the whole utterance and is thus
drawn away from the particular necessity of mak-
ing a selection, This is the degree of mastery that
constitutes a real using of the language.

—C. C. Fries (1959 : 26)
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27. OA T3, L ax okl +HIcHshTwn
< rd, WO pattern FOLOEF LAk L3 &
BrRBETHIEShTWS. (O 25.3%, x 54.7%,
A 16.1%)

Pattern practice |3 ko Fr LT, HFLoXgT
MET2Z 22X LELTVWS L DP25.3% D 5.

ZhEe, OA [z2wTotitioftohckikEicm
BRO—23ZDZ ETH5. 2% D, pattern practice
PRI, Bk, Bk b vt
WheETbBIZAZTEr LTS, EERGTo2hnwkE
EWVWSZ ETHB.

L#L, Z#ix, pattern practice iz X} 3 HaRfEH
LALH DT, T4 s LicngE 2 ot
G- TWieZ ERME LTRELR B

Fries % Z @i % R LT, pattern practice 2fT7x
= TURLARMEIE- & 0 LIEL TV 5D,

1) The danger in the use of pattern-practice pro-

cedures is that the production on the part of the
pupils may become mere mechanical manipulation
of meaningless words in substitution and conver-
sion exercises. To avoid this difficulty pattern-prac-
tice should preserve (certainly at the beginning)
the situation and the contrasts with which the
material is introduced. These contrasts and this
situation are definitely the clues to the meaning
that is to be grasped, and the pattern-practice
exercises must enforce the teaching of the mean-
ing. —C. C. Fries & C. A. Fries (1961 : 342)

28. OA 1z, B, F W, 14845k kUM% Lopattern
ROV ZIE LML, £, HFIE
BITESLSERETIC LcgPYoTAxEL Lt&h
Twa. (O 67.2%, x 11.4%, A 16.1%)

67.2% &\ S B3, E<L{HEFShTwdEnx 3.
ZOEHE & T 528, o 21 ¢, THHEEME
DFADYE, pattern OHZEFALTIT R 5T &
ERHMO—DELTWE] EWIAFEESE -/ 2108
A bR X <EfFEh TV

EHRAEE LTHLTAEALEDIIE, ThHO
B oxzZFIfA L CEBRIS{TRbhS Z Li22nT
i, Tic21e, Fries @ On the Oral Approach (p. 25)
OF|HERLTHS.

29. OA TIIEMMOFEER 1 M oiFilEohT 7450
1z cREbhvwEEh Tw 5. (O 30.6%, %
21.7%, A 39.29)
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OA Thb->TwWw% goal |2, FikeBREiToiEN©C
HDH. TODiziE, NEEFEC X 2 TR0 E{HEERM
KElehs. LT, DEMEOKBSIEMMT TR
£, sz ohidhidi by, ZoT ki,
On the Oral Approach ¢ Fries @ jh XT38 L Z 5T
HBY.

AfEoi-pofBEchs T LWL LT, 07
WL, TEHRIEL, AP oBsr 52 50h
b, 750188 LBELRBTFT I b UE
WA, LS Lo N BREHEDIE < mhuiE, Thdy
AEORTTHEHMIEEDH LRI LM ATHS.
L, %Mo 2Mre o TS £ T 4 <
recognition O BT Hh-T, KLz toTELWT L
5, THELFSETIREW.

1) Constant practice is the price that must be paid
in order to achieve the ability to use a foreign
Ianguage. To be successful, courses designed
to teach a language must be organized in terms
of maximum opportunities for pupil practice.
Therefore, after the brief period of teacher state-
ment with questions and pupil answers to introduce
and present new material, six-seventh of the class
time should be devoted to pupil practice.

—C. C. Fries & C, A. Fries (1961 : 340-41)

30. OA ik, i idfet onahiMl L vix, ik
ftooMFE#dEER LTS v 5. (O 22.2%,
x 28.3%. A\ 45.6%)

OFN22. 2% :13, BN LHEXhTWEWHBEO—>
THS. VoltWIlEREW,LTWLIOLES S,

—HicBEWT, AHP45.6%bWwWH LW T EpHH
25k, TOTFT v — 7, teacher—pupil dialogs &
pupil—pupil dialogs : O HEOME L - T 2 7=
B, FhHOXbLELLEETHY, Lard, MEDEF
#»BihiE, P-P dialogs Ofiici:, 2% T-P dialogs
NHELIET, KBtk TErLoEfT a0 Ex
CERVEHBRLAZE LB LS.

FhicLTh, X028 3%3HRcE LEFTd
5. fmdizix, teacher-pupil dialogs # teacher-class
dialogs OFkiz & - T, —x— D & &6 & b, choral
drill DE 523, 25 A FA AR EPLZTHESh T H
L, BELEZZTOEETHS - LAWY, 2F
b, *EEHBRATTHSHH, &g, T-P dialogs @
FMEECTH Y, FEEicig, T-Pdialogs FTHR4EW

(p. 52 ~23<)
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B T L e T R L

S Al

7 4 1) #EE“The Wife of Usher's Well” (LLF Wife
of UW Xps3d) imouT, FATHT 4 fid SATR~»F
T, BEROL SwiftiiLiz. o7 A Y AR Wife of
UW &, 7a—2 o 7HREOM. YV —FTOfhiEH
ZB5L5EAFY R (BT WEXIERA=2» TV F
K @ Wife of UW T bbF + AL FT9FADIA
RETAVACETEY VTV IEWS b DO TR
<, THhERHD, BT6L b ElL<~#lD, 54
Y gL e 7 —<7 2w (proto-version) A HiR4 L
yoThHs5, . LL, ZOEEZH S proto-
version OJHEPFS LW H 04 ¥ Y AEEIZEWTES
Fo BBtz &5, ZOfmic/hS T EMAEML
Twsd, &wsZedFrfomei.

COotiEStEEE, S5 —HHED T, TAY B
Wife of UW }z, Child 79A 211 % - =< SR D, i
o7 A ) HREDAS » FEEZLNRDS, LB-T3
Lo fo@d Livikwnis, £35S EREZEHT SR
VORISR D B o L, R X—2DE
FERELTESVIREILTTARLL BT, TOE
P EWS R L bl ode. TR Y AR Wife
of UW )bkl T Child 79A & JR4EMEHRD L5l
HobOEHZLBITWE, ZTALVW, THHEMOMEE
AT ER —BHRE3IANOTF, 3AOFOET, B
Mok, 3 AoTForwaottfeookl, REkE.
WEHBE BTN TR Fitky, ¢FXS
DREEHRE 2 7.

%7z, WiRi-CELE ‘gramarye’ (375> % black magic)
BT AYHEOFE 1ML TFERTSC LD, TAY
# I Wife of UW @[z f 4 (witch-mother) X [fEZc
@ 3 AOF (witch-children) X Jif £ (witch-king) @
MM RARA T DT LfEEL. TLTT
NREAOEBFFTNLE WS & T <, WilciiTt 3
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B e T e P - L

NFy FOHRKE (20 7)
—"“Vandy, Vandy” # & < - T—

Hirano KEncH
oW —

‘king of heaven' %, ZZix ‘God-king of the witches’
EETLEET S RS Cle—iicd sz L2 b EIR
B L.

L=, TAYIRIZEE—HLTH* H T o
[Hdb@E | (‘North Countree’) Cd 4. Z s Child 79
AD [HDHpisiz] (o'er the sea) LFEL X 5z, FER
D, ERMHRDL v FHATUHPB S LK EBETS
CERTETH, ThULOBEA D SIZIE, FHET
b ad SRS

DAE#S, B ECTRAIZEAE D2 T EMRTES
— S DRI 2 2. BB TWEMIHOW & bRt
HTENTERLISIZBSH, ZoT2Y 2K Wife of
UW o iiH provenance (£ ¥ Y RO/ ANLDLY 7 U
T by TR E BN 7 2 v # RIS, Thic [
D] & M) (‘gramarye’) ORRE & 55, RIFHR
RELTE- 7. R, Kfui2toxIeLT, &
Elix-<5 » FOZIOMBEIZAS2% b E>708, ZZiT
BOREE (7) #SBE LD, $51EHZDAFy
FORITREDE 5 T LERER S Shiz.

“Yandy, Vandy’’ (DWW T

BbhifEL W50 VrvFe—, Y7V 74
—J1 (Vandy, Vandy) #&3. chizRiox 1 AT
boHLEbicSFMEROELATLDS.

ES LEENRT {7 > THL iR /& W23, “Vandy,
Vandy” &5 {ZERREENM, —% « e 51 F MOk
PTIMEDFICTS FIERO 7 = L~ Vi X o THRES
hTW5s,. FOEDEK, J —X + #nFfFKFEDA. P.
A~y vEERY & ek T OMHOIRE & 858
AR Licas, Yok, EnEEoREdbkr bl
V. BuUES, 2EPIEBEOKREREFESHE cRBEREhT

1) The Journal of American Folklore, Vol. LXXV, no.
295 (Jan.-Mar., 1962), 59-61. #35&#i: North Carolina
Folkiore, 11 (Sept. 1954), 3-4.
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2o, IS5 HMOEEEZRZTS X 5 IT kot B
ZE, BROMDH»EFDTRR, L¥— > —#— (Peggy
Seeger) & =L vy (Bob Coltman) @2 A @ 8 F
MIDEHE VI —F) LT hTNRMERALTWER, &
Fihiz s shd Ly, SF— «r—HF—2a,L
P=vORS V7 —Tavolllic, 2Thb il
SR ERINAY 7y —Y a v EOMICELOREVEN
13 525, RAENLZERITLZY. WAL TWwWS X
SRBDLNERF— T —H—DRS V7 - =avEdD
FTHRL 5.

1. Vandy, Vandy. I've come to court you,
Be wyou rich or be you poor,
And if you will entertain me,
I will love you for evermore.
Refrain: For 1 love you, and I can't help it,
Oh, ves, I do.

2. 1 have a true love in the army,
He's been gone seven long vears,
If he be gone seven year longer
I won't have no other dear.
Refrain: For I love him, and I can't help it,
Oh, yes, I do.

3. Vandy, Vandy, I've gold and silver,
Vandy, Vandy, I've a house and land,
Vandy, Vandy, ['ve a world of pleasure,
It'll be yours at your command,
Refrain: For I love you, and I can't help it,
Oh, ves, | do.

4, What care | for your gold and silver?
What care | for house and land?
What care I for your world of pleasure?
All T want is my soldier man.
Refrain: For | love him, and 1 can't help it,
Oh, ves, I do.

5. Awake, awake, the night is going,
Awake, awake, it's almost day,
Open your doors and your divers windows,
See my true love march away.
Refrain: 1 love him, and I can't help it,
Oh, vyes, I do.

CkE:l. B) Yrv7a—, PrvTa—, HiclL
ARG E Lz, AicHENRS S8
PESH, blLiPELL{ AL TINEEL, bzl
B AlL it BELET.

2) Peggy Alone (3 Argo, ZFB 32) & Bob Coltman's
Lonesome Robin (: Minstrel JD-200).
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2. (&) ERicHELOFYZBELTWEIASNWID
Tt H5ESTHLTEOEAMRoTWET. T
EELBRTEDETTEL TS, bz Lidflbd Az
2HEERZDWAELERA.

3. (Bl ¥7vFa4—, VYrv7FTa—, bliciiit
&L H0CT. bi-LIoRILMbH 0 4.
bllicigEoitRibsoct. Fhildi/z0iE
DEZELREDTT.

4. (&) A OERLAMELL DY TRA. B
Fidvwh ERA. SOOI NS D F
FA. bR LAELWDIRERIZ VD AL T ROT
+.

5. EBEk3E\w, BEh3Iv. @EETFEs . 2
SV, BEREW, $3HERDELE. OV
TRBEa2HTT, TABTELTEHE>TW DA TH
ATRE N,

(VY Zv1I v A% sYick-T you & himg
BT HACERSRW]D)

W1 oAl ECickZFREALBE, HIELTW
BEWABWEIPLEVS THORERIERT S L 0P
hEhizhh-TWT, WhES DA TWS. L
LS HEICRsE, TOMEDLEDL4HMEDDIHRD
BT LdEE Lk s, — (Bbd
Wiz—H) LTk cds i, biro Wiz,
EERRMcE<L BB = & 75 (=& 21F “Poor Little
Turtle Dove”), ZOH5illE LT bifh A
W % ‘floater [or floating] verse’ ((¥iA % v ) =i
FThif, Zi3rAATbb L v, T %
B, Z o#lieT A Y H(ZAREO Mg zA,

]

#Exv ] (“Awake, awake, you drowsy sleeper
o) EEEUDT HORFNIZETHAL T LTV
L L4l ook ORESICE
b b, FOBWAHohALLroRPEEOS S Z
ERESLTHBTELAGZVWX StEbh 3,
BETZ, MOTIOBRTELEEE»D, Woils
BHLDAMEDBHWEOERDDId D &4 LI L
T &7, oy =~y © SF &ifi “Vandy Vandy"9
EHROETHE, T2V LAV EFTHETES)
EmAThdbolz. FRTEL, BAR7TRA YV ADF T« v
vZoORTiEREALBELWHE LT, T “Vandy,
Vandy” #ificsil, < DX LEMLALONE - 2.

