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English as a Global Language

and English Education in Japan

Kathryn Tolbert (7he Washington Post, North East Asia Bureau)

‘ Shigeru Matsumoto (The Research Institute of Educational Development, Tokai University)

Global English and Variety of Englishes

Tolbert The concept of Global English is
interesting to me because I'm American and I
grew up thinking that English was spoken by
Americans. Often I didn't understand British
English and when 1 went to London 1 was
always having to ask people “Excuse me?
What did you say?” So Global English, which
I've been reading about for some time now,
seems to have really taken off as an idea. 1
think it's interesting what Global English
means in terms of not being American English,
necessarily, and it seems to me to have more
flexibility involved in it.

Matsumoto Well, recently I think language
experts often use the words ‘World Englishes’,
and ‘English’ is a countable noun. We have a
variety of Englishes spoken by many people
who are not native speakers of English. I don't
know if Americans would allow us to use such
a term, but I think it's the case that many
English speaking people have a lot of non-
native accents.

Tolbert 1 think even in the United States, I
mean, look at Henry Kissinger, who's viewed as
being an eloquent diplomat, representative of
the United States, who spoke this heavily Ger-
man accented English. I wonder, do you think
in Japan this idea of ‘Englishes’ is acceptable?

Matsumoto Of course it's acceptable. The
point is that we don’t use English as a second
language but use it as a foreign language. We
don’t use English in our everyday lives. So
Japan is quite different from, for instance, India
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or Singapore, where English is the common
language.

When we study English we need a kind of
model. For instance, when we do recording for
Mombukagakusho textbooks, we are likely to
hire American actors and actresses for record-
ings because somehow we think that the model
we have to listen to should be American Eng-
lish.

Tolbert Are high school teachers in Japan
sent to study English in Australia and in Eng-
land?

Matsumoto The Mombukagakusho sends
high school teachers overseas on training pro-
grams, mainly to America and Great Britain.
But, as you know, in the JET program we hire
a lot of English teachers from Australia, or
Singapore, or India, or wherever. I think the
basic policy of Mombukagakusho is that we
should allow different kinds of English.

Tolbert 1 see.

Matsumoto The point is that when we do
business with people from, for instance, Asia,
chances are that we use English in business
situations. As far as bilateral relations are
concerned; for instance, when we have business
negotiations with Korean counterparts, maybe
we have a choice between Japanese or Korean.
However, when three nations are involved, as in
many international situations, then probably I
think we have to rely on English as a means of
communication. I've been to many conferences
held in Asia, and without exception the confer-
ence language has been English.

If vou are able to use English as a tool of
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communication, you can enrich your life.
That's the point, 1 guess. 1 think Japanese
students have to realize that if they are able to
communicate in English, they'll have lots of fun
in the future. And sometimes maybe they can
make money out of being able to use English as
a means of communication.

Tolbert I'm sorry if I'm playing the role of
interviewer here, but you're kind of the expert
here. It struck me in Japan, that English is not
viewed as the language necessary for the elite.
In Korea, or other Asian countries, if you spoke
English, if you had a degree from Harvard, for
example, that would help put vou at the top of
the business world, and also in government. In
Japan the elite do not need English, it seems.

Matsumoto 1 think that things are changing
rapidly. You know, a lot of companies are
looking for joint ventures and mergers and
aggregations, and like Nissan, all of a sudden
your president is someone who comes from
another country. So, I think in the near future
that English will be a kind of ‘must’ to become
elite. But in the past what you have said is
correct.

English and English Education in Japan

Tolbert Is it realistic to have more Japanese
teachers of English study abroad? Somebody,
actually a JET teacher, told me that there was
a huge difference in the classes of teachers who
had studied abroad and those who hadn’t. The
ones who had studied abroad, even if it was
only for a very short time, had much more
confidence about the conversation aspect, and
were able also to make better use of the JET
teachers.

And I understand that most English teachers
come from a background of English literature.

Matsumoto Well, as for that, I think things
have changed greatly. A lot of universities
changed their literature departments to some
other departments, such as communication
departments, so that | think the number of
literature classes has decreased as the number
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of communication classes has increased.

And a good side of the teacher problem is
that since it has been becoming more competi-
tive to become a teacher, we can hire better
teachers.

Tolbert There's one sort of barrier, 1 sup-
pose, to making better use of what English
resources there are, and that seems to be the
reluctance to speak, the fear of making a
mistake. Where does that come from? Is that
just a stereotype?

Matsumoto Well, I think the biggest struggle
or obstacle is lack of practice. We know a lot
of English words, difficult words, complicated
grammar rules, difficult grammar terms; how-
ever, we don't spend time practicing using it.
So, of course, we are not able to use it. It's not
just a matter of being shy or not. But it's true
that Japanese don't like to stand out in a crowd.
Especially when vou are a junior high school
student, for example, in front of forty other
students, vou are quite conscious about what
other people think of you, so even if you are
good at speaking English you still might hesi-
tate to show off your ability to speak English.
It’s quite natural; it’s not inherent to Japanese
people, I guess. So I think we have to reduce
class size, at least down to 20 students.

Tolbert In general, or just English classes?

Matsumoto Especially in English classes,
because we have to practice using it.

Language and ldentity

Tolbert I'm interested in the idea of the
immersion schools, and I understand there's one
in Shizuoka.

Matsumoto Yeah, they have English immer-
sion programs at elementary and junior high.

Tolbert 1 gather it's quite successful.

Matsumoto Well, I don’t really know. If kids
can use English with their parents, at least with
one of their parents, I think that’'s OK. They
have a chance to use English at home as well.
But if they are not able to use English at home,
then I think it’s very frustrating for the students
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to study in such a situation, a bilingual situation
at school, or immersion at least.

Tolbert Right, right. I see a little bit of that
in the international schools in Tokyo. And I did
an article about the increasing number of
Japanese families, where both parents are
Japanese, they've never lived overseas, and
they're sending their kids to international
schools because they want English fluency for
their kids. But what happens is that later
there’'s a cultural problem. A Japanese lady
who teaches a cross-cultural communication
course said she talks to a lot of these parents,
and that when their kids get into junior high or
high school, having gone through an inter-
national school system, the kids don't behave
like Japanese kids. And many of these interna-
tional schools have an American atmosphere,
and she said the kids think that they have this
choice, to choose a culture, and they go to this
international school, so they choose this Ameri-
can culture for themselves. The parents find it
very difficult and frustrating, particularly in
the teenage years, to suddenly have this Ameri-
can teenager in their family.

One of my friends, again a Japanese family,
has a daughter who goes to international
school, but by third grade she plans to put her
back in Japanese school. She said that's prob-
ably the latest that she can do it, and she needs
to have a Japanese education. She wants her to
be fluent in English, but not at the cost of not
having the base of Japanese. But then there are
people like Utada Hikaru, who now everybody
says, “Wow, she went to an international school
and she's hilingual,” and a lot of people want to
become like this. I wonder if that's a good idea
or not. I basically think it’s not.

Matsumoto Well, as you say, those kids have
to go through a lot of difficult times mentally,
and in addition to that I think some of them
may have cognitive problems as well, you
know, when they think about some of the diffi-
cult, or complicated issues, they have to choose
a language, English or Japanese and if either
language is not complete, as a means for think-
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ing, then they’ll
be in a big trou-
ble, I guess. I
don’t really think
it's a good idea %\
to send the kids : :
to international | o
schools, just to d
make them bilin-
gual.

Tolbert Right,
right, I think that
the foreign language needs to be a means to an
end and not the end in itself.

Matsumoto Exactly.

Tolbert I've often felt as a journalist that I
am an American, and I have to understand that
[ will look at Japan from that perspective. 1
don’t believe in the true international person. 1
think that everybody has to stand someplace,
you have to start from a perspective. To be
able to understand the differences in our soci-
eties, to understand the differences vou have to
have a position.

Matsumoto Basically I agree with your idea,
that you have to have your own position. But I
don’t know if that position has something to do
with one’s nationality, but everyone is unique in
every sense. You're unique in many senses,
you're different from many other Americans, in
that you can speak Japanese, for instance. And
when you write something I think you have to
take a position and you have to understand for
what purpose you write articles, and for whom
you write articles, and in vour case you write
articles for the American public.

Tolbert Yes, I write for the American public,
but one complication these days is that we now
have the Internet, so I'm writing for an Amer-
ican readership, and vet people in Asia can read
those stories. Sometimes we have to be a little
bit careful about the language that we use. I try
not to use really localized Americanisms.

I'm fascinated by this problem because I find
sometimes when I write about Japan I have
almost opposite reactions from Japanese
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readers and American readers to the same
story. Japanese readers think that this article
is critical of Japanese society, and American
readers don't think that. They think “Hey,
that's neat, that's great. We wish we could be
like that.”

I wrote a story about the phenomenon known
as ‘Parasite Singles,” and 1 was curious about it
because it's a lifestyle of young people that
exists a little bit in the United States, but not to
the same degree. 1 think it has very good
reasons for its existence, economic and social.
I'm not at all eritical of these people who are
living with their parents, who are working and
studying, traveling and having friendships.
There's nothing to say that this is not a good
thing and American readers share that reac-
tion. My friends would say, “Wow, [ wish I
could live like that!” The Japanese are a little
suspicious and say, “You're criticizing Japanese
lifestyle.” So, it's interesting to me that the
same story can be interpreted so differently.

English Education is Changing, But...

Tolbert Do you think that in general Japan is
going in the right direction with its English
education changes?

Matsumoto  Well, I think the Mombukagaku-
sho has a very good idea; that is students need
to have a positive attitude towards using Eng-
lish as a means of communication and their
basic idea about English instruction has chan-
ged so that they think we have to spend more
time using English in class. | think we need to
increase the number of English classes if they
think that English is a must for all Japanese
people. You know, three or four hours a week
is not enough for Japanese to master English.

Tolbert Do you think the JET program is
successful?

Matsumoto Yeah, the JET program has had
an enormous influence on the course of English
education in Japan, and I think basically it has
been successful. But a lot of teachers are not
able to discuss teaching methods or materials

14

with JET teachers, in English. That's why 1
think we need to somehow re-educate those
Japanese teachers. Of course, I think the num-
ber of Japanese teachers of English who are
able to use English has been increasing. We
have exceptionally good teachers, who are
making a lot of effort to improve their English
instruction. That's true. But I think 90 or 95
percent of Japanese teachers of English are not
competent enough to persuade the JET
teachers, vou know, about the things that they
like to do in the classes.

Tolbert Some JET teachers say that they
feel that their classes, or the conversation clas-
ses, are not so highly valued in the school, that
if the school needs to cancel something, they
cancel the conversation class. And that when
students become seniors they don't have time
for English conversation because they're busy
preparing for their exams.

Matsumoto Well, a lot of teachers use
entrance examinations as a kind of excuse not
to change their teaching methods. But I person-
ally think that the entrance examination Eng-
lish and communication English are not com-
pletely different. If you have good basis for
oral communication, then it's much easier for
yvou to pass entrance examinations. Some
teachers tend to think that those are two com-
pletely different kinds of English, but that is not
the case. Of course we have to change the
entrance examinations as well. We should
include more interview tests, listening compo-
nents and those kinds of things, because passing
an entrance examination is the strongest moti-
vation for the students to study English, so we
have to make use of that kind of motivation to
improve students’ English ability.

Tolbert 1 think that things are changing a
great deal, and will continue to change, per-
haps, even more quickly on the English lan-
guage front. The fact that there is this discus-
sion, that somebody can even advise the Prime
Minister that English should perhaps be made
the second official language, that the debate
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has reached that level means that it’s a serious
debate in Japan. And that the Ministry of
Education has made some policy changes.
Whether they're enough or not, the fact that
Internet has become this obsession, and the
presence, as you say, of these foreign com-
panies which is going to change, at least in the
business world, how the elite view skills and
what's needed — those seem to be very impor-
tant and big changes that will produce results.

[ just heard Governor Tanaka of Nagano
prefecture, speak at the foreign correspondents
club, and he spoke in English. It was very good
actually. I'd be curious to follow Prime Minis-
ter Koizumi's trip to the United States to see if
he uses English to any extent. Because clearly
he can speak it if he studied in London. I did
talk to Miss Shimomura of The Asahi about the
election in Chiba prefecture because she was
active in that, and her English is extremely
fluent. And I think people admire Makiko
Tanaka for her ability to speak English. That's
an important change. They are the models that
people look to and that influence people’s deci-
sions.

Matsumoto It's really important for Japanese

English as a Global Language and English Education in Japan

leaders to use
English in public.
When we see
those people
using English on
TV, for instance, §
kids will also [
think, “Oh, we
have to study
English.” A good
example is Na-
kata, the soccer
player; he can speak Italian, good enough to
handle all the questions in a press conference.
Serious soccer players think that studying a
foreign language is important to become an
international player. Being able to use foreign
languages is no longer merely fashionable.

Tolbert Right. “I want to learn this language
for this purpese.” 1 think it's a much more
effective way of studying.

Prof. Shigeru Matsumoto
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Kenneth D. Butler, Ph. D.

Approaches to Advanced Japanese Language Training

The academic study of Japan began in the
United States after World War Il and was led
initially by sons of missionaries who had been
raised in Japan, such as Edwin O. Reischauer,
and by people who had learned Japanese in
intensive military language programs during
the war. These people had already achieved a
command of the Japanese language before
beginning academic study of Japan, and there-
fore Japanese language training was not a
major problem for them. But the first group of
students with no previous Japanese language
training appeared in the late 1950s, from among
Americans who became interested in studying
Japan as a result of being in Japan during the
Korean War. These students began studying
Japanese from scratch and it soon became
apparent that it was impossible to train such
students to a fully competent level in Japanese
by studying only in the Japanese language
programs that began to be established in major
American universities. It was felt that inten-
sive advanced Japanese language study in
Japan was necessary, but at that time no suit-
able program existed in Japan.

The Ford Foundation in New York recog-
nized this need in 1963, and provided a sizable
grant to a consortium of eleven American uni-
versities and one Canadian university, led by
Stanford University, to establish the Inter-
University Center for Japanese Language
Studies in Tokyo to create an intensive
advanced Japanese language program specifi-
cally designed to meet the needs of American
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and Canadian graduate students specializing on
Japan.

During the first four years of the Inter-Uni-
versity Center’'s existence a teaching staff of
exceptionally competent and dedicated
Japanese language teachers was assembled, but
there were no text materials or established
methodologies available for teaching Japanese
at the advanced level. But beginning in 1967 a
major effort was undertaken by the director
and teaching staff of the Inter-University Cen-
ter to develop appropriate materials and metho-
dologies. By the early 1970s a full-scale forty-
week advanced Japanese curriculum had been
created that was designed to provide students
who had studied Japanese for a minimum of
two years at their home universities with a
beginning overall independent competence in
speaking and reading Japanese. FEach year
approximately 40 students attend the Center
program, and classes are limited to five or six
students in each classroom.

Foreigners who attempt to master spoken
Japanese face a particular problem that
Japanese who attempt to master English do not
encounter. Today English is spoken in a myr-
iad of different ways. Two basic differences
are, of course, British English and American
English. But then within American English
there is an almost unlimited number of vari-
eties, for example, African-American English,
Mexican-American English, English as spoken
by American southerners or by New Yorkers,
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and such. And then there is English as it is
spoken by immigrants to the United States,
such as Vietnamese, Chinese, and Indians, and
English as it is spoken as a second language by
people in countries throughout the world.
While the concept of "standard English” still
exists, the chances of hearing it spoken in
major American cities are today somewhat
limited. English has become the international
language, and throughout the world people are
accustomed to hearing it spoken with a large
variety of accents and in different styles. There-
fore, in learning to speak English as a second
language people have quite a bit of leeway in
terms of what is acceptable for both pronuncia-
tion and sentence structure.

