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Opening Address at the Seventeenth Annual ELEC
Convention on the Study of English Teaching
and the 25th Anniversary of the Founding of ELEC

Mr. Chairman, members of the Board, dis-
tinguished guests and friends of ELEC:

It has been customary for us to hold an
ELEC Convention on the Study of English
teaching on the first Saturday of November
as an annual program of the ELEC Doyukai,
or the Alumni’s Association. On this day, we
also celebrated the anniversary of the found-
ing of ELEC.

As many of you are aware, ELEC got
started in 1956. So, this is the 25th anniver-
sary, and we are happy to be able to celebrate
it along with the 17th Convention. And as a
feature program of the celebration, we are
glad, with the help of the Japan Foundation,
to have with us Dr. Charles T. Scott of the
University of Wisconsin as a guest speaker.
(We had the same pleasure of inviting Dr. W.
Freeman Twaddell five years ago.) Dr. Scott
was invited by ELEC specifically for this oc-
casion in appreciation of the contribution he
made to the development of the ELEC Insti-
tute while he worked as Consultant to ELEC
in 1965-66. A more detailed introduction will
be given just before his lecture.

Awarding of the ELEC Prize will take place
after Dr. Scott’s lecture. It is gratifying that
we have this year a research paper on devel-
oping a new type of teaching materials by
Mr. Takashi Shimaoka, Assistant Professor
of Tsukuba University. Representing the
Screening Committee, Professor Akira Ota
will make a report with adequate comments
later on.
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Following the teaching demonstration, to
be conducted by Ms. Kazuko Sato with the
participation of the Third Year Class students
of Senozku Gakuen High School attached to
Senzoku Gakuen University, and discussion
or critique on the demonstration class, there
will take place a symposium, which may be
regarded as a new feature of the anniversary
and the convention program. The main pur-
pose of the program is to have a prospect of
the 21st century as seen from the point of
view of English teaching.

As one of the main activities of ELEC, we
have been sponsoring quite a few training
courses for high school English teachers, and
the general impression we have got from the
recent summer and spring training courses of
this kind is that the level of the participants
has been much raised. It is difficult to go into
detailed analysis of the reason for this. But,
by and large, in the course of a quarter of a
century of its activities, I hope we may not
err in presuming that ELEC has contributed
something directly or indirectly to the improve-
ment of the competence of the high school
English teachers in general. When ELEC
started its campaign of the Intensive Training
Courses for Junior High School teachers, we
had no idea where it would go or end up in
ten or twenty yvears. But, thanks to the coop-
eration and encouragement, spiritual as well
as material, from both home and abroad,
ELEC has achieved what it is now. However,
even within the last three years a number of
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people who had been strong supporters of
ELEC have passed away—Mr. Douglas Over-
ton,Mr. John Rockefeller III, Mr. A.S.Hornby,
and Mr. Kyonosuke Sakai, who helped ELEC
as Chairman of the Board for about eight
years. Of these people our memory is still
green, and for them we should ever be grate-
ful,

In commemoration, we might say, of this
anniversary, we have revised the outline his-
tory of ELEC, which is now available. This
booklet will, I hope, be useful in getting the
general idea and view of ELEC’s conception,
birth and growth in a nutshell, to use a popu-
lar wording. A commemorative volume of the
Eigo Tembo, or the ELEC Bulletin, will come
out in a couple of days. In this issue will ap-
pear the message of Mr. Shigeharu Matsumo-
to, Chairman of the Board, with strong em-
phasis on the cause of ELEC, and Dr. Scott’s
fascinating article "Ages Ago and Only Yes-
terday”, in which he refers to the inspiring
view of Mt. Fuji, symbol to Japan, which he
saw from the window of the plane. When I
read the typed script of this message, I was
reminded of a story by an old connoisseur of
Japanese folle craft, especially old ceramics,
or chinaware. He explains in his recently
published book Visions to the Young (Waka
mononi Maboroshi-o) the design of an old
dish in which Mt. Fuji, a hawk (taka) and
an egg plant (nasubi) are represented. Most
Japanese can understand the meaning of
these three at once, having reference to the
traditional "first dream” of felicity (—ichi
(first) fuji, ni (second) taka, san (third)
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Nasubi in the order of felicity). And then
the author (the late Dr. Hachiro Yuasa)
takes up another article, an old car-
penter’s wooden ink-bowl, sumi-tsubo. But,
curiously enough, there are only two of the
three represented in carved figures—Mt. Fuji
and the egg plant, but no hawk. You might
say that the bowl is defective in its design.
But no! he says. The hawk has wings and
thereforeit has flown away for the moment.
You should see it in your mind’s eye. And he
emphasizes that it is the Oriental mind to see
what is not seen. There may be much to say for
and against this, since seeing a world in a
grain of sand and eternity in an hour is not
alien to the Western way of thought. But 1
should think that the author’s comment is
suggestive for us all who are studying a for-
eign language in that it encourages us to have
Oriental culture as a basis for learning other
cultures through language studies.

Before I close, let me express, on behalf of
the ELEC office, hearty appreciation to all
of you who have kindly remembered this day
to make our anniversary significant. This is
also, needless to say, a home-coming day for
many of you old members of Doyukai.

There is a joy of creating something new.
There is a joy of keeping it up. There is yet
another joy of renovating and developing
what has been created and well kept up. Let
us look forward to this joy, encouraged and
supported by all of you friends of ELEC.

Thank you very much.

(Saturday, November 7, 1981)
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LINGUISTICS AND LANGUAGE
TEACHING: A RETROSPECTIVE

It has been suggested that the 1950s was the
decade of revolution in foreign language
teaching, that the 1960s was the decade in
which psycholinguistics gained a recognized
place in an emerging theory of human langu-
age learning, that the 1970s was the decade in
which socio-linguistics was incorporated into
a still further elaborated theory of language
acquisition, and that the 1880s will be a dec-
ade which will surely make its own special
contribution to the general theory of foreign
language teaching and learning—though
what that contribution will actually be is
still unclear. Some believe that in the 1980s
we may finally, and fully, understand what
it is we must do to make it possible for learn-
ers to genuinely communicate in a foreign
language.’ Historical outlines like this are
vastly oversimplified, of course, but there is
enough accuracy in this one to be convenient
for our present discussion. Moreover, the out-
line nicely fits the occasion for this retrospec-
tive: to celebrate the twenty-fifth anniversary
of the founding of the English Language Edu-
cation Council. Indeed, ELEC’s history coin-
cides exactly with the period that might justly
be called the modern era of foreign language
teaching and learning, and is itself a signifi-
cant part of the history of this era.

Practically, the decade of the 1950s was
truly the era in which foreign language teach-
ing was revolutionized, although the seeds of
that revolution had clearly been set in the
decade before. It is worth remembering that
ELEC was founded in this decade, in large
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part as a highly public example of this revo-
lution in action and practice, and not simply
in plan and theory. We might also remember
in this connection that, just as ELEC in 1981
celebrates its twenty-fifth anniversary, so also
in 1981 the English Language Institute at the
University of Michigan celebrates its fortieth
anniversary. The connection between the two
is significant and well-known: C. C. Fries,
the founder of the English Language Insti-
tute, the foremost proponent of the “oral ap-
proach’ to the teaching of English as a for-
eign language, was the first principal foreign
consultant to ELEC in its formative years.

Still, the decade of the 1950s may rightfully
be thought of as the revolutionary period in
foreign language teaching, not really because
of revolutionary new ideas about the nature
of human language and about processes and
strategies in language learning, but mainly
because of the social and political conditions
of the time. This was an era of widespread
reconstruction and new development through-
out the world, a period in which shattered
societies were being reassembled physically
and psychologically and in which other so-
cieties, which previously had been only on the
periphery of the industrialized communities,
were now seeking entry and participation in
the reshapings of our world. In all of this,
recognition of the need for languages, or a
language, of wider communication became
clearer and more urgent, and in short time,
for reasons that are now well known, English
came to be identified as the language of widest

ELEC BULLETIN



communication in the mid-twentieth-century
world. Only in Eastern Europe and in Mao
Zedong’s China was this not the case, but in
recent years this has begun to change as well.
Today, English is the language of widest com-
munication in the world, in the technical
sense of that term. Moreover, I suggest that
English is in the process of transcending this
status and of becoming truly the world’s lan-
guage, i.e. a language which belongs to every-
one in general and to no one in particular.
This is a fact of considerable sociolinguistic
interest, which will eventually have signifi-
cant consequences for the teaching of English
as a Second Language.

But what was revolutionary about foreign
language teaching in the 1950s8? Was this a
decade in which our understanding of the
nature of human language systems was revo-
lutionized? I think not, though this was cer-
tainly a time when the concepts of structural
linguistics and the rudimentary sociolinguis-
tic views of linguistics attracted much public
attention. But these concepts and views were
not new in the 1950s, only more publicized.
The revolutionary views of structuralism in
linguistic description had already been pro-
posed several decades before. Was the decade
of the 1950s a time when our understanding
of the nature and process of human language
learning was revolutionized? I think not,
though this was certainly a time when the
concepts of behaviorism as a general theory
of human lerning and the ideas of behaviorist
psychologists attracted much public atten-
tion, particularly in the form of programmed
learning devices. But these concepts and ideas
were also not new in the 1950s, only more pub-
licized. The revolutionary views of behav-
iorism in psychological description had al-
ready been proposed several decades earlier.

So, what was revolutionary about foreign
language teaching in the 1950s if not the
liguistics and not the psychology? I suggest
two closely related considerations. The first
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was the very inclusion of linguistics and
linguists in the foreign language teaching
enterprise at all. This was no automatically
assumed association at the beginning of the
1950s, though by the end of that decade one
could scarcely imagine one without the other.
The new association was something of a radi-
cal departure from past practice in the lan-
guage teaching profession, since, although
distinguished grammarians like Otto Jesper-
sen and Henry Sweet and Leonard Bloomfield
had from time to time offered their views
on principles of language teaching and learn-
ing, their influence remained relatively neg-
ligible. It was not until the changed circum-
stances of a rebuilding world dictated needs
that could not easily be satisfied by tradi-
tional language teachers that linguists had
their opportunity to become leaders in the
development of methodologies for the teach-
ing of foreign languages, including the teach-
ing of English as the language of widest
communication. What is significant about
this historical turn of events is that experts
in the analysis and description of language
systems now dominated the profession of
teaching languages without really ever hav-
ing had to demonstrate that expertise in the
one field transferred positively to expertise in
the other. Very quickly, linguistics came to
be the controlling discipline for language tea-
ching, and language teaching came to be view-
ed as one branch, even the main branch, of
applied linguistics. Since the principal thrust
of linguistic description in the decade of the
1950s was in the identification, segmentation,
and eclassification of linguistic forms—phonem-
es, morphemes, syntactic constituents—and
since linguistics was itself dominated by the
prevailing philosophy of empiricism and the
psychology of behaviorism, it was easy to con-
clude that to know a foreign language meant
to behave overtly like a native speaker of that
language.To behave overtly like a native speak-
er of the language under study meant to be
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able to manipulate linguistic forms automat-
ically, i.e. without conscious premeditation.
The prized goal of fluency in the foreign lan-
guage, therefore, might be precisely measured
along several possible parameters, e.g. the
number of syllables uttered per centisecond,
or the amount of elapsed time between stimu-
lus and response, or the ratio of linguistic
errors to utterance units. Clearly, since know-
ing a foreign language meant the ability to
behave in these measurable ways, it was log-
ical to assume that the way to teach people
to behave in these ways was to require them to
practice the appropriate linguistic forms until
they could perform them without conscious
premeditation, i.e. automatically. This con-
clusion led easily to the promotion of a simple,
almost formulaic, methodology for the tea-
ching of patterns of linguistic forms, a pre-
established series of activities which included,
fundamentally, imitation of a correct model,
repetition of the correct linguistiec form, and
controlled variation in practicing the correct
linguistic form. The methodology differed
only in detail from a cooking recipe. If the in-
structions were followed in proper sequence,
one could expect the correct results: sukivaki
or fudge-bottom pie on the one hand, language
performers on the other. If, for some unac-
countable reason, the sukiyaki or the fudge-
bottom pie did not come out acceptably, one
simply started over, this time following the
steps of the recipe more carefully. If, for some
unaccountable reason,the student did not mas-
ter the linguistic form acceptably,one also sim-
ply started over—imitating, repeating, practic-
ing.There was, after all,nothing else to be done.
it was not until the decade of the 19G0s that
serious consideration was given to the proba-
bility that making sukivaki or a fudge-botiom
pie was an activity different in kind from pro-
ducing a foreign language user,that a language
-teaching methodology was not equivalent
to a recipe. And it was not until the decade of
the 1970s that it was realized that, although a
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cook, following a recipe, could make a dinner
or a pie, a language teacher, even following
a methodology, could only help a student to
learn the foreign language. The implication of
this point of view, of course, is that it was no
special boon in the early 1950s for linguistics
to become the controlling discipline for for-
eign language teaching. There have been too
many narrow and ill-advised consequences of
that particular coup, not the least of which
has been that the foreign language teaching
profession has spent considerable energy
since then in trying to extricate itself from the
domination of linguistics and in establishing
a respected and intellectually secure identity
of its own.