3) The Best from Fantasy and Science Fiction, eds.
Anthony Boucher & J. Francis McComas, 3rd Series
(New York, 1954) (zIilé%.
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w0 SF 5

FE w2 =vOS Fidii “Vandy, Vandy" (LLFRE
LT Vandy story) @ = &' —% AF L0 2 5
HliHlof. LEYELOEM~DOEREBIRIZL
TWicD7Ep:, £RDFDENG, EFRMTOLODA
FAENDTHS.

Y= ARVICOWTIE, WEDLZARIREL 2HL
2o, LEEERYEAL A (ESE Paul I Wellman (1898—)
Difiizdhi=b, BE/ —RedrFf+ilzvr e
NMZEATHWELLWEWS Z &, F/-19544 2 (ZEE
it “Vandy, Vandy" (LLUF, WRRDESEOHL EEHILT
Vandy song &3 %) #RMOLA=TEH CEHRELEC
L, FhizLErETravinws ¥z —ilix GiREE
Hott) AEADC LS FIRERERELCWS, &
VI Z EL BW LPRRAOTFL - EEEHL v,

SF#ifo “Vandy, Vandy” 13 ¥ % -l X DT a v
R ANBIZL, RV TAVS, TATFTILROBRE
WEBBRIT B W AES TS S. Vandy song owWbhiFHE
PP TWDE T s Vi, d5H, ABixhhi-HH
VIZAD Zh, FHRALALTWLIHS—RICHE
5, WS ORFEORET, RERIO—FELHELIE
Twnad witch () ZiRiET 3, LW 3z TO{ERT
HD., SR LAFEOREMIT 2B LANDS,
BT Lo TE DB BIEY D - 72 Di2, TOFEORCHE
Fy=n=vRTAY B Wife of UW 3 LT T+
MEORERCHS.

EiRORERTLH S5 = /L3 Z @ Vandy story
DR LTWET 2 Y Hi Wife of UW [z, H#S
Lo 2R3N, KDPXS5EEm-2TWwS.

There was a fair and blooming wife
And of children she had three.

She sent them away to a Northern school
To study gramaree,

But the King's men came upon that school,
And when sword and rope had done,

Of the children three she sent away,
Returned to her but one...

(KTt BUWTEES X S e BrHZ3nT, 3AOTFH
Zd 5Tz, #ikizeo 3 NelbF oA EOH
iz ot LIBHBEORELLHT OFEIZELD
Mrodz. BlE REMAO) MAfTlEsnrd s, ik
PHEDHLE SADTFHDS B 1L ARINR-TEE)
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TOWIMEE, BN EECHRTERT A Y MK
Wife of UW D 1O BEEBLT W 5. &
DF g FOEPABERATEL LS 0L Flic Bfc
e, REXEFERRTLALG. XY=y (/=R o B
v+ OWS Fr—Fav DH1T 4 “There
was a lady of beauty rare..."” rioTwi. 3A@
FHofi<kr, coTdiEy [Hel cadh, To%
BRBIX [BEEE] ks Twa.

Mg edTeessS. chiz, KR, Bibsiirc
Elosx = HRESNTHS., HHERBELR
MV, Z D7z 3 AOTFHRGEELES, Lunsasic
WEDNRZDAF 5 FORHAK -7 DI, zoClRTE
DO Tcb] LwiH boltaifi ioFE X > T3 A
DFELDSH 2 NETHMEE) LWISHITIZHR.
Tws. Vandy story @fi¢, ZD-3F5 9 Fik, Z ®
D5 B O(EHK DM (“another song from here”)
& LT, “Vandy, Vandy” OHEHEZRRSHE 6 1L T
W5, Lrl, E¥525LI0825z, FoRMoED
X RLELRUEEFOMECIREWE, WSS
BECAL V. EizdL, Thitv =A< vofilfkcd
h, ERCRELERTCHh, BRELEDIZY =<V
BEloTA Y iR Wife of UW i@t LT FLTW 5]
Redhs.

V2RO, TH5ChHH. TAY M Wife
of UW i FiuoThniz PIHT< 5 [HeoE] &
V5 Dk, flhe iy, 16924F ONE Lk (witch trial)
THUBWIT Y F 2ty YHOE— 1A (Salem) OHTZ

Bt. Lo T-223 A, BE (gramarye) % 2 U0 ic
MHe] ~f7< &+hif, Thizxz—vrabiicizdhr
W, & Vandy story OFARTY = VIREIET 0T
HDH. ZHMLEBTHLEZEEOMMBIC - v A~
o/l Zh, DHLIYROPTEELVWHESZRE -/
DTHDH., LEFHIZ16924F. BEBHLWSTAUH
FICEEND L EELL-PFE2REKE LT, D17
» FBEEN-0THE. A ¥F)AFEEHEZ, 2037 »
FORELELRWOIE, ELICESRVW. [EREN L
W DM DT A Y Hisilo T LSS, HICE
EiE3hTwvws King XMz £ 2EE (£—v
LOBRFEHOTBEL Y1 YT ASELE WS T LTk
B5) Hof=EWSHETLY, TOAF» FEIXUA
FEEDEHLEVDTHS.

L& (1692¢E) 2 2 = B (¥ F =ty Y-V
) ZHRITHIM L2 O = bw v ORFRIE, 194
MOEEF v 1/ FEIZIZL BBADE &, (kD7
o FIFESEOSR LB L BiEks - 7oWidfie, LT
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RSN RBELWIRETCHSS. 7, ki
LA OEFE, w=/I~vDS FHELORIZ, B8
Aozt n TR Eh 5703 C, FR9EMGE,
b BARL, AAAbREhEZZOEEZTIANS LW
ShFiciznweiivdad Ly, LaL, WEETE,
bR ELELTERT A Y #f Wife of UW 5535
SHLELE[T7AV IS FYRZEZDOT 7 YTV F S
EofFHELEVWEWS) 235, TAlclEET 200,
Zhit k- T—2 DM, ozl & LmmE, 5
Hazbhi=X5cE5.

EhTdb-TwdXkSie, 41 ¥Y ROEKER (=
F— e F—R) ORIz, LGS AL b @
(7= & %% “Jack and Jill” @#4) LEEE LD 2L
Wiz T 5@ (72 & 21¥ “cat and the fiddle” ®#FA)
REFEFRN DL OREL, ThthTELT ¥ —
F—ARE(?) OBLLASKL-TWEHDED, £5
WO ESHETLAVWERIIERSE Y 2 L= vyDZ DS
v FRIRIE, T L5BLELY, REEREXE DR
LD LW HD L.

BEZ D 3 ADF o HEE~MERcfTE, £z TkhkENHE
b5 S5 7 A Y i Wife of UW O Lig,
T TWbE S IRER - ST REIC 5. 7275, T
DRIOTOKRTEARR LT & 7z “witch-mother—
which-children—witch-king” 2 WSHEERMRA 0 h @
kKing ZES5WHS Z LT BDES 5 . =)LV
PPFEY 7 — 2 2 VIZEYT 5 King 213 - & DRE
fl, 2y BEDNAIZELTHT, ol 53507
AYVF ey =2 VT SHEEOBIED 5 WX
EOMSE LTBIELTWERREZW LER OXiE L
i, iZ-ZDRITOL DD S5 iItH LS.

flicvoftkdic, Y=2L=vZZD-35 - FD 23
LR LTWEW. LizdioC, 28 (GHE) 2fh TR
> TER 1 ADTFLEEH (L) XOXOBOEHPIT
HTds. ERPLRE->TERLOY + -2 = vOTH
fcboXSic, BHEHD O ((HBE O EE iz
TIELW] &), ThE e e B, B
hhBHEEDSLLTHREZ ESBWLPTE R,

W =)= ® Vandy story o ¢, Z &35
(OWTE) F—ESIRAEh 5237205 {EERS FIER
OIFHE (2) 2ITELTZ O35 ¢ F & 55 EERE
LARE® “Vandy, Vandy” & &35 5D
THo, RROMFTIE, FIcBEAPR> T 2
L5 D, IEEA TR THEHE (F-& X “John
Riley”) L EE-STWEO 4, woL=v|d Vandy
song O 2 CWANRITIE - AEF7THEE AL
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WHERLLE, ThE7AYHOMTERSD 7ERM
(1775—1782) & 502350 TH 5. 72 U H THIE
L2 7TEMDLE > TTRWIRWE WS DR MRS
DA Exohivivibly. L MARBIEL
EEX7HEMH, HEAZ#E-TWS. T35, TZTY 7
VF4—=IlRELTWERRRICIDESS, twnwS T
itk ss, LoBLEe— Vv ADHEAN LD
PE—AOEEZR - T ROE. YRS bOWEoioT
DEELDF 4, 0FEHDHAEC E DTG DRI,
1005 (&5 witch @ IEZ4 ) ILESvwTnsixTe
HD. ES5LWFSFMICh - TH LT RWA, =
AIVIEEIVILSILLTF v FOANBTELDT)
% Vandy song OH~AFLALOTHS. SFHINE
E5ED

ZDLED witch OB (VrvF+—% 3 @iclL
nEnd) ik, BACHTEY 7 v 7 1 —OEicD
5 ERIL W B#ERTS (Vandy story Tx, = T
7 vR—RES 0K, TOBHIREIETT
B35

=T Vandy story OESII1950EDT RS F7 D
Wi, zzed Y7 v7F 1+ - 540tz Mr. Loden
e A (ThiEize— v A T2 5h7: witchd
B BEHLR2AEE, VYrv T4 — LT OEIIDAN LR
B EAECHNTWEDTHS. Fo~Bbhi-¥
Z—E T 2 vt witch OFfLERIkE, Z 2 2v
ViV (EESEY FMREDT SV VIR oEED
TEGRE2 TS, 2w ot Vandy story Okl
DCHS.

SFIZ2EH50E- 4% LW RIEFh ETR
A, TTTHERELEWOR, 7=/ vORRIic itz
i, BEAOARE2— vADELEE O L X5 LG
—H, T TEo King's men’ Th b, Hilk
DER o, VST E. PV YR T737F 7L
EDANIT & - THRAHEEW I IERNZ LD TIRIERL,
HLETCEHL 722D T &H 5. Vandy story DAL
Vi, 195047 iz, %77 King Washington' X135
WP ELTWEDTHS.Y

SEY, 7AY B Wife of UW ©4< 04, i

4) 7T A Y HoEF Ed Michel 2319524E 8kt .7 Vandy

song DFIFiC

I've got a love who is in the Army,

He's gone with King Washington.

He'll be away till George is dead

And until my freedom’s won. (4 2 Y » 7 AFLEEED)
Lun5itiatd s (See JAF, Vol. LXXII CApril-June
1960), p.155). EEROHRTCI Y PR [E] Itk -T
W EIcERES .
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Jrir L - THE, WO TH - /- heaven's king’

(EREIXEROE) 1T, v =<V D-35 » FCHEHE
HoZHMELTo King KitoTWaD TdH 5. h
%, Ldl, T=L<wvOSFHRWE LRI 5H
iRz, 7S v P VIS O, SRR
BlLTwiko s, Bhicb (witchfolk) i LIZEjOEBL
HRH- Ol Lcthzizh2idik, EWwiER
BESRES 5. Bhibiv > TR FhIFLEBAKROW
KIENE D> TWwibI Tk, &5 BRitokiE
AT Ao TTh EREHRZETD, &5 DK
D5 BLLEL7 (ERPEHROHRA CI1X). Y=
< v 3 ANOFHEILOREORE~R - fiLE, A
R OMEOIEE L eHEETd, ThiEETH
A ECRRWOTHD.