But such is not the case with the Japanese
language. Japanese is not an international
language, and there is only one acceptable way
to speak it, the way it is spoken by all native
Japanese. Although the number of non-
Japanese who can speak Japanese has in-
creased over the years since World War II, still
today the average Japanese has never spoken
Japanese with anyone except another Japanese.
As a result, Japanese are accustomed to hear-
ing Japanese spoken only by native speakers,
and if a non-Japanese attempts to speak
Japanese, but has not yet reached a level of
fluency that would be acceptable as being
within the range of Japanese spoken by a native
speaker, the Japanese sounds strange to the
ears of a native speaker and this can impede
efforts by the non-Japanese to communicate
using the language. In this sense, one can say
that it is impossible to speak Japanese with a
Japanese person unless you can speak Japanese,
that is, Japanese as it is spoken by a native
Japanese. But reaching the level of ability that
is acceptable as being within the range of the
Japanese spoken by native speakers can be a
long and arduous task. It was to shorten this
task and assure that students specializing on
Japan achieved a full level of competence in
Japanese that the Inter-University Center pro-
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gram was established.

As it was originally conceived and developed,
the Inter-University Center Japanese language
program has three major features. First, it was
recognized that the aural/oral method of repeti-
tive sentence pattern practice was an effective
method for achieving fluency in speaking
Japanese, but it was also recognized that
attempting to use this method in classroom
teaching was difficult. Therefore, right from
the start it was decided to utilize technology to
the greatest extent possible as part of the lan-
guage training. In the early days of developing
the program, open-reel audio tapes of all of the
spoken Japanese text materials were made for
each individual student and students were en-
couraged to do aural/oral practice of the mate-
rials using a tape recorder each night in prepa-
ration for the next dav's class. With the
appearance of cassette audio recorders, cas-
sette tapes replaced the open-reel tapes, and
this made it easier for the students to do effec-
tive aural/oral practice. Then finally in 1996,
the Center teaching staff began developing
personal computer-based spoken Japanese
learning materials, and these materials enable
the students to do highly efficient aural/oral
practice simply by clicking the mouse on the
words and sentences in the computer programs
to hear them spoken for repetitive practice.
The days of having to rewind a tape recorder to
hear a sentence repeated are now a thing of the
past. The Inter-University Center has also
produced a computer-based version of its pub-
lished Kanji In Context text, and this enables
students to do very effective flash card type
study of the 1,945 kanji used to write modern
Japanese.

The second major feature of the Inter-Uni-
versity Center program is that it is focussed on
teaching the students how to communicate
effectively in Japanese. As mentioned, Center
students have studied Japanese for at least two
years at their home universities, and with the
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exception of a certain amount of review of
basic Japanese during the first few weeks of the
Center program, the major part of the program
is designed to train students in effective tech-
niques of communicating in Japanese for seri-
ous purposes. It is extremely difficult to write
text materials that embody natural Japanese as
it is spoken in real life situations, so the Center
teaching staff has developed methodology for
making video recordings of a wide variety of
materials from Japanese broadcast TV and
editing them for specific communication train-
ing objectives. As a result, all of the spoken
materials used for communication training in
the program embody Japanese as it has been
spoken by real life Japanese, and there is no
artificiality in the Japanese that the students
study. A wide variety of real life situations are
utilized to familiarize the students with appro-
priate modes of communication. By the end of
the forty-week program, students have had
extensive training in communicating effectively
in a manner that Japanese will respond to and
have attained a solid foundation for making
ongoing progress in continuing to improve their
command of spoken Japanese by using it for
real life purposes.

The third major feature of the program is
that a very direct connection is made between
language training and the utilization of
Japanese for professional purposes. During the
second and third quarters of the Center pro-
gram students take classes that are centered on
their fields of specialization, such as Japanese
literature, history, art, business, politics, eco-
nomics, Buddhism, and so forth. In these clas-
ses students acquire the specialized vocabulary
related to their fields and engage in extensive
discussion in Japanese concerning the content
of the materials they read. Emphasis is also
placed on making short oral presentations in
Japanese. Then during the latter part of the
third quarter and throughout the final fourth
quarter, while continuing with a variety of
classroom study, students do independent read-
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ing in their specific fields of specialization, and
undertake a research project that forms the
basis for a final fifteen to twenty minute oral
presentation in Japanese before a live audience.

Students are admitted to the Inter-University
Center program on the basis of their grades on
a Japanese language screening test administer-
ed at their home universities, their overall
academic records, and recommendations by
their home university professors. As
mentioned, a minimum of two college years of
Japanese language is required in order to apply
to the Center, but some students have studied
Japanese for three or four years and have also
had previous experience in Japan. Therefore,
there is a fairly wide range of initial Japanese
language abilities among the Center students at
the beginning of the program. But by the end of
the program each year in June, all students
achieve a level of competence in speaking,
reading, and writing Japanese that will enable
them to utilize Japanese effectively throughout
their future careers with no further formal
study of Japanese. The majority of Center
students are Ph.D. level students, and after
completing the Center program and achieving a
command of Japanese either return to their
home universities to complete their Ph.D. pro-
gram course work before returning to Japan for
dissertation research, or remain in Japan for
research under the direction of specialists at
Japanese universities. Each vear, however,
approximately one-third of the Center students
aim at pursuing non-academic careers related
to Japan in business, government, or cultural
related activities. The Center has graduated
over 1,300 students to date, and approximately
half of them are currently active as university
professors in American and Canadian univer-
sities, as well as in universities in Japan, Eng-
land, Australia, and other Western countries.

At the time the Inter-University Center was
established in 1963 it was commonly believed
that acquiring an initial level of competence in
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Japanese required six or more vears of study.
With the Center program, this period of time
has been reduced to three years or less. Midd-
lebury College in Vermont offers an excellent
summer intensive course in beginning Japanese.
In recent years the Center has had several
students who studied beginning spoken
Japanese at Middlebury for one summer, then
returned to their home university and spent one
academic year studying written Japanese.
Then the next year they attended the Inter-
University Center program, and by the end of
the program had attained an independent com-
petence in speaking, reading, and writing
Japanese. Within two calendar years, there-
fore, these students were able to progress from
zero competence in Japanese to a respectable
level of independent competence. This is defi-
nitely a major improvement over the six or
more vears it used to require to reach a similar
level.

In 1987 the Inter-University Center was invit-
ed by Yokohama City to locate its program in
Yokohama, and since 1991 Yokohama has pro-
vided space for the operation of the Center
program in the International Organizations
Center in Minato Mirai 21. Yokohama has
therefore become the major funder of the Cen-
ter program. Operating funds for the Center
have also been provided by the Japan Founda-
tion and the U.S. Japan Friendship Commission
since the early 1970s, and these funds, combined
with annual contributions made by the consor-
tium universities, which currently number eigh-
teen, and tuition income from the students
comprise the Center budget. In addition to
operating funds, the Center also receives fund-
ing to provide scholarships for Center students
from a number of organizations in Japan and
the United States.

Over the years the Inter-University Center
teaching staff has developed a considerable
amount of expertise in producing materials and
instruction methodology for teaching Japanese
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at the advanced level. It is hoped that the
Center program can become a model not only
for other Japanese language programs being
developed at Japanese universities, but also for
a new type of intensive advanced English lan-
guage training institute in Japan.
(# % A = 2% } 5 — /lInter-University Center
for Japanese Language Studies in Yokohama)
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@EE HBERACLENQER

AIa=hr—rarD-HD3EE

HE L@

— ZREBNVFEG EIHENAEE LD

KOBAIAE T GLER)
AT R HE G178k )

FEEELARTICO

B (FLoHicd L EIFRenz &id, FELEH]
DML LAY, PMERDOER T2 2 2
=5 =23 YDOIERNTEEFOET R W L
WHIZ ETT, HOaDEZ 2T LBHT, AlTadh
BLIJICHHAT AT Ia=yr—a rDHk
ATTL, KAERZE I L2BE N L WEY
bRUITT., SCHEMLZETY, [RENE-
R riZonT, B3z 385 ] LHARICELS
BB % N - T, ERT ZAlME Liwn

+

T Elhs ) 3, RETF LD VB LIEEE
hicHED 2 gk ) D Lk 7 5 2TT, 7
—=EREL, FRICHOWTIHFHSHFEL
Fﬁﬁiﬁa&*L 7 itie ‘?.'1?*:'(‘niL?“

ZAHDH LM, NEZHRLSWMEHTLE
W, TANANFLEIZA>TL b7, BHARER
[Z220WT “What is it?" 2w f#21E, TALEN
HHELIETLHMLE T, EwIWFTLE
B, BAONWTARLEDT A ) AAF—ATL
w X Twd, BEOREZME SN, AALY
ayw 7% L BOLLHOH[EELTWS
WiBET, LOLAERLI P> THET—2T
TERKIHTHLTE L -loh, Fheabr L Thk

faZy—>a¥B%E

LuwwkbiR— palpdibl s, ) DFLE,

39?2 < bLITHERDOBPT, WL REDHHE
FHITEL, BT A2 BT vy, i
ADL %X Tind & Z(2EH D AZE LT
Twb b, LEb-T &L, TNTHDYNE
FTEapTEeorOnwTwadIbickHELT
S Le~bittz, &, KD DI0%IEIEED5EA
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RN Lerote, FIEEREEBHPA+FIELT W
FAMKLIDICAGEHDOHETHATT., D
TANANIBECIZHEEL S TLeXN < »
72, v dElEE— AL v, oL EaKE
DRZFEFHBITDATTH, FHKE? H
H, oM AnTHEIZIT > AT, &5
W ZFr L BRERBESELIDNELC LT LA
Tih ARBELI P SAMTRASGT -0
AabhE L

b~ o) %ﬁuxmmmﬁtu‘ Y% BADT
Leo#, Z2oMicasa=y— 2 b7
T S ?Jé'-\fi'ﬁ;uugiﬁmlﬁﬁ"LT*&%!L
LZWwTL g9,

Bf] fm:LTHAARANDII2=r—Lar
(F—HmiE vaFz3h, HFELDR) Y 5y

WEFWZIELEWET, RE—F LA
STRDL, —AEwIC{EXL, ZN2BI1X2TH

T2, LiaH2E—Z > 7LHAT v —I2i
b TTL, T4 X—bTLHEMLTEZ
LEZIDITH, FhhbE S Tah,

HARAZBHEIDOIRE

BE RSO EESRFH W) I ETIE, H
AANDFEZEECHT S “role model” 2% 5
ErwitlHwEzd, ¥, < ALT (Assistant
Language Teacher, YhEGEFLNT) A rs
72 BAWEDTTH 6, HEATH LU LI
WELRE L THREZ LY LET Y, #FALZ L
TEHECL S, HE2VIEHEZAZILLEDT
ALT o)) #RE5, SFLTWwEEER
5 L TCREREVEDLEDOTIEEVWTL LD
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A FLEFLALT257—7 Vv a—F—ic

W Lp, BICEMEENICLTLEIREL S
WEIT botvwZuwRidL 32 i
L1 {H]:IH‘:I &£ 12 (?”‘E Iﬂ-‘l) E"Jf < interlan-

guage (WP SE) & L TofRl»HA NDRTE
PUTOTERNTZ L B 375,

BE £9T7L&, HEAOHMIIKZ 270
TATTH L, BEOFRAT 47 - AE—A—IC
[TEFEDE Z #WH LT dpHahrsikv, H
ARNFEBRHEIZEANDT P LOHEZH>TWTL,
RS LWERRmEEL 2 v e dwn, 72
L Z21¥ “concede” #H - T\ 5DIZ “give in”
EEbhb e blwkir, ZA T4 7DRE
FZFNICHB TN T, TALTRLSLWHELMS
oD EY M DEIAETAF4Z LTy
5,

R¥ETY, FAT A 7TOREEZDTFIHR2FE7
7 R2EMED, WESGFEURE LA EHLLTWAS

ZAHEMHNDET, L LEWIFIZ T, P
DHE, LA v7, EPEPLLTTY—0a%AM
TELHPLEIE. 24 T4 7DREZ A THE
KIS AT 4747, It FiEHTLRETEH
e sd, FSLLAFZICHARAZEIOBE A H
b, AL LIBAARANEEH I P> TW S,
THdwG EIAFELTRLLY, TOREFTTH
L THERN LW EIBWT 5. £y o3 s
EEDBIMR, TAOGER L 3D X 2B
5, RUIFEMICARA T4 7OREDIREDZ T
HiwinRs, BMENLTWIRRNZITHTT
A E-TANIEYVREIDZ ELHATTY, T
BoTuwin, BoTHELLW, FXKICEbR
4. “Let me see.” &4, “Ah.” TL[TLH LW

PHEST [4RIFZPTT] EHIRL LS W,

TN LBONEMR LA, BHTRA.

R EBRICEBRLI LTI, 247470
RENXMES>TERL, HERADFEERNLE
bw, [MHOHMEHIZfMZLELL»?] &
BlLTLy—r LT3, {HELTLRDYE
ERY R BARBETCIHEL TS, MANTT
LAALZRLELZOTREETIELOTHGTT—F
itz da Loz, RY32&F L2

EERS 01FEFES

J3ahr—i 3 Oh-ONEEHEE I

¥R TR T A&
2. v5&, IR
L7zl & #ip
REICEDLELT
(TWiTFZ WAL,

TATF—FL= B
LEIRENDHS
DIp, T34 758
— OB TEEL W
P, UATEAL
SEEMCANRS
9., HIWIE [—HHETZLE] A TA- L
LLAWI LIFEZL DLW, il 9Dt
FEZTOWIRERIIT->TLE-RAY LB A
MMM HLOTT, FOREIZIE, EEEFWS

WABTADHTEZ TV 32D THIGE R MR 4
IIlc eI, A3, MBaEmM) uwk
> “Why do you ask?”, -2 ) B TEL%L
Wi s, £IBZEFvn, BT 522088 %
biIFrEr LN, ELBVWODLWTRTE W
WL LX) dn, LexXo2ii) Tl
FIEEIATTH, ol IAALTEDTA
T34,

BEARETRK

A3a=s—alr&Xk

B KELEHTTTH, FFohEEmBoRk
WMTAUELLDIE—2b%w, £HUETHIC
HoTHEETLBATEW) Z LI 2 TIE
WiTZew, A LMBEHZ T, RITHS
A [CALLDVWBEDDL] EAEREFF-T
Wit bh A Tuwidpdewn, R, 4¥BITR-T
Wd I LRI [TUBE L 7T TAC Y (T 8EEL
Bl k, WORIIERLIEGE, KB/ OHEGEE
hNlcwEnWEEFEH S L) I2BblEd. X
HTIZLTE, 22 @ RAEMdHES A D NHK
FrERLEDTFAMT, XiElRaia=yr—
g Ll UES FIERICHEA (EEL Tw
£9. ALY, 2HEHELETETWRREDL
R—Pb2RTEBELLIEKH DL, KEOWHES
FETFEEFRLR GRS TWERR LT, Kt
DA MBI Lo rBw e, @K THEE
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DEWEMA RS TLLEI LEE-RS, [£5
WRIFRLENELE, BETATTR] LU
CHLTwWE LA, RS EALD LiAA A -T2
FLAES THATY, REKEERLZTL:,