The second important revolutionary aspect
of foreign language teaching in the 1950s was
the dramatic shift in focus from one mode of
language manifestation to another, specifi-
cally from the written mode to the spoken. In
terms of Roman Jakobson’s characterization
of the fundamental components of a communi-
cation event, it was a shift in the nature of the
contact by means of which messages were
transmitted from addresser to addressee.
Fries’ label “oral approach” eaptured perfect-
ly this shift in the nature of the contact, even
though he insisted that the designation had a
deeper significance than it actually did. For
Fries, the goal of the first stage of foreign
language teaching was to lead the learner to
achieve an oral mastery of the basic sound
and sentence patterns of the new language
system, utilizing a limited but immediately
practical vocabulary to accomplish this. So,
the revolution in foreign language teaching
in the 1950s lay in the widespread acceptance
of the view that learning to speak the lan-
guage was not only the most desirable aspect
of foreign language instruction, but was vir-
tually indispensable for becoming skilled in
reading and writing the language as well.

I think it is important that we do not under-
estimate the significance of this shift in focus.
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It is worth remembering that, prior to this, the
prevailing approach to foreign language in-
struction—in Ameriea, in Japan, and in much
of the rest of the world—was one which em-
phasized the conscious learning of grammati-
cal rules and their major exceptions; the me-
morization of grammatical paradigms, usually
constructed on the model of Latin declensions
and conjugations; the written translation of
sentences and short texts from target lan-
guage to native language and vice versa; the

rote memorization of assigned vocabulary lists;

sight translations of extended reading pas-
sages usually drawn from classical texts; and
occasional efforts to compose essays in the
foreign language. Little or no attempt was
made to require accuracy and fluency in the
pronunciation and intonation patterns and
in the speech rhythms of the foreign language,
and there was simply no real expectation that
the foreign language learner would emerge
from his or her studies as an actual speaker
of the language. Only infrequently and selec-
tively was this typical pattern of language
teaching activities displaced by advocates of
the so-called 'direct method,” who most cer-
tainly did expect that their students would
acquire skill in speaking the foreign lan-
guage. But it was not just coincidental that
the most vigorous proponents of 'direct meth-
od’ teaching were West Europeans and that
it was mainly in Western Europe that this
approach was most widely practiced. In a
comparatively small geographic area, en-
compassing a diversity of national languages
of roughly equivalent prestige, it is reasona-
ble to expect that considerable numbers of
people should be able to speak several lan-
guages well enough to communicate. It is also
not surprising that, elsewhere, the ‘direct
method’ flourished mainly in private schools
with students who had good reason to believe
that they would shortly be able to use, in a
practical way, the language they were learn-
ing. On the other hand, outside of Western
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Europe with its variety of languages in close
proximity to each other, the need to command
a speaking knowledge of more than one lan-
guage was not so urgent, and, under such cir-
cumstances, the ‘grammar-translation’ ap-
proach was usually deemed sufficient. Thus,
it is quite probably that the difference in the
extent to which these two approaches to for-
eign language instruction were actually uti-
lized had less to do with any inherent superi-
ority of one over the other and more to do
with the assumed functional objectives of the
learners. But this is exactly what precipitated
the shift in focus from the written mode to
the spoken mode in the teaching of foreign
languages in the United States during the
wartime years of the 1940s: the perceived na-
tional need for fluent speakers of other lan-
guages, particularly so-called ‘exotic’ lan-
guages. This need for speakers of other lan-
guages, perceived to be in the national in-
terest because of the exigencies of the time,
was extended also to the teaching of English
as a foreign language, which helps us to un-
derstand why the English Language Institute
at the University of Michigan was founded in
1941 and why its controlling methodology was
aptly called the ‘oral approach.’

It is not remarkable that there should have
been a dramatic shift from focus on the writ-
ten mode to focus on the spoken mode when
world events or social circumstances de-
manded that knowing a foreign languagemust
include knowing how to speak it. What was
remarkable, and what was therefore revolu-
tionary about this shift in focus in the 1950s,
was the claim—made in various ways—that
the only proper approach to the learning of a
foreign language was one that required the
student to achieve first an oral mastery of the
basic sound and sentence patterns of the
language. This claim was given the appear-
ance of legitimacy, even God’s truth, by fre-
quent enunciation of one of the favorite lin-
guistic aphorisms of the day, i.e. an aphorism
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approved by linguists. Moulton has immor-
talized the aphorism as ""Language is speech,
not writing.”® Never mind that the statement,
taken at face value, is not true and that it re-
flects a serious confusion between the nature
of the phenomenon ecalled language and the
modes by which language can be manifested.
It was promulgated as a revolutionary new
insight by most linguists of the day and be-
lieved widely by numerous uncritical fol-
lowers of those linguists. Put into practice in
the field of foreign language instruction, it
appeared as the gradation principle that lis-
tening-speaking activities should precede
reading-writing activities. Since, in the 1950s,
only lip service was really ever paid to listen-
ing activities, what this meant in actual prac-
tice was that the learner of a foreign language
was immediately required to begin imitating
the spoken utterances of the teacher and,
through intensive repetition of those utter-
ances and variations on their form, was ex-
pected to perform acceptably as a speaker of
the language. Never mind that the student’s
purpose in studying the foreign language may
have been solely, or primarily, just to com-
prehend the language in either its spoken or
written form. The rationale for being asked
to speak the language first was the belief in
a natural sequence of learning activities:
children learn to speak before learning how
to write. What was normal for the child ac-
quiring a first language must be normal for
the adult learning a second language.

So, the two principal factors which revolu-
tionized foreign language teaching in the
1950s were, first, the emergence of linguistics
as the controlling discipline for language
teaching, with all the consequences that that
particular brand of linguistics brought with
it (e.g. preoccupation with linguistic forms,
the view of fluency as automatic manipulation
of those forms as responses to verbal or non-
verbal stimuli), and, second, the shift in focus
the written mode to the spoken mode even in

22

the absence of compelling social, cultural,
and political needs for learners to become
speakers of foreign languages, i.e. when func-
tional objectives had themselves shifted in
many instances. As a consequence, the lan-
guage teaching revolution of the 1950s con-
sisted of a methodology that was constructed
by merging the concepts of a particular ver-
sion of descriptive linguistics (structuralism)
with the concepts of a particular version of a
theory of human learning (behaviorism) with
a confused notion of the nature of a language
system. The result was a language teaching
methodology which,.ironically, language teach-
ers had no hand in designing, since it was
formulated by linguists to satisfy the interests
and beliefs of linguists, with little regard for
the intellectual and psychological motiva-
tions of teachers and learners. It became
known as the Audio-Lingual Method.
Since the late 1960s it has been customary,
almost de rigeur, for commentators on foreign
language teaching and learning to denigrate
both the ideas and the proponents of the
Audio-Lingual Method. The cumulative effect
of all the adverse criticism that has been lev-
eled at the Audio-Lingual Method is to pro-
duce in a new generation of language students
a sense of amazement that the linguistic, psy-
chologieal, and pedagogical principles asso-
ciated with that Method could have even been
conceived in the first place, let alone pro-
moted as refreshingly radical new ideas. But
disparagement is easy and cheap; understand-
ing is more difficult and more costly of intel-
lectural effort. One does not have to look far
in the literature on foreign language teaching
and learning to find a catalog of offenses for
which the Audio-Lingual Method is charged,
many of which are justifiable on serious re-
flection. But one ean look in vain for an in-
formed and unprejudiced discussion of why it
was that, for about fifteen years, this Method
did in fact gain such recognition and accept-
ance as to merit the opinion that the era of
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Audio-Lingual supremacy was indeed the era
of a revolutionized approach to foreign lan-
guage teaching. The answer to this question—
never discussed, to my knowledge—surely
lies in the temper of the times and is thus an
issue of social and intellectual history. What
was it in those times that made us so san-
guine, so hopeful, so enthusiastic about the
prospects for behavior modification through
programmed or conditioned learning? For
this is what the Audio-Lingual Method was
all about—an extrapolation to human lan-
guage learning of procedures used to teach lab-
oratory animals how to behave in certain
prescribed ways. Not a very flattering pre-
sumption about the conditions required for
learning in human beings! And evidently a
proposal that refused to consider that the
learning of a language might be different in
kind from the learning of other human beha-
viors, e.g. toilet training or transferring food
from dish to mouth! Put this directly, one
wonders if the Audio-Lingual Method would
have been as widely received as it was. But
it wasn’t put quite this way, and, in fact, the
Audio-Lingual Method, the "oral-aural ap-
proach.”dominated the foreign language teach-
ing scene until inquiries into the psycho-
linguistics of language acquisition began to
undermine its credibility in the decade of the
1960s.

The renewal of interest in the psycholin-
guistics of human language acquisition,which
characterizes the decade of the 1960s, can
be directly attributed to the Chomskyan
revolution in modern linguistics known as
transformational-generative theory. Indeed,
even though the so-called “standard theory”
of transformational-generative grammar (es-
sentially the view offered by Chomsky in his
1965 book Aspects of the Theory of Syntax) has
been reformulated in several ways by Chom-
sky himself, and has been the impetus for a
variety of competing theories, the general
outlines of the Chomskyan paradigm have
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been sustained for over twenty years precisely
because of an abiding concern to relate the-
oretical proposals to fundamental questions
about human language acquisition. That is,
since Chomsky, the overriding motivation in
linguistie theory is to give an account of what
it means to know a language, including how
this knowledge is acquired by all normal hu-
man beings at essentially the same rate of
learning regardless of a wide range of cir-
cumstantial differences across the species.
Much evidence has been presented to support
the claim that human beings are innately pre-
disposed to learn languages, that the class of
possible grammars (i.e. language systems)
available to human learners is highly limited,
and that the rules of sentence formation and
interpretation, which constitute the grammar
of a language, are psychologically real, i.e.
part of the cognitive capacity of the individu-
al, even though this knowledge is for the most
part unconscious. Language as knowledge, as
opposed to language as conditioned behavior
—this is the radical difference between the
transformational-generative view on the one
hand, and the structuralist view on the other,
of the human capacity to acquire and to use
language. For the transformationalist, know-
ing a language means knowing a system of
rules, which, taken together, constitute the
grammar of that language. In this view, learn-
ing a language means learning the system of
rules for forming and interpreting gramma-
tical sentences of the language, i.e. learning
the grammar of the language. In normal first
language acquisition, the child typically ac-
complishes most of this in the years prior to
the onset of puberty, even as early as age five
or six. After puberty, the language learning
ability seems to diminish drastically, at ap-
proximately the same time that the ability to
learn other intellectual skills, e.g. mathe-
matics, is still increasing. This suggests st-
rongly that linguistic knowledge may be very
different in kind from other types of know-

23



ledge.® It also seems to suggest that the
learning of additional languages is less likely
to be successful, or at least easy, after the age
of puberty than before, an observation that is
widely known and shared. But this claim is
sometimes interpreted catagorically rather
than relatively, leading to the false conclu-
sion that second language learning in adults
is virtually a hopeless task. Obviously, this
cannot be true, as the number of adults who
have successfully learned foreign languages
will amply verify. What it probably really
means, therefore, is that some of the kinds of
intellectual abilities which are still increas-
ing after puberty has been reached are
brought to bear productively on the task of
learning the new system of rules constituting
the grammar of the new language. Presuma-
bly, such intellectual abilities include those
of recognizing recurrent patterns, of analyz-
ing, segmenting, and classifying elements and
structures, of drawing inferences, of formula-
ting hypotheses and generalizations. After
puberty, it seems that linguistic knowledge
gained through these intellectual abilities is
typically conscious knowledge, which is one
way of suggesting that adult second language
learning proceeds in ways that are sharply
different from those of child second language
learning. In fact, adult second language learn-
ing would seem to require e actly those cons-
cious intellectual abilities which the Audio-
Lingual Method, in its purest version, would
seek to deny. Perhaps this explains why the
Audio-Lingual Method. even though widely
accepted for a decade by professional metho-
dolegists and structural linguists, was never
accepted enthusiastically and unquestioning-
ly by adult learners themselves, and why,
therefore, the Audio-Lingual Method has in-
creasingly fallen into disfavor. Having lost
the capacity to assimilate the new system of
rules unconsciously, the adult second langua-
ge learner was denied by the Audio-Lingual
Method exactly what he needed most in com-
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pensation: the freedom to intellectualize the
process.