Lidh, v LIVvOBRRED SR, Bebix
7A U ARD “The Wife of Usher's Well” @ [
A oFEcioiky, MHMooE] OB BiRky
DT — L LOfERY, [E] OB HICAFXI RO+ Y
TASEWSRLTA Y IDY SV Y [E] ~ESHH{RHE
NORAREL LTOEDELZAZS, EWS T ERRDE
A5, Zhd, TE2OBIREWS Z EiITisdS.

LLEY, TZOMRRREBRERCTLIS—ADER
DEEERBENOFERCTER Y, LWARLIEER
TH55. TORFRPESRINEESE)E LT BT
bhs, Wikt dd, 515325 0Ch5.
L#PL, Thicd»rrbbd, fikbll, TOY=L=
VORIRT -7, ERotRobslTHEIZERES
BwETs:nwaTh, ThEe, HRBbiciiicboR
WAh: LT—KifNTabFicwdhizwywX 5icils.

7AW AED Wife of UW (i = L<v ® “Vandy,
Vandy” ("R EJEROMAE) PRAT EWwEV 2T
ZhhbdERALTWLIZTTHs. 2%, “Vandy,
Vandy” #ficicfmkic il 2720 CH 5. 35 » FHE
£EERTCHELE, ETT530R, HrLTOH
hichbsiRitX - T, TOEXHPCEXSELN
T DTH5(T. S. =V F» F OEHaEER).

F oM FEERERP2TTOTFALLTHELE 7 »
Sx—AR e T )VADERA] X, BECXF+IAF
BEtX b, TORNEBINED, Eic, T kEL, XD
BLo TWEDTHS. ThBEREIVWI OO0,
SHLELREELE, LvI<Er. (TOHEDD)

CRFERFHIR)

(p. 47 X h >3 %)

2N EWS Bk DTH S 55D,

1) Some teacher-pupil dialogs are necessary but
pupil-pupil dialogs make much more effective
progress for those we are trying to teach.

—C. C. Fries (1972 :10)

5| F 3R

€. C. Fries (1945), Teaching and Learning English as a Foreign
Language (University of Michigan)

—— (1959), On the Oral Approach (F{EEHD ; (1970) Applied
Linguistics and the Teaching of English (ELEC) : (1972)
On the Oral Approach (ELEC)

—— (1957), “Chicago Investigation” [FGEEEI 115 0K
{EEfE)

— (1960), “A New Approach to Language Learning,”
ELEC Publications 1N (WF5E¢h) ; (1970), Applied Linguis-
tics and the Teaching of English (ELEC)

C. C. Fries & C. A. Fries (1961), Foundations for English
Teaching (WF9E#l)
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L ANRESOfTRELERIZ BT, 2xh--2HARTF
ThHo7ebrPM T AZAD® S, LLiFlE o/
MABRdsc LEHFEHMLTWS.

ENCT MR R L, HEESZWZ 2, TCkd
RCERZLPLLLISDTCHEN, TPLEEDL
EHE<EDLLTY 5 i 25 Remove an old tree and
it will wither to death. (AR H (EHHTIE
) ThHL. REERZMENEFIZENREZ{ BT
AT I 2iETdb ot T8, BAEESR
BRI oET L, HEHETSNETRLTWI»bE
hb550, FEMERDLLENVWS L ETHS.

GSE IR RKREEEER)

_;:*%%V

&S
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J
\'o

fimEi, 72 0 H Aoz KoMz oung,
FoNEMFHEEZ LI ST L TR BRkETIE, #HS
D LA FeE boo, X EMERME, BEEA
REDEISIZHELTWES2%, flitk-T7 s -t
BELDAEPTHERSZ LT Lizv.

1. KEHROLELIZHE

FIT2oWTOHKWMEAOREX, KIFXIzF &I,
BERo BVSEWHBERSE L VWA X 5. TAU A
b, Fix, WEOHF VAR ET LT T itk
TRICANBZ LB CcE5EHCHS. b3, Tht
MBRLEWRIEYRDOIETH DA, HETIE, ¥7Y—<
YHAEADPHEZ NI TICX > THHAE B, FEAT
HEVWHST ER, ETTELRVWEASAS. —HDODADFIC
EELTMHBTED L WS TORE R, —REALLLOD
EHBS,

TO—tiktBirTa L, 24Nz, v¥ ¥ v, D.C.
A BT 20~30 53y DO%ESLC, 9300 FEo L=,
6 MMEHDED, $92,000 FHTHEZ R E WS EEEZMW
e B s, ERFOEAT, £THrLT YV FOT
4 == ZABELZANL, X, vvirv,D.C.
DN OHBEDO N EFRAXL L L E > T,
HEER, ThIVEEYLTWEESS. LrL, XiR
WWEED TSR FBRroNLEW. b, s Ak
L, ZdizcHTh, EROLWRLAY, Yofkbh el
fofe T Wb R LE SRS oERR, ERoklofkEo
Rt brEzohEviEEOLOoRhrErEL T
5.

Z 5 LTFRic Ahtar, kEhMEcd s, £
Tie—4fEHLor 5 LR ARDPAhvwiEE S, Riz—&
OFFET, SRNMEEZ D230 LERLTWS. Lz
Pia T, KUz, RT, ThEFEST, IHIW
LZAHBTEDIVWEERDE S LT EAMNE L. BFEA
X, RCBEL, FRANLCLES I CEWS Bl
Vs, B, BEoHHE S k5 @, BN
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b2, D.C. OBFALLELY—-X @

7 XU H ADEE

Koke Ikuo

AN 1 T

mBENEL. A, —RIRDDOAETE-C, HiES
FRIZERT S EERMICH X 3 AN EFNC L H_TH
L. —figic, FIEOEMNE LTHTHOME Y
BLTEXLELREENWS 2 &8k, R2ES0IX, B
GDHZL->TRD DT, HEHER, SHOENEL
P, BERHTICLTESLWS T ER—RITIT V.
EfEPH DT ST X - THS DML AS W B+ 5
ZEXNBW. FENNRPENLAAYFERSZDIELNS
FxTdH5. ReATSMEML, Thiz LT
D

L AH, FADRRCHT S EELITIERIC IR .

iz, MHEAPLREVWHE, cE Ao LTOEEL
P, T A Y AT YREO LD L, 100 E LD
Ep, BENDORERENRLTEE, EFREFHLNWE
Bbhnsi opt, HMEERZHF U T v 5. Lidts
T, MERED, BETWw ) HIREES T, BOH
5, BhbaEEnwSsTEicins. WMYHLTLAD
b, FhIFXKEDREDTHES. —BioHnio,
HEZERFLES WS A, 72V A ANOEMES
PICHEV. AU T ARA=FENnS, TAYAE2D
HHERMETAZ AMO4iF & LRFLTW SEE, v
viY, D.C.LHTIRHCLWOEZ 51k 5
25, Thin ik flcds.

2. & %

—fiz, 72 Y I ANOHERRRIZ, &85 50k Lizh
PhLT, HRTHS. AEMFHMcd LSt be
TLEZX 50, &OMWSFIMnNHERET, BFEFETE
Do THEHLTWSEM, RoShLLABELED N
W, LEZETRHIG TS, ixE TR
FIERT2T B LT 5. hicgikzETHs»6, B
iz 75 < OT LS A5, HEY, BEROKfTX
badrsl, HELIEW. ThEfEliZ Si3 L.
LL, 5L, &2iEbhvwkd, ErbfFaTh
<LDIEFF>Tn<. BERALFD—2THS. b
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W, B2 Lz, Eadfl2TLEofi 2y
DT, TORDTEEMS T &kl w. Lil, —
4, tifbhralievs BRINEMERIR L 5
e, R SN, ENLdor LTEA L
RKTB. TESTHIW] &, EEFT] EV5H
AANDBEWIGIRER, BHICWE, TE&xwbivoil
7, Thich, EfE0tabbiAEFiciEDTRT
5, THhicLTd, BEARES WS AMLDESS ]
ENS T EICE-TLES. £0OC 2 0L Tbix
WORKETH S LS BFRAOEME, oL
HHABIEOCH L. £OMIAE & LD, KUc
L, fi»<gHizL, LaL, ABESHF2XLS L,
Bk & - Cli{Edd 5 L ZohiEBwnwils TS, 2
am, MY, BHCL-TRThE, HES LUV
Thb.

3. HEOHRDARREE

7A Y AT, HEAFEER, BSoaE2ETFcE
ORECBLEE XS EHEATHE, BLaZ 2icrbb
Bisw. L L, TTETWLBRBITIRVWANWS SR
BB, TAY I TENEZEEAR LTS BERALD
RESFEZTWBES . LTS hnENHEOR
WhEHEDLRIZLTLND,

Edh, H—AmihiboTidlvs, oy —i
THLECEoT, HEAR, 7AUVIANLESLLE
HEELTY 52 Twa i, KEOFmBR->h5THS

=

5.

4.
TRAYUBHETEL, MWAOEEIZ >WLTIXIRELSRD
nd. LpLl, fMEvTthF A r#ETcHIZ LT
BBy, HIESRRESCTE, Aoz
~DEB O D 2T, FLFED 2 §EM i Tk 0
i, YR FPHEWIFEHICAEFTOERERVYTVW I,
LTHHEFTRELS. BT vir—rOExT, 1N,
TAYATR, BEIDIEPSATWS] EW530
MPoiehs, HEAOEFEORCRIE LTS LELE
BLT, mEtadileEALGEoRIT, X HtEDN
LEE-TEETWBEERLS. L, ZOLS
AFModed, hED EoXA L EESLORTR,
EZFBRTHTETCHWDBLERAN L. HEALLE,
FVARAVMHEEFERLEWS, FHELZ S LT
B, 7oz, AACHASCTLEEOERE->TE
TWaL, FALLS5 T BT HaEF LBHHEATH
3. ¥k, FVAMEHOE LT, BHOHGIIRSE
SICBESHLTWT, H7H, EALETVEPL, (A¥E
T, TETERFHEWI T b, R k- T,
2V EEDD, hoFBBNBENEZE53D 5.
DX EERCESHT, BEALESHELITHWET

T AU AN H * A
SEERAN R, ARG SHEVB 50
[N
AN, HRADHhO—E & w5 B
FEAT 7 — A FFA T 7 — 2R
A R L Las kv, ML 5 2 BT, ReiTH

I, FE, ME, s
* h#FxicwT, Kifidbh
A oS 5.

MU AR T & TS
o,

2, Atz bihinneT
AP b 5.

K EhIcoEES.

M TOANCTHH LU I
F SRS 0B 5.

VoL IER L - THET.

Rerppyin 2 5835 5.
IRDZ & W5 &£ ZEPE O &Y
i2iL5.

W& LTTESIRECRE.
FEDE, AffFoitst.

B NTTIE

ARHED, fBAZRELT,
WL ERTLAER
Wk, LealABLL RS
&, ETHESB LS.
LA, HEELT, W
SHiCZics LTV

AV AANEOEEEOREEBTFTHLS.

T A Y AN

A E SN

ERGRE S YT U EVSEE
{liizad b v
FHOFIEETELH 2 OHE
Khk-Twas

SR AERYIR R b 25
e HERIEZ URTF 4R
BET, homgkEFErasE
BEMHTERVWEVWI LS
LTARDD.

IEfRES T T U En I F
[T
HoHEICOwTIE-ZhL
eEA .

DX 57z &IZEENHRIR
TIEEZ LRV, FEHks
MEP S TWHEANAN T
TEV.

5. Efl-¥F

M -FE] 13, 72 VP AOHHEC ERL, BE

Z TS ddd By,
FE L VvbILS A
B, TAUBANZIEbRDIC
v,
LREES D D NS,

IR, EMICfBACETS.

FIHTEB A, Ba&0
LT 5.

Blblx, 7Tvsr—btieHFebhiz, 07— 5 -2k
HLzboThs. AEEHEEV-TSH, SETE4HE
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LTws LS BAEAES W, BE, BFEALEGTH
D, FHEOHMLUEZILTVWESISICRA D, R
CELASEH L TERONAHA - FFE, 72
UM OBERIC LS T BbEa-Hih e FEFLET
12, EBRAFEDO VN TCHEZEZE, BROMS b2
5. 7AYHITHELTWERERALBIE, TAUAA
DEME - FECHT UG L EROTHO—FEiEm<
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FoFbhsX5ThHD.
F A0k

B #F A

EANEREFLHEITL ST
MLHHBATHI FHTH

B
gﬁﬁ&hﬁﬂﬁ:& T A% —

BOLLICTSTO ABE
. (=2Y vREEE v A
EbBHL TR, )

ﬁﬁ'ﬁl > %é‘!‘ﬂf{h ST"A
L—IBERICHT B EMEF

I DR TEADSHELL LR
EEORHA - PR ER DT

3.
HEsRciks z ¢ 82 %
b

HE, 72YHNFEERE
Eanl v,

i - PR —Rikst AT
HESTF LS.