EE-RL, [h, £33 TTh] tfLEL

o, EARREZIH LU DTNV WATT L,

AN EEEEE, DI LB S0 Y 0 i
L, . ﬂ--‘:HEi ToHi Y13, speaking,
listening #~<— Z (2 L 7z BICS (Basic Interper-
sonal Communicative Skills) (CHfiz@E< 2 &
(MR TT, LrLEEZENS, FHEBIE
PREEM ISR ERLLZVW LI EN LWL, L0
CLIIREZDLDHM I 2= — a DL
LTETHRBICENEFTH, 22 T2BHI2I b
DI L - L RIBEL T BN, #iA-FHE%
&M EN % vThE (23 % CALP (Cognitive
Academic Language Proficiency) (27 h5-X
—RELTHBICS ZRMLTETEIRETIEL
Wi, BICS 6 CALP~fgziCltEm®* R L T
Wi Z EARYTT A,

3.0 %ﬂ%ﬁ,351;7ﬁ?a>ﬁﬁth
9 DS - LEfeh (linguistic competence)
(2hn 2 TRRARRE N, AL ST FRIGES, WRREAYRE
NrehbinbilTWwETH, 332 —2
a AICEZ B LG IS LA LREEHEY, S
HBREHLEB T T Wi ew, ZhTl, X
BHEEZEWTELY, S22 LiI2Zb
D THeEN KRSl BnE 445, fhEGEE
HICLEFARE WG b TR, 22L»ICH
Waoe) e, kI OXW, Bz
=4 =3 3 »TWw9 “formulaic expressions”
THEIBRETED, LArLEBETOHIE L 2DIC
Xik - X% EREIROB# AR — L E BIZ L
LUENH D,

FOBEERTIE, 7ok 2 (13T - e 752
(notional-functional syllabus) 7 ¥ 75+ Tk #H
72 iERED, BHED P TELDIESH 5, &
L F2A D,

RF L FTh, FHEIERRNLLDEEK
DTV ERNRTELWTTREL, i
communicative approach %395k L T 2 HAGE
BEOREDFETTH, BWic{ 2 Ea—%L
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% Lizwhrel&, ENTEIMNLATIS L
FLrih7urzoadilt. FEHHRARIC
KTwdrEAN, EoHNERE L > T TEN
Tt xoomEFTw<, Huihd 20 HERS
DFWTHOFEPTE L L 2% ), WEDAEFIS
W S AERREE MR T 5, ;nfﬁmmﬁm§
EIRLTRDOTITLATTY, TOHEFEEM1
FLTR-TL2EWS, [Edwy3 2 ETT
2] EBwzh, REZEBTIAMMITEOR

SANEREIZIHA - TW T, FHASHE - T < 3¢
fut':?b‘ PTA oaifndf L  §isH v, i Lo
DDA W E FHOEHE I OWTERD EE LD
DIa=y—alHTELTWILEFRALL,
%nf.ﬁt WG T 2L RN

e AARGESEE AL TR v, £9 Thw iR
MDD o= — g F2OMRICTA-STWITA
EEELLEWGATT R, RN CALP 9
B ATY.

G, BEZOEEMX

Bf UL Ab6iMNIHESAH, b
1 MXE8E] RT3 % < T8 DR & 56
LTWRATTY, EA—L2HM L5 N&
WMICEIRLB WY, 42 THLHICAARET
ZZ, FFBISRL, Tz A T4 7~ Fx2v7,
FALZILZRSTOLNEWTTHE, HEL
Gl Tuv b,

Kit HOTHOE I Icnz, INEED & heg
FRIZP T T 5L bWT A ) AlcwitEanffT
TH, l2nwANAFE LOHLEET, SEOMME TS
ATWE LA, HHERZEF LW D, L4 &5
WTWa EEEICBbDRLELL., FATLAAT
AT AE—H—LT2RIEDERITELZ WL
W, RBAXRTALLERGL LARLTWS, £
DI T, WERE S 200085 £ 2300059
WHTEMOMBEL ZTwd,, TATIvZ7Enn
FIH,, BREHHAKEYD, FLESLBEREA—NL
TEAIETEEHRT I AWELEIHEZTETY
7.

Bf fLLEFSBLTWET. oF ) BICS Iz
OK v Z bTTdt, CALP #AFTSLws o
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ETTh, BrE2rBBRELES., @ETIcLT
L, HETF—=ICEITWTYH—FL, Tz
HIICRLANL T T T AR— T 3L B LHWA
1.

Kt ZOMRFEEZEILE>TwE T,
BE HEEANPT v T L HEEE AU
LTLLEIDLn, SALEW, NEDHB Y
D, LB L5HDEN, HEWIFHMETLY
WL ELP boERMALSIWEESTET,
KA REFOMLC, FTEUTERERSES) £
T

A 5 RIMEEER & v 9 O (3R e LA
N2EAY, BEoLLHYLHEMPFLELZATL
9 da,

Bfl #-5T¥h EnfETAF—oHrEE
PZEVwbNEEEHICCHENTWE T, &

L & MlEslROMR TEREIS» LR -T2 T,

WhomErLi Tt TtbTE LW, TG
EJud AT, Dbzl dnwsiEed 50,
PEPLEIHIVIRNLICERIESLS ETHT S,
NDAX—22E3{ELD, LEZIF LI R
2o, TOAOEERLLLIVMESGFOS)
EHhowbbonEpnt. TOLTEF—7—Fz#H
WHLAS Y OHEREZENDZTIHE, £25%
S>TIRLHTHELMZIATT .

HERHETOEANBER

AFr WIEEEHEOHBIE, Rz E RN L
WTHaIa=y—ary2aRRICTAREN, D
F 1) ESP (English for Specific/Special Pur-
poses) (27 A =B E ¥4 PEREBETIE
EGP (English for General Purposes) Tl37:\»

BflEEL B> Lea2 ko2, 7 C¥E
DLDIHFEUL 2L nwE LT LERL DIV
ATZE WG BRIZRETT A,

FNEIHEZ LRI R T AFBEICL->T
ETWa, EBROEHETFALDL, E{TETW
LEBWETA, TOFGREEZRETE IS
¥ “near native”, F#% “novice” TY. #4 7
4 T T— s L2l T o, BT
ELT, TANVAANIZS Le~xsd, AX)ZAAN

EERZE 2001FERS

Q24— a3 OEONEFHETL (I

[T ALERRET
HEi, HIhh#E
L o THFEE #IH
LTELAlEZEW
EEWEF. £ 4
F47oHYET
5, FRLLd%n
Tldhwhrk, L
L, kaEizHE B
TELWEG 4T
—IVRGE TIX R
PR L 2 VO TR WTL &9 b,

Bfl BRIz, HATT AN AR
W 60 ( TEWIT R WAIZE, —HRiICIZ Y
P RSN TS, Z2OHE¥RETH- T,
HaxuwriZEHLTW DL, FaloHicE 55k
RS T Th, FREREEFZ, ¥ono ¥
WEEMOLBHICHZ B, HEEEE LTOYWGEE
VW eI TS, David Crystal ¢ [3hERFE =
LEHHEE] Tt TL, HouildshikE
KIADEFE XELS H>TE T, 1 ¥R
M2t 7 £ ) A2 H <, L LABZ
TizwiTZ v, HIERFEDO Y ALREOANTL A
2 ZEPFEE LTORELW S bo2ELL
WwEWITw, 3w adliiEy LTaRGEE W
9 ERNH N T Y, FOEARNLLDOEEICZO
T3 e EIzAD

¥ FoFEETTA, éﬁmﬁiﬁ z
e FEBIIGEFEL L THOREIZIR S 4w, 4
m%¥ﬁ~ﬂua$tMiémfuﬁuthu
9. KRFTHEBEL2HITWBT A ) A NMED
BRTTH, HA T LT FREAALFREEE
FEICLTWAAZEFLICEL TWEDHAE
BThbhw, FNTRVW2ETL-THIEE%:
WEETG, TOREITAARBEIIEEIZEFT, &
T4 Ahviarblhl, BEEDHAGE
TELATT., LA FAARANDHEMEL LG L
W BEREELWEITY. £ TELL, HHGD
Wizh b A v — % EMLT AAGEZ M- THF
ICfEZ A8, 32— 2WHRLTwa
ZITT. THIWZAEEFLAABETHEIOTY
(p. 23~#E <)

RARHER

27



OEE BARACULELEED

BEIEENERICESD

Ji HTE

riﬁ%%ﬁj DFREHFTREME &8 Y B €

(LI

AReEE T T 2 ELEC#%, iR n 7w
— s, FEFEOMRILEFELIZOWT O EL
ERURY T e L e Trp e P -y - M=K 7 N O
i Zz2% 1 &5 &, “Crossroads Project” #
B EFTBORIES 211> Twab, £O T, H
RANCRELREEhZ 220291}, REHKBNH
B LTRRLTWS,
OER—feD L ~L TIHALR, S 2
TIZHfTO W 3AERITH - M o9 E (S 3
WFREE) DEFE HIET.
@A LREEFLE L2 AL 23 Lt Ikt
h&ﬁi T, SNEELERhE2SIZOTS L

VLHEHEETERT L, ([EELRIFERN] &2
@ Z 1, S 1 #%, TOEIC900:%, TOEFL600
L EoIGE T

Shi, COHEZENTDIZY> TOHER
RDOEPERDLEIICHBITWEDTAL A=Y
L3 v,
OEE M LTI, ERMED i FERERE TEH
T2 T, ek s 2 TiomicE4
WHINEZHE T LFHEET S,
QUi L LT D4 NTEEDIEN 2 5
FTH2DIC, KETHRBEIZL 2 —ESNHDMIE
FERBOITA, FLAHELLT, —EDEIEN
2RkH B,

GE) Cos TIIEEABR TR, )
A8 LD 10%BREICAR (AT Bed 5104
VINIZ—ED @SR RIEN (i HE@IZ B

% [@ELFEERN] ONEFEIZFIL) 2KH B,

@t TOIGESOE TE, FEpE;
28

P ETFTET

W bAEREIC oW TR, ElREETEET22T
M% FNUSNDEFTEIZDWTIE, FEREEELRE
KRB IRIREE L T2, —ERADWHREH KR
T‘{rbhék e WITHEET LI L EHETE
Bedeld, WREDBHENIBMTEL LI LB
Yol BGEHRT ®INEETEZ 2 L9127 5,

PLE, LLELSSIHLRDY, #E23d ]
O EEFTHRLCEB X726 ThH D,
Ftl oo 2 Wl 2 WD B DFIRIC L » THH L
TLEH I 2L, 2FRopiIzfiEY I LN
TR 2 D 12 € v,

FITIOMTIE, [WELKREERN] 2X
LT, ER—EIrEIC2TE2NEITE WS [
Yol (SRS B N T 5 L HGEEHE OHK D Tl
HEPULESTS I 20wTHELITAL W,
[ | oMBlIz A TFimuDTH N,
FLTRIMEDHOIERF L I 2 LItk b L,
CEFEOMBICEWrLn, ZhETICLI F
s 2RI oD TH B,

[BEBEEE] SROLNZ LD

L WEERREMHEICEWT, W GTORGE
PUMEIZ T s, SHEEE—k LD AN
FIZBWTHFEFTEORESZEEHIIZ L - THE S
N2 oThd. CNFTHRELWMETH-T2H
e, PEETBEILIZL-T, RESNFE
DffidrER e EzICEER L, BRI EFO THRHIC
BLBELLHDLDOTIEL W, BF, THFEH
->Th, FEHREERE] #H5(12252LICL-T,
EWMTEIL, BRI THRMENETFEZX
STWEEEBRTERLDICTH D, WFEHN B
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TERTWLHE, Vs LI AR ERTREDIZE,

MELWEBWEBF) LAnWicHTH 2, HEFMHRTT
#RLOEOL LWL, MEDHED A~ LA
TE, 70— SV L g THIRRED—ATH S
HZ2EBRTENE, SHICELAES Eidkhwn,
ITHEGICHAEDPOVWTWIHALELHETH
65F£%%$JTH 21 ke mﬁé#ﬁ%

PSR LT LS o, [T

e iiﬁ HICHE T 2 E ISR bR S T
FhbhniuIEun—FLioxF k5, *
LTLESTWAICL22bLT, ZROATS
Lehto T, KFEICE THEY L2 %2 KEERER
$en ) X2 7 LADOKMLEIED A F 7 1) ThlE
ﬁfff‘ﬁi%ﬁﬂiﬁftﬁﬁl'}’fﬂﬂﬂfh ALY TOEFL @
BB ERIE L%

[ i o 5 J®b7~OWﬁgurﬁﬁﬁ
aqumﬁayn Blzoltd3Egasrkns 2
YThdH, hE FEEREHIC BT L5 i
ﬂuﬁﬁﬁﬂ$ﬁiﬂﬁah*ﬁ}# Ziizife
LTIER N T2 8HEFr~>RF—TCEBZ L
PREBEZHDEIRBHE ICREMD L WOET
»5,

KESNA- T &7 HAEDEY g Enh Tk
DL L [FEEEGE] BIZOWTwhnwEE £
SHWIBL, FE e wWilEiclHmT 59
LTHD, [FEERGE] XHICOTS ML
VaDTE,

O AEICHCHA 3R TAD, TEAYDY
44 My name is —. I'm from —. [ like —. # 7z
CVDBEINRITHSE, HFE1FEDMENT T
W, LK1 ETH- TUR, EETHCH

T BHEIELAEEZONTEVOTHS .

BRI IC & epe, @k, KEEtEnzhiihid
AT THLLEET S, ¥5L, RZ)T7 M
LTwaALET2, SFErsBonign, 2
LG RN I3TDT A a9 2 4 liits
QIZEIHPITfTaTLE-TWS, BHEIZHLET
Aoz, ¥OLIICHETXELEHIZOTE
LD RIEDZ L TlI v,

@F FRFEEHRILTASL, 1iE1iEELER
ELCRELTWLS DY v, TWIRZIRS F(C

EBERE WEES

[EBEED ] OFRERHIFTREMEL DY B <

AT L TR EBbh s, BETHREE
M5 TA%, THEMEDIEHEL Tvin, [HEER
Bl OPEMLIREISHED ) XLeA bR =
3 OB LHIZHOFEEIDIMELZ L TH
.