Thus, the principal contribution of trans-
formational-generative theory to the field of
language teaching has been to recognize and
illuminate the role of cognition, the exercise
of our higher mental faculties, in language
acquisition and use. This is in sharp contrast
to the structuralist-behaviorist tradition of
the Audio-Lingual Method, which admitted
no processes of language learning beyond
those of rote memorization, habit formation
through pattern practice, and analogical ex-
tension of structural patterns. Though most
language teaching specialists would recogni-
ze the relevance of these processes to some
aspects of language learning, it is now clear
that they are far too limited to account, on
the one hand, for many crucial facts about the
languages under study, and to satisfy, on the
other hand, the human need to understand
why one does what one does in using a lan-
guage. In this connection, it might be ob-
served that the psycholinguistic inquiries of
the 1960s have had the positive consequence
of humanizing foreign language instruction,
whereas, with all due respect to the good in-
tentions of the Audio-Lingualists, the exces-
sive dependence on manipulation drills of that
Method most certainly resulted in de-humani-
zing the teaching and learning of foreign lan-
guages. Given that humans are rational be-
ings, the denial of full utilization of intellec-
tual capabilities in the learning process can
only be regarded as an act of de-humanization.
Put this way, it is no wonder that the era of
Audio-Lingual supremacy in foreign language
instruction was relatively short-lived.

This is not to say that the Audio-Lingual
Method made no lasting contribution to the
theory and practice of teaching second or for-
eign languages. If the advent of transforma-
tional-generative theory restored intellectua-
lization to the language learning process, an
obvious question might be whether this a-
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mounted simply to abandoning the imitation,
repetition, and practive of the Audio-Lingual
Method and returning to the earlier custom
of offering elaborate explanations of rules of
grammar, so characteristic of the repudiated
“grammar-translation” approach. There are
several reasons why this has not been the
case. Perhaps the most important is that the
rules of grammar which have been identified
within the transformational-generative an-
alysis have, for the most part, been far more
descriptively adequate, and thus far more
intuitively satisfying, than those offered by
the traditional school analysis. Indeed, this
fact should be recognized as the second most
significant contribution of transformational-
generative theory to the field of language tea-
ching: the superior insights into the struc-
ture of particular languages, e.g. English,
which previous grammatical theories had
simply not uncovered. Much of this progress
can be attributed to the requirement that
rules of grammar be made explicit through
formalization, but some have fallen into the
trap of confusing formalization with insight.
As a result, there have been some "transfor-
mationally based” materials developed for
language teaching which are no more reveal-
ing of true principles of language structure
than the materials they replaced, requiring
the learner to memorize and parrot equally
unilluminating instances of mumbo-jumbo.
So, the introduction and useiof formal nota-
tion in the grammatical descriptions of trans-
formational-generative theory, while signi-
ficantly enhancing the productiveness of lin-
guistic analysis, does not in itself enhance the
quality of language teaching materials, and,
in fact, has very little constructive purpose in
such materials. Fortunately, abuses of this
sort were recognized early and have not seri-
ously detracted from the effort to achieve a
proper intellectualization of the language
learning process.

Another important reason why the new in-
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tellectualization of the language learning pro-
cess has not resulted in a simple retreat to the
‘gsrammar-translation’ approach is that the
explotiation of the learner’s cognitive resour-
ces is accomplished within, rather than apart
from, a routine of contextualized practice of
the language rule under study. Thus, the lear-
ner’s effort to comprehend the rule of gram-
mar is not carried out in a vacuum, but in the
context of active practice of the rule-governed
linguistic forms, a practice, moreover, which
is itself contextualized in order to establish
its communicative significance. The element
of active practice, especailly practice of spo-
ken forms, continues the major contribution
of the Audio-Lingual Method. The contextua-
lization of that practice evidences the impact,
in the decade of the 1970s, of sociolinguistic
considerations in foreign language instrue-
tion.

For Chomsky, the locus of inquiry into the
forms of possible grammars, and hance into
general properties of a theory of language, is
the idealized speaker-hearer who exhibits no
disparity between his linguistic competence
and his linguistic performance, thus providing
a norm against which the linguistic devia-
tions of real language users can be described
and understood.” Further, the presumption
of an idealized speaker-hearer allows for an
absolute concentration of inquiry on the
systemiof rules which constitute the grammar
of the language under description, undisturb-
ed by any kind of variation attributable to
individual and group differences within the
language community. With the idealized spe-
aker-hearer as the locus of inquiry, it is inevi-
table that the language faculty of human
beings should be seen as a mental organ
whose development, maturation, and eventual
decline might be studied, much like other or-
gans of the body. Thus, it was natural for
Chomsky’s transformational-generative theo-
ry to be regarded as an aspect of cognitive
psvchology, and for the individual to be the
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center of linguistic attention. It is no surprise,
therefore, when the individual continues to
be the center of pedagogical attention in the
intellecutualization of the language learning
process that comes to be known as the Cogni-
tive Approach.

But, for ethnolinguists like Dell Hymes,
and those for whom the social context of lan-
guage use is of paramount interest, Chom-
sky’s decision to restrict the proper domain
of linguistic inquiry to the grammar tacitly
commanded by the ideal speaker-hearer was
objectionaby narrow. Instead, it is felt that
the individual’s ability to use his or her lan-
guage in ways that are appropriate to a wide
range of socially defined situations is as much
an aspect of the linguistic competence of the
speaker-hearer as is the ability to construct
grammatically and semantically well-formed
sentences. Indeed, the very term ‘linguistic
competence’ was thought to be misleadingly
restrictive, and was therefore replaced by the
now widely accepted expression ‘communica-
tive competence.”” Here was a term that
would convey strongly and persuasively what
must surely be a fundamental purpose of hu-
man language acquisition: to enter into rela-
tions of solidarity with other members of a
society by becoming a ‘communicating parti-
cipant’ in the affairs of that society, i.e. one
who contributes to the maintenance or clari-
fication or alteration of interpersonal rela-
tions and sociocultural values of the com-
munity. In Sapir’s term, this is language ser -
ing the funection oe ‘communion.’ requiring
that the individual use his or her language to
enhance the network of social bonding.” The
focus of attention and interest now shifted
from language in relation to the individual’s
congitive capacities to language in relation
to the individual’s participation in a wide
array of social interactions. The sociolinguis-
tic perspective of the 1970s redirected our con-
cern from language as knowledge to language
as action.
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This redirection of focus is seen most clear-
ly in the theory of speech acts, especially in
the work of Austin, Searle, and Grice, and in
the elaboration and applications of that
theory to the communicative functions of
language, particularly in the work of Wilkins
and Leech, among others.” Language as ac-
tion is here interpreted in terms of what we
can do with language as a]lmeans of affirming
our ‘communicating participation’ in a net-
work of social relationships. How do we ex-
press our assessment of the behavior and ac-
tions iof other participants in our society?
How do we use language to try to affect the
behavior of others, to exchange information
and opinions, to indicate that we are willing
to abide by, or defer to, another’s position?
What linguistic resources do we have for or-
ganizing our thought and speech rationally,
allowing us to draw conclusions, engage in
comparisons and contrasts, explain reasons
and purposes? How do we express our emo-
tional reactions to people and and events in
our society and how do we maintain interper-
sonal contact with other ‘communicating
participants’ that we encounter in the course
of our daily lives? In short, how do we use
language to do the many things that are ne-
cessary for us to contribute to ‘communion’ in
our society? Moreover, our choice of linguis-
tic form to enact the particular communica-
tive function that we need, or wish, to perform
will often vary according to the social role
what we assume in a given social setting.
Thus, the “appropriate’ utterance is one that
has been selected from a range of choices a-
long intersecting parameters, including mini-
mally the domain, or setting, of a discourse
and the role relationships that hold betwen
or among the interlocutors. Since the goal
of language use is to achieve felicitious com-
munication, thus contributing to ‘commun-
ion’ in the society, it follows that knowing
how to select the socially appropriate linguis-
tic forms, in contrast to the grammatically
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correet linguistic forms, should be a primary
objective in second language learning—a
belief that is as widely accepted as it is now
primarily because of the sociolinguistic inqui-
ries of the 1970s.

A major consequence of the revitalization
of sociolinguistic interests, especially as
applied to goals and methodologies in second
language teaching and learning, has been to
reverse the traditional relationship between
from and function in the study of language.
It may be that what we are witnessing in the
language teaching field at present is an in-
stance of letting the pendulum swing too far
in the opposite direction, i.e. of allowing the
current lively attention to the pragmatics of
language use to virtually obscure a proper
attention to the formal aspects of language
itself. But many would argue that, if the socio-
linguistic perspective has been excessive in
recent years, such a movement is needed, ma-
inly to serve as a corrective to what has been
the excessive preoccupation with the formal
properties of grammars encouraged by the
Chomskyan revolution in linguistics. Others,
like Hymes, offer a more global vision, urging
a redefinition of linguistics as a coherent and
properly broadened sociolinguistics, in his
worlds, “a science that would approach lan-
guage neither as abstracted form nor as an
abstract correlate of a community, but as
gituated in the flux and pattern of communi-
cative events.”® Such a redefinition of lingui-
tics itself would refocus the discipline to-
wards the study of communicative form and,
function in integral relation to each other
no longer accepting as the domain of linguis-
tics the study of linguistic form apart from
context of situation and no longer accepting
as the domain of pragmatics the study of the
differences among communicative events
apart from linguistic form.

While all of this reassessment is going on,
it is useful to recall that the revolution in lan-
guage teaching of the 1850s was precipitated
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and controlled largely by the discipline of
linguistics, and that the linguistics of that
era was the linguisties of form divorced from
context, the analysis of language systems in-
dependent of the contexts in which the sys-
tems were used. It was in this era that the
association of linguistics with second lan-
guage teaching was most prominent, so much
so that the field of teaching languages as for-
eign or second languages was widely called
“applied linguistics.” and most linguists and
language teachers seemed to accept the right-
ness of this view. In the decade of the 1960s,
there developed an interesting divergence of
attitude with respect to the connection bet-
ween linguistics and language teaching.
Transformational linguists, who dominated
the field, denied any useful and theoretically
interesting connection between the two dis-
ciplines, but language teachers in general
refused to recognize the denial, preferring in-
stead to explore and expect constructive con-
tributions to language teaching from trans-
formational linguistics. But this linguistics,
it should be emphasized, though different in
goals and in its descriptive apparatus from the
structural linguistics of the 1950s, was still
a linguistics of form, i.e. a linguistics con-
cerned with the formal properties of gram-
mars. Indeed, transformational linguistics is
far more a linguistics of form than its prede-
cessor ever was, far more removed from any
anthropological or sociological contexts for
language use than even the structural linguis-
tics of the 1950s. The extent to which trans-
formational linguistics has explored abstract
properties of grammars in its concern for uni-
versal characteristies of natural languages
and in its quest for a correct general theory
of human language has, predictably, triggered
a backlash, a countermovement intended to
restore the study of human language and lan-
guages to their natural setting in the social
interactions of ‘communicating participants’
in a society. Like all backlashes, the socio-
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linguistics backlash of the 1970s has been ex-
treme in some of its manifestations, parti-
cularly in the field of second language teach-
ing. It is here especially that one now sees
such a preoccupation with the notion of
communicative functions of language, and
such an attention to the parameters of situa-
tion and role relationships in the communica-
tive event, that the earlier concern for the
correctness of linguistic forms has diminished
almost to the point of being ignored. This is
not literally true, of course, though there is
a sense in which it is an accurate assessment
of the current scene in language teaching.
The subordination of linguistic form to com-
munieative funection, the downplaying of sen-
tence-level practice in favor of role-playing
and problem-solving activities in the language
learning class, and the replacement of gram-
matically-oriented syllabuses with situational
or notional syllabuses all reflect an increasing
tendency to disassociate linguistics from lan-
guage teaching—at least the linguistics of
form with which we have been most familiar:
the linguistics of form divorced from context
of Bloomfield, the 'microlinguistics’ of Trager,
the generative-transformational linguistics
of Chomsky—not the redefined sociolinguis-
tics of Hymes. Therefore, depending on which
of these two perceptions of the domain of
linguistics one chooses to adopt, we are either
witnessing the disassociation of linguisties
from language teaching as a controlling dis-
cipline, or a revitalized and dramatically
broadened connection of linguistics to lan-
guage teaching as a controlling discipline.
My own opinion is that it is the first of these
two views that is closest to the truth, i.e. a
view that sees the field of second language
teaching, aided immensely by the perspectives
of sociolinguistics, gradually and suecessfully
extricating itself from the controlling influ-
ence of linguistics proper, the latter becom-
ing, as it should, an important contributing
discipline, but not the controlling discipline,
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of the language teaching field.