BLTwS.

HEOL LIHRBTNTESTCHE L5 L1, A
EAZ, o EHHRSTILNR T I v, 72YIA
2, BEAZBELLBREWE Bz, EifErtiFos
DIZFFATS. v—h - F2z2x—Ttblak—A « L
BRI L Thbirb ki, EickdoT, ARG
DEFFTNEFBRLLS EVWIFEZNBETHEW. L
L, BAMESCHTSEIELFELTNWT 7
AU HHELOFEEZ2RELTWEZLIBEETHS. L
»L, ToMBE, SHEAREA LI cEL L5k
Z L TiEinv.

6. EAOEE

TAY paTE, AAOHERCIRIYNATHS
WHRU ST 5. Thix, Bc, fISETmTH LW
BLIFTET b5, TAYHTCIRASORSZ
1, BECHLTwWhZTHIE, fAxbr-Tdhix
WEWSEHIRE D HEALEW. BHEAL LWEWS
DEMELOESNEWETLS. LrL, Zhiz, &
NS Z ETIREY. bihhiE, 74U 2 AREY
KBS oThd. Hll - FHFL LB, BAOHT
i, hEWTFHOR:LTRbh TS, FHO AR
MrlicdoTdhdns L2, MarLiAMELTL
2 ehs ko, Mok, STLWEEE TS, ©
ik, FHEzEET S EICS. L, ZODA5Y
AL ThoE, SO FHECHEL, E-2bLic
THEWS Z Eicdieh, ThBHEMm, Mook
VARMEBED D ST RS, TAYAADEENR, A
DE XD, - XD LHEFCHUL, EHRTEE
Hiz, fTE 2R B cELE b h 5
A, Eio, FHLLwh ANV OlIciEkiERE 51T
25zL3dH5.

7. & B &
HBooE# Y 2H5b, ArCEE2ET W5 A
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i, 724 YA ADEHREN,

TAY AR, SHERECHETHS. BFEAR—R
BEeEBEHEZ 2 - THEY, —HETBI &>
Abh5DTHoHH, Thifidic, BELEZ EELB
ALELTLIWVEWVSITLIESRDED I S S5 5. B
i, BT &RT, BB, The3Fdrs5eks
TEETERELCLESRLS5THS. 25w HkiET,
FEHLLWIZ LML TT A Y HICfT L, TAY
HABFELEFLSCVvhEBALTWELiibhr
T, BEAL LTEEES® LA LNHS. 72 Y
HANOBELET Yy —FTRIDESTFHLTH S,

« TA U BN, FEELEERE»ECAMEIIC TR

L, tROXEE LTOBH R L2k 5 TR 1E

WLTwS.

s ZOFTELH, BRIz T, V= b F LW

DT s = T DTRETR V.

- SREER T, ZELEFBCh LI RiThiE,

WLAEWOTH- T, B—RIRERTIES 220

Nl oTehs.
P 3 BaERAC MR TES. F1Aic20T
W, BAORBRIZ L D &, /AR, rhEERiTir, FRon
FTIRLT, 277 Richii-s BBz T, BHROT
LIEEES. 7o b E-LOHETL, ETERROFE
TRLE5. RREAFEIEFNL, Hkcds. |
Arebad&pid sz vy, D.C.TClxdi-o
ol b b 5T AR, brHEOFWEO A A —
JEIRLEST, WhitdFEEWSZ ETHDS. FH2
Bt 2nwTiy, 72V 2 ANoh28piERY, cEaiE
HaoECE#ZLEz NI, BETIELS &
EEZTLESTEHLEE->TWEDTH LY, RO
HAEE LT, R oFfmiER:, EoFfmc doks
HEVWHSEBHRELD R ELERLELTHESS. HIA
CoWThE, MRESEZ OIS OTHES. ZIT,
BOHERE—2F2THELS. Gl a7 DT H
5. WUy, va—x—F—rET=2 v v KBRS
| OFA BT,

ZOKMEE S, BHOEBEL IS 2 5020z,
BHEEHO A 7 =1 OEfTHESR 50 £7/212 55 1 i
fixbc ke, £F0F /% 20C LTz x 5 © &
PERICFUVERBLTRA-Z LBHE. Fhrigk
AXEERBTFAERREBL LS. Zhix, TORMEE
Be7 A Y OEESFLLESD H T & x LERHEEMR
Lzt b Cho7z. bhbhid, A#MEOWI Z &%
WTWEDTIRAEY, TR U IERELTWSESBELL
ol ANABTE S a7zl b, X ORI, 72U A
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FRSEEZ S S ET R %R & B TR

8. £FAHESTOLOZENRENFIE

LRI CLOTLEERDLSEVWS DL, HELTAY
ALFEL#EBS. Laxl, fidwbE 5T L W
LS. TAVATHE, FREBEZMCE WS EXF
75, BARLIEBLAS. BhEEL, KkEbdTdinn
L, BERAbhiIrAYAFRET 0N ETtdsSs. E
T2 ANREL DA OERZBWHFTELS5ENT
L%, —hTiE, HOyOELZE kS8 22 g
PAEF KRBT EMNCES. Chid, EBBT
btk ), RofofRIzTTELKE V. Fiziz,
EofRTohsoTitivrtBbh5i2Y, £0
i NDF 22T 5. ZO&IR, BEOLER, M
CRENEWE LS. baETR, KHcHEERETS
FofTOHEEZA RS AL, BoOEREMHRIPL
iz L. KFEOHE2NTF OIFHOD—>T
5.

9. HEEBEAW
F &0 &N H * A
FHPS T AT ARNGED | T#E AN 2o T L

LDEWSIERZES, TAY
AT S TR IICHES.
TAYAMNCBEEADWSEE
HEAMfoMREHRBPLTL

X OPLIIMA AR
D

FeEm e AN EARSS
BRI R LA b D

B BIEWIZS S,

L SicizE s Shine il
#:

TAYBANEE D LT
5.
T A Y ANTREETHS.
TAY AN NEEEEZ .
EH~OBUH, oo
Tk 5.

2 TSRk,

Bk, 7vr—trofoF—225EHCE L
LDTHD,

[FEHL & AN ] 12dl B AR 2 lETH 5. A
BlEZizfEATHT S, AffosrvwAbdhid, %
HEL{FHEANDDD. £, TOHLB5, COHELE
Aoz, x 7t&ome, ETFTHRH\RICEL 2B
ok, 53L, ETHGREZRAN-ABGOEN, KiEkE
DATDHEDERTHEL LT ERES TS, E
LLEETEEIMEVI L LEEBRLTVW R OT,
TAY DL SR ETIE, do W VhLHE
THL. TAYHCHE, o AREHRTESEPL
XDz TWaDT, [ACERAKIITHD, A
LA Ta—%, Thixh ot at 5 EMRIT
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Tw<é. Ll, MACHAESLIESHRS WS T &
HELEV. FhBETAYBDARZSEDLTW S E
P, BEED, BEANRZS LTS ELD, B
ELiZ, TH3LTLhTh XS5 b2 Ew5A
AANDEI LIz - TIEhAPZ-TL B. LA, L
iF, HHTHTHRLTS TR0, foCcEBHME2TS
DCHoT, Thitk T, HGESEThERLEW
CEAIZES v AT RV, BES RS>0, £
DADHRENEET, i, bokfTHkoThs.
72 Y HNE, ANBERtowEor el AGcEE
d LEUEE LS. Fhizd U A P BoWEsRiz ik
5L bDOTHEHH L, %7z, BHAORESEZE L ToOMIr
BRIE, HHEWSEHES oS EMLTWED
TH5HH. FE, BLREXT A Y HTHFBEN,
ATREVdHbbLEXIWVWLDTHS. LL, 7TAY
AAE, NMEOHLEDIRLSLLEW, AF 2L
T, MFENRLHETc—ERaices T s, HEFEAN
i3, B, BRI LT, HFOLEREPLBEWE
ZICHUIOW Lo R TS5 Lo Ba0d5. Wil TAY
AAORIZEL, BLOYWABLEBVWS. o, S
ORNWLYDOEZLLOREES, i, £OHENRH
SEVHSEFOPE DT, LELEBMELAEZY, &Y
ERFLZBR L.

10. Bt

iz B EAOTHEBEO—2E L3 AdnS. Th
W, Bk, EAQRE, thifiBREo—HAELT
olfFT, AZH L TR 4IFTcH 5. & XIF,
LA EY:, HOOMHE kM ELmELEd. BEAR
B, BFHLy, BLASLWS Z LickdKESE5. 7
A Y HNED, BHREDNSLZWOP, BBV, TAK
HEZLILDERBLNALDEEEFRS. fiAizx
FTHEMFUILE WS HERRWL, AL, BSE
BIRD AT d % 5 Lia Lv. Thix, %0
HYHEORKETH-T, HYLR(MOMHKL L &
7, TARESZHEAMS. AEHBickliLizsLE
5. BTt ek Abicfibdsics
v, LEZXSBDIEARATH2T, 7TAYBAED,
BOORENSR D ki o7zA7E, ThExBScuits e
DWikELs, &, FREErTWIS LRASDT, fi
ANEprbaBETIERVWOE»S, T Lunind
SR E SR TSRV, T2 U I AQLIECHE, i
W aIROEMRSH 5, ZHhEIO L & ZBFEER
v BhoRHT, mialE, AMMtohe, fthAEE
MLT, BOOF%ES L THERVWISKAE2TE
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o, BbTFHTLE-A. T LTHB2E - LER
FoorHL, Foxibiz, RKicwEFso—H—o
BlfRTH o T, MOBIICTLWTHICH L TIEEZL
Lzt nwH BiMz2Rio30THS. WiEN, BEOxT
& troxbiEr oAb oL, EHERs
YR FEOREL» AT HZERAOEMTHS. L
Fobie T, MEITENMHLbOTHS. LiLl, LEPR
BobooXr el rascughhaiicds. 7V
4 — bizix, embarrassed, disgrace, dishonor 7z X @
CEEBRDHBOT, EHILBESWIRHOAFHEIHE L
WHSHLEHB. £hix, £57E55. Lil, THhZE
OEFNWHDOTHESHS L, T, BT, thAhicdr -
THisz L, BHeI EED S, HTFORETT
ST, [HFhLln] 2wsz tiEiRHiz<wk 5T
HB. ZDXS5KETAVHADEEZ, BFAPLLD
X, RBEEHEV, BSAB-X S REBEXLBEN
S5r5iBx 5. Mic, 7AYHAL»bAERBEANL,
HATHARICHT A LLEBS Oh, [EEIEWVEWN
5T LS,

HAAORFOEMITT oA T, L5 LHTH
LW Ewo THRER LR VWDE, 72 Y DAPLRD
ELIT bR VWDOELSTHD.

1. £ F &

TAY Alzwd BFRAS—RIZELT 5028, #Hbo
Hefithor s WMENLEETH 5. HEFEH, BE
fkEinE, SETERHFHCblsTHF YT 7
EfThbhTws., Frioroififkoiiiis s o
EA50 HBANIE, FURFOZTOHMITESS L
Vv, BEANE, 7TA Y ERERRICESEWC TS
R EBEHE R TWD AT S, AfFicd L b
BELEEVWIADWE. BEANCL BT, 74 Y
AN, KEEZRETISLEIE-L< %L, Eth
EHWRTHT LB, HLORPBPLABPBRLITHX
Sie, FHbiroBERE2HE&LAks bl 2T 00
TWa. b, 72V AIANIBHOELWEX S, B
K fabEsR 2 Bk 35 L dtic, —ROTRISASSED
BorsicsaFttichebrlTcwsd., FhiXszl®
CLTWwW5. AoTFHE, PiES A —F—AITA=T
VWi, £0a—FRMERBEOSEAT, 5FHGEF
LTETHhE, FiHhbEaz—FLTLATWEL, &
Bt A ot D, FL L SRS R
y PDF—ADI—FERo TV, ool ElfoZE
tted s, V= b FLEFE V= alREFEC
VDELTHETTWEERELSZ L. Z5W5KE, BERA
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HHESWIEBEIZTEESS. BoReTL, 145
Bl cds. bR BEEIEEo—>oTdh
5.