@ Dr.Seuss DA (F T LT AR HEF
AR “Hop on Pop” #EE»r2TAHS, A L}
REATTIE WA, TP TEH IO L 3
K HEMS &, TEIZATHbET IS
STHHERVEFLIN T IS B3
LD, FLTZORLEWOMEBE L2 ANTE LG
EBRIEN T3, KEENFTHSE, 4ETICCD
IS 3RV lFESE b
LAIRIODBT 4 7T 4ar&iroaizh, ¥
¥ ST ZOWEEIITHOIT W A EMIZND T
2 Er R Sl ol
@IEFETHA TR L > bDEIMH» LS TA
5, X7 ZE—F 7 ¥ authentic % L
XL ’Dﬁ‘.l‘.:b"éf)“ HETLIZER->TWS Y
OHPEFICDLWZ LTINS . BRIz
ﬁf‘ﬂ*ré}""C‘c':‘A.f'hEﬁb’Di Ll &dbln, £
nhﬁ«fﬂﬁﬂﬁmﬂfﬁ%mﬁwuﬁbmf
A LW, UL, [EaESRGE] & L TREA SR
Kmﬁmmqt%bm?ﬁé.émmiﬁﬁﬁﬁ
%‘ﬁ't’ii s TOEDER 4 121,300 ETIHEATL £
3 OFEE T [Wite] v i ifrhiinzRky
a)iy. HELWKREDREL, [HEERTE] OB
Dk H F ) ISH-> T3, Bl 2 L otalds,
HARDWEHBFTEIMMLLTLEF>TWwBEDTIE
LZurLfifi3nsg,

@F ZTHIEERZITH D, HOLVWDIIHE
i, WX eknwhbhnlizs s, I
FEMCEHZIT®ASI LI IbITHA. LArL,
MY THICHEMTUET B2, [VHA4] L5
bIUTLEH, oTHEDLEIRICHEAILE R
DFBAEELEGE T OTHAH ., KH¥FNI
SORETESFE IR Z N BFEIF LI ER
ithah s XiEd s 70nwThrThsbI. M
A6 IR B A B T RA e LT HLIENE 5§l
PHEEINRITTH 5, KiEDEAIZRLEI) [k
HEEE] L LTEWEEI2 Sl s 8icoFs
VAT IUT A 5 20, KREFEERETIZ T Z DR o 34
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IZHEEW L DD E N,

[EBEE| 2RVBAS2E

fodrdd [IEEEEGE], Sy [HEEENE] Th
LRI L IC > T &R, EZHARKADZ
122 [HEREXGE] THRLTYW20THS, BN
SO B HGE RIS HEE T 28K T 3, [
REWCTR | oM, TR FIckREILT
HWRAATWS, TIRESITEH, LW LTI
v, THFETOHARDIEEHEOHTHA LT
LRI B S TEFLTWIHEL WD TH D, &
FHATERDIEWT & i B 5y 0 A H HUE Hi )
BEEICRZTWR LS, UTFZnibnitEs
423X T3, BHFEDLOAEHLNTH B, 127F
LETICH D PHRKOBMBETIEH S 5.

GEE 1> LoCtE%ZEBILTHZAGESH
= EBRERICRET D

YLEEAST B 70 B ENS B O (2] T MR ATHL
NS o, [FIPRIY 2082, BGHTE, A2
LHDIRIMDIES VW E SO ADIMIT %
WA LENRSA RGO THL, T 26 FNE
Ao LI 22 LT E 25 < 2 LIEHTF
OR—Z(T/HEHRITIE LS Zn, BERLEHD
RAE=FLITXTHFRFETH S, Lo LIREEIC
AR EALNEDIELLEIZHTE2ME LY
5, 22a=H— g RAFFT¥—LLTH
SEKTEBEFHLACHOTIEIMPEL LW, &
W 2L (FALUT DR, Zohiz—
=& T3 Lo % ., TOWRLOREH A E
HIEESbNA, 12062 %, [RBENE] i
iR LML T ISl b,
[RERGE| omTBIzvL 2z (McE]l oh
HENZEI2 T b d ik -Twa E51cR
9. MK I3 r7—%BUAABILRN
HE, A LT BRI ASARNG 755 5 % B
PELPIITIEIE R Z LGy, Pl ED
e W DREBUZFBiliAYF A 2 GETT UL, &
TEIFHENEZ BT 2L D TH B, XXX
T2AFONERZINHEATEZOTH LWL, %
EnzL iz, £iEXHHOFEHEIZOWT talk
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FRELUDTL L. LBEIIRIL L7ZNTLR
2TWbIETHALYH, LL, =R NIThb
vk 5 AERESFLTSH S, ALT @ talk, 7
A, |, Fr>v, WEHPLZIL, TLEDI]
Wi, ke ) A=y 7% £ THEEED
LLiZip L THELZ2W, R ofFErE 7 —
TEHHTIOLEIG, HI2BREFXLEIDNHS
bODPEMHFTELLIIZERBILEFLHITT
ET A, 1~24MTEw, EBEMTI L L,
HEFED L9 ICHEYBEIC >TLE- TS
e nwr~>D#EMIZF v L D3 EDHIT
WTHBD,

GRS 2> Fa4oF14o 3 b EFZART D
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Japan’s Educational Perestroika:
What To Do With Imported Diversity

Robert Juppe

Books referred to in this article:

Importing Diversity (David McConnell, 2000, University of California Press)
Learning to Bow (Bruce Feiler, 1991, Tickner and Fields)

Back in the late 1980s, when I was serving as
chairperson of the Association of Japan Exchange
and Teaching, a high-ranking Ministry of Educa-
tion official told me about plans for JET (the Japan
Exchange and Teaching Program) and team-teach-
ing. He predicted that JET would grow to about
3000, then gradually decrease as Japanese teachers
became more capable of teaching communicatively.
Team-teaching and the JET Program seemed to
have a succinct goal, which was to help spur
teachers on to teaching foreign language more
communicatively.

Years later, at the Keio Plaza Holel, a ten-year
anniversary was held for JET. (Note that at this
time the number of participants on JET had grown
to 5030.) The program was lauded for having
brought large numbers of young people to Japan
and for achieving unimagined levels of interna-
tional exchange. Oddly, though, there was little
talk about JET's success in the area of language
teaching. Although it had swelled steadily, the lack
of discussion on educational achievement made it
evident that team-teaching on JET was hardly the
top priority.

In his work, fmporting Diversity, David McCon-
nell explains in considerable detail how the three
ministries (home affairs, foreign affairs, and educa-
tion) came to cooperate on JET... and how the
Ministry of Foreign Affairs succeeded to the
greatest extent in achieving its aims. For more
than a decade, thousands and thousands of JETs
have returned home, properly put up, ready to carry
out the external internationalization expected of
them. In other words, the JETs helped to alter a
sketchy and suspicious worldview of Japan as a
land of blue-suited automatons and ethnocentric
people and give it a more “human” perspective. |
used to refer to “internationalization” (kokusaika),
this nebulous JET undertaking, as “humanization”
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(ningenka). This term seemed to more aptly
describe it (i.e., the ALTs as global PR reps for
Japan, the pleasant, misunderstood economic jug-
gernaut of the Far East.)

This is merely one important contribution
McConnell makes in chronicling the founding and
development of the JET Program. He covers JET
and team-teaching from a variety of perspectives in
a style that could be termed multi-focused (part
anthropological, sociological, historical, and educa-
tional). The work clearly represents the first seri-
ous attempt at sharing with a larger audience what
ministry officials in Japan like to call, “the greatest
initiative in the field of human and cultural rela-
tions.” Indeed, it seems a bit odd that a program
that surpassed even the Peace Corps in scope has
received so little academic attention.

McConnell does something ground breaking in
terms of JET: He covers teaching fairly thorough-
ly. On team-teaching, the staple of the ALT job
deseription, McConnell argues that the process lent
form to JET. Interestingly, the foreign and home
ministries had the money and the interest in launch-
ing such a plan, but had no real impetus or frame-
work. Very reluctantly, McConnell notes, these
two needed to collaborate with the education minis-
try in order to obtain the vehicle (he notes, too, that
the education ministry lacked the funds to go it on
its own). Grudgingly, the program was launched
with great fanfare (as essentially a “grassroots”
reform measure in the spheres of communicative
language teaching and internationalization). In
fact, it was anything but grassroots save for the
implementation phase, by McConnell’s reckoning.
The teachers on JET were to be dispatched to all
corners of Japan, but top-down administration
would be carried out from CLAIR, a quasi-govern-
mental bunker in Tokyo. This had been the previ-
ous role of the Ministry of Education with the MEF
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(Monbusho English Fellow) and BET (British Eng-
lish Teachers) schemes, JET's parent programs.

A tricky balancing act would be necessary to
accommodate local interests and national goals,
For example, there was the threat to norms of
classroom interaction with the importation of thou-
sands of assistants. ALTs were geared toward
communicative activities in the classroom, some-
thing for which many teachers were hardly prepar-
ed given long-entrenched Meiji period practices of
pumping students with input through largely recep-
tive activities.

MecConnell interviewed administrators, teachers,
ALTs, and numerous others in recording, largely,
JET’s early progress. He relates an early meeting
at which an English Teaching Consultant explains
the coming team-teaching invasion to a room full of
wary Japanese teachers. Though there is some
sense of euphoria and excitement, fear and anxiety
given prospects for a heavier workload seemed to
prevail... and prophesized accurately what was to
follow.

The Good Old Days?

Early team-teaching on JET was open to con-
stant media assault. Motoko Rich and Tracy
Roberts covered team-teaching/JET aggressively
during 1988/89, vears in which the program was
presented as a largely problem-riddled and dubious
white elephant. “JET is window dressing to ease
foreign pressure on trade and other issues related to
Japan's openness to the outside world,” wrote a
suspicious Kay Itoi in The International Hervald
Tribune. “Almost 30% of the 15 year olds surveyed
in one prefecture said that conversation lessons
offered in the JET Program were useless in their
preparations for high school entrance exams.” (By
this reckoning, of course, it meant that 70% were
satisfied. It also presuppose that the entrance
examinations dictate the goals to which classroom
lessons should aspire, an odd assumption that basi-
cally renders JET and team-teaching pointless.)

The media exposed some important problems as
well. Many JETs evidently felt lost in the system.
“The primary purpose of the ALT in the classroom
is to assist the main teacher, and often this involves
being used as a tape recorder.” This appeared in a
1990 Japan Times piece by David Baffa and was
confirmed repeatedly over the years by ALTs.
When a survey was given to a group of 45 ALTs in
Okayama in the early 1990s, the results confirmed
that this was foremost among their list of com-
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plaints about team-teaching. The group added such
items as, “lack of challenge” to the list and “not
intellectually stimulating at all.” This would, over
time, evolve into an “under-utilization crisis.”
Interestingly, at the Kilhon Mondai Kento Kai hear-
ing held at CLAIR in February of this year, this was
identified by the ALT representative as the most
pressing issue among ALTs today. McConnell
suggests that the ALTSs, as a form of gaiatsu in the
system, were used as a battering ram to encourage
more communicative interaction in public school
language classrooms. The public schools were
going to assume a new role, teaching the entire
array of language skills in a more balanced fashion.
Up until then, the aural/oral skills area had previ-
ously been the domain of the eikaiwa schools in
Japan. (Note that this role is still enormous.)

Most of the ALTs agreed that the standard
approaches to teaching were inflexible. In a paper
I wrote in 1993, I identified this problem as “using”
the ALT versus “incorporating” the ALT. In other
words, teachers seemed to be trying to use the ALT
to proceed with their curricula/syllabi in an
unaltered fashion. By doing so, a potentially impor-
tant resource was being squandered.

MecConnell places ALTs into categories in one of
his chapters, and suggests that certain traits are
likely to help ALTs succeed in the classroom.
Surely, these characteristics were extremely impor-
tant, though other variables combined in determin-
ing an ALT’s success in working in the Japanese
school system. However, the character traits
preferred by JTLs (Japanese Teachers of Lan-
guage, a politically correct evolution of JTE,
Japanese Teacher of English) seemed geared at
flexibility and easygoingness... traits that would
allow teachers to “use” the ALTs easily.

In all fairness, one of the most commonly mis-
taken notions held by ALTs was that team-teaching
was a revolution rather than a reform designed to
bolster what was in place. During one workshop
called “Effective Uses of the Textbook” in 1987,
ALTs took turns criticizing, complaining, and
denouncing the texts in their classes. The work-
shop’s bitterness crescendoed to an apex when one
American ALT stood up in the back and shouted,
“We've got to GET RID OF THE TEXTBOOKS!”
It is not hard to imagine how the Japanese teachers
reacted.

From The Trenches: The JTLs
Quite naturally, many Japanese teachers saw
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team-teaching not as a liberating force, but rather,
as another burden on them. “Some Japanese
teachers resent that AETs (pre-politically correct
version of ALT) make so much money (¥300,000
per month in 1989; today, the salary, or stipend,
remains unchanged) because Japanese teachers
have many responsibilities outside the classroom.
But we don’t talk about it in public places.” Rich
wrote this in a widely read 1989 piece on JET. Ina
survey | took at a conference in Tsukuba in 1996,
Japanese teachers from all over Japan overwhelm-
ingly showed consensus at both the junior and
senior high school levels regarding basic problems
with team-teaching: “Time for lesson planning is
lacking./We are too busy to consider team-teach-
ing." Teachers at the senior high school level often
added that team-teaching should be confined to the
junior high schools. “We have to prepare students
for entrance examinations,” was the chronic com-
plaint, implying, of course, that the ALTs were a
burden on them and represented a barrier in carry-
ing out their duties.

“ALTs want to have tangible results after just
one year in Japan. They want radical changes, but
they must realize that especially in Japan, change
comes slowly,” advised Minoru Wada, a former
curriculum specialist with the Ministry of Educa-
tion, in 1988. In his book, McConnell fortunately
devotes considerable space to Minoru Wada,
known to many as “the Father of Team-Teaching.”
Regardless of how you viewed the controversial
and often outspoken leader, it is irrefutable that he
fought hard to lend JET form and to help team-
teaching achieve its intended objectives in terms of
education. He refused to allow JET to serve as
“window dressing” in terms of internationalization.
Highly principled, he challenged both Japanese
teachers and ALTs to strive for better results.

While Wada was correct about change coming
slowly, perhaps the bigger question is, what
changed? Like glasnost/perestroika that promised
so much for the post-Cold War Soviet Union, team-
teaching enjoyed an initial euphoria that was diffi-
cult to sustain. In a sense, team-teaching entered,
and became ensnared in, a proverbial “system
whirlpool.” One of McConnell's greatest achieve-
ments in his book is that he identifies not only the
major causes or “suspects” (e.g., the “dark engine of
Japanese education”, the entrance examination),
but he explores causes at the “grassroots” levels as
well. The balance is excellent.

When Junichiro Koizumi assumed the helm of
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Japan's government recently, many argued that his
reforms could not be delivered. The system, many
insisted, was simply too complex. Even with well-
intended plans, reform would be difficult to impos-
sible at the implementation phase. It would seem
that Japan had created the “S.S. Labyrinth”, the
maze-like monster alluded to by Kobo Abe decades
earlier. In other words, no single force could be
identified or blamed for the failure of a reform to be
enacted, there was simply “structural lethargy” to
seal the fate of any reform.

MeConnell hints at a similar situation regarding
team-teaching. He suggests that the failure of
team-teaching to blossom lay not with one single
body or source, but rather, with a multitude of
conflicting interests, norms, values, and objectives.
McConnell also inadvertently serves another pur-
pose: He chronicles the efforts and achievements of
many who worked hard to make team-teaching
succeed. The value of this cannot be emphasized
enough, given the general tendency in the mass
media to highlight the shortcomings of this contro-
versial undertaking. The chapter devoted to the
experiences of Sato and Tanabe, a teacher and an
administrator, is simply excellent. ALTs tend to be
vocal with their criticisms and complaints concern-
ing results, but McConnell offers us truly rare in-
sight into the views of two typically hard-working
supervisors entrusted with overseeing the JET oper-
ation in their city. McConnell does not hesitate,
however, to expose what he sees as errors in judge-
ment. For years, after all, JET and team-teaching
were forging new ground; mistakes were inevitable.