What I have tried to suggest here is that, in
the approximately thirty year period that
may be called the modern era of foreign lan-
guage teaching, the relationship of linguistics
to language teaching has undergone an al-
most complete role reversal, changing from a
state in which linguistics dictated the philo-
sophical and methodological directions of
language teaching to the current state in
which linguistics is a friendly but distant ally
of the language teaching enterprise. The be-
ginning of this process of disengagement and
readjustment coincides with the Chomskyan
revolution in linguisties, which shifted atten-
tion from language as an anthropological
phenomenon to language as a psychological
object, from language as a cultural artifact to
language as a construct of the mind, center-
ing on the individual. The decision to regard
linguistics as a branch of cognitive psycho-
logy, in which the study of universal pro-
perties of natural language points the way to
a deeper understanding of the structure of the
mind, leads on the one hand to a linguistics
that appears to have less andiless direct re-
levance to the ipractical considerations of
language teaching, and on the other to a
philosophy of language teaching that seems
to have more and more interest in separating
itself from the theoretical issues in linguistics,
and, instead, connecting itself with the func-
tional concerns of social communication,
The reason for this is that the increasingly
abstract character of linguistic research and
description, even in its applications to langua-
ge acquisition, has persuaded many language
teaching specialists that more is to be gained
for themselves and their students, in practical
ways, from attention to the interaction bet-
ween language and social life than to the in-
teraction between language and cognition.
In short, the sociolinguistics of communica-
tion has now replaced the linguistics of lan-
guage from as theimost influential partner of
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language teaching, and the Chomskyan re-
volution in linguistics may be held doubly
accountable for this change: first, because it
precipitated the rejection of the Audio-Lin-
gual Approach in language teaching; and
second, because its excessive abstractness
has precipitated its own rejection in favor of
the more accessible social aspects of language
use and function. The principal casualty of
this widened gap between linguistics and lan-
guage teaching is pedagogy, the recommended
set of procedures for presenting to the learner
what it is that must be learned in order to say
that one "knows’ the language under study.
In place of the earlier certainties as to how
language teaching ought to be carried out,
we now have a diversity of approaches—none
of them widely favored—which reflect various
understandings of the cognitive, affective,
and social variables that presumably influen-
ce the language learning process.

But our present tentativeness in language
pedagogy is no cause for alarm. Surely, it is
more important in the long run to come to a
better and fuller understanding of the com-
plexity of what it is that must be taught and
must be learned than to devise, for the sake of
convenience, a relatively uncomplicated pro-
cedure for how to teach second or foreign
languages. Rather than regretting the passing
of the era in which language teaching was
almost entirely dependent on linguistics for
its sustenance and guidance, we should wel-
come the arrival of an era in which language
teaching has the independence of purpose to
determine its own present and future direc-
tions.”

NOTES

1) Cf. Leon A. Jacobovits and Diane Nahl, "“Ap-
plied Psycholinguistics for the 1980s: Student-Done
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of the 25th anniversary of the founding of the Eng-
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bridge, Mass.: MIT Press, 1965), pp. 3715.

5) Cf. e.g., Dell Hymes, Foundations in Sociolin-
guistics: An Ethnographic Approach (Philadelphia:
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3. ¥EEOEhHECELSANT, TATOFEHENRS
SEEE A ML THEL { RFELHEULOEF T 5 Hiksk

30

RFEBE~NTRT D D0—

=2 T B
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FEXRCOFRCKEARBERL DBEERBICTD
NAKEBRLREL 2B BhErEicks L LT
FEPLBAOTEEDE BHL CERFECITERAL
THEEFARL AT L, BXUHEic RUrh#H 25 ER
Thiktl, bCEZOEMHIFROBRICEANT, 45
AL AXOHEANICREL T RTE2RLI-
b THE, LLARTEIEBHe T, ittt s
TR MEY] Thdh, TERMREREEOHEATHD
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I think that the teachers left the seminar with
these accomplishments:

1) Teachers from various parts of Japan arrived
as strangers and left as friends.

2) The atmosphere of the seminar allowed the
teachers to develop confidence in their use of
English because all of work we did required the
use of English.

3) The teachers learned a set of skills that they
could take back with them to the classroom.

4) The teacher’s self-esteem was greatly in-
creased by their experience. They found that they
really knew a lot of English and they could use
it successfully in speech and writing.

#.7r b Ic Dennis IS0 N2 MR T 3 &, (EEL
Bin# L OFEMEHELT ThL, BnERLoEWELE
R T h, ¥HOADLO L WEAE T AT b,
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Xockhs,

1—1 Mr. White, an American businessman got
off the train at Odawara. He was going to stay
with Mr. Tanaka, his friend for a weekend
holiday...
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1—1’ Mr. Tanaka lives in Odawara. He has a
friend in America. He is Mr. White. He is a
businessman.

Last month he came over to Japan. He
wanted to see his old Japanese friend, Mr.
Tanaka one weekend. He went to Tokyo Station.
There he got on a bullet train. He was on the
train for about an hour. The train stopped at
Odawara Station. He got off there.

Mr. White didn’t see his friend, Mr. Tanaka.
Because he arrived there one hour earlier.

112w ThD X 5 A100HME2 0 Inix, 8
FOBRE IOLICFEDHD T LATES,

Q.1. Where does Mr. Tanaka live?

Q. 2. What's the name of his American friend?

Q. 3. What does Mr. White do?

Q. 4. When did Mr. White come over to Japan?

Q.5. Who did Mr. White want to see?

Q.6. Where did he get on a bullet train?

Q. 7. How long was he on the train?

Q. 8. Where did he get off?

Q.9. Was Mr. Tanaka at the station then?

Q.10. Why didn't Mr. White see Mr. Tanaka

at Odawara Station?

XLICHECHEOD VAL BB 2158 EL W,
% O, $55 505 % v T, busi-ness-man[biznismen],
bul-let[balit] 7 ¥ OFEEEMICHL €,
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Ar—V—{ERDOEFEDZAESRD 2,3 BEOgET
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SHDDIC, TOXSATREHERY A LD
5Thb. THhbb, “a mixture of regular language
instruction combined with language activities: songs,
games, dances, role-play, and problem-solving” # 4
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ing BT ACichB,

Ehic, F/HLAWDS LHEEC, BLIEELRUME
¥ET5bITH 3530, HF (interpreting) OHEAY
AiEETbI S,

EHECD X 5 & (EREHEOVERE (integrated
approach) :L, (KK HAwbhTZ A Hearing—
Speaking—Reading—Writing ®JH-CHE» L5 5% L
BEA-TWEZEEIFHLTEEZ . b LHEHEED
BRE*EFS0 2261, SEOEHTHicowTo
HWLAVWLZDZ LH—5HE, twiotichsd,

205 OFETR, RAOENBMETSICLTSD,
FEO L dtE L OMCAbRLE T 2 AL, 4EM-CER
cfTbhaz t3dhviscBEbd, £k, XFL
FHLOME LS S CRATEGAC LB Eh kDT
Ja»D 50, ANEEECR, 4HEEXTRAT—E
OREICFFEX LT LEFRDbNET D, T—7OEFE
BFERMgdT ik, 225 XfTbATwnE, &
FE DY IciH A2, “Problem-solving” &\» 5 % — AR
EREFIRkT 2L biTbhdChBS5, Tk kEL
HEBICTTVWAWEE TS, B - HFRCHFEELE
HEoscebvt+dHhBs,

HANHEER, S¥EFE LD M5 3 s
BOESBL NS EFELHICEATWD, HECHN
BLBMEGRELONDH, bob bFEANAT &1,
FiE L EELOLEDEY XD EC L, BXUEY
ZHOFEERYEDL 3 ETHDE, HEMEEECR,
EEFHLERT LCERZMLL, BEYARERE
Belihflze sz L N8BS AS, £, BEE
OHREEBTL-THELATEIC L AR EE 3,
4 EifEEEGT 5, KFAFRCERLHENICH-3,
CREOELHENEFETEIRRINERETHSE,

zLEDERRE, FcAMlcsnTiR, EHEDOH
WEESGBEMEL 2¥FRES Licd wksThs, 3
o EWEFBEFHEOXFEADD LT ELELED T
LB ETHDHH,

EECHEZE8 44D, AC—FFPLLH3BTLY
Iwit, KTl sic, EEAYZFAL, &
TELKTAELHSICLT, A=V —%271—77
KB TRETS LW AIENSFEER 2 EHoEEIC
HBAUC 2T ITHAEWERS, Tk, ERHEQEWM
PHABNATEEHAOLIELFAMRICELTWELZRY
DTCHB,
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o TRETZ v elL 2@EhaEcl, %ER—C
FERL 7= “The Life of Dr. Noguchi” % |#%5E-CiG
BRICHEALTWwA, TeD, EHAE-> CHEAM
HeAF—=VU—%{F-TH XS5 Wk d Ao i HeE A
LDEHIC] 2w SR MEEbTEERSC L
FHEL A,

R, HBOFEECH - T E > HEHRF A
SERFEITBEE SIS L O U LRSS REM %A
DX W EHHL BT, THOEE KHEHBA%4E»L
Wi n il A CHTR L CHEEESELOERT, 2
LICHAHAEREOTR L A 2SEHEBLTBERLTW
et Bs,

A3, SEOFHE, J Dennis £4EDTIHEE & 3
F—BMENL20RADRET D CHINESH - TR
BDTHEICE-2bDTHD, HbTHILBLET 2
\~,

ELEC25 FSFR & D 2 K H & e Wisconsin K
¥#3% Charles T. Scott %4:(x, JACET @ TimiT
(RF4EL1A, W EEASE), #HEFEEE% “instrumental”
& “integrative” IC 43 i b 3, HEDIIT S BERNT
BELBRENAECT L L DOERNABEXRL 2D
RE—ATRBZENLES

(BUR K2R

s % X #

Chomsky, N. Language and Responsibility. Pantheon,
1979.

Dennis, J. “Making Errors and Making Progress:
the Function of Errors in Second Language
Learning.” T2EZEETE] KefE. 198241 B &,

Dennis-Shimaoka, MR SEEREHC I 3 5 X The
Daily Yomiwri. 19814¢ 115 4, 11, 18{H,

Isco T.(BERHEk) MikoiHL &3 Lic) PRk,
FEFI444E,

Shimaoka, T.(f -)“Toward an Integrated Approach
to FL Learning.” FA-EFEHTTRE 1] Bt
EiEwvx—, 1978,

Widdowson, H. G. Teaching Languages as Communi-
cation. OUP. 1978.

* *
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BEAIC B3 5 b A 0 & T B9 % FE R

¥ FIEFEIRERESR © UF9E] (ELEC ¥, =%,
FEFM3ELLATND @ MEL2E ] p.d4 BTFicl~AiX
51z, John E. Mosher I (2O EERBEICoOWTH,
FC MELAE] ©p.1288.) L2nT, HEEOHLM
EBROBDFS5 THRER] cowTHlfkElL, 20k
iIC2onTiE, RBICATIL 22, FENUEED ., — F3EE
DL T E0C, SEPEEET, T Cic, “miE"
LAkt To—8xFERETsCLiicEi.