120 AR E

NEZERE, 72U ARESRWCEE EBIEORMIC
HEBEELRTCHEEHETVr—FDEXZRT T
5. EJoRADOMEE, BAZRTH LN, Oz
3, HEAE, T Y=2N, FH2, AVFaTY
X oXEMERES. BE, Tox, MoMES
NTER BAELBLEVWSIDT, AL LEESR
Enizh, FEEPZ Lo/, THRIFHLITE
Broh TR Lz 2l%-T &k, THAS A
#HETx, LLaPLBEALERAEhTETWS. #iil
Tix, P LABAOBNSEES, AMNIBIVTEFHL
Twa. 9>¥ v, D.C.OHHRIZBEATHS. Lo
L, e LT, Hoodin+REe, #Hlioxs a4
ftiz, BAZEA- LB TSEERFICE > TV 5.
BNz 3 5HS, BALGFI~ETELTebhd
Xoicikh, EOFRELECHTRARLE-T, R
HTCOMEARPCAfEsIhTH{ESS., HEXT
Tz, HELEDAANRLH L DR EDT VL E —|1ik
- TETWS. TOMEE, HEDWwT, #tHCex
5r5h4ELS LvECciaVL LERIIERLTY
5. Thiz, BEGCABEEMELFHFNELTHSXD
30T, BERABIOAEMHEIZERLAZD, - &
WWRAEZISTHES LW S TEART vy — F Oz
R EARLBNE. ASHROTFHRAbAERBm LT &0
HY, chiz, FHLondaMECHL T &Ly
TH5.

13. 28HTF
chikashMEcdss. 7vr—trich o0 T,
BARLT7AYUDZHEELTL LS.

7 A U h ‘ A #*

Ay R BRENBIZ Z A | RENBNZ 7 AT LB
ZEN, HrcbhINRLEL | G ERELTOFEFE LS.

D
BADRENRMET Z LT | 77 AL WO EHObhTo$R

. T AL
AR, (B, 6 | A, WK, N
SE . | EHH.

ZHIEAEPHELI0T H 5 5. TA VIO,
W, R oEE ORI, £EOFEN, BltkDHic T -
T, FRFhCEE LEEF2{Tav, BoDfENZD
T REBRE N ETER L TS L k5. Dbz,
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HtE Hod s e, ERE, 8, kB, Fiaro
RENRNC I cEBEITEYw, EMeEEEEsr2 5L
&4z, MiC X - T, RN Thr T A%
PEXBT LN CELNE, F—FEE iz FLd
dh, —EEREILTEDBT &b T 5. BADREN
X, LEDOFERCGLT, ZADBRERETH-T, €
OB TFROFR T > T LWSEZ HFRERTL
THY, HebRthizeEficfFlTtns. Bns
FRIC Ao =B EV o THMICFFRH S L E END
Z&ixiev. Liedis TEALFTCRE>TE, 14X
BCELREGAELL, BACRENZOETC L2BIR
CHEWTWS., The2fEL Tvw< &, open school o
RTLADEAEWS T EIESD. 2FD, EELHED
A2 L, FEHCHRAOIE LoSiTaknin, i
FAER OB F TR S5 b Ths. —fiic, BED
Ay, B, BOEEPKFZR LT RICHE R ESEE R
Tl TWwWaH, BMROHMA 52 5L 2iohintd
D, MrDHEELZRIXS RANOTELIZHRL
TWwWH T ik, EBREBFORMTHS., 2of, T2
Y pizine, AhoERc hriEnwTws. BEko4Lk
fEmbix, ERIEREMES D TR, HWENOREDH
T, BEPREBALIVF 2522 HLTWENR, K
D2, 3FLEdivT, TAYAOFECHIESLD
KEAES EREELTWS. KEARIE, 72U HO¥EsEs
ITE>TH—AWTeH D2, BLIUBEL DL ARERC
HoTwadTA Y AT, HARGFHLTWS., i,
AEFEMCIZ, APEERFEFLTNT 2 + DR, #HI§
#ayiicl, BB IECSD AR, HEds A
BLLESEBNTE. LihiaT, HEOKEARDO X
S EREENIE G 2R RE LBEFEEERLD,
S HEIC D 23, A, , BosiERbIz, A%
DEENZHMAICDET T 2T E S, KEAEOHIERT,
x5, BARORSAEL AT, HAZhZHiHH-
LRSS ZEOREMICES. TAY AOKREFICDH, FHM
O LSS TER LY, FEFME LA o TE
fm&dr, WAWSEMERDS. A, P, BELRL X
STz E h T v 3. L, £34<, HA
7, QUG LEFHGOFR T, SHBMIMmckah
TWEZ EE, ZEDRTRITE B,

M =& F
7 =} #
BAEE RS T % H 15 | R,

3.
HiIR & & ICRANEE © Com- | HIFEM.
munity College®#(F, Hifl
{Efiabh T s,
JENECE R, e, Hls
HOE, Mk E THIRICh 5.
KALE-ThX < #1385
.

Ltoge, TREWAERVwRESiE, BEROMicxTE
BEZLT MRV, HSEHELEL, DEDICHIER
BHELBETHS.

T2 Y I OBENEHRES, NkEOUHERLSEH
L, #at/q - -WHEEFALTHyTws. &
DAF -y ¥E, BWH, WHATFoEm, NEFEo=—
=, HErif, B, BN CosERER I, TWERA
CcHEXhTWS., ThiZERREL LotkESETH
ik Ltv»5. Community College ¥, ffizAkFEEvio
Thv. £OFHOAN4DKRETCHHA, EHOT—R
LT, HEEFCHLHbIF-TWT, HIROHK
HCRMLTYWS, thi~T, Shickiicitro s
DEX LD, L1, EEFOPTORAEKT2
HESHEELTWEZ &R, WLWZ & THS. biE
ied, BOEARELY, X520 T0REXIHTETWD
B, ERXERENBKEL.

ki, 7vir—-tzEohkEAOEHRLEERE,
RN EC 245, EHEL, ohkEdbiEikioT
5. LhETA U I NO—RLETH»EERT AR
WETYH, L DAx DOBEIRNYE RGHZ DI -
TW3. £LT, zhbOA4xDHD, —HLTWSE
REXLEVWETY, Piflcwnsc it LAFLYL
FERA2 Lk sndiFEcdh s fucth, wAnasikE RS
DELRLTVW S, BRELPLIBIEOMECREsET
Wiz B, EE2H 6RO TELDLRV. 4[Hiz
bicblvsv iy, D.C.0HEANLIY UV —X%{§
MLTTE -7z MEGEREY) WESCHILPLETS.
(BEIGEE RRF B EER)
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TopAa YUTAKA

Young men see visions; old men dream dreams.

EANLHIEREOHRTHEMIZH TS 5. W2 DR
iZdHh-Th, REFEERTMEZT sHlETHS5, B
HoMEFBoRIzcha REMIEELEh T W 5. F.T.
Palgrave (1824-97) D#fiA 72 The Golden Treasury of
Songs and Lyrics DRIz =4 7 AET OEE VWbV
WD XS Ieiinid 5.

Crabbed Age and Youth

Cannot live together:

Youth is full of pleasance,

Age is full of care;

Youth like summer morn,

Age like winter weather,

Youth like summer brave,

Age like winter bare:

Youth is full of sport,

Age's breath is short,

Youth is nimble, Age is lame:
Youth is hot and bold,

Age is weak and cold,

Youth is wild, and Age is tame:—
Age, 1 do abhor thee,—

Youth, I do adore thee:

O! my Love, my Love is young!
Age, 1 do defy thee—

O sweet shepherd, hie thee,

For methinks thou stay'st too long.

(R T2 LeBELHFR—HcEDLy FHI
WLAHEL, BERXHIPS HEREOWH O X 5
T, BERLZORZDOELS5E HEFREO X 5 TtRL
{, BERALZOX SRS, FHRBhEL, BF
FTANERSD HHERENLEL, BFERLAEE
FRMAICKY, BEIH WYy FHEIIHET, #
EFERABRTWE BEX, BBlWE, BEX, B5
&7 BBEANE, ERHEVWOR! EHEX, BB
ZEbhiE. RLVWHEAZBVWTTT BRdIIRE

ELEC BULLETIN

A R
2T oL, —BERIE=EFIR)

COFOBHD 4T RET T, BEALHFFIZL
JIKEADT, BARWIICBWEY, HERZVHICE
LAaZRD T E555 2 5. B, Young men see
visions; old men dream dreams. (FHW A= Bl 34
BV, BUEALLIREERS) LT, HEVEKER
ZEML, BASBEZEETSOTHSC &2~
5. FERHACH > T2 TFHo04a2 £, 24
BY, EAEMIcAEZ XS L L, FhifffcARERLX
5 &3 5. ENRERY, RSFOC, FERFETERR
ZHAL, BEOEEEZM/ZRILFHH5ETH. D
BElx, MBE#] © Acs 2. 17 it$ % Your young men
shall see visions, and your old men shall dream
dreams. (FH/-HbIFODER, BEALBRFZRSTH
A3%) lzfakE+ 4. Youth and age will never agree.
(FELEANRERXEDLEVWIOTHS) 13, HED
ZxPv2 5 vilty, #HHLEsTwEZ EEEDL
Twd.

Gather ye rosebuds while ye may.

FEREbLLr LS EEFCHKREL, BARZHEL X
5135, BEOELE, THCRELOREESH T
D, BB EFFEh, BEAoLEFoxL T, &
BB i»PbeT, FEL»oT2mEBALND
DT YbhdDTHsHdH. BOTHEWFELT
1, Stttk b I FEOHROANRSWEELLNS
i, BEESCIFENTHILWS T EZIRIFER
FLEBEEL LS.

=, BEEARWCERKE)TSL, twsETH
%. Gather ve rosebuds while ye may. (I 5 0 (2%)
DS S bicfiin) wiBr, KEOFHERATS
Y, EEic & -7- Robert Herrick (1591—1674) @
Hesperides va@ “To the Virgins, to Make Much of
Time” D 1{TEHCHS.
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Gather ye rosebuds while ye may,

Old Time is still a-flying,

And this same flower that smiles to-day
To-morrow will be dying.

(Eo OIS 5 5 biciiy, RHRH—HLEmEE
=TI, SHEEX AP T SZ0Ed HEIREDE
ZERUVTWL.)

ChBEMEORFTH 5%, < ¢k Life is short and
time is swift. (ANA&REL RATELBETL) 5D,
TELNSZ EOTWHR LW I REAWCELD,
EVWSTEHREEDLLTVWS. &, OV F5 0]
CGEFFBIEM, KIES4F) BEMALTL S, |

WL LR X7k E)
H@) & EdrEnMic

Fhx g 0¥z mkic
BEDRBDITWE D%

WOLELAEEXZ X
BEowWAiignMic
DOE2HNL R
S HIZFHURDQL DO

~Y o 2 DFFOFTRRAE L - L—FINC- T, bhb
DA B QA GIEDLRLRVOESL, £ETWVD
LOIBITEDRFTAERRELE S, ELTEWWN.
T OS5 gather roses LW S5 ARz LT, e
kb, BEEEES, EwiEkRER2cWks., 57
VD Carpe diem E\WS5HXCOBLRICLANEGELZE DL
L, BEZELD, BHEOBESEHiz X, twsz kT
5. v, bhbhix, Make hay while the sun
shines, (AP TWE S LIz TR Z ER) L W5 H
ZRwEZ T, FEERTohrh, THD.
HOBRIIVW ORI BETLES LORELWSE

BT, o =42 AETIE Twelfth Night 1L iii. 53 -2,
Youth's a stuff will not endure. (F i1z BffbL Lk
Wiithcds) EF-T W 5. stuff X3 woven ma-
terial @z 2 THY, ZOEDORIC which % ifi-TH
A5LLENz-% 0T 5. endure |3 last O FE kT
5. REREOXS>CoTnS,

What is love? ’tis not hereafter;

Present mirth hath present laughter;

What's to come is still unsure:
In delay there lies no plenty;

Then come kiss me, sweet and twenty,
Youth's a stuff will not endure,

(RZ T, RRicHHT, TOBIRGORW.
60

FHRITRTEL TS, £OBLIEHEL, 26T, B
X, ASITEA. 52508 X 1XTED b —/NERERIR)

You cannot put old heads on young shoulders.