Team-Teaching: Into The Whirlpool

Early in the 1990s, I organized team-teaching into
three fundamental approaches. 1. Internationaliza-
tion-oriented. 2. Traditional. 3. Objective-focused.
The first referred to a style of classroom instruc-
tion under which students were to be “exposed” to
a non-Japanese person. This was popular during
the days in which few gaijin prowled the Japanese
countryside. Consider the comments of a late MEF,
David Blum: “Depending on your circumstances,
and vour own attitude, the one-shot visit can be a
day of joy, friendship and cultural sharing, or it can
become yet another exhausting installment in a
long, monotonous schedule.” Steve Bruce in 1987
put the situation this way: “Sometimes when [ pull
into a school parking lot in a rural area and see the
faces of the students incredulously registering my
arrival, I feel as though I am in a spaceship landing
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from outer space.” This early experience is related
in Bruce Feiler's widely read Learning to Bow, a
work sometimes called, “every ALT’s experience.”

Back in 1992, a program director from America
told me: “Bruce was nervous that somebody would
beat him to it. He wanted to have the first JET
book on the market.” In fact, novelty is fairly much
all that this work imparts. Learning to Bow is a
cleverly crafted pseudo-academic work. But the
book is riddled with apocryphal details (such as a
graduation ceremony to which all of the parents
wore kimono and tuxedos) and errors (a junior high
school teacher earns fifteen thousand U.S. dollars a
year). Feiler repeats again and again that he is
speaking in Japanese, yet words are transcribed
incorrectly in romanized Japanese throughout the
text, an annoying and distracting aspect of the
book. It is useful, however, in one main respect: It
touches upon what is wrong with team-teaching and
JET.

In terms of team-teaching, Feiler is the “under-
utilized ALT.” His Japanese teachers routinely
bore the students and give him little responsibility,
but when he is given the chance, he livens up the
classroom and rallies the students with his “Amer-
ican class.” His teaching experiences make him out
to be as heroic as Mr. Holland; frequent mentions of
Yale and Cambridge (universities at which he stud-
ied) help to promote the essential thesis that Japan
is a country in need of ingenious, well-reared Amer-
icans like himself. (In the afterward, however, he
suggests that we read more on Japan, such as a very
helpful work by Herbert Passim. Curiously, the
author’s name is Passin, not Passim.) Feiler makes
one important point regarding his experience here:
the ALT tends to be looked at as fun loving, frivo-
lous, and free-wheeling, whereas the JTL is sullen,
serious, and dull.

The book has further merit in terms of team-
teaching. For example, Feiler relates his experi-
ences with what I called traditional team-teaching.
Traditional team-teaching soon replaced this early
approach in terms of popularity. It proved highly
appealing to Japanese teachers, so much so that it is
still used widely today. Essentially, the traditional
team-teaching menu consists of reciting new words,
chorus reading, and simple comprehension (true/
false) questions. Teachers, however, seem to feel
comfortable with it because it is easy to plan and
execute. It has its parallel in language teaching at
large: One often hears teachers lament that they
have to teach “to the test” (this has been referred to
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as both the backwash effect and the wash-back
effect; in other words, the entrance examination
dictates what must be taught), but one also gets the
impression that many actually teachers like this
because yakudoku is easy. It requires little creative
preparation and it is text-centered. Hence, one of
team-teaching’s greatest ironies is exposed: It was
designed to lure teachers away from excessive
yakudoku/grammar translation approaches.
Instead, it was pulled into the “whirlpool” and
adapted to fit the more traditional forms.

One of the intriguing aspects in studying the
ALTs is the uncanny similarity between an ALT's
experiences in 2000 eompared with an ALT of ten
years earlier. Feiler could have spent the past
decade in a time capsule, emerged, written his book,
and we would find it more or less just as novel
today (more or less because nothing else exists.) It
is not that JET and team-teaching have not progres-
sed; rather, it is the system within which the two
find themselves that corrals them, team-teaching's
powerful potential in particular. Observations con-
firming complexities within “the system” are
numerous. Thomas Rohlen criticized the entrance
examination system as being, “the dark engine”
that propelled the education system. Eisuke Saka-
kibara of Keio University highlighted an important
weakness when he criticized Japan for having, “a
translation culture” which is to blame for the fail-
ure to teach English properly. (Essentially the goals
remain what they were during the Meiji period.)
One former ALT who later taught at Sophia and
Showa Women's University leveled this assessment
against language teaching: “English in Japan will
never improve significantly until one basic fact is
confronted, one that is neither mystifying nor a
secret: Most teachers in the field cannot speak
English adequately... they do not use the English
they possess to teach the target language. Why?
One, it's too much work. Two, spoken English is
not called for in the curriculum. Three, for social/
cultural reasons, teachers and students don’t want
to do this.”

Team-Teaching Today: Jogging In Place?

Where does the Ministry of Education stand?
Shigeyuki Shimoda, at the time with the Ministry of
Education's High School Division, said in a 1999
interview, “Japan needs to change the way it
teaches English.” Masao Niisato, a former curricu-
lum specialist, frequently implored ALTs and JTLs
alike at JET training seminars to teach more com-
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municatively and to give equal emphasis to the four
major skills. Moreover, the Course of Study out-
lines a positive set of objectives for its foreign
language courses, guidelines that are sufficiently
general for teachers to interpret freely. .. in theory.
The signals are fairly clear. The ministry did not
aim to overhaul foreign language education, but
rather, aimed to bolster what was in place, it aimed
to jump start a system mired in input and receptive
skills-oriented learning approaches. In other words,
the ministry seemed to be encouraging the system
and teachers to diversify. (Not ironically, part of
MecConnell's title.)

This past summer, when a prospective student
came to interview at our university, she talked
about her strong interest in English. When I expres-
sed delight that she was enjoying her AOC courses,
she replied, “No, I mean English, not school English.
That's just grammar and analysis. I'm talking
about my efkaiwa school. 1 go because we hardly
ever see an ALT at my school and I want to learn
how to communicate in English.” This was testi-
mony to a fundamental rift in the system: English
(serious) vs. Eikaiwa (frivolous/useful). Academic
(for the conventional lesson) vs. enjovable/practical
(for team-taught/eikaiwa lessons). An English
Teachers’ Consultant from Aomori once explained
that, “We teach in Japan as if we are training a
nation of scholars.” It is no wonder that when team-
teaching is thrown into such a system, there are
countless incompatibilities. Another JTL criticism
levied against team-teaching in my Tsukuba results
was that ALTs “just like to play games”, an obvi-
ous hyperbole used as a defense mechanism. ALTs
tend to identify these incompatibilities quickly, and
they help lead the ALTs into a period of relative
disillusionment after arriving full of high hopes.
(Interestingly, this pattern appears little changed
from 1987 to 2001.) For various reasons, teachers
resort to “safe”, traditional approaches, and thus,
team-teaching has difficulty becoming anything but
a diluted reform measure.

Suggestions for improving JET's effectiveness
rarely seem to focus on teachers and team-teaching
at the national level. Rather, the focus seems to
turn to such issues as recruitment, pay incentives
for hard workers, attracting better-qualified partic-
ipants, and helping ALTs cope with tasks outside of
their job descriptions, such as elementary school
visits. While these may be viable issues and prob-
lems, within the current structure, it could be ar-
gued that these are akin to stopping smoking in
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public because you are worried about pollution. In
fact, a structural analyst would surely see a prob-
lem with team-teaching as it exists in the current
system. The overall aims of English, and aural/
oral communication, need to be more clearly
defined if team-teaching is to contribute as much as
possible with regard to foreign language learning.
There is no institution that seems devoted to the
practical and structural development of team-
teaching within the current structure.

Therefore, clearly, much of this responsibility
will have to fall upon the shoulders of the Japanese
teachers of English. Teachers in Japan, as has been
pointed out, are often tethered to a “synthetic sylla-
bus”, which means that the text serves exclusively
as the syllabus. The Course of Study for Foreign
Languages in the early 1950s encouraged teachers
to “remember that local situations are subject to
constant change and that curriculum development
is therefore of necessity a continuous process.” [t
was a truly inspirational and diverse document,
whereas the current Course of Study serves more as
a monolith around which texts are crafted. This
does not mean that the guidelines are inimical to
teaching; to the contrary, the guidelines are positive
and general. When I ask teachers if they have read
the Course of Study, however, they often laugh.
Many explain that they see little point in reading it,
since their textbooks are founded on it and inspect-
ed by the Ministry of Education. They are implying
that by using the text as a synthetic syllabus, they
are already ahiding by the Course of Study. The
system has decided their courses for them. If chal-
lenged to depart from the standard paths, two
explanations are often emploved: 1. Egalitarian-
ism (it is unfair to jeopardize a child’s chances for
passing entrance examinations). 2. The school
administration would be uneasy (not to mention
parents) and might discourage such free expression.

Back To The Future?

Team-teaching is scarcely doomed. Rather, it
would appear boxed in, unable to achieve its poten-
tial. ]JTLs should consider ALTs to be resource
people, not burdens. Teachers should be incorpor-
ating them into their curricula and building on
those curricula, not squeezing the ALT into conven-
tional lesson plans and trying to find a role for
them. In doing so, teachers are not only using a
resource inefficiently, but they are treating the JET
Program more like a welfare program. It is like
making the unemployed do community service to
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get paychecks, only on an international scale.
Team-teaching and communicative language teach-
ing on JET are suffering from a prolonged ontolog-
ical crisis.

It is true that JET literature states that its aim is
to promote internationalization by having “young
overseas graduates” assist in international ex-
change and foreign language education. This
mindset needs changing. McConnell wrote that the
CIR (Coordinator for International Relations) par-
ticipants on the JET Program saw themselves as
somehow higher in status than the “lowly” ALTs.
He is accurate in this observation. It is also true
that the existence of this position may have a
deleterious effect on the ALT position. “Inter-
nationalizing” takes place largely through pres-
ence. Naturally, a CIR can adapt more easily to life
in Japan given the language skills their positions
require, but hoisting a mikoshi or visiting a senior
citizens’ home can be done regardless of whether
the individual is an ALT or CIR. If the aim of
internationalization (and the CIR position) is to
merely have a foreign person live successfully
among the Japanese, then the CIRs could be given
scholarships and based in universities, where their
language skills could be put to a multitude of uses
and even developed further.

This does not mean that the CIR echelon would
disappear. It would merely be transformed into a
senior ALT liaison position (the language skills
would be helpful, and this position could carry out
an important administrative function) to help
ALTs/]JTLs accomplish more in the area of com-
municative language teaching. In such a scenario,
both participants would be able to carry out more
important duties with a greater sense of purpose.

Regardless of whether this important change
were made (it would be truly international; rather
than simply have foreign faces in kokusaikourvu-
shitsie around Japan, they would be functioning
elements within the system), reforming team-
teaching could be approached in a number of ways.
Some would require changing the entire system as
it is currently organized, some would require the
development of services that are either not widely
available or which do not exist. Yet others would
simply be logical strokes that could be taken
regardless of changes in the current system. In
general, it is a call to action. Recruiting “better-
educated” ALTs will not necessarily solve prob-
lems; offering increased pay to good ALTs would
be highly subjective (oddly, AJET used to push for
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standardization of benefits; coming from the West,
the JETs were supposed to represent societies valu-
ing “individualism” rather than the attached theory
of social relations, as McConnell points out early on
in his book.) Sending ALTs to elementary schools
in the current configuration is simply poor judge-
ment. An analytic theorist would find this befud-
dling; restructuring language education at the sec-
ondary level and making it more communicative
would make much more sense than would tamper-
ing with an institution whose reform is already
blamed by many for a greater loss of Japanese
identity.

Firstly, language education needs succinct objec-
tives. If the current situation is deemed acceptable
whereby academic English is taught to all and
aural/oral skills are addressed by an extensive
private sector, then team-teaching should be re-
thought as well, and perhaps abandoned altogether.
At present, it is as if Olympiads are being recruited
to teach swimming in a country with no pools.

Regardless of whether foreign language educa-
tion changes, Japanese teachers should at least aim
toward greater eclecticism. Recall a Ministry of
Education official's 1992 work on education in
Japan: “Education is not for knowledge and skills
but for the completion of character.” Language
may not have been viewed as a skill, but given the
times, it is more logical that students put together
words in some form of coherent meaning; daily
events, conversational skills, and functions should
become part of language learning, not subject
mastery. Output and expression need to be given
far more consideration, unless, of course, it is recog-
nized that Meiji period goals remain satisfactory in
2001.

Secondly, training needs to be carried out far
more effectively in some form. Essentially, team-
teaching is constantly “reinvented.” Some institu-
tions make some effort to capture some of the work
done, but the effort is not uniform and widespread
at all. It is pocketed and sporadic. Therefore, a
few structural suggestions are in order. Due to
space limitations, funding possibilities will not be
discussed. In any case, the Ministry of Education
needs to do one of two things: Get more involved in
terms of overseeing JET educationally. or become
less involved. When ALTs leave Japan, they often
comment that they have no idea who is in charge. It
often appears that the ALTs have spent three years
aboard Abe's S.S. Labyrinth; responsibility for
ALTs and for the goals of team-teaching often
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seems to get passed around. The current “top-
down"/“grassroots” combined approach can result
in vagueness and be largely responsible for the
erratic interpretation of guidelines. As ALTs often
complain, the Ministry tells teachers in speeches to
be more communicative and work cooperatively
with ALTs, but the system then hints otherwise. A
behavioral theorist might interpret this as confus-
ing and schizophrenia inducing.

The following measures, adapted in some form,

could help improve training.

Ministry of Education Educational Consultant to
Team-Teaching. This individual (or team of indi-
viduals) would deal not with counselling matters/
issues, but focus exclusively on the development of
teaching materials, approaches, syllabus formula-
tion, ete. for communicative language teaching and
team-teaching. This office could be responsible for
assisting in the creation of a set of national guide-
lines for universities to use (with options, naturally)
so that all prospective teachers would be trained in
team-teaching before they actually become
teachers. At present, subject-specific training is not
widespread and team-teaching is not a subject
covered. [t should be given greater consideration.
Prefectural ALT Advisors (two, one Japanese, one
former participant). These individuals would serve
in a national hierarchy. At present, there is just one
part-time person occupying this post for the entire
country. As mentioned earlier, the CIR posts could
be altered to fit this hierarchy; these people would
be involved primarily with training and seeing to
the implementation of national objectives.

Education Centers. In either position, there is vet
another structure that could be taken advantage of
for increased training: the education centers. Short
and long courses should be made available nation-
wide, aiming at such issues as syllabus creation and
communicative language learning applications in
team-teaching. One of the great shortcomings
teachers have, it seems, is figuring out how to
assess a new ALT and thereafter employ him/her
given the ability range. A short course could help
teachers adjust their curricula to ALTSs' differing
characters, backgrounds, and range of abilities. As
with the Danish system of teacher training or the
AES (Agricultural Extension Service, a successful
education program aimed at helping increase farm
output in the United States), teachers could come to
these centers to obtain the training necessary to
enable them to get more out of their team-teaching.
The AES maintains branch offices in states with
agricultural economies and provides training/
advice to farmers. It has been cited as one of the
most effective government programs ever run in
the United States at the federal level. By compari-
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son, the education centers in Japan already exist.
They could play an extensive role in on-going
team-teaching training for JTLs and ALTs alike.

4,  Teaching Malerial Relention. Years ago, 1 devel-
oped a color-coded card system for tracking team-
teaching activities. The cards and materials were
to be kept so that other teachers could make use of
them/build on them. It was my hope that schools
would start making, storing, and exchanging them.
With a certain institution or individual overseeing
the process, it could be monitored nationwide (par-
ticularly effectively given access to e-mail). When
I explain the process at workshops, the reaction is
usually similar: The cards are a good idea; can you
give me your set? Conceptually, teachers have the
wrong idea; they are supposed to create cards based
on their students’ needs. There needs to be a great
targeting of needs, needs that should be met depend-
ing on conditions.