HEHIE, LR ATaF aNERE YO [FH
F EWETLKCE, £, Zho RERIELRTH

(HmEEE) *@AELATRE 2 b A v, bhbh
[

head=&7- % (8
twnsENIclhCEAHNE D, ¥EFEDhead 15
BEELHARED (B E) LW HFELOBLRTHS,
f—chwnwrdt#, FETHLZCLES L k.

wind=#+ ()
LB Y TR v &, LidoiiEop. 1278
TFICHBRL 7.

T M) A YORBEER “PMEL 2 W (Bl
gt ofioffEL LcitEhd) ok»b, {ELFT
EvnoTYH, MMADEGICIE, EOXNEFEERETS
CERDRRELRDT, YS5nHBEDAD, LniC
LiIcBiF AR ML T, BHTAIVEIERW,

—%, ENLOHEL YO [SCIRAEEE], Thbb,
EH5ws (FHAMD) XiRcHvwbhd22RET2
zeiE, ThooliEr o [FHERE] oWk
sy, FREOMEFICEEL {b<k,

T, BER] CRXAENFEIEDY, Th b €0
Roifid 2 BEEH B B 2%, AT [eolloquial] [bookish]
FEf) TR Hxco k Fick-T, £hexidihl
X5 EL.

e, LaL, choE@E MM AL b D,
KBz oo, *hizosSHEtscE T 5 AR
e T, DHEENLFETS, tWwi e Thb,
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fk #F M@ A8

TA#FEE] L PR3 b oRKFLTCwIDR, 2hb
DHETOMD [FEE| KELTH—CcR 2w b
T, MEHE oWER, *0ATHLACL & hiE
bn, KHETH, £5»5EREHLHBICLES &
BhHLA, 5% %, HIMBELHFET D L HER,
ENBEOFTHELEEIC LS TUBETHIT LD L TH
5T, LETATLEFEELZVR T °H 5. Afio
fvya), Ny ZEYOHEHER FELAVWEEFIC
iZ, FIEEELAwSrEFHLAL AT EL LA VD,
A CREZCETRTFERL Vbt ik,

2L <, A7 ~<coihit, ToFHtsceE-
Tni»50 BEKCAIME MiE#E Z2LTBH -
5. Mgk ok, £0k 5 & flifiEoftil% &
BEbgiTcwhthiEhb i, BECET IS
e,

27 —FER R, —HoREMELERE, RHLE»S
B NTr200%ED X 5 24, BROBFED
&, FRzhbiiFLasciitn. £ THERE,
HELSDOEFICHBL A, TOHICDONT, BEHEHR
b R I PO ol et ) (1N B T

ZCicRREL ik, BR4ES Ao 6 6 Hichtr
TERELE/—F0ET ("o F2LzofE%R) T
H5,T, TOBOBEECX - THl-BETIC LT
Ehhhofel, EEFSLThAVC LR, BHELTEE
e,

The skull

1) (HfEcEBEO L, cHhi: Bl
o4y, ) [It's more a medical term.]

2) {(bones of the head without flesh) (colloquial.
pirates ®RFEA ¥4 b older children - T3 C
L, children [ELF [Ft] ¢RFT 3] kb))

To skull {to hit someone very hard on the head)

The base of the skull {IZA® < E) [bookish, me-
dical.]
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The nape of the neck (£ D < ) [more collo-

quial.]

In Japan the nape of a woman's neck is consid-
ered one of the most attractive parts of her
body.

to grab someone by the nape of the neck (F
e L Tah U] oA CcBZHEbEALDTE L
)

The head

1) T &6 oMo e BFRED [BU %245<
#r. [colloguial.]

I saw a head looking in the window.

He's got cuts all over his head.

2) head and face DX 5ic, face LI+ 38E
@ head %, BAFED H2El (Chids2 5 MBU
FEEAEVIKIEWw, &AL, &o The face DHEBAE,
[colloquial.]

He's got cuts all over his head and face (~
face and head). (2% ~ i “or” @FE, LIF, -

TIAEE ]

The face

1) (@) (F74dbb, fore head (Vi) % 4ir.)

She has a beautiful face.

2) (the face as opposed to the head) (Ziuit,
forehead # HE4h\», - TZOHFICIE, forehead
tX head iILEENS.)

He hit me in the face.
twSEEIcE, B forehead 2 FEA WS E2ITS
e &, ThiCHL,

He hit me on the head. tWw5E&iclE, MHAE)
#» forehead #¥T AT 2,

The features of the face Basically Ici, %o 4
#, ¥ 7%db b the eyes, the nose, the mouth, and the
ears T3 57%, the brows, the jaw # H #1183, &
bl N (R

The face has features.

RS LHaETE, TOHED features & X, (things
that stand out; things different from other parts of
the face) DFRTH B L5,

The brow (braul (The brows IcHHF.) (Bo—>
WwTw 54D [not too colloguial.]

to wipe the sweat from one's brow.

ZDFHE® sweat ix, [%{F) ©3, hard working @
Aviciz [ Th v, &, HRiETKc
the brow of the hill [bookish.]

ELEC BULLETIN

EnsDEH 5,

A highbrow (A >»F V) @ BicHwLRh3,
FRicik, CAZVEZZRBVCABZELESTw 3E) &
Wi HEKLERICYHLNS,

He's a highbrow.

Highbrow literature ({4102

Highbrow music=classical music

A highbrow magazine (7 & & ¥, Tresyafn), T
Al TEEL THAL »—F )], AE¥REh EE
UL HInzB5H, &)

An egghead (A7 V-Tiid 34, @ERIEH DL T
WT, ERBMEDLITL v»AY, a highbrow L b 3
contempt QEEHL )

A lowbrow (#iED(E\v=3) (a highbrow OXIEESE
L L TT%74H#i3E. highbrow X comron 7 HiEE7 25,
lowbrow | #MICEF T common EAEW, )

A lowbrow weekly (average workingmen 253¢r,
ek A4, PRI, TRAL T7yeEgEl, 0k 5a%
HEES, k)

I can't stand my lowbrow in-laws. ¢IF < it #Ek D
TwEOHHCbICKENRTELRW.)

To browbéat L~ ] {EHE#L2®ih, Thittks
BERLCLAEY LT, FikT3.)

Don’t try to browbeat me.

a browbéaten little man {a man accustomed to
be browbeaten. A@BEHEE 2 ) BT L LT
3 AL D
Beetle-browed (& i< K EE% L %) [collo-

quial.] 7 & 26, W00, mWEATRERED L 5ic,

Asashio was beetle-browed.

The brows (brauz] [not so colloquial.]

1) {BoTokiio220H (two ridges))

2) {EE

jutting brows (2= L 7z brow OF)

The eye-brows [colloquial.]

1) (EED

2) {ZEDTOEY

The top of the head {E4FK)
The scalp (FHEOL 2 Tw» 32 HD ) [medical
term.]
He's got three scalps. (£ v 5 4 7 v AlLHHADK
FRACHEICTT 2825 5.)
Scalp wounds bleed profusely. (I, BicH b
WAz < F A3, ) [bookish.]
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aw—p i U0, itchy scalp? 2 ELT, TZh
AbfazEil REE w5, Lrl, [2BW] En
5 + Zicit, colloquially iCik, scalp & B3 iC head
Ewnjg,

My head is itchy. (FHA{2\n» D

The head DfiAICDNWTHES & &icl, KDX5%h
ERHEH D,

My head hurts. (BHif<, & (cut, burn) <=, &
THIL At &, AXofiriEETS.)

My head aches. (§fiffi>HifE<>, a hit on the
head ICiEEF 28 E£HTS.)

A headache (FH#H)

I've got a headache.

I have a headache.

* * * *

HTF, br-cfi~Ehs3,

ED220XFD5 b, #£EFHEDHFICHE, American
English Tit, I've.. X7k bV, British English
i, I've... ¢ A2 LHEHS, &, I've... LTS
D% M ¥, not American 7 & 5 7, phoney (%
Yoy &5, Oxford accent (&, EEICBWTZ
% phoney FERELbhWwdH DT LK, &.

—itkic,

I've got.... [more colloquial.]

I have.... [average taxi drivers [Z{EbAh\n7ZSD
5 _ slightly bookish 7. ]
twniTENTELS,

L&L,

1 have a book I want you to read.

@k 5B &iclx, 1 have.... & §-T% phoney 7%
bt v, e Y, uneducated or illiterate
persons X, ZH5WHEBETYH,

I've got a book....

DXrs5ic, I'vegot LiEHbES, &,
chickL, #BEoBEE,

I had....

BMHETHD, A,

1 had a book I wanted him to read.
LT, I've got.... #ZDEEBEHICL 2

I'd got....

DX AREBR, TAYVAANEBHAVRERESS,
& . (No American would say that.)

I'd got....

LM, T'd gotten..., {..2FEl- k) DERIC
L3, klild,
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I'd gotten a book from my mother.
Lhaic, ERAACHLTHWEEF T, kol
ThbIE, M,

... from mother.
s, —ic, FEARCTE, BE4HEEREE2LE L
¥F, BHELRAB2»-TH 5B, b LM,

from brother=from Jack

from mother

ES sk E S *

A headache (@ -7 Z &, important ZZ &.)

That's a real (~ really a) headache.
A head (ML) MEH) KBF3ER L L T, RO

X5hb0HRBES.)

She's [Z it she is D#%T, she has DEGFTIE 7

\»] a good head. (¥ &5 7%\, phonev Thlr, W\
F72. ) (New york, Chicago 7% &-CF35.)

He has a good head on his shoulders. {HHA%\»
\», ) [not so common.]
% sk * *
LUF, Ex tBEWiE28Ed 25 3 DBELv» D

T, CCkEFLTEHS.

@ [not so common] *EMELAEBRICH T 5

common # basic 7 ZBLE,

He's smart.

<, FcowTyh, FEhic2nTh, ArndC i
CES. elild,

1 wish I was smart like you.
z L,
He's very sharp.
sk, RACMLTRHw2RI L LS,
LA, (BE) *E%RIRRAI-I 553,
He's awful' dumb [dam].
@ dumb :\» 5 HEERE, HFCHLTD,
You're dumb.

DrsicS5Ccepckd, civh ©FEHBEFE, polite T
BhnwdhEd, TRTRAEW, &, B THEACT L
#LAELEZER,

Hey, stupid!
You, simpleton!

AELBSCL 2D 52, ThbEBAFPAWTLX
\a, 7L, #HFE not common 7,

(EEHE) # % #k+ 3 acceptable words & LT, KD
3oDMEND B, FRKOEWER, ThEThRESB,
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idiot (4), idiotic (&)
(X most common 2% AXOCEKEZ, (Q~4ELLToD
ABEL 2w, RED S DY,

imbecile ["imbasal] (£), imbecilic (GF)
{Z least common T, #AMOFKIL, (8RLITOMkE
Lk HEHN- B T35 2flilEAC
tircxsE)

moron['mouran] (44}, morénic (J%)
X common 7225, ASEOERR, (MO HERX D 3
5, 1Q 90H LT T, 8~12 T\ EDHEDH, IR
DEFFERMETCESE)D

crazy
RARE (RIEV) OFWAR, HFROLEET 3
LEicE (ELBH5) OF.

mother ficker=MF.
¥, #7—FETdH 5 four-letter word @ fsck #FA
TSR EL, 2FER 223 5) BEED k.
facking hot EH A it (<L IES ICH W) OFES%icH
w3,

Y hole! -

SL T (EDED5)
You're an ass hole!
You stupid bastard

You're a stupid

You dumb son-of-a-bitch
Y, WwIFNLFERKERT L EEZGALTRETRY
B, (E2ER.) {EDAPOKEED) R EDEKR &
ZL, Ll lady b4 2~ - 7. son-of-a-bitch
@, THRERA DML % counterpart | son-of-a-gun
FEwng,

ass [zs] (W= (FK)) 7% a four-letter word ¢&

Waiit, EOEEKDOTYIH arse EhbiEEn

5, ass ICi, IRFEE LT, (B EFLTHD 2w {F

D2, 253 nTL, 553D, BALEIERL

L, BALES P2 ) BH D, bastardik (FARED,

bitch DFESEIT (HERD.

e = vkl B 0FEBIE, £l son-of-a-
bitch DEEFICHE W C & (I, Ffil2 son-of-a-gun D&
B TiE o4 % v counterpart T&H 5,

hell =heck
damn=darn
God =gosh
Jesus=Gee!
God damm=gosh darn
Jesus Christ=Jesus H. Crow
bhdic, fFEhiBoer et lEd 54 LEERALT

ELEC BULLETIN

¥LH,
shit (3£}
i, MifEEL T, LEsAZEELAL &I, (BJ
r51) twniEEOENICAVWLRS,
Shit! =Sucks!, Shoot!, Oh shoot!
%7, piss (/ME) Ic 3§ 3 7 AL X pee (BL o
) ¢, BFpcHlL T,
Do you have to pee?
LS DR, PeERAFERZELEWS,
HEFFERICHWws % hell & damn iE, FEHICTH
BT LE%RH wECREEYSLTH TE¥S5LTCE
2, 52 LaED3X5ICh%k tEBRELTWS,

DOL Y OFESFFICEBREAT L5, oG CH
binkhoskOT, BOHIERYHICRDELCA, T
RBoXshalEREL.