ADHFREWRFCHEOHRRED RTH LTS
LT H A 5 H. Bz, Youth must have its fling.
(FERLAEWIES EwO T &% LixdhiEnid izwn)
BbD. AFRCRBOIFFOINT EEZPLET, W
VL ERBEZBEERThIEVWT Ry, E5EFWA
RBEREDEEELERMEANRL S ELEVWOERD,
EWSEWRTSH 5. have one's fling |3, tREERDS
FoRkRiSEh A el IEs, WS EHRRHE-T
W24, The young will sow their wild oats. (#E:
HEDF - P ROEEEL — 5> W LTRADED
MEELBRLT—) IAMCABTRE>TWT, HEvA
BWThIEELDIC - THERLFEFS X S5tk
2, ThETREIOBLI LB LRLEIOKE, &
WHZ ETHSH. Fi-, Youth will be served. (F4E
RERCBOELIND) 1, BuBREhTiiTs
30, WREBEIBERE03HEVSSE, Lwvw522td
%. Youth will have its course. (EHiciz/-F o X

EBB D) bELFUOETHS.

HHECBESNDSEH2MUFLCILITHS LW
5 = & %, You cannot put old heads on young
shoulders, (BFWAOEH E@HLH2ORIZ LITTX
#vy) X#»You must not expect old heads on young
shoulders. (BFEWA® FHicEMizHEMEFETF s &
RRTERW) EWnSEREDLTWS. The Merchant
of Venice IV. i. 163 iz I never knew so young a body
with so old a head. 2 \W5SBRREX S, HFECLTH
ITEQEH, TOLERT, Wi EI s HoA
FOBEIITLEHLRBESBIRMGT E RV, BEL
=, A grey head is often placed on green shoulders.
CERLADRRER < Aohd) tvwiztidd
%5. L L, Young saint, old devil. (F\EEA, HEu»
TOEME) L3 BvhHdd-'T, HVWRHEELELT
b, FEWo T LRFENEZECEIADIVS, BHIDH
OMELIELETIEBEY, EWHT ETHS. L'TH
NIE, HWRHIOBIIRL THEBEIC R > L EOEET
HEXR5JOTREVWESLWLESTH 5. Soon ripe
soon rotten. (T ORFENLQRELZOD F ) A
young devil an old saint. GG\ & & OFREFEL, EWT
HE2) A young whore an old saint. (WA
BRREVWTELTS) REIEBET—BETRTETH
Den
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There’s many a good tune played on an old
fiddle.

U4 -T, bhbhizEACRTEBRAZRS
ziiziesd., 9, BvbhEizrnahr{LseL LT
HECELLTEAMNME) L LTERT 22 OB
R.X 5. There's many a good tune played on an old
fiddle. (%< OFTEL LWHIBHWA1AY Y TETDH
) iz, ANOARIZEBRIzX-THRESLDL O Tk
<, EHLAREROLLVWEVAIRLY » LTOT 2]
LRV, EWwHZ ExEDbL, KR, MEOMAIE
HERWEZEND LW EKRE X TWS. £,
FoANLFEL XS o AER L ENc2vwT, Thereis
life in the old dog yet. (ERicd EXTR 1T H 5)
Ly, EBALIIWAEIEEHNTHELT L 2EDT.

B 2LV EbT T LRBILLELEVWEIREZA
b X 505 BICEHRA TRRMAMEE  bill T oRas
EVTLLEELHS. BRBLTRIEL W T S DIIE
PFZ L TiRB 5. TOT EIZoWTiE, RO
HOBTHMT 2L LT, 22 TR FREORM LKL
LR LTHLIcE ¥ 5, You cannot catch old
birds with chaff. .~ An old bird is [Old birds are]
not caught with chaff. (4AEL - =% L 05 TCHi £
HTERTERY) LEDLShHBOTHD. HBEM
ATRENIOELRLDORELT IS ETTRE LT SN iE
W, WSz ETHL. FOoTTdS. BFGETIE, B
HORBAULZZ L& [ROPX VEDQD] &
5. [EOIL] MEAEE | 2HATEZ L%, BT
|k, age before honesty [honour, beauty) (IE#E (£
ZE, BHE] XIDLETEM) 205, o, EHL
ANOFEERANC i WA i=7s v Tdh 5. be caught with
chaff L\ ~54NE, S+ TL&EEENS, biichr
%, EwsEvkTHwWb v s, They who [that] live
longest see most, (- L HREETHHF K b2 3%
ZL DT LRFERLTWAS) 1, BAVEBRLRBEE
2T aificRlv30TH SR, RROMRRESL
feFiiiebiv, w5 &7, Live and learn. (4
ETHES) WATS 085 5.

Don’t teach your grandmother to suck eggs.

FExesizonT, BBz, BESFL TET
X, EfT4f iz 72 5. The older the goose, the
harder to pluck. (%6 x 5 3EEXZ EDEETHRE L

DIz LE5) X, BEAZENZ L3 IZEEMENBEL
BB, EnSZ R TbichoTW W5 X b3,

ELEC BULLETIN

HEFT_EHESHTCHEMAEZREI XS5 &
WS Z 2Tdh5, Itishard to teach an old dog tricks.
I You cannot teach an old dog [old dogs] new
tricks. (BRI EH2{LALDRELY) 1 XD Sh
5. Zhiz, EACEBZ2ETIH LW L2ELED
IZETHEELY, 2wdz i Edic, ANRFEER LB
ShTERPEELTWL O TH LW EFEL B R X
B, EnS5TEIEFDLLTWS. EANIRBAZSD
bL, FxHLEEL, FREEZRWTWSoIC, #
MOTANZLL D23 H IRV, FLX S BARF
%, It is hard to make an old dog stoop. (E Kz
LERFEE 5 2 L kEELY) & Old sparrows
are ill to tame. (Lo FTFRHRFL T IF T W)

EVWSETHIEDLTWVWS, T LTH VAP BHIE
LT bizvifibiy, EAZEX LS5 REEWIXE
ni=z A 72 AT & %. Teach your grandmother to
suck eggs. (AENCHRD T+ HFa2 A CAH X)) BHET
EDLEFMEANCDLDRHZSDIDTIEEY, &S T
L3 2. Don't (try to) teach your grandmother
to suck eggs. LS. KDTIWEWLDITBEES
ALXSELTwBANZA> THPRA Lo~ GELD T
CEELTHWHHRS, [FRlncBEl dirzoz kT,
ANziziEbh, HL2 EVCHl-sAnEDVDOH VLA
bhsorsbit.

There is no fool like [to] the old fool.

There is no fool like (to]) the old fool./No fool
like [to) the old fool. (4F L o 7= iEFdD k5 12 1F b I
W) w5, k¥ - m EoEMDLGEN L vl
REESEAEZRELTVWS. FX10oE»EEFICA
ZhnwioEw, EWsZ iCthss. ZOBILIREL
iz, BAOETIHEN LR EL Lo/ h, FAET
HEBETIAVLERS. vk e T 5EA
OBENE, BWHLOTHEWEDWINRET, ESCE
Lol insg.

EXVBRTERPTELRD L, TORERBENAD
HCli27r < 7= 5. No knave to the learned [old] knave.
(L0HbD (FELo72) BHTERELEDICSAL
VWFlzev) The older the worse. (4(E2 L hiE L 5
IBEELES) tvsBioumatsd. BARTS
WS RS L ORE S THrEL T, L <{ENTEH
FOBEVEDZ LEENTEEOTA%ZIEMT 5. The
old cow thinks she was never a calf. (4f L - 744
RESEDP > TFFECREP 2R ER2TWS) 17, &

(p.52 ~23<)
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KB Z I Ut i

YOSHIOKA SEm

H M O K

EEzEma s T T bLo2oH 55 H, HITDERE
ZHEAVER O 2 BB T 27150 CTRFESTELE
> TEA DLLHHEN I B2 BELT, ReORE
[, B, FxFH, LA, FEAEANCE L THHA
L, 3L T3 65 LEMENRBALTWS.

TDX 5k H GARERMNC 2R S, fT1C
ERRDEN SR OEREE L3z, KFORHESSH
Y [HAF] cfrokg el kg, BLF-#E
Fl BB EEREEFERICANTELhZDD
BUELIhTETWS., ToEclir, EHTLE
DIz > THEEIN L wbh 3 [RALH:] oF
ZHE2WTHLE» DML, ThoSHAMETHIF
L xTEEARD Z EOWRE Iz owW T, T T
Bd 55, TOARMEZTRLTHEZWERS.

[EBLHE ] & 5 FIEZHD Tl Hh /o OIXBERS
HREHEMLTHIS L vwbhE. MLizdbosWHOH
T, PE O RO E/E TRIRARE ] (1930
4£, Kaiming Book Co.) zE Rk Xh, FHEOMEILs
W, fERDX 5 i DO TER~A- TIK @
Eii, R BANEA, ThRbLEEORIIT WS
5 LWSITEEMNARETH D Z L2EMShi. FLT
ZDESHRT7Fr—FILk o Titik, YIRS hio ks
[BLF-EEF] wfcfiaroEnws T &b [#HB
Xl Lvs AT R OTH B.

LT, xOoFEREDLSOLELLMSAniz, 1L
HAfMBEROFCHIREIhTWS TBIBAR I 1(1960
iF, WHEBETD »baoif—i, [E£8H 0 f¥] o—
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MaEsllAswTwiiEL.

TELOFEEELEMT 20 IWE T 2 0
1}, 2200FKFERHDL. —2REWAET, T4
PHEDTETOUWRARBAE NS 551, MmaAz—D
FToMia L Tii%, Fhrbto&MARYDX S
BB E2RAL{TESFTHE. —Fi—
CHRENEEOEBNSEHELELX S, ol
A, EELTEREELEOEREMART SR
THDH. TOTEHE, XEZH»:RE~A=T
ficticizsd.

L5—2D, TLTEYRWEER, EZAMN
B, RELLS LTaBE»LHELTEOR
Hic, AOE®R» DIHFELTMBICESTTESLTH
5. THLTIHAIZ, HOLWLUENEEBRFEY,
BEE, BAEEhc, #Eam, ok (£EEY) (M,
=80, LB LR, EHEORE- WELEE, E6RRS
Bt s, T 7N -7, T REs
KHTREDISEEREINLI»ZURTS. ALE
HoaeRbo T, B30, AE, Lam, &
oW Th2bT, TTc—oic#ll®» TR+
5. —H——Z OFER EENSIEE & LIEE
0T, EFEELSO/ N —F HE TRz
THiEhS. ] (pp. 30—31)
CLESHEES O TE AT/, DBEETLZOD

BOH L H RSV EORFRILAETCohEh Ty
5. REWMLoEEC X slRiEoiEE (£1245)1(1968
4, HIEHTD Brhtdhh, ZOFRMOTRITIZR
2k =17 DA

T, FITEFRIOX S NRENE] e
LT, WxaFRBR2ED2 [HEIOFE ] 2GEH
THEZERET L. EricEkoltRr@sDs 5
TY -l s i ciEAch s LIRTS>ET
v, Ei, BAflE MFE] ozt aildtsi
o EThiX, KFELERTLsC &b BRI ML
V. Lipl, ZOEOFHERERTHE, BARORSEE
— ¢ VB ELM [HE, BTl EB—ick>TkK
Wiz o2FHGE LWL D E A B IEWRL.

b TR NE TS S, LOFEORLEERELEN
22&%%5. NHKF VEEFELEF3F 2+ English for
Tomorrow : STEP II, III, |z 19764F 4 A= X bl =h'T
Wd, BEAEHMEERICX S REEOT I LM
iz X 5 FsEmERB/NTL) 19744, RFTUT v
#HFD BehTds, HOHEOLOR—2>DOKRFRMLE L
THARRESHE Z EEEHILPLES bOTHS.

ST, WInWXE&EAIERTWEELZ iz TS, &
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Zerx MEW] 2w 5 8t& % — > ook s Loz
T, TOHFICE Eh 5 ARFEORBELEFE TIN5
BERc X - CtEbEhLELEZR T W K %
HbTRIUL, MAE] MEC), TRELAL MEE), B
ffil, [¥0El), TRy ), MRE] b H2ficDb
THY—THMTHEBTESD, AWz S5 TR
[HE ] oBERLTEAZBICBRALZ L ELTE
B THz.

BAGED (ML), o< b33 YT 580D
EHcE L —s v b s Ot be surprised ¢33
5. AAMED ML 1 2EBETH 525, HiEO surprise
R TH - T (< | oFE®RTRZDETCHLH
5. [8< | 28+ K5ORS % Fic ZEME
THWbBh L Z LicERTRETHS.