5. Pre-Deparviure Team-Teaching Courses. Before par-
ticipants leave on the Peace Corps, an American
program, they receive fairly extensive training in
language and cross-cultural issues. JET could do
something similar, although the focus would be
more job-related. Rather than have ALTs sit in
offices in August acclimating and waiting to get to
schools, the ALTs could be training in teaching
methodologies, in Japanese, in education. (Interest-
ing observation: An ALT in Wakayama in 1992
told me, “I spent August rotting away in my office,
as if waiting for my execution... which came in
September with my first school visit, for which I
was totally unprepared.”) In other words, they
would have to attend a JET or team-teaching
college for a period of time before coming. With
student enrollment on decline in many of the coun-
tries involved with the program, universities would
be eager to host such a program. .. especially during
the summer, when facilities often go under-utilized.
Former JETs and Japanese teachers would be
among the instructors; video-based material, plenty
of outside reading assignments, and slight pay
incentives tied to performance could help JET
bring to Japan legions of extremely knowledgeable
and well-trained ALTs. ALTs could pay for this as
part of the program; many would likely see it as a
welcome expense for highly beneficial training.
Unlike the early years, where McConnell pointed
out that some teachers worried about their “author-
ity” being superceded by ALTs in the classroom,
the 21* century JTL should welecome better trained,
highly skilled ALTSs.

It amazes me that ALTs still have such limited
duties at school. 1 often discuss these issues with
JTLs at training seminars and am totally amazed
at how few actually encourage their ALTs to do
any of them. Why are they not grading loads of
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essays/homework assignments (designing them,
too)? Why are they not participating in tests,
overseeing aural/oral assessment? Why are more
not running tutorial programs? Why are they not
organizing simple self-access centers to help stu-
dents improve their aural skills? Why are they not
holding reading sessions for slower readers? Many
teachers will say, “ALTs cannot do these things,
they do not know how.” Why not? Opportunities
for better training abound; a better structure for
carrying it out needs to be devised.

Japanese teachers, too, seem to lack imagination
in working with the ALTs. Why don't more
Japanese teachers allow ALTs to observe before
teaching and work with them in a mentor capacity,
as they do with Japanese instructors? Why don’t
Japanese teachers assign work more readily to
their assistants? Why don’t they experiment with
A/B class divisions so that class size is reduced and
students can take advantage of a different type of
team-teaching (with grading naturally being the
responsibility of the JTL).

There are so many ways to improve the team-
teaching experience in Japan, and it is strange that
so little is done about it or suggested. Japan has
been importing a rich resource: thousands upon
thousands of ALTs, vet in the education sphere,
little progress has been made. From feedback
teachers give me, the consensus is strong: If the
ALT is good, the team-teaching goes well. How-
ever, there are several problems with this: What is
a “good” ALT? (Usually, to the teachers, it means
a flexible, easygoing, diligent person with a sense of
humor. Could well-trained/highly skilled be added
to these?) Also, what is team-teaching? This leads
to a more important question: What is foreign
language education aiming to accomplish in 20017
It is as if a crew of construction workers has been
called in to work on a house for which there are no
blueprints.

In the late 1980s/early 1990s, we watched Eastern
Europe completely overhaul its system of foreign
language education with virtually nothing in place.
Here in Japan, in 2001, the resource has been here
for more than a decade. The infrastructure was
already in place. What is holding back the develop-
ment?

In the 1960s, Hayato lkeda urged the nation to
double its income; the country was able to go well
beyond that, demonstrating that Japan could set a
goal and more than successfully achieve it. It
would seem that the nation could achieve wide-
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spread mastery of English were it to become a
priority, and that team-teaching could serve as one
impetus in achieving this. Or is JET intended
simply to remain the education parallel of Vovager,
drifting out past the planets and into deep space, on
and on indefinitely?

The resources have been imported. The system
needs to be rethought and adjusted so that Japan
can get more out of this diversity. It is time for JET
to take off.
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KEHBOER L AH (46)

Bl DR HE R G & FGR AR

ELEC fif#R - WHOWES L amfern—7

RIRE U

I, EL&IC

WFA O SO TEFRMICHRL L (s T
Wa Loix, ABhE - hlhE X v ST H B,
S HIZHIH(E, TOEDRE» S, EiHICLIH
RPN D V= b BEOLEICH 5 L D
JEHERE (unergative) Wil &, ZADHRYID L~
NTRHEHMESLEIZSH 2 L 3515
(unaccusative) ®EAIZH T TE L LB LI I
¢ =72 (Perlmutter 1978), Z @ L Ze4rfi L (2
4B, TATT L LTI3 Vendler (1967) (=&
POITET A7 ML BB LITbITWS,
Rappaport Hovav and Levin (1998 : 125-6)
(LI'F RH&L & #3) 12k % &, [Al L &hEd blos-
som TH-ThH (1a) DA [HKEE] (be-in-
state) DA %XFEH, (1b) DAL [IRER
{t] (change-of-state) DA EIFD L w5 (il
iidil for & in & IC{ER).

(1) a. The amaryllis blossomed for ten days.
b. The tree blossomed in a day.
(1la) (3, IKHE (state) # &3 aBgeinko g1
(RH&L (2 2 1 & K Bl & o $5 5! (event!
structure template) LPPA Tw3) (2a) 12
TlxE D (2b) EFRTEDHEWT,
(2) a. [x {STATE}]
b. [x (IN-BLOSSOM>]

(1b) o@hFie g Eki2#)# (achievement)
TERTHKRBHEOHR (3a) 25 TEEY,
Z #3485 BECOME % (2b) I2iREmd 2%
LoTiREEN S,

(3) a. [BECOME [x <STATE>]]
b. [BECOME [x <IN-BLOSSOM>]]
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ETKRD (4) DXIF [TEMEA T T W 2KEIC
& - 72] (the vase was in a state of being bro-
ken) &5 2 EEEERT ZRTIZ 20,
(4) The vase broke.
ZoH R, break & v BhEAAGEK (accom-
plishment) i Kk FEE K% (5a) 1=
BTIEES (5b) LI HEEFH->TWENL
THb.
(5) a. [[x ACT] CAUSE [BECOME

[y <STATE>]]]

b. [[x ACT] CAUSE [BECOME

[y <BROKEN>]]]
(5b) (3, CAUSE @ Hij % @ F{if ) A 4 (sub-
event) [ZKkE{siFeh, TAHELTWEN
HEVBOEETESWREE [x M LrDITH
BITHIC &Y, yHFENAEIICL L EEFE
WMZF] 2w 2 EizhdThb., LH->T
B b RKEEBRTWEHITTIEZ W, CAUSE
DD [x ACT] (Fi&lh (activity) @I H ¥
g0 AN T 5,

AT, Vb X5 Ao Skt iz g4
LR GEFCHE IS ENIC Y D L ) L E - FF
LREDPLENWI I LR EFEZZHLHGEDRIL L,
FNEHHICHET ALOR X ER T 2 B
T3,

2. 5ey - AMERE

1 i THERL L 72 RH&L @ 4p#ri3, Levin and
Rappaport Hovav (1995) (L) F L&RH % m%
F) A L7zaY - MAYIEIA (external and
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internal causation) X W IHZLIEL L2
TWw3DT, ABIZASHICZEDBEABBIZOW
CTETRTEBC S,

break, open ZF KB (bl (2 fhilihai & L
TLHERIE LT HWbLA,
(6) a. Pat broke the window.

b. The window broke.

(7) a. Antonia opened the door.

b. The door opened.
COWBIIERLETE L THLNTEY, HEE
(ARSI TH B, 26 L x| I play,
speak, laugh O IERER BT T = DRI
L7,

(8) a. The children played.

b. *The teacher played the children.

(cf. The teacher made the children play.)
(9) a. The actor spoke.

b. *The director spoke the actor.

(cf. The director made the actor speak.)
(10) a. The crowd laughed.

b. *The comedian laughed the crowd.

(cf. The comedian made the crowd

laugh.)

Smith (1970) @ ERIC Lk 2 &, HRLBNH S
7e L2 ES (control) LW 5B THMTE 3,
break, open ZE@ @i (X, 1] & A ¥ 5 H AF
FAEL, TN ERLGI SR JHREZ LR L
Twa, Ihbsa@hiah s LTSNS
WAICIEAREF R L TEShAZ iz
%, laugh, play, speak o @Gali ok %
FHEFF>TWwhw, EREFTRHERLT WS
FAIIIZ KR EN TV T, FOiThHI
WboTVwBAILLE>THAERENTWEDT
& 5. Smith (¥, ZALDEE (252 shudder
(Fo 5l # £ M), blush, tremble, malinger &
Vo 72ililEE)  AERRAU BN & L TEERT E 4w
L) BEIZE, PBNERDFEAKIRL Tw 3
MLLDTHILALLTWES,

(11) a. Mary shuddered.

b. *The green monster shuddered Mary.

¢. The green monster made Mary shud-

der.

EERE NNFEES

DR OERERR - REHE

L&RH (3, Smith D{il## BH s 5 L, X
EVlEEEMWLWT, AIEE - REER &
WY REMNETAHI LIZT S ERRTS, LIFIC
ZOHHD—HERT.

PRI 2 & 2 ok 2 it § 5 Bl I26 -
T, ZDEFADFI NAER 2 faf & D DFFIL A
KFEGERITHEREIZK > Twa, play®
speak TIEINEEDEENFZ DR TH L2 LIS
B b, REEE S BESRIEEEEZ &L,
LA LZLhe, RLESHEERZERCSML 2w
blush % tremble (3, BELEZHS L35 2 %\,
PR EL, LRI (3SR OB X » TR Z B i
Je 2 ik 3 A trembling % blushing (F o {#
2R I HESOXKED FICIZhwhs
b, ZRLEWIHIRTINEYTH 5,

(12) Carla couldn't help blushing whenever her
name was called.

2T, WS KT & B2 ) S R g,
FEICXOME 6 L TEEIAELE L TW A K
Wk L 3 AR AEAE L T 5, fiES:,
HE, Ao bRl vaicbTh S,
break #f#IcLTA 2 L, 5 LDHENZDIE
& P DIMNREPFET 20 6THDL, 5D
DH L - IE S EFNAKRORE DD IZENSE L v
9 Z E13% v, break @ k9 A s ERE BN 2 (2
SRR ER S AW HBRIOHEF S 5%, =
DEILHATL ZOMRIZBT 2 bbb ok
WTIE, SoL LEEENAGER L Tv A HRER
AEEZ LTERELBLZWLDTH B, LiohHs
S2TRDEIICHEZ D Z Li2F 5, il fhihRany
ik 2z fo A EE AN E R T, £h%
AR NNAEEETS 5.

VPl ko L&RH (1995) oilas CHE % 4 50,
H #1577 @ break @ & 9 7 ¥4 JE KR EhER I2 L G5
BRFROBEHETIIAD & 5 IAMYRR A RS L
Twartwnw) 2 :THB (L&RH 1995 :108)2
((13) I3EEMIZ Gb) LRILEFZTE,?)
(13) [[x DO-SOMETHING] CAUSE

ly BECOME BROKEN ]
(13) DZ%n»icd b x (FiEHEFM (lexical bind-
ing) X\ EIC L D AR (argument struc-
ture) (ZIFHRNZT WL ) A>T S,
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flLdifza @ break DM AHIZIE Z O FEREH M (T =
LY xIZFE NS, ((13) MO T
RPN L T XDANBN L6
{55 (1114 B (metonymic clipping) (2 £ 5 LD
THHEINTWS (L&RH 1995 : 84),)

3. S0 - RBEEREEZ L EIE

1, 2R YR2EEE 2 T, McKoon,
G. and T. Macfarland (2000) (V1% M&M & 0%
F) @i X “Externally and internally caused
change of state verbs” @ ilimlzfE A Z X127 5.,
= 13 Language. Volume 76.4 (pp. 833-858)
IZHERENTWELDTHE, ¥4 FPATREN
T d L9 ISR R%E S - NG EEREE (L
filjaal 12 B L.'L‘f'-‘%':. 2fiicB1r%5 L&RH & L
CIFRHE&EL ki & — ¥ di 3 2 5° M&M &
HHEE TR TEL -2. =3 3.

MY IZE 9 £, bloom T 25 MMM
K4k HE2 (L (internally caused change of state)
L, REZ(DHKRBELZELSEETFEYFTD
LALEZITDHEMIHFAEL T2 ElEbENS
&9 AR L TH B, oL ZUE, TErmid Dl
EERLED LDOPEDHIBICHFAET ELLTH
%. break T & & L 2 H iy 5 K & £ fL
(externally caused change of state) » (%, ikiE
LA % ZN 2 BN B B 0w 2128
Laboniafba3nsg, BHhENLL2DEEAREK
IZZDEHEDH LD T (Moo hizE
DFEBB DN THEH, —2ND% 4 70HRiEL{L
fifai] 2 R ERISR2F VR TRT ERD L5
2% 3,

(14) ((@) CAUSE (BECOME (x <STATE>)))
(15) (BECOME (x <STATE>)) (=(3a))

(14) (Z2AY R IE LB M D 85 T, R =
2T o (Z0H), KE, 2E EREEDE(D
kB r A 7020 TLd) B0
John broke the window Xty (3 ((John
ACT) CAUSE (BECOME (window <BRO-
KEN»))) Ewg #Ricad, (15) #HMEE
IRIEBA LRGSR TH L DT, (3a) LT
HEZDTLIBAXE LT THA .
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WO O iERERGR OIS X 5 &, BRIk
13, AN AE Z L TE AR E R RET
A Y B Ak T H B R 0Bk
(structural meaning) X FHLHDFTXTTH
% JBEHENZE (content) X IS8T X 5, GEHRIE
WRDEFR (IR EMN R E R LTS, AEREIK
TEZALEhRA A 2] LSRR 2 K5 5, IIIRURLARTE
AR L AR LR 245> Twd, —D 7
5meﬁu%mﬁmmmﬁwhmﬁﬁ:bw
NDHAENEFNRLS>TWEEEZ LN, HEE
DRDFFRIZHIN TV 2 x,y (ZE@#EL T2
RO HEERLTED, HEMIEK S5O
DNTWBEDLIITHEH, £ Tldh {IEniE
AR LRV DOWTW AR EBGHLH B, 72
Y Z2IE, KOXD a hammer [FiliH X w5 H Y
HTH5,

(16) John broke the window with a hammer.
LR ER T3 % RN ED WRDFB I L -
T 2 NAEBHFORNBMENTSH 5.