He's intelligent {Ei#i\»\», ) IT somewhat bookish
Zodh¥d, 1EIE, neutral ¢, ¥ L ¥4 conversation
s,

He's brilliant (=very smart).

BN ATDOAE S,

He's bright.
I+ not so strong as brilliant -©, Z ®Jj#¢ intelligent
X b more common DX 5ICEELNS B, L4FEH
#3 shorter ZnbiED S5, LBEHELTWS,

intelligent, brilliant, bright \»w"#.4%, FT{tix{dEbAk
=, FfE smart 2D 4 F 5. smart | pedestrian
word T intelligent @ OFEXL I TFAL X 5. &L C
SORENLE S &, bright ©J73% smart X h—% 5
smart F235, % 5 0& 2 OFFf#E, bright & brilliant
REABICOWTOAHWLNS A-C, smart & intelli-
gent [FfioBhicowThHvwbLnd, AL 4,

a smart (~intelligent) dog
EBAB.

¥,

He's a smart (~ bright) bastard {JHD WD
72D
X, % envy DXL EALER,

Don't get smart with me.

I EESES IR iR EFDOFERZLHAHEL TV
&5,
* * * *

AN CNICEDOEEN L EBOEMOKIER
i\, &5, FEFEHEEICE, the whirl on the head
L -TnD,
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= AF ThicED ¥ %4/ 5 REOHMDOHEEE
bk, L FWw, §5 &7 HiL the soft spot on the
baby's head w5, 2% % Tw 5, Kenkyusha's
New Japanese-English Dictionary (5 1}, TEFI29E,
PR, RFISLE) i,

(s @ dH®] the fontanellle]
LDH 5,

To head someone off. (& 5 AHHETLTWHE D%,
b TS, Yiikh, BloXmecmidiebs
5, reHh—, 7y bFE—nicEL, j2pi head LT
WEERERGRT 5.

He's out of his head. (He's crazy. AR E-Tn5,
HADKEHEADDE T EBETLAEN,)

It's (way) over my head. {(#287% &) £Rbab
v, (( ) o, HoTHARLTHEw, BTFF
TR 3

Hairv (E#HEw)

Hair of the dog (that bit you). H AGE® 314 i)

Y 2f—nz L, ( )OFZFaEHRT 3,

Try some of (the) hair of the dog.
He's taking some of— (AT A TS}

Give me a haircut.=Please cut my hair. {F5% Al
STFEW Y

She has a new hairdo [ 7| ] (hair[du:] (& (5%,

W)

I'm going to the hairdresser’s to have my hair
done (™| )

Your hair’s really gotten long. (Z @#&icit (&
EMic Tt E) D)

Your hair's really grown out. (Z @#ficit B
b ERT 2 VEXATELY OF.)

Grey (~gray) hair (PLEVWEPLHED ERNEY
2 Thn3, —F—FRE-BTbIW)

A grey-haired man.

A grey-headed man. (Z®@ZH [k, British English
cyd3, &)

White hair. (BH% 4k completely white)

Is she (a) blond, (a) brunétte(~ brunet), or (a)
rédhéad? (blond (X wvellow or yellowish white,
brunette |% dark hair 744 % black or brown hair))

A towhead [téuheéd].

A towheaded boy. (#HIBIC2WTOLE S, 1TLA
Flln, [(T2VATH) KEL{ AR T EREHET S,
AH v oF T TG TY towhead B35 )

40

Mosher KA T-{#o & & oo,

it : blond, light-skinned, blue eyes

5% : tall, dark, handsome
BRWEERTWE,

EMi{zE®R (folklore) ITiX,

A redhead (~red-headed) has a hot temper.
LS FWEIBD -k, HEDTHREEILVWLDL
e, 0k, JALAMFEL, Db EL (HRED
L DFIT passionate 55 b TWwrk.) Irish £
Scotch IC4 <, #ib, HiIC Irish R TFTHFLIL T,

B Ao, 40~604Ejijo F4 7% boxing champions
i,

John L. Sullivan
James Corbett
Jack Dempsey (-sy?) 192048t
Gene Tunney (-ny?)
Kok#t, Thiiked Irish names 2 #EL Tn
5.

Curly hair. (generally attractive 7t EbiITw
%)

Curled hair. (beauty shop 7 A v v % fnTH—
AEETEE )

Wavy hair. (similar to curly 725, b 2L
< %\, attractive L B Tnik., wavy i Ans
curly BER LD SR HKEN,)

Kinky hair. (not attractive. Z ¥-{ 5ERL T T,
BAOENEN, BALSCIE very seldom # L.)

Straight hair. (neutral. Mosher K@iz $1,)

Curly hair (curly headed & %) ZYEd X ¢, %o
X5 AFFNRE {BH2NB,

He should have been a girl with that beautiful
curly hair. (Curly hair is thought attractive par-
ticularly for girls.)

How lucky she is, because she has naturally
curly hair.

Coarse hair.

Fine hair.

Greasy [-si] hair. (#h2Z\WwE) (We associate
greasy hair with straight haired men, particularly
with black haired men. £ H 5% L {5255, )

A greaser (A%< = Alckis 5 flaMfZas.)

Dandruff {.&)
He has (chronic) dandruff. ¢3-H{k )
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He's bothered with (~by) dandruff. (FijEFX
with @F#% by kW% common Ftwn5,)

LU rMdc i, DEV LAV, ¥k, £5F5C
LRECHERVE, ThiRATICLREEOLSET
T,

Dandruff has ugly, dirty connotations.
Hic TAT] #2hoTndoikX{Ahn FFCiAlc
BnTR) &,

He's bald.

1) ¥ %XVF. completely bald.

2) a bald spot #§fF-TWn35,

3) thinning hair.

a man with thinning hair.

He's losing his hair.=He's going bald. {82235
S TERD

X He's balding. (X X [Ebh\n] #FHK T 5L 35
L

A balding man in his midforties.

My hair is coming out in handfuls(~by the han-
dful). (BoERLEL ELEHTTL 3.}

He has a crew cut. {AGAIDLICWE )

He's letting his hair grow out. {FH4Al b BT
MELRLDE. D

A bald man.

A bald headed man.

A wig (3ob) (5, #&% LT for disguise IC,
WA DIE, for beauty IC10~154EI% iz~ & MfT L &
Lor.)

To wear (~put on) a wig. (EEFA Y SH.)

A toupee [tupi:] (to hide a bald head (~ spot) 3
2ic®icHv3,)

He wears a toupee. (Z @ toupee Dfidb hiC rug
LESC b HBH, Chikinslang ¢, TTREICE 5.)

A rug. FE%E (—Ho%4)

(A) nice-looking rug you have there. {FEbHL W
oL WELTEHZ LA, )

A slang. C QBFEOTEWR IT 2 v T, Mosher KLk
DEr5 K< TNWS,

Ithink that a slang is a word currently in vogue,
but which has not been used very long, and
which quite possibly may not be used much longer.

TOERCHES &, a slang 1T NKETEI Lo iic
. HeoadqgAd)[»~vrs] A¥EERd, RO
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Flik a slang @fj & LT, Mosher RD T2 b D,

He's a little cool guy. (cool iZ7T¥ (Fic i
=) {sophisticated)  XOIFAH, Z O LicEH 3
X 5 & slang MA#:CIE, (is good with women) (#r
ICRICA S T &5 EF) (well-dressed) (FEfHHIA )
fcrisis # WD BT L AR EFY) A ERTHRT S,

Look at that cool cat. (F]4-H 5t sharply dressed
LBELTwERED, —RL T EPHEETHS
TLBGRBLERLIC, TOXOSKES.)

Hey, pretty cool! (GFffi-zZEE HTES.)

The brain {/i4} [bookish.]

Brains (2%}

He doesn't have much (~many) brains. {332
biw )

He has a lot of brains.=He's smart.

He's very brainy.=smart, sharp. (brainy & = @
HD 2 YFEIR Y common THAWD, X <{{F5.)

He's a brain. = a very smart man. (particularly
students #iff 5. sometimes enviously, sometimes
derogatorily ic, #EHod#GICiE, (ROHR) (K0
B) twiiproFERchs.)

Grey matter=brains

He has a lot of grey matter. (HHA\=\2 )

His brains were oosing (~coming) out. = You
could see his brains. [%27£L, = ©#DHH common
EEWH.]

His brain was visible. [EFZOH w335, ]

To brain someone= (1) to hit someone very hard
on the head, (2) hit someone so hard that you
knock his brains out.

To brain a cow (to slaughter a cow 3 Z Dicir
@O LH.)

Cow’s [keeuz] brains (frifp e L T D 4D 4%,
Mosher KiERERAC EHAEnE, TAVHATYH, T
NERRBZOBEUNRFLEbD E, A THPITE
AroTcbdDeHd, End))

Pig's feet (f£47& L T, average Americans |t
Fr\vs, &)

Brainless=stupid

A brainless fool

A bréinstérm (a sudden inspiration or idea)

I've just had a brainstorm. (GUC\V\nFE X HIEA
)

Brain-washing (FEi) (WIEESO & 5 FB T HW
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‘ez kiEicrns))

We've been brain-washed into thinking that... (4
TCRCDESICACVS, d2ild, 27—+ B ED
eBicEMEng, \#ich, ToPhHEHRoxl
ThETHIORDS, twns,

B AR, AT pink % purple @ car #1{5, % ¥
LS HEROBNICDOWTEELTYw 3 5 bic, Tl
cool r\»S HEEICDWT, Mosher i, ko X 5 4tl
Rayi¥iz L .

Cool (3545, #2%77, behavior, AOHD HnHi ¥
K2WwThns, KOX5hk, AENAAEBTLoIE)

OFEHEEM O gate ©, BILEF L@+ bTick
hBE¥ZME% cool Lva 5,

OEBOFCHB AL DT, BDECLAH~T-T
ARYOEZ/FRTL, ABEB-T EwficEsi#
TR TT 27D i, T5n5D% cool &
w3,

OHHEL AVT, WGkl EHifrnwn, 0
cool.

OHBERHZDLELRCLT, €545,
BTthb¥lriic £25ALME. T5n5D%
pretty cool Lt\wn5 AHH3, &,

Slang HiHOFE®RDEic, 2Dk E LT, (the
jargon of a particular class, profession, etc.)# 30
L%.

N T e T T YT T A TR A T A YT R e AT P T

The forehead [fo’ufied] &\~ 5 FgiiE, #H S
FeDBICHEBL 2 b DT, FHD L Eodialect 1k ['fo:
wodl EoZ, tWw5, [Dhw] LRIATWEH, B
REER, &n5,

v ThkEOXENLIEFOHFER ALV,
En S| FIHEFEMEICE,

the middle of the forehead
the brow
LBy, FEFENmELLT,

a glabella (J§ & JE @)
HEBER-TNHS,

The temple, temples {Z ¥4}

His hair's greying around (at) the temples. (&
D54, This is considered sometimes attractive.=
BIYAILA)

|2 iIcxf L € forehead [T colloquial, brow
It bookish.