He was surprised to find the reign of Richard II
so short. (Josephine Tey : The Daughter of Time, 1951,
p. 34)

BRAETECT [FrobT5]l 2 liids. fluc ¥
<V eET5) MEENBEEL] [FTEEL{LY]
Mi-e33l NB2otl, NEFEitrhns] FLE
BHEhsd, FhiBFEzorhi, AREEEWVS
= 2 7 VRIBEW. DLTORFIC Roh S EANREED
EFNEHBLH5THS.

%3 be startled 785,

Soon after we had arrived, when I was convers-
ing with Mike and Peter, I was startled by a big
manta jumping right into my field of vision,...
(Arthur C. Clarke : Treasure of the Great Reef, 1964,
p. 208)

HKZ M- wwEL D3], 233, TR=&
%] FORBUCHLY TS start Zfv7fl.

He started at the sound of my voice. (A.S. Hornby
et al. : The Advanced Learner’s Dictionary of Curreml
English, 1963)

[FEE<BHS | 2w isko be taken by surprise
L, FEWHAEIC Aiv 5Hhu/- take someone by surprise @
2 & Rohizw.

Even so he was taken by surprise when the coral
suddenly fell away beneath his feet and he found
himself standing at the very brink of a dark,
mysterious pool. {(Arthur C. Clarke : Dolphin Island,
1963, p. 64)

When he made the last snip, the antenna started
to swing slowly around : the unexpected movement

took him by surprise, until he realized that he had
ELEC BULLETIN

destroyed its automatic lock on Mercury. (Arthur C.
Clarke : Rendezvous with Rama, 1973, p. 224)

Wiz be shocked Zfifi- 7= fIE—218F 5.

Then Pieter remembered how short-handed they
were, and was shocked by a much startling irregu-
larity. (Arthur C. Clarke : ibid., 1973, pp. 200-201)

HOBELSYE HRRE» 5] LwHEBR 2 H 5.
FEm7E) ik TRED SR THSaSD VW AR T4
BHIEWZ L] B35, BRETIR [ERETE), T'H
WhERANRLER LW, TMuwcBZ2REs), THxH
LT L MRzt bhal, TRAETSL THEh
Bzl FLEAZhEH, Y¥h dWnwi TRT) %
RbLTHATHS. fHO (RT3l B0
DlRCDIN—FICMAB LB TEBESLS. UT
DRfIE Rbhicw.

Hiz [HARZ»5 | WS> RBROGEY EHEETS
DHBROFAFREAS .

Brant stared open-mouthed as she went, quite faken
aback by the vioclence of her reaction. (Arthur C.
Clarke : Tales of Ten Worlds, 1974, p. 170)

Wiz TR E 2], [B2OE | YT 2KE2I5
\F%. %3 be struck dumb 205,

At 800 meters the tower dominates and overpowers.
There is no resisting its immensity : one steps from
the transmat by day and by night, and one is struck
dumb by that vaulting shaft of gleaming glass.
(Robert Silverberg : Tower of Glass, 1970, p. 129)

E SR & & #doT be astonished 2 {7 f
Flewicifirs.

Then 1 realized just what those lumps were; and
1 was too astonished to say anything. (Arthur C. Clarke:
Treasure of the Great Reef, 1964, p. 47)

M= & LTREDOL] % b+ BFNC gasp 235
5. Mz Rohizu.

It did not take Johnny long to discover that he
was walling on other creatures besides corales.
Suddenly, without the slightest warning, a jet of
water shot into the air, only a few feet in front of
him.

“Whatever did that ?” he gasped. (Dolphin Island,
1963, p. 45)

kix take one's breath away X3 357 U4 D4R
AP B pl.

I don't know much about the modern arts

what I've seen of them seems derivative. But the
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traditional arts both fake my breath awaey and leave
me cold. (Donald Dell : ibid., p. 26)

Mok [FRRETS), TIREREICEZS] LS
BAMOEBRICHAY 5 be stupefied p iz .

I was stupefied when 1 went over the reference
and found she was right. (Isaac Asimov : Today and
Tomorrow and..., 1673, p. 13)

[FEhsl, MEAET5] YT 5ifaT, £&4&
EFLli, FRLELEFIRL 72 X3 T be fabber-
gasted 25 DML, EHIZEHETHWSHh S,
koAl cEbh Ty 5.

His ignorance will flabbergast you. (The Holi

Intermediate Dictionary of American English, 1966)

FC MEE ] 2fb3iEacd BiimRilefcE<
Rododbhid, MMiRileE RoXALDD. ik
ERETRLTES TV, BFEO 2 > &
T, MFedEe), Maeks], MMHEd 3], MRIAT
5, TEER%KS ), MBEa»T), KTl 535k
A5 THMS S | SFIERHRRILLVWS =2T v A
PERADTIEESS 5 H. ThbiZHYT 53R EAL
DIFiz b T H .

Both Dr. Gilruth and Chris Kraft, the flight
director, seemed gghast at such a suggestion. (Colo-
nel E. “Buzz" Aldrin, Jr. with Wayne Warga : Refurn
to Earth, 1973, p.170)

Wiz TiF2287 ], ME2h»T ] SEoRBCHY T
#,1E4) be scared to death % Fiu 7.

“Angry ? Oh, Lize, vou fool, I'm not angry, I'm
scared ; I'm scared clean to death.” (Isaac Asimov :
The Caves of Steel, 1954, p. 62)

s+ 5 ), MR+ 5] icildi+ 5 be shaken (up)
& be upset BV Gz AR TIZIBT 5.

Mr. Robinson was frowning at him. “Is anything
wrong ?” he said. “You look a little shaken wup.”
(Charles Webb : The Graduate, 1963, p. 25)

“Ben, I'mwrought up by this,” he said, putting
his hand on Benjamn’'s arm. “Im very badly shaken.”
(Charles Webb : ibid., p, 179)

I was so upset last night I didn't even thank you.
(W. Somerset Maugham : Up at the Villa, 1953,
p- 73)

DHITRWER TR T [Fa24&L, E—a st EEb
hdl Evw5ELkD be stunned Aiilibh-HlHl.

Dad is too stummed to do anything. (Charles
Webb : ibid., p. 188)
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PO PR EL 2 L TEMIRELE B R5EA 218
e, MEBLTSEWSERD [MET5), [ET
51, MRS 3 | HFoRBUZLIRE X > TEBIREL & v
3= 2T VAERNUL, ThoORBMITNNHO [F1 2
EF5) [Eo kT8 B LEhBRAMLKE
EVWHBUMR LGV, TFTOHAZRLRZ.

As for “fire,”” which is not matter at all, if the
Greeks had said “energy” instead, we would have
marveled at their insight——yet the difference would
be only semantic and not substantive. (Isaac Asi-
mov : Today and Tomorrow and..., 1973, p. 62)

Wiz be amazed % Fv-7-f.

Matt was amazed to see how large it was close up.

(Robert Heinlein : Space Cadet, 1948, p. 96)

it be appalled 23 Biv7-fF). fTHH@ be amazed
INLEED= 2T vAL LK TH 5.

They would de appalled to know how low they
are rated in many quarters. (Gordon R. Taylor:
Rethink, 1972, p. 302)

wix, BRicEECRV-REEMEELTHELTE
h, TERESE<LrhdEvwi=aTvAE2L 28
= m#FH be dismaved 2 Hiv7=Hl.

The foreigner, when he looks at the Japanese
system sees the unfettered authority of the bureau-
crat and is dismayed by the lack of safegards built
into the system. (Donald Bell : ibid., p. 239)

e, FEIANREL, MARELZMbLT (HE ] 2%
HT A TRICIEW TR 2 D be astounded il
nA-FHfZBFT, RM2E5Z LT 5.

Watchman was astounded by the ferocity of Krug's
movements, (Robert Silverberg : ibid., p. 202)

(4B YMCA FE6R)
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&L FTIEETE Y e

I’}E ﬁ afl ]
GRS 7)

FHAS « BAUth « iR
AT A 5%, xiii+375pp., ¥2,800

MATsUDA TOKUICHIRO
¥ H fE—EB

FEFI204E 5 H304EIT T THIT S hois TN ES U —
Z ) YRR LREOIIGEFE O OIS - /.
T BR0BUAE - - o MEFE DR, [T @ ZeE: ] oF
FARIECEas. 22T [ELHES ) —X ] 2EICTHE
AREENRZOFR LW Y —Xiz{2HEHTS » L v i
W, FE, ZREREOERSE RO & E
XD REERE2rEV D L L2V T ORE
B BF58Echs. ERARTEOCHRTIY [k
LAl 2ns Z BRI ECICEABLWE S ik
LECEREND LD, KBRLEOEGEOLEKZHNATS
YR T Lz E b TRABLERC KoTETW
%. Ei-, ToOHRmCIX [BRESESEOHE | 2 B+
HOTHEONERB/L 5 LT5 LIRHEEE ORIz
EANSONHTHS. o5, LANISEAOE
WAEVEOHBRBEREGBEORVWALOL DT TN
BT ENSEL RP 2D THDEY, CherbiRES5K
5THH5H. MEYES Y —-X | ORFRIZIIEE OF
FEREFEOWEXE L TRELA-HWOAMALZER TS
ZLEERBE, CEIEIHERAMRMLEVX S
FTERDCEL OENEH-TmbDThS. EnGHT
BZDXS R ERAFAELZ-TLEasR it i 2
2. FiEE2&kv. ZOXShR#ELRREOD &izT]
FENAETETHLIETIC, G 2% 5 EoRu%
FEBEDTHB.

AR oRAEMPRFIC ASENC MR E]
DRI 2V T—F TH5L4EEHLX5IBbh5s. B
L5A, bhbhEEICR, BEIERTRTOSI
b LEwbiThd i, SEORES L SBEHE
TH5ZLIEFRETCH A S. T T [HENEPYV-X] o
£EOAE BT 500 EMTH D, [FEXESY —
X1 xes#En»binb, 10573 X TEOERE] &

ELEC BULLETIN

FEEERT L (HER], 3 Lo &8 B 5 ik
FFTY =R s thFh—E2LTrik. Zh
A LT MBRADRELHE] EESIZRWT1LE» 5
5. TDOSLIFLHO 3FT [0, TEkiE), %
fHiml LHTohTwa. S LIk 58505528
BRIk, oicedy (RAXR] L TEElcdh
THRTWDOTH DS D, T ORRS MELFE Y —
R ERPEVIRBFNCRE DL LEELTLIARER
RORUEVWESS. 2% [BoEwk] o&E0
B2 2k LTHERTTb AR LEOREZ -
EYLEMCTEZDTH 5.

2T MEEN] ORETHLN, T OE i TH, #%
t, #ft 3 KoMFERE T, £ [HE] Lz, ZHK
PBEFEOFEHZREEL, Thic L= T [TaEM]
R RS, MHE ) S PLR 5 B Lm0 2 2k
LLTEHRBHES LRI WS ZLTthD. K ET
KELAPBHEZTS izFirihs. Ao —ig
HIREA R T Y, TTEEMERMR] W5 v T
BLES. ZOMWEELEL, ZhETiclishi
SEEERERERTT50TH 5 85, Tbhbhall
FATHHLETSLOTRTE, £LTEhHO0H%E
EEAThsLBETE S LS LR, S0k 5,
FELEVWXI>Bbhal tvwSHshiciks. the
AFAERBEMNOMAELLL LT, Wb 3BEWA
EOAFPLBES RS LUBRESMLEZOHRIZLT
Wi, ZCTCi, HMBERACIRU - THEO [BE
Wl ofEE Gt LTcwabdthdss, RTh
Bimeartc A Av bh 2R G55 X OHEESE 2
Hmcialt Az v ohiivwd OOz o nwT o
DA RIR RV, 7o & & iE, a murdered man - *the
killed man, a drowsy-looking man X *a looking
man OEWTHS. AFiTOMECFHH O 2 BE
WO AR OEARMBEHEIZ RT3, bbb, BHE
MoEARE—cIE—TkRNZE T 2 £ b
L, &EigiER 3 2. LS, *the killed man % *a
looking man < Eh /i B iE X CRHEMZ
SEBEL R TR RAFTOABZ s TV DT
PREFE (underdetermined) ¢ 0 TFEHKIZ 7L 2 D 72
LS. shick L CHRo SR, —BicEARo
ARk —RaREE L L, Rtz L 2%
2B LI X TH—IHFHHEN 5. BEAOIHIH
B LMK oW T O Z DR Dwight L. Bolinger
OHERIZAS LT BMBBVWX5THSH. E, &< DH
¥x Bolinger 2B OfAfIcdH 5 Z L2 BHECHGIL T
Wa.
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B. 7R @ MARRTE & kit 2TBEmO