MEM DGR (IR D L 5 LG T H 5.
RAEZALEEA S BTV B U3, BiEE KK
125 5 EWERR T 27 o 2 28 TR
MEh, BERINE w2 ETHS, FHUER

IRIERALENRR A WV ST B 3, REEZE(L
DIFE L, ZHIIMREROD ZIZETE240T
HAEVIRRPEEINTWEDITTH LD L,
T2 HIRTE A LD fFAEORE LT Vv 2 AN
PRIARTEZEALEN R £ 0 L R Ic k32 K 0 #iMEx
e b ERKEINE2HTH S, 512, MEM
(IR = LT, WiRnIEEIZH 5 iR,
FOEEAFH G S A2 RED - BT ot
ZIZBVWTHEARNZERIDOE®RD 24 LT
WibELTWnS,

N7 ot 2 %P B Nkt o
& HR I RD 2 HIETH D, HBREITFHERIC
bl BDOBDO K L TE A ERTEEL
XTHeEAPEIPERT L) IKHLENL, M&
MO TMlT 5L 2ATIE, FHEYIGKE)R A W
5 AL T W B 30 Bl RS (2 N LR iRe] 5 F v 5
NTWASXDOHWER LD kW THLH., D
Mz, SEREGDBRE®REREIODOTF
LR BEERLTOTEINEETHIDITKLT,

ELEC BULLETIN No.108



HIERBEID R IFE—D kRO AZRLT

HAETLEVHMTHELTH S, fEhEIL -
HEEICE A 2 L T 2o TRl EED &
LREY (A

MR Hiklz, BRICHE IR ED T
X2 bDI—Z RO HV6ENT
WAEBXEKRIZEDHSLZ LW LHTHSE, M&EM
D HIE, TR R IR ZE (LR E] & P J5E R K e
TALBRAD X 2RI E S I2EFT LI & &
FIRFIZ S X R OMsT Lzl izt T a2
Lich b, WKEZELEREGANMNEER® 2 7 21258
T200NRKRD 2 7 2 @7 202 12MT 3
HEERBBURERICIETWTITbiu, B
FLIFLIFNEE S22\ awWI b5, Ly
LIS EEED T —H LA WES L b
3. 12 r Z %, deteriorate |32 {bEhER Y (= A
bira,
(17) The sea air deteriorated the steel work.
ZALUEFMUE PR EELEZ R L Twd EFE L 6
% 7% L&RH Iz (2 deteriorate (3 [N (Y J5 [K 1K g
TADBERLTWE LD LTH S, Lizh-
T, 4 ) KEOEER;FRICIB L TERSNS
BAClE, BREEHEREI-ENDLTWE LD

POIICBRETSLZEIEITEZILEWIETH A,
3.1 aA—/NARWR
M&M (3#7 1 {E8000 s b % 28 F X 4

kb 6 MO BRI 2 H L Twb, #FFE1 I
BUW T oMM REL Ll fhlile = L
THLN T IEHETE TS, break Lo
72y R E 2 (LB RR D FF B, R EIC S
mL, L7z%%- THhlhRamEic b BiRagMEc L
EFrLnw I bHTHS, —Hbloomd L)«
A B9 IR Gk e & {b # 5A (3, *The gardener
bloomed the rose @ & 9 % X HBAFET H
A EIZETTEHIFRLELTOAETEEEZ
bILTE, LaL, IR 1 &R, hihiF
X - AWM BT B EhEE O AR HFES (T -
MIARIEEALTFR 2 X T2 b TlEEwi w9
ZEERLTWA, 2F ), AMEKEKEZ/CE)
al T b fBERARE ST BFERI WL DA B B

EERYE 2001FES

BHFEOBEERR L ZBEE

L, 302 oy I RLER R 2 AL ililiR T & fhlhRalhl s i
ST LEEIFECLDHH S, 72 bloom D L
9 e thERARE ST 2 ERAME - & S S E
T b hEFEARE S DE D B B,
(18) ... it [a shrub] blooms white flowers in
summer.
WF9E 1 DAESHMA L2 mRE 4 KA >~ M2, AME
EilhRAO iz (2 Ui L flhslg cicE3 5 Lo
WHBLWIZ ETHDB, I, BkoOSHR T
HRESHEHEF—DOIFIHEES L TV 2 EEIA T
DDFEHEF O L L ED LS IV s
20w HEEREELTWS, 2w T
[Tt TS,

W% 2 TIXHEREIX D EFEDTIRNEFIZO2WT
WEIThILT VW2, PNEREKIEZELThREIZ
> T3, ZDFHMHF) (become x {(stated)
DXECIBHEHLELTET 2HO@MAPR S
NTWdEn) ERET HT5EEL VS, HER
iz fuld, AREBREGE S 3 R £ R T8
B2 DOHKBLREEL L T 23] s 0o
FHEOWZILOBET DL LTHRIS A, L
o TELERZITEI EHFTELPYOEAIT
PVEEINIFEEZHFOLDICHEINS L)
LNTHS, REMEHITERZ S L, 2
(FAE < (bloom) & IR E4L5 D I(THIMRS 1T H*
PELINIATNMNFREZFH->-TW226TH 5,
g kic sy, LrL, FEERSRIZIMIE
[FEER = NEREER L I E LT L w0
ZrERLTWS, Eilz, AT B &4
L] (ﬂc%ﬁl‘j}ﬁf)\ﬁﬂ). Sikifsr, BN LnD
5203 TARE, 2N Mmnlt i3z
FlLTH-7z, ZoEFE, WG EBIEEE MG
JEEEhE & D) L Bl R0 5 iz s v
TINRESNTWE LW I FE TOMEED
FREFFELTWS, LALZOTRIISESER
DEMMEEEEZRBILTWS, 2L 0HEY
¢ bloom DHIEREENE L THORHEFIEL
TWIET, 1S 2DRNMEREIC £ ) blooming &
MREINGE2DTH 5B, flower (TN TlEZ <
hope 4 beauty 4 5 12(3 (8% & <) Chicago
Bears 2 W3 7w b R—NLF—LTH-T1h
blooming LRI 2D TH 5,
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W9 3 T fbBlER X o) H 5 Bk 23 4 %%
DEHH IO THEIN TS, KEZ(LH)
e 6T w3 AN X IzH - TS, KEE
{LEZIT2HRPERT LD XD EE/ETH 507,
BRI & - TIZEALE Z T 2 D ik H 0k
DEICH LYW THS, Mhrl L3S TH
Z, BF5E 2 L8] L < P IST IR ENER] & Hh 0t B D el
LZiTHRIE R s kT,

WF4E 4 TR L EiED S P LT
Wwd, RIEZE(LY 2 HIVEEO L 2 5 2 S804
REFADEE L RRBHDOGEIZH T TED M
AORENT WS, HiAEOHPA IS 25 E R &
RIS B & 1S G H O - 7ofHE (2 W S A7,
ZODWERD F 4 TGl LTS iEA s
ThH 5, R oIREELL T itk &
NEEE, FEFECLEELEZEOEILICHS LT
2L DL MWDIMBFIEMTH B, 72k LIFKOMH
T3 a XAHNMIGEETIEE, b 30T 5
AP LN T WD,

(19) a. The music industry is being rusted
away by home taping.®

b. Drastic fines abated global warming.
HIGEN R ICARZFH S HEHITIZ oD ¥
A 7DWFENCIFE-EN L Lz siLs,
ﬂﬁ*l!ﬁiiﬁi:‘]i%ﬂa).%%.‘ﬁﬁ%ﬂiﬁﬁ'ﬂi. (14) THRS
T3 L) (TlREE 4 5 PR KRS LRTEEL
D FRHKIEE S oD PR kS 7% B,
i 0 LRl 3 — M REEZ LD F AL KT &
A PO kR ITH 206 5bITTH 2
b, AREELD PO RBEIZL ST ED B
SNAZ Ll 2L Zldbreak TlEEH%L
M of e k4 T L break & v Hok B
IR E LTS bTE %, —F, WIE KRSz
H-TlE, (15) THRIMATWE LI ICREEL
D PR A IR EINT WS, BEEY-
H3xDATHDL, —2HDOBHH I3k
B2 £ - T T3 7%  BEEOER D EREAN 75 D 847
Ik ->Tila[dhad, Lz ->TIZnssE Lk

ELALICHAENICE ST 28 MTH LH3TTH 5.

LLH 2 LohisftET 5 (erode a beach)
L2z, ZhEMTLwEn G biHcizvse
v, ABITH-TIEWHZWL, XL TH
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SThwitZhw, FNEMEIKRD LI ICERIC
WEMICBY T LD T4 ltiudZ Lo, BN
DFERDRT & 2 A1, SRR EZ LEE T
IFEFEDGEICH 22 E LT & DI
HROLENGGDIZK LT, PN RKEE(CH)
TITFEFERIILAETXTAKOBMTH - 7.
ZDEIE, ConWEAN 7 A EXMNT 2l
T AL EFRLT WA,

4, DIBFREER

ERI "D A Iz arn T3, FEE 1 T,
BRI LT 3R 67 B HENGI S (%] The
flowers bloomed) Z&HL X &/ "V I DE=Z
—LETHZ, ZOFETEELELHFFSELL0T
H 5, WEREIWRFFEONEGEE» LU L 5%
DEPHFEEFZLTERLWAND/ —R T 227
PREDEMETH B, RBROERIRTEZS
(2, WhEE Ao R B (LR o, il
fit & P 3 2 Wg AN I AR RE ZE LR 0 35
D L#10% (#150ms) £ 22 E L w3 LD
Thole. COEIH>DY 4 TolhioERE
WDOFHFHNDPHEEDEL L TSI NEM) TH S,
FIrRefil (3, BEAA BN & L TH v &4 5 8
DRI L FHEOHBRGFA LD EDfREICI
AREZVEEZITTwI N,

FEER2TIZ, NPV NP WIS LA 21
fIFA X (% The plants bloomed vellow blos-
soms) *HEUXEFHCTEBRLILBL L W
T be, ZORELEEMICER L LFL
THD, 20, SMYFERIREZELEEIDIZ ) »
PG R E L iR £ D 4 #910% (#3200ms)
MR R A2 L w3 L DTH S, Lizdi-
TINLDF—F2IE, Z2N7 7 ADEIDIHE,
T 5D FERBEWRDGHRID LRSS, LRI FEAE
TEHILERBRCHRCEFN TR LTS S,

ERERHE L OME%E

INFTHTEAL ) LelhEEo g Bk g5
£ R e BRI S (3, EFEO I
T B Al e MR B BRI - 2 T N v
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SELSMCHFEBHE L LI REUDE G b0 EH
5ME2LH55, KEHHLIUEHILT Dk,
PR (= S0 IS DR K HE S AL BhRR & i TR RLIR T8
(Ll = oA (14), (15) 2w k9 I2#oR
TEEPEIPLEW) I LEREELC ETI3 W,
BELEIE, Z20847oOWEICBEINLE
B T cET 2 NETH S, L L
M7 ot 20RO E S RO WS (2 e+
b e L7z6, SR KT ZE A LENGE (2 A Y i PR
B LEIGI L ) QML W) TR TELTH
A9, SO EIFEMORIICHEXS 25k
2% bt Lt v, Hor0EZaTHlaaEL <
TLEMDOERH L2 5 253X THhnEw
I Lich s Lk, A, BAIEICIEA
ﬁlaﬂ{tﬁﬁﬁﬁa (%) : war-e-ru), fhEhEA(L MR
BEE (M kawak-as-u) PHFEETLIENW) 2 &
2 25L, HAE mﬂ%&ﬁﬁﬁ—ﬂﬁm%m
O [ - LA LR R 284, B
DA ZTT, HiEORGEFHELRILL Y & -?‘I
WrEEfil B L U F DB IRE L0 ) WEEE L
5.

¥E

1, event 2 [H&] LiREhasZ L 52

2., §XTOHOWEHRFHZ m.l:'}i-*i't'w'é:bh“(
(FZew, COMICHT 25k, IEIEE, dEHC
DWTIRELLDEE LMK»H 5, AL - 201
(2000) BLFFZIZHEF LTV S CHNE 20,

3, 7272 L, CAUSE o @ &4 @ i&Ehfihie o 2657
A I22v T2 RH&L (1998 © 109) #:48,

MEOBREWRR & EERE

4, (5b) & (13) TLMLHLTIEH HH, SFOE
AOEH B L RETH--TLRLD I D
L, WA BT, ok ZMBNTERS LA F
NTwaBELTYL, AREOHMICIZMEL W,

5. COXBRIXTHILH, MBEEL-TWS
FEIE ST A hESI L 9 F 7% home taping & e
THUENDH D,

BERE
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English Teaching Forum FEZ45FE (20014F)
ﬁww#?aéﬁé.wmﬁﬁMﬁQMNénr
Zrkiz% A, Chomsky ¥ il x L7z LW
SRS RIC [SE0flEE] tvwaEZ
HRRBESETWIETH S, FHEIFVDHTHED
ZEEMoonlE, 197012 % 547, YRERSE
BROFEFEIRTH-HHEERE» S, [ET
Forum X\~ FIRM L MEDS B L0 5, X%
FrHLLECIIHZBLTELCEIIC] EED

NIZRETH -T2, ET Forum ES5hbNT, Eng-

lish Teaching Forum D = THhd L9 2 b
girbHNE, R LWFRETHEELI2HDO—FD S
RHAELO» L LI v, [EERM] w38
(i MBSO HERIDIzHD] L) BKEWTH
S EHBELTWAS

s, EDIBIGCTH I (IR R %E & -
Twad LD3 v, 2F ), JCHERFFZE % LR
e L, HIEHETRELL), 2o, HETS
REE
""" ERADILHDOYEL VT % IR Tw
5 RO E{ DE~LT, ¥EFEFESL, 5
(Z, EFLELTIHHELTWAHMTOERF L1
SRR EE G E L, #E040iGE
D EEZLNE, XFiRY), forum (ROl
D) Thd, BEPEED I2hDIRFESED L
FREFELHOMGEREL T NELDTH,
Ml L L22B 22T 2w L0, R Eei
REMREHE ML THR2OERIZHE T 5 ME
mERGLALY, EHoHicZmTsLv) ke
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An analysis of spoken tests

for junior high school students using IRT and G-theory

Tomoyasu Akiyama

1. INTRODUCTION

The main goal of the updated guidelines published
by the Ministry of Education in 1999, which will
take effect from 2002, is to develop students’ ‘practi-
cal' communicative competence by developing the
four macro skills of reading, writing, listening and
speaking. The guidelines put more emphasis on the
development of students’ listening and speaking
skills than the earlier guidelines published in 1993.
A survey conducted by STEP (the Society for
Testing English Proficiency Inc.) in 1997 showed
that most English teachers at junior high schools
conducted few formal spoken tests in their class-
room. The question arises as to how spoken tests
can be conducted in order to assess students’ spoken
ability. To date, few studies have been carried out
on speaking tests at the school level, particularly
for junior high schools in Japan. This study' will
explore the possibility of applying two theories
(Item Response Theory and Generalizability the-
ory) to investigating spoken tests for Japanese
junior high school students.

2. RELEVANT LITERATURE

Given the great demand for assessing performance
in the last decade, much research has investigated
‘facets’ of language testing, including investigations
of rater variability (Lumley and McNamara, 1995;
and Weigle, 1998), of the optimum number raters
and tasks (McNamara and Lynch, 1997; Lynch and
McNamara, 1998;) and of task variability (Bach-
man et al, 1995; Brindley, 2000). The following
sections briefly present the two theories and rele-
vant research.