You have something on your forehead. {Ir/\niC
fil#2nTnd, )

To box someone’s ears. {26 %IE 5.0 (b 5%
old fashion IC% » 743, FHLicx 3% punishment &
LT, £5F3Ce#dboik.)

(HLAdL, OO/ — R EtRbaTw
5.]
GEmX¥ %%$iE - ELEC #§)

(p. 59 X h>o5¢K)

FTHrltFreehitifichko =M A XKL DEEE
ABICIEL 2o, 1IERDTH S,

GED =7+ ¥ a—T, BICER7 A ) HHE20H
W& b #Wizsdu, “changing drastically to the worse”
EERBINLTwi, EWIRIEER, 471, AHRE,
i, =S 0ETAY, xS ThiEE iR
W, thiDThHs, ThicklL T, BAROEMAC L
RESE25. BFRcHEIEZ- LirL, HED
magnitide #3535, A, FAYUOFHETT 2 ) HE,
SiTic Serious ZfDI AW, HOEEL 2w, N,
ek@ce X, EniE, pifmkEcL Ty, #ieo
WP RONE VDRSS, TAVAARE ST
iZ, #E&FWIoEL, AMBRHNE SFEREOWFTh M
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AT\, HLOMEADTH S,

EoFbhd, 6THTOHMED 2 Fa—L2%k
b, FRKE S B~ oWE L THROBW T
py&H5, ANLXERDAXCKHT EEFABE~DOKS
OEGEL Db Ltk v,

ARADHAATTICOWT, KEEEROSWEED
HohTni, CCTHRE FBUwACh AR KD
LWiEffc L B .

Ko, Bhk3ERERER, HcEoRLr <L
T, BaREFLSAT WHREHL TS,

hE R THRE DO—{E{E% » ¥J experiment % Hi
o Twd < ALXETORRIC L LDEEERD 2
n,

(PR EEREBT)
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T AV D ANR

EERESCIRED 2L TDETZATRAYVAA
B bic ethnic LW FEEHEFRDL {x—7s
—foRiER cT—&RmMe LTHW X 5ikcAab EL
7=, & &4 jc ethnic []f% ethnic group IC2WT®
A x cic b TnEF,

TNoDnLD2HbDOERDSDE, TARICZTCERLE
ik, LrdEhith OERE D - TWw3 D0,
The Ethnic Almanac & Ethnic America @ 2 {3,

fWAE s BAEATCHESCFICAD ETL. FHc
BnTablisFchsdsocior coF—<icH
LEEhbomEE, EIFEHDAFLCEBED LA
{BwEs,

The Ethnic Almanac (x7 VYV —5 4 &2#——1, %,
VAL YREA RV TROMFPOVE, =o—a—21F7
Ny Z Vv, TIETEME (1) cEEh{E -k eth-
nic American @, %*®# b Stephanie Bernardo &®
Fickb 3,

kst Doubleday & Company, %@ Dolphin
Books @ 1 {l} & L CL98IEICFfTS e L 7.

HAETHERFLLT, 274 Y3 HEROEHIC
HELTPE L CHLWIHEEFTTFEAEHRL TS
LY. Akofxiocsbbiccofr~0BRMER
bhET.

L FHATHLY, b->TWwTEFZ,
#FKD Index 3 X CETWT, 7TAVHECHTSH
ZEREEFROEELMD, TOBECHRML AN, %
oG MESEZME5 LB kb, T Index @G
L EFLET,

Wb, HOVEDREY ET LAY IHE—D
OF—=>r LT, wTi Americana OBl A LF ;T
wEMHEA Y BESULh3I0EYL, RUSELHK
FEOBEL, L sl LELOTT

—7, Ethnic America |L, Basic Books, Inc. a6 Z
NEAMEBLEICHA b D-C, A History L\ w547 xA
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1e R (V)

1ied.

B 5h IE K

bbbk Sic, BRfARRrxECE-T
Wi,

F#Eix Thomas Sowell & w35 BAOEFEECT.

FEC DOADEMBERICOWT, DMEREALEMB
2 EBhhLeOTTI, WEE /—AEHREHTH
@ Frederich von Hyeck {§+#:3H, »hTIHIDME
EWMLEMAFICE A tER AT/ —nHE
RT3 THLIRFTEBOLINEDTTLNE X 5KD
‘el ¥ic, 2,3 ABICHITERDP, CORAGEEYE
EafeDTy,

L iC# D FRace and Economics & Markets and
Minoritics £\»5 225, ~A =y 7{LiciEERICE
LxX 5T BFEFe—dbirih, e BB
Z, FHEE WS L5 AGH~OBEBE 2 EL & RICHE
WTWEELELTR, COELE2-bEELR5
Sowell FLDOFERMBEALDOBY k5ic, LLKKEIRL T
E-F OF- T U R od B 8

BahaboERco2FL bRAET, hAADa A
FHCEBUBICEWDTTH, 4= v2EFELOH
EEREBC, TFLHEL wE, ZOHFERLEBICL
Tw3 kb TT,

ANFRFEGE & 2y, PHRETLS, hniDik, Hi
THNE, BF»r28%EDbE ) EAnwF—~TFL, &K
WoOBERITELCHELY, FREEDETHET

hi, FECOWTWELLERTIADL, £Ehix
mN—bh, HHOEERELCIThAES L, BHAEE
Te—A— Vb, 2RTyHTREOKER TR
+TEB¥ L wktwiREOFELETT. _

R OIENEEE, 2D FTY—F=
T, FHEEETFAIVAL, =y JEBORTIICS
b, 7—NELIET-EF, LEMHoTYV—Y
KR~ A=y 7HEBORBTDASD, LA ET.

A vHKHEICHET s icdh b, Mitcsith
FeDic, ZORLEBFEFLAC LR, LHFbro&L
AEVHIC R bDTL &,
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Dl ETnS L Y—y o KO P ARBERER T
Nl - e RiEF—DDBFTCEL T Ltk - TEF 5 Fl
., FHEIVIKRENW] 2w 2D)5TT,
HleLF5BAMESH O ~— L AHEED—FXHK,
ZLTRBAM@EZ L, ABERKEMECF2BH T
EBICRABSHDT AV ATHHEGIC, TORMBIC
BXV e LeBEARE bAWET,
ZLTCOIEEPERFDOD LicAKR, OT7A1LT
VIR VA Y R@=L+vFHDA 2 ) 7REFERGH
AROBA® =+ ) 2FH, THIC@AFZaFHRDI
DDAFREI2WT, ThEhBED XL 5 aREE D
b, HoBTAVIHESEEDES5ChbbaTRal
ESHILTwET,

FLARABCEFRZWALZ DTS, X
NEEALPS TS, EL{0MREEBI T LI TE
L%

Fefe—D, BETFRHE»DAOR, HERETHLICD
b WwELT A ) ADAMIREe =FLF—0D,
BEACKTE2T AV A vF 4 TviEDNT, 1E
B b THL, BRVELATWE A TCLE.

TAVH e AV F 4 TREROEA, 315% EFH
% tribal groups &, 7 2oTRINEHMIEHELr L BN
¥ CH50LL ELOBHEEEAL TwAFETT,

# ®——native Americans * =5 wniiL P RET
F—AvF 4 TvHE G boRECLAfibhTn
Hnoix, ALEHAfiZELL, wnwisblTtiiiwvic
LT, HELVWEWZIELCHEHWEDOTL £,

CCTCHCE S TRFEICTR, 7AVH - A V574
7 L CT—iE kA voTd FHEEpeD
i F—3, o AEREERAE ORbbhicE
WT, WhiCHL Wwh®R38FE% Elhnic America 7~
&, %7 native Americans & \» 5 fi#%, HMOWE
Hhbane, BHL~ORBICL AL HnET,

Family Income Index
(U. S. Average=100)

Jewish 172
Japanese 132
Polish 115
Chinese 112
Italian 112
German 107
Anglo-Saxon 107
Irish 103
Total U. S. 100
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Filipino 99
West Indian 94
Mexican 76
Puerto Rican 63
Black 62
Indian 60

(Thomas Sowell: Ethnic America: A History, p.5)

COIRICEAFHTL & 5.

2 AVYRIECOWTHRIFIEHFHUICEEIN TS, Lt=n
5DRBEICV>TRETLAY, HEILIFERES
hENEDTREVWTL L 5D,

WERBDOR—F V/FHRE¥E, FAIYRLT 7w
2V V/REBLEDL,TWSE, 205 OLHWETL A,

—F, 4 v F 4+ 73 Native Americans *IFi{h
TwaHl%E 1o,

Chicanos and Native Americans have had their
lands and rights taken from them by their Anglo-
American conquerors, and have suffered the fur-
ther humiliation of having their conquest justified
on the basis of their own supposed cultural infe-
riority and decadence. Auglo Americans in the past
took it as an obligation to educate Chicanocs and
Native Americans so that they would become
motivated and hard-working, learn the meaning
of democracy, and become good citizens

(Rudolph O. de la Garza, et al: Chicanos and
Native Americans: The Territorial Minorities, p.T)

(KE: FH—/ A VT4 7ViE, BADIEREIC
X > THHCHEFIZEDN A LT, Ehizwbha&T
AOLETOILLENLHEDERICERE, Ln)5
FLEEEEDOTEA,

FEoBAEYE, FA— PRI VYTAaTVERESETS
DiF, BF7cbDB/HTHELELTwi, £5FT5C L
T, hbhbhiceasBE B ag, LT LBLICL T,
EXEFsmodkifiodhd, gL dAatRCLAZLD
FaoircEsd, twibdE)

AP FEORflT Anglo t\vw5DiE, LTFLHT7TV
ZRYZ VYR, EVSERTEAL, AF¥IFRDL
{BAVYFAaTrAEEOMECIATER EBARE
TIRTFEHSCEbILET.

Kk, AFra2FHiotcllvbhiilcd,

What few non-Hispanics Anglos sensed
was smoldering resentment below the Hispanic
majority’'s gaiety, A Mexican American recalls:
“The Anglos embraced our culture but not us.
When the fiesta ended, we were expected to
return to our low-paying jobs and our overcrow-
ded barrios.” No longer. The great change began
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as Mexican Americans became more and more
aware of their inferior status and lack of oppor-
tunities for progress.

(U. S. News & World Report: Nov. 24, 1980,
p- 58)

(KB RS Y ROT Ve PR EIhhdh s
B, BLTHEZDOEDPHZBHDBREOKRE T,
FERLSTES T,

AFaRO—ARYFEERBLTC koXicw
9.

TBAEZ, bhbho{bRZETAhET ¥, bh
DhEERZZI AR LA, AlC—EDBED
b, EALAHEREOME L5 5L W)
BLH - Twid > TS b -7l

Th, THIGSRE. AF>2RT AV BDABEDT
LOMIDEZ L, MELZEL EbF v/ ABERWT L
CHRILKICBRAT, KRS ETEHREEEZDTSHS.)

FF4-AMIE San Antonio fTiOEET3. AD5E3-2
—kv PP AF 2% —Latino & LR EFhEFT—
<, fAloHEdy the Alamo THIGN S CDET S, WwFE
PLCAFTV2RONTRERTEAY, icoRBEGXHIEE
L <, Anglos @FERICX 5L VA VBTN LS
LLTwEoTT, \

STAMEELRE D LPRCA D XL &35 SER
ethnic 7 ZI%E & 4 Bla, AfAMKC XOX SkKiEb

NTwEhtn{2>bOHAZBY, b, LHcHEE -

EEMADDH BT AV AMHABOEEICES S LB
-

¥ Tic ethnic school ¥ ethnic pupils w5 2
ORI, WS CTlHEEL % LA2 ethine i L%
bEwnws AR, MMO7rfricRElEER<dh,
TN E 2L EED, HEEINCEHS { bnTTd,

Yo TLDEDDH IFEROIRNY &, TOIGHTEED
REH%BTETEHRTETT,

vl i, brotlEFHEYT LOORELTAHS
76 back formation X 5 AB L H L+ £
LLTEbhT < Es.