PR A & BUR A 0K B 25, IREHEOBEAE
MEfMiOBH®RMETIV S EME] »5K0 4 ¥z
T, (D)aEeER, GRS & m,
GiDEEDEEWN, (V)EFEOREN. (LUTFREL
(z 24yrEhoT (i) DFEREYEZR, )R REA
(i) e eREoBEN, 1) HMIREOMEM; (v) i)
s o, IDREFREOBEN, £hs. 28
THEETNE T LT, <4 04, U oS Bk
LocitpRbocrEVEWS T L, X5, —fifc
B AR A v 6 5 & S EilliEE Lo T,
i) LITOMD SHoBEL >, twiz L Th
D. T ThOFIOEEFOTRBERD X 5 il
ShTWws. (DEEFOLHFICL > T EDbEh S A
DR —ED S EACIRET e L b, HE
DAL S >PEMEDRFEZ A L Clei A SRR 200
Z 75 () rural policemen) ; (iD)i) & OEEFEO A5
Ik o TARShA3 &ML O—E ML TiciRE
#INE TG (F £ atall boy) ;(ii) i) xf G hiEA2 R
LTS (Bl a hungry dog) ; (i) i) 5 St % wE—faic
IEET S iE%Z § > (ff : the same man) ; (iii)i) 5519
M55 ()t a similar mistake) ; (iv) i)
HORFANR L >—EOFERIEA I 5 (§ : an witer
fool) ; (iV) i) REFEFLAFEIILMEL b2 &L S ITiEE
iz s (Fl:a certain girl)., LlLEOSEZ RLAE
CIRERROLOEEME L THMEOBEN, fSmish
(reference modification) 7, Hic LFERE
il (denominal adjective) =2\ THRLT Vv 5. —
7, PO oW TRETNC, FURHEO—BaTEEE
%, TR O—BHREE R T, H 5 Wi ETEORTENR
fhA—RcMEic T2 HE 2, KefdAEo 20
BEME LT a- @2 B & #ithif (complement)
& SEMERIT L, R A cicflihaiicA
hE BEABREZHRLE VBT TWwS.

C. Mokt zvibhTwvw 5 212, R
fiEwg » JEIREERY, EXRSnY (gradable)  JEERESRY (non-
gradable), AUZEEfRY (factive) - JEF15ERY (non-factive),
PTERY - FEATEMD R R & Chuz Bl 5 fiEryistkc
Ho.

D. fEEAFMOEIIEF Oz ZizowT O FHiR
1k FE@REA<S&R ol EFm<<ElaEaa<Eig
b TREN<EEEEFA<Sm<HiieARx 1 1%
FbhT A< Ofho A RRIIE A R <TEEE
EoBH<LN OHTHS.

E. AThriEsam @ SRt SRR 2 JEHIRAYA
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ik, fEfiopsfE, SEUEO =B5E, RIS (referent
modification) & ERER, HREOTHE « FalFE, Tk
ERHcEBRTI<ELD, L) 620X LFHEI LK
T,

F. #hioz th> Bamaihs o ocr, BEm+tiE
4], AFR35E+copula+£%: i+ that g3z, 1t+copula
+IE7R +that ¥isz /FEH, BEA+-TEW
X, D42LHT, EHEThETRETHERSLTED
Bz {bLL{MLTWS. FREBARGEOEEL
BLEL ML E R 5 FTHS.

G BT R sEsml sbdTvior, W2
W75 Ml (supplementive adjectiue clause) X fijf
W45 iMET (contingent adjective clause) % §% 5.
& 1x Nervous, the man opened the letter. / Funny,
you should have thought of that. 7x ¥ B+ HTH
b, f#E1x Enthusiastic, they make good students,”
If possible, I'll go there. I X% DOFTH 5.

H peichht o8 o BARm&Er:, HieZ(t, i
EOFEH, FEHEIRE, DAL LL > TWEAE, B
Eetkd 5 v iz REMEOCILES ST 2 kmftbri
BUBRIE,

BECFEELEOHRBE BT 56, ETE—T,
RFOWHMIzL ESnWTHD, FLHTHENTHLT
LEDHFLFNELLLRWE S 5. THEERL] OfF
FEPFEOIF v hiZThiYBREd Db X 5
P, LD THERSEILOHHLETHS. BER
EWS O [—HLHTIRL I THIE, TOEHENT
RThp->TLE] 5& 5% T, kR
FTEDOFEVWIOELWS Z EEFZHICALTLILTY
5. WoOFE, ERNELERLEOREDOELE
THD. BUBIB<AL S, BFSAIVTRE,
TR LG CREOLELEREL T LIXTAETH
5. thwwi, £ENTIEORTIRmE OHlLsdbe
FeRELEFETBLVW25. ZOK, AERELOH
£, XEESEBEER Lz ERBLE YT, i
AT3CEEDDRBREALRPLY FLEREBS. £5
THZ LTk - TERKICIBEMSRAEUREEh, B
ST Lo T E BN 5P HTHD. 6, HATEE
REMIMLs26E, HELHEREZARIATHER
v+ Bolinger > Quirk et al. 233 LIFLIEE R =h,
EbDTEL DR ZRELTVWBDRBILENWTE
THd.

(GRS ERERFEEIR)

A 4 b 4 ¥
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&G HAET I e

TERTILITiE 24207 %

EEA e
ELEC [HE#6T], B 6%, 208 pp., ¥880

NAKAMURA KEI
R K

BLEADZOWRWERT LT O HEDOEIT, 7ok
ENHK® [= 2 —2&v 2 — 9] TRENMIZ AR
PPSE LUl ER ol 2R o B 2 W, Y%
1, SlS#EE, »—x —BilioBF Lk 5MAL L O
HoRoBEREK L0, 25 Lo BREAOfT
EhREE O v 2 S S Lo BT SHITO B & & 7
D, BHCRIT Lz THRERD HFHEHEK - 7.

EbiE-oTHS 21, BEELTTEZ Lizw
] BN [FTH5TFEP] 205 HEEREREAED
AR KA LT WS AR, THEA T as
eyl &b [ThpbfEsE T H 520 D THB
i, B3V [FEEREEZEZLBWT] Lviatk, £O
FEERLAL, FARCEEZAESZA AR —HD
KEBRBESLOEE, BRA—FOMEDE S 25D
hbdaian X 54z LiEes, »iz b oHECHMiton
PHIEELhA. P AECRR b1, MR ic st
ZELAEW] LWIEED (AOBIC BT X b®THR
W) T EERERELNE. P{BLEFEOIE, Zh
5, BROEEREEC, kEOEARY 2 1EChs L
WHBRE LS LT 50Tk, HZE&AD commu-
nication OEIBEIFHI LA P LRSS LM hilo 2D
DTHBLL WS EELREAE T L TR Edb oz
»oTH5.

SEHRShABIAS A OFEE, T oBEMET
FHELALOD [EAC—HE2EEDRldDThH S
5, B RS t=a=—2 2 LBV BERM= 3
2= —a VORME, Fe—rNE, HBVIETZ
eEHER LR THWT, EESEECIERELTWDE
FxLTIRERDbES, HBANDH M, RICEM
D3 a=f—avOMEIlkOD SREEE O
HRISA T NE5:DTH 5. BEREFBEMOVE
D Thsrb, LIbIESEOEEBOLEECZOEY

ELEC BULLETIN

BRATWERLEREWERS. Bl [EHEE bR OE
FEH | LHBMY, ABONERAAROEELH~O
PRECIE->TVERLTHS.

LfFE, 1. Z:Hkasa=r—vay, . &EH
o7 AV A, I EFofoaR, V. @R+ 5E
BErta s B2kEMR, V. Thy» bOEFREH, VI B
EEIANEBREFEDO6ENLTETWS., ThHD|
TR ENLVERICET 30K, thThai o=~
— = VORMEZIR-AHI B L Y b ildE o ks
DWnwic, TTTH, HEMN2 I 2=r—=vD EH
[etszdy) M= Ay Mopirekay] M@imml © & 5
DL, BERADOLnA [KE] MESHa ] ML
FOn) MEEN] Th oD LA, T2 EIC ME
BRhTWwsS., ZOREIc2vvTid, ‘harp on the same
string’ (p. 154) Cix7ewas, BGAE A BRI (TE 3 3R
CTebhd. flx i, TBRasa=fr—vayv &
x w7l (P4~ HEE) oFicabive w 5 (B
FHIZ I 22— VORBE] tWHSRILTH S,
5 LAEmEETL R E, BT, BIAZAORE
MO =2 3 2= —v = ViR B oMl X X Ek
DEE, HEZ2BbTiciwvwbhicw,

2oz, HEci, rhdhBLXAKFEs TR
WZ LB o DR, FoEF BB OSEMN RIS
ERTERFLPAVWERYED - DT, ZOESITEH,
BT, BIE (p33) DLz 5T, v+—7
ORH (FilEPEAEEHEROTY H25ES 2 W H{R
B ZSIAL-2D, TORPICX2HOIE, 28 AE
BELaNaTWSEEOFDELHOEHARIERD
HIhEL, HEEZ—ELe o THWIHEEORLCEML
RO F oMz YMMRrHTEE 5 2 8 %
W, 2% b HEFETWSEEICIE, FRIZ LTl b
PR LdbErE WS ZFR—WLTY B2 LikvoT
. Lasickiiolsdcis TLabaTTd, FL
BHLETTHI VWS XL K T & 2H—FcM &
5, T5WSHbERTLbITT. ] EHWTE b
5. SEMBEMBLCH L EFhiE, BlilsAr, EEh
LA EEAQULYTHY, BASADANIT
EfAHZECAZ L3k, Rios| AR
BT TWEDIE, BEOEVEWS LOBERE, F
BEr» b self-identity 2 Wi —fFoABELTH o &
LRUIR L DRRbES WS fElE L bl AT
BARWPEVWS T LTHE. TS5 LERERIELL
DD, TELXDEEFHCL - TTRARLSFERED
MRl cxsocirZvs. HL, FFEOEMcVwE

(p. 69 ~235<)
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%ﬁ"‘;ﬂm %

WU E B SRR

fmikER HAk B

BRE ki

bz LiiFHROoEMNI L ED
R 5 THTHETRELLWS
FICREKT, ZrL5UTREMNTR
L KBTS, ThITTEMECRLD
RO AZHIRLO, TO[EKT
L WBIOEFRMEFETHS.

RIGRCH L TIRET ofhz i3
DIARRITTE SR LI LT B
Wb Tidiny. £ LTt
h#igwrdbmhivy. LaL, &
&AW TdvwL x SHEE]) TR
ahvk affinity #213C, HEX 4B
DL iF~ JEW) X5
It seems they are (not) made for
each other. /It seems the two are
(not) congenial. {4 L OFIED~
ZHHECR T 5572 1 consulted
a fortuneteller if she and I would
be a happy pair.] £ &%5. W
Fszxcafa ]l wixs i
MLAREREL, < Mgk
~liftic Hi7z The couple started on
a journey together. 5.7z h ~F.d &
Z Aiz3k7z They came to see me
together.] X< 5. T 53R
/% entries JAHILD. (RHGEOR
FWISOZMET, Z0XS5kiLod
EICEFPTCATH DT Tkl
FIXEETS.) EHRfTE bR
Lzt ZA5THHI R IER 12 &<
(RN, 239/ IZH6 T n5), &
hpi—iiciz AL HELE
WRARTIRL, WhWbHH T ThEA
2TLLTHS.

s TE&fichbiz- THA
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CHItR] (ILAE) ko, HE
FEICHERERS & v S RS 5 3 O
kADBHTAS LT ARSI
RT55%, TOIERITE, VWnikw
ZEBHE. ThiX, EXE T
dAxl, Mh3t) ThiEbhicd
ML ORFEILEL, ThTh N9
D~DEWFRITERHICE - 7o
His dearest child is missing.], [
i # F ¥ »~— 5 72 School ex-
penses have been piling up recently.)
DOPIZRIREVOE2BB T Th
5. Plxofirsgnw—rEFTR, To
Lo, bro lHASDTELWE
WElb oREBFETCRLhS. W
SETHRLMFER LT EHAN
BLRT, Thd¥BERLE UTEFi
THOICRELEREVWC E X LR
S

PBBHA, THINSTEIEFICL
T, PIXEETEGEE LCILIRCHEL
TIWVWLDBRNWL B THHB. td
AETRSGOE gLk My
glasses are not correct.], [—[ &>
TR TLhEEAS Will you be
kind enough to see him one of these
days?), [T ORIz EHd S
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