WHETHAL RFACERDTIELXRT AY HIE
BEO—X4F# ¢, physical 2E{EERF, social pH=F
FvAL L RHESLOMHL, rejectEe—XboD, ¥+
L =2, casual 28~bWp 252 . 7o RRELHE B
OOFkic, L HEIEBHIhIDORT 4 Y HHEECR
B %EHcd, Asily (~x#) OffiFodb 3.

bk b BaEinsEs Fk LA, ethnic @
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BEb 23 TT., boldb, BEXEFC, FHFEEEH
b L REAHIKC, ARLHFEIEEFIC, LnsHld
LhEDh ELA, AHE-EFEEWSDOLB D T,

T 5\ BRIEZ(LRR, =AF2AROHEECH RS
N7-Bl% <, Edwin A. Abbot (1838—1926) @ Shake-
sperian Grammar (1869) 5T @ 1% YRFO—R4FHE &
LTHBALTWETYE, WEOTAVAEELIEZSED
T, TOHLDWTOBHIWEREIFA Y AR
Philip Aronstein (1862—1942) & Zwur Biologie des
amerikanischen Englishschen (1934) &\ 5 fisCic R
FroeBcEET.

EFhcii4isE e LTo ethnic ORGICT,

Consider the man we are told is the typical
dissatisfied voter: slightly older than 30, a blue-
collar worker, living in a big city or one of its
near suburbs, married, with a family perhaps, in
the language of today, an “efhnic,” a second-or
third-generation American. Because this man is
now 30 or more, he was probably wholly bypassed
by the educational revolution in the decade of
the sixties and before. So when you talk to him
about discrimination in education, he thinks not
of blacks or Puerto Ricans but of himself. He
thinks of his own children, whose schools are of-
ten no better than the ghetto school whose con-
dition we all deplore. And so the resentment
builds, as he himself and his family endure dep-
rivations and denials of opportunity that no one
ever mentions.

- (The Nation: May 29, 1972, p.679)

(KE : B & (R b 2MBMN A GiEED TR 7
4 = RIFEETHA 2¥MT, A—hT7—D)
¥, KT bLAREDIE A ic {E 2, BEEETRED
B, ZLTRLAAZHEPHDHBE TS AL [E
R#KA] o=tEb L r=EMTH3,

FTTI30FEHENLETHEC L EES &, HiZ60F
fRewLREnLNIoHFEGCEEEYVCIRTE L
ICHE AL,

LB TEFRHTOENEWSFHEELTD, BAL
F=A bV 2RO EERMICEIZENE, BHoC
t, Awlix, BHYOFHOTLEELTLES. &
=, o055 EET, bLbhBETE->THFy b
— DL Fyaf Fy afDEIRTLAEW,

B4 HOOFEEDE FAHEDWBEERHbLTE
fe@ic, HMOEL—ALLTRIEDLAWVENRS T E
€, LD S.)

Flick-TrEhEBRLELAEXEOHLLCHIEH
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et BwiF,

Z ORPIFTHEE DL, ethnic & \n ) HFAMR, Wi
ADTIETHEC EEWRL T NTYWS FTT.

@ in the language of today & w5 OB T
- 3

WOHMAIR %5 & LT ethnic 222 » 7Y flibhT
nET

But if the conference did not exactly signal the
dawning of a new day, the fact that the different
groups met at all seemed a victory of sorts. For
the ethnics, it represented something of a poli-
tical action coming-out party. “For such a long
time it hasn't been legitimate to be ethnic,” said
Msgr. Geno Baroni, director of the National
Center for Urban Ethnic Affairs in Washington,
D.C. “The ethnics were taught that they would
get their slice of the American dream in a matter
of time if they only stayed quiet. But it didn't
turn out that way. The eflhinics felt that the blacks
were getting what they needed but that the efh-
nics were paying for it. Now the et/inics are asking
for their own slice.”

(Newsweek: April 3,1972, p.34)

(KE: coLBRFL-HROBBT L wIEOTK
BAHRLOTRE>» -, ER0A, 3 EXEAEKER
H—FiIcELk, EwsCTd s —HOBATRrdS
i,

AEREEFICL THRE, SREEETEEsCT
B DabiE MO CH -7, 7oV b OTHERE
PR EEENE Yy 2 —D e =ik, DT HicHE
Wichich, TPHREOC—RTHIC L EFAEER
ST EF okl i) BaFoEFciBMLLEAL
T, LHETRT AV HIOBEOFIIERILITIS
Db, LI TEbhibhof] 05,

T, HTELLEEE IS T EiCRALEAEDP k.
BABEK A LFILWLDOEFICANT D ORISR,
FThiHES A bR HICEWTH W RLHAHTE 2.
RFECCLAECEREGbDHELVWS L LiCh 7]
LA s)

A fithikix, Black is beautifnl! A —FH D d
&, HFEKHELTHELAE, ML Fr78iiok sk
SEMAEREELTTctETATHEL 2.

LT AH, bW ethnics FFDETENLE L 5T
Wnw—3B L LR TELHHRES B TRAEDT,
FNFCTRY » HRBOTFTH - eDic, BRAMREEE
NTHRMELLTY, TobHEIE®RS DEPLY N
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Zr, 3T LCLBLDTL L 5D,
BHa7cbEr ) PMIBERTLEK, 5B
LY OFEIC, 724U AT S ethnics DHEEHIE
MELh LS 2 w5 boTd,
Aol LbevyZ—D, e=fitnsD
i, 2o LMLTA XY 7%, tr5A ethnics
D—/TF,

BATH b Adie, White Anglo Saxon Protestant
——WASP. HpEROBOETIX, H MY vrEET
B2 LEeRY)=AFAEHEDLID, LT
ethnics 25 L, ZDEL{HEMIIY vZ, tni=,
TwvAkthZniEd,

KOROIR, EDOHh OFHERBELTVET,

The very elements, in fact, that have made up
the Democratic coalition for 40 years are now
threatening to desert to the G.O. P, and the Re-
publicans are doing everything possible to make
them feel at home. The so-called white ethnics,
largely Catholic voters, have been pleased by
aid to parochial to abortion and his support of
Nixon's opposition schools. The blue-collar voter
has been treated to a variety of favors. The New
York City construction unions have been placated
by an easing of the demand that they hire more
members of minority groups.

(Time: Aug 28, 1972, p.54)

(KE: CCA0EL W5 L0, RERDKHEEEET
> TEARHERR, wEeME~LERLH5LLT
Eh, MERELEFECRLZOCENICASTNS,

WhWwaPAD=A= » ZHEMOELEA MY » 7,
EFhEGic=2 Y rihfic e L, H Y o 2 OFEIL
S MEEME T A S T L ICBERLTWwE T 2 icRL
<, ThEWL TS,

Fh—A7—HEISEHECI EEIRENEF
DHINTWE, =—.—=3—2HiAOREBERIFEHE
G, LERET s tEbRZ L w5 HflEEAL T
bboT, CliThD)

HrY oy 2 REEE HBCRIHOUIEHELE T
%3, fli’ly, parochial schools £WnS@iE, H Y »
z#HE— I B FEOL—T R RGO THD
EDICET TWEREFERED T & T,

—77, BH%EMEE WS 0’k AKEL (plumbers)
& M T (brick-layers) & 2> K 2 A, (carpenters) &
POHGLERL L, wh® ZHkEEN# A (craft union) T,
FeFE g2k {, Sk alFCIRT 3 A st
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MR B X S A D A, EAMIC S, BAR
B P ERECBEROMAL Xied LT i3 %cR
BevnoTh XwefoirEod,

TEFhb=7 Vi BREROKEGEEYRE LN
7eWICHT » 72, B R E—minorities & \» 5 Kt
FhEHR L ET—oRE v 2 O #H-S T = 5H
5D 2EEIC, —b L ELFSAR, LS EKET
7,

=7V v ¥ ethnics : OBFRIZKOFFAICHBWELAT
Fo FLTZOHMIX ethnics W5 DHETRALY
BAUSfOERZEALLENT S 2D ORETHY,
Thict v & -T, BARTOLHREERLHL <
DLDhBCLHBEENLWIWEERLTWET,

The truth is, as Richard Nixon proved, a Repub-
lican can win the presidency without a large
percentage of the black vote. Nixon exploited the
welfare issues, too; he cried “law and order,” and
strummed on all the emotional themes that Rea-
gan is trying to use. Nixon played off the pre-
dominantly white suburbs against the predomina-~
ntly black cities. Nixon made efhnics believe that
blacks and other non-whites were mooching on
them, were economic and political threats to Poles,
Hungarians, Czechs and other late-arriving Euro-
peans, But Nixon did not make the mistake of
kissing off the black wvote while alienating the
Poles, Italians and others.

(Pacific Stars & Stripes: Feb. 29, 1980)

(RE:HbXs5iR, =27V vEEHLAELS I, BA
HofERESFT LY, EfMERAHEAR P EFIcT
ZTLELBTELZDTHD,

=7V R Ek. BUMETSATACFAL. MNE
L] A XU, wEL—F RS T EELTA
LR T — bt E TR T THREA, i EAEEN
CEAFEZ AT MMEL, EEMCBARS
FEATHIEHTASEEZ, BEVICEY DL,
0L, HREACMHMOIFBAE LI, RA—F ¥ FHR,
AUV —FR, F s aRAEBERTT AV ACHFEL
REEAO FcoLadb2o2d 0, EFECBEIEE
COBRBRICE T3 L, UDxA=, ZEFKEFLE
SZEHTCLICHF LD TH S,
boatd=rYrorteT, BAEMHEFHICER
2L, F—FUYFRELAZIVITHRLIHENTE w5 L5
I, FIn=5—REhitdha7k.)

FFED ethnics ZARAMAYIC &5 w5 L HERKER—
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Bk b7 2 Y HIclE majority vk nAwnOC mi-
norities L WSEABR I AV —F 4+ v L w58
Y EF—%iETr chTrhhR-EHLELA.

C @ late-arriving Europeans & W5 D33 Y / /X
SV DEHCTT.

TAVHwSEDLD—DDIEEMAEL { 2lL, 1
VFaT VWS EEREZERE, Pl 0EHLCE
DEA LR, FHEISL {Eiicirs, HAVR
AZchtENZN, e=FAF—T AV HARIAL
totem pole W5 A vF A 7 VEE T OER TR
IKCHnET—oEDCHESTTONI L nS AILHD
DTT,

T @ ethnics & \» 5 T & IELBHEE, B MNHba8
DV TWwEZENTT,

B b v s EBad, e v THilED & FIIEOR4,
LAk nwb s, 7AVIDX S5, A
HEREERC & c LB FEER G chTwd &
AT, ANEREHMEABERELH:ICH - TL 2D,
HET B W T,

HoOTR, AMIEEODIE, LEEN, Wi T, +
FHEA—NLEFAZICMILONET AV AFETOCT L
RHsL, wEcbDLksKboEDLOHEHGEEZEW
HbZhdDTT,

Wi —DHG%.

The White appeal is once again directed at
people who don’t ordinarily vote Republican—
working class, moderate income, “ethnics.” What-
evor success this strategy is having with the
target group, it is also causing a drop-off of
support among traditional Republicans in the
state.

(The Baltimore Sun: Nov. 5, 1973)
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The Democrat Delegate Selection Rules now
honorably urge all state parties to reach for
“ethnics, youth, persons over 65 years of age,
workers... the physically handicapped.” But they
also order the states’ Democratic Parties to
practice “Affirmative Action,” weight their search
in favor of “women, blacks, Hispanics and Native
Americans.” If the voters do not choose the prop-
er names preordained by the affirmative-action
rules, the delegates can be thrown out of the
Democratic convention. What was heard on the
floor of the Atlantic City convention of 1964 as
a scream for racial justice has climaxed, 16 years
later, in a cruel bureaucratic division that sets
one American heritage against another.

(Reader's Digest: July 1980, p.88)
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‘When Lee took the Hispanic name Leon, he
asked the county to give him preferentia] status
under the affirmative action program.

( Time: March 26, 1979, p. 25)
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Americans have come from every part of the

earth; all but the blacks came voluntarily.

Some came to escape persecution, religious or

political. Others came to get away from ex-

treme poverty to find a better life for them-

selves and their children. Some were refugees -

in search of a new home. Still others were

looking for adventure or for wealth.

— American Mosaic by AH. Live and S.H.

Sankowsky.
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Whereas the immigrants up to about 1800
were mostly from northwestern Europe, the
later arrivals were mainly from eastern and
southern Europe and from various parts of
Asia. This meant that they were unlike the
old-time Americans in language, appearance.
customs, afttitudes, and in other respects.
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