2.1. Item Response Theory (IRT)

Item Response Theory, a measurement theory,
depends a mathematical assumption that relatively
predictable patterns of test-takers' responses and
test items may be obtained. Henning (1987) points

56

out that one of the strengths is that IRT allows a
person’s abhility and item difficulty to be estimated.
To be specific, the great advantage of IRT is that
every facet of tests is assigned to a common scale
‘logit” when data confirms into the model. This
means that all facets to be compared to each other
on the same scale (McNamara 1996). Ohtomo (1996)
argues that IRT can cope with problems of classical
test theory such as the ‘ceiling effect’ and ‘the
nature of sample dependent measurement’. A fam-
ily of IRT models forms the basis for what is known
as Rasch measurement. The basic Rasch model
investigates the relationship between an item diffi-
culty and a person's ability. Over the last two
decades, further Rasch models have been developed
to include the relationship between test-takers’
ability, item difficulty, and rater severity, and other
facets of the assessment setting.
2.2, Investigation of test construet

IRT has been used to investigate the construct
validity in language testing. Investigation of con-
struct validity, based on item analyses, is concerned
with to what extent items correctly measure what
items purport to measure. According to McNamara
(1990b: 109), ‘Rasch analysis does identify a number
of items as not contributing to the definition of a
single measurement dimension’. McNamara (1990a)
investigated the construct of the speaking test of
the Occupational English Test for health profes-
sionals, using 6 items (Overall communicative effec-
liveness, Intelligibilitv, Fluency, Comprehension,
Appropriateness, Resources of grammar). The item
analysis provides a test developer with information
regarding the ‘performance of items' as to whether
or not items make a contribution to measuring the
targeted ability., The identification of ‘misfitting
items’ with Rasch measurement shows which items
do not perform well in measuring the targeted
construct. McNamara found (1990a) that there were
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no misftting items, whereas the two items were
‘overfitting’, which indicated that the items did not
make independent contribution to measuring the
construct. This signals that an overfitting item
overlaps other items. His research showed that the
majority of items contributed to the construct being
assessed. Further, this study also showed the possi-
bility of utilizing IRT as a tool to explore construct
validity, Thus, IRT can be applied to assist teachers
to examine their self-made tests to determine
whether or not the items are correctly measuring
the targeted ability. Identification of such items is
helpful in analysing and revising teachers' self-
made tests.

2.3. Investigation of rater variability
Spoken tests often require subjective judgements by
raters. Lumley and McNamara (1995) explored
rater consistency and rater severity using IRT.
According to McNamara (1996), when investigating
rater consistency, the advantage of using IRT is
that it can indicate who is a consistent or inconsist-
ent rater. As with misfitting items discussed above,
inconsistent raters are identified as ‘misfitting
raters’. Raters then identified should undergo fur-
ther the rater training or be excluded from conduct-
ing tests, IRT can also show exactly how harsh one
rater has been compared to another. Lumley and
MeNamara (1995) concluded that rater training
improved intra-rater (self-consistency within an
individual rater) reliability overall. Weigle (1998)
found that rater training can narrow rater variabil-
ity, regardless of rating experience, but rater varia-
bility can never be completely abolished.
McNamara (1996) notes that IRT can adjust the
differences of harshness between raters when they
are within the acceptable range of consistency.
Thus, the important point is how consistent raters
are, rather than how much agreement there is
between them.

2.4. Generalizability Theory (G-theory)
Generalizability theory is an extension of the
framework of classical test theory. Classical test
theory treats random error as undifferentiated, so
that sources of error cannot be identified (Bach-
man, 1990). In contrast, G-theory yields estimates of
the relative effects of each source of error. In G-
theory, the object of measurement is a person's
ability, and all other components or facets, such as
raters, items and tasks and all possible combina-
tions of them, are considered as sources of error.
Bachman (2000) points out that G-theory analysis
makes it possible to identify various sources of
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error, by estimating the variance component of

each facet. G-study estimates variance components

of variability, which derives from particular facets,
and the object of measurement, persons. If much of
the variance components in test scores is attributed
to a person's ability, test scores can be interpreted
as reflecting the person’s ability. Thus, G-study
enables researchers to identify the influence of
facets other than the object of measurement.

2.5. A Decision study (D-study)

Based on the variance components of each facet

and persons estimated by G-study, the D-study

provides hypothetical scenarios with two indices

(G-coefficient and phi coefficient), depending upon

the number of tasks and raters. The G-coefficient

refers to traditional reliability, which concerns
relative ranking order. The phi coefficient refers to
criterion-referenced ‘dependability’, which is con-
cerned with absolute decisions such as mastery/non-
mastery. McNamara and Lynch (1997) conducted a
series of D-study in proficiency tests. One module of
the tests required candidates to demonstrate profi-
ciency in oral communication skills that are neces-
sary to become immigrants in Australia. As the
assessment determined whether the prospective
immigrants could come into the country, this test
context requires absolute pass or fail decisions.

The D-study shows the potential dependability ac-

cording to scenarios: how many items and raters

are needed to ensure targeted dependability. Mc-

Namara and Lynch (1997) argue that two raters

are required to achieve acceptable level of depend-

ability. They suggest that a third rater is needed

if there is a major discrepancy between the first

two raters. If it is possible to reduce the number of

tasks and raters without reducing the dependability,

then this will reduce the time to administer the test.
2.6. The present study

In order to investigate spoken tests for Japanese

junior high schools, this study addressed three ques-

tions in using IRT and G-theory:

1) Do items developed by English teachers correct-
ly measure students’ speaking ability?

2) To what extent are raters consistent and how
harsh are they?

3) What is the optimum number of raters and tasks
needed to reach dependability in the following
conditions? Teachers are interested in (a) rank-
ing their students in the classroom, and (b)
making absolute decisions of students’ spoken
ability.
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3. RESEARCH METHODS
3.1. Subjects

109 Japanese junior high school students participat-
ed in this study? in 1998. The students were 14 to 15
vears old and from three different schools in
Tokyo. Table 1 below shows the school, interlocu-
tors, and number of the candidates, including school
year. The interlocutors (A, C, D and E) were the
students’ English teachers and (B) was the
researcher.

Table 1: A summary of research participants

School Interlocutor Number of Year of the
name 1D students students
1 Aand B 34 Jreiyeet
2 Cand D 40 2nd ¥ear (90) and 37 ¥=* (20)
3 E and B 35 Zrd.vem

3.2. Test structure
The length of the test was 10 minutes per student.
The speaking test consisted of three assessed sec-
tions following section 1, which was an unassessed
warm up. The test consisted of four sections as
follows: (see Appendix 1: A summary of the test
task)
Section I (30 seconds): warm up: The purpose of
this section was to get the student to relax and to
understand the test procedure.
Section 2 (3 minutes): This section was divided
into two parts. In the first part, the student was
required to answer two questions about an illustra-
tion. The second part required the student to
describe another illustration using as many English
sentences as possible within a given time limit.
Section 3 (3 minutes): situational responses: In this
section, students were required to respond orally in
English to oral Japanese prompts from the interloc-
utors, This task required the student to produce
four language functions such as asking for informa-
tion, asking for permission, and making excuses, in
accordance with different prompts.
Section 4 (3 minutes): role-play: In this section, an
interviewer played the role of a cashier at a fast
food restaurant and the student was a customer
who wanted to buy a hamburger and orange juice.

3.3. Raters and scoring criteria
Four raters® participated in this study. Rater 1 was
the researcher. Rater 2 was ‘an independent rater’
who was a Japanese high school English teacher.
Rater 3, a native speaker of English, was an in-
dependent rater who taught English at high school
and Rater 4 was an ALT (assistant language
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teacher) at one of the three schools.
The scoring criteria reflected the language skills
developed in class. The English classes of three
schools generally focused on basic language knowl-
edge and use, so grammar and vocabulary were
chosen. Fluency and appropriacy were also
selected. Non-verbal skills and intelligibility were
chosen as global criteria, which were marked on the
degree to which the student performed on the whole
test. Each ecriterion (0 to 4 points) was defined in
accordance with the degree of students’ perfor-
mance (see Appendix 2: criterion example of ‘Gram-
mar’). All students were videotaped in order that
intelligibility and nonverbal skills could be rated
later.

3.4. Analysis methods
ConQuest (Wu et al. 1998), software program, which
is associated with generalized IRT, was used in
order to answer research guestions 1 and 2. Con-
Quest provides specific information of items based
on the degree of fit to the IRT model and informa-
tion on rater consistency and rater harshness. In
order to answer question 3, the analyses were car-
ried out using GENOV A software (Crick and Bren-
nan, 1984) associated with G-theory, Decision study
(D-study) gives two indicators regarding reliability/
dependability based on potential combinations of
all facets: G-coefficient and phi coefficient (Lynch
and McNamara, 1998). The two coefficients provide
useful information for teachers to make norm-
referenced and criterion-referenced types of deci-
sions in the classroom.

4. RESULTS
4.1. Item analysis

The focus here is on how each item independently
contributes to measuring speaking ability. Table 2
below illustrates the analysis of all items used in the
speaking test. The most important aspect of this
analysis is T statistics, known as, fif value (Wright
and Master 1982: 99). In terms of fit (T), the accept-
able range is —2<T<2. An index less than —2 is
called ‘overfit’ and larger than +2 is called ‘misfit'.
The former indicates that the item does not make
an independent contribution to constructing ability,
and often signals a ‘redundant’ item. On the other
hand, the misfit item suggests that an item measure
the targeted ability inconsistently. In practice, the
misfitting item does not discriminate between low
and high ability students as consistently as other
items do. Table 2 below shows that one misfit item
(item 1: 2.1) and one overfit item (item 10: —4.1)
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were identified.

Table 2: Item analysis (logit)
Difficulty* Error Fit (T)

No Item name

1 Fluency *S2  —0.46 0.03 2.1
2 Grammar S2  —0.24 0.03 —1.0
3 Voecabulary S2  —0.41 0.03 14
4  Appropriacy S3  —0.01 0.03 1.4
5 Fluency S3  —0.08 0.03 —0.5
6 Grammar S3 0.02 0.03 —1.3
7  Appropriacy S4  —0.31 0.03 —-0.2
8 Fluency S4  —0.27 0.03 —0.2
9 Grammar S4 —0.15 0.03 -1.3
10 Intelligibility(**G)  —0.22 0.03 —4.1
11 Non verbal (G) —0.07 0.03 —1.6

Separation Reliability=0.939 *S=section, **'G=
Global criteria

Although Item 1 was slightly larger than 2, this
misfitting item is on the borderline of an acceptable
range. That is, the item assessed students’ perfor-
mances slightly less consistently. On the other hand,
item 10 (intelligibility) indicated that this item
overlapped with other items. It could be interpreted
that this item was a general category so that this
item did not make an independent contribution to
the construct. Others were within the acceptable
range. These results imply that most of the items
made an independent contribution to the construct
of speaking ability in this context.
4.2, Investigations of rater
4.2.1. Rater severity and rater consistency

Table 3 below provides a summary of overall rater
severity and intra-rater reliability in terms T statis-
tics.

Table 3: Rater severity and rater consistency

Rater Severity Error T
—0.064 0.02 0.1
—0.065 0.02 1.8

1 (researcher)

2 (high school teacher)

3 (native speaker
of English)

4 (native speaker
of English)

Separation Reliability = (.98

(.446 0.02 —038

—0.265 0.02 4.6

In terms of rater severity in the second column, for
instance, Rater 3 with the highest positive value (0.
446) was the most severe. In contrast, the most
lenient rater was Rater 4 with the highest negative
value (—0.265). Following the same rule of item
analysis of T statistics in the fourth column, Table
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3 above shows whether or not each rater marks
consistently. The acceptable range is —2<T<2 in
the last column. As can be seen, all raters except
Raters 4 were within acceptable ranges. Rater 4
was a misfit rater. The figure for Rater 4 (4.6) was
far greater than +2. This suggests that Rater 4
rated with unexpected inconsistency. Finally, sepa-
ration reliability in IRT indicates that raters differ-
ed significantly in terms of severity overall.

4.2.2. The relationship between four raters and

items

Estimation of all items from each rater calculated
is presented including means and standard devia-
tions across raters and items.

Table 4: Item difficulty estimated by each rater
(logit score)

Section Rater Rater Rater Rater

*Item(N) 1 2 3 4

2F (1) —0.86 —0.8 —16 —014 —086 0.6
2G(2) —011 00 —055 —02 —0.22 0.24
2V (3 —064 —1.16 —0.77 —15 —1..02 0.39
JAM) 021 068 —1.03 011 —0.01 0.73
3F() 037 071 —027 117 05 0.61
3G(6) 087 089 064 096 084 014
4A (7) —046 —037 —1.52 —053 —072 0.54
4F(8) —-05 026 -—055 011 —017 042
4G(9) 015 029 045 041 033 0.14
I(10) 095 —0.03 —041 —015 0.09 056
N(11) 001 -043 536 -—-022 118 279
Mean 000 0.00 0.00 0.01 000 0.00
SD. 059 065 192 072 097 064

*F=Fluency, G=Grammar, V=Vocabulary, A=Ap-
propriacy. I=Intelligibility, N= Non-verbal.

Mean S.D.

This analysis sets at zero the mean of each rater’s
item difficulty. It is noted that relatively difficult
items are more than zero and relatively easy items
less than zero. Bold numbers in the Table 4 above
are worthy of comment. In particular, Item 11
(Nonverbal: 5.36 by Rater 3) is an extremely high
value, which indicates that the rater marked this
item particularly severely. Similarly, both Intelligi-
bility (10) by Rater 1 and Fluency (5) by Rater 4
appear to be severe. In contrast, Appropriacy (4) by
Rater 3 is relatively lenient item. However, these
were not serious problems, compared with the case
(non-verbal) of Rater 3. In terms of each item
difficulty, the standard deviation of the three
‘Grammar’ items account for the smallest in each
section, which shows that these item are more
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stable than other items among raters,
4.3. Results with D-study

The D-study design used in this study is a random
effects model with two facets: 4 raters and 11 items.
‘Random effects’ refers to the assumption that 4
raters and 11 items interacted interchangeably. The
focus here is dependability of test scores using full
facets (4 raters and 11 items). First, this study
examined the relative effects of the variance com-
ponents of persons (students), raters, items and all
facet interactions.

Table 5: Variance components for D-study (4
raters x 11 items)

Variance  Standard % of total

Effect "

component errors variance
Persons (P) 0.718 0.101 87.0
Raters (R) 0.062 0.040 7.6
Items (I) 0.002 0.001 0.3
PR 0.026 0.002 3.2
Pl 0.010 0.000 1.2
RI 0.001 0.000 0.2
PRI 0.005 0.000 0.6
Total 0.819

Table 5 above shows the variance component of
each facet. Using the variance components, 87% of
the total variance is attributable to persons, which
is acceptably high variance. In other words, person
ability accounts for 87% in this context. However,
rater-related variance amounts to approximately
1195, which indicates that raters vary more or less
according to students’ scores. The variance compo-
nent of items is only approximately 2%, which did
not influence variability in this assessment.

Table 6 below presents the G-coefficient and phi-
coefficient in the cases of different raters and items.
It is widely accepted that the G-coefficient is larger
than the phi-coefficient. This suggests that although
persons are ranked very similarly among raters,
there is some disagreement as to test scores (Lynch
and McNamara 1998).

The most interesting point is that there is little
difference between use of 11 items or 9 items
regardless of how many raters there are in terms of
two coefficients. This indicates that exclusion of
the two global items does not decrease the quality
of reliability/dependability. According to the two
coefficients, discrepancies arise with a number of
raters scoring items. A large discrepancy occurs
when one rater only used than when two or more
raters are used. Table 6 shows that exclusion of two
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Table 6: Reliability/ dependability estimates the
12 D-studies.

Number of Number of G-coefficient Phi-coefficient

raters items (Reliability)  (Dependability)
1 11 0.84 0.65
1 9 0.84 0.64
1 6 0.82 0.63
1 3 0.77 0.59
2 11 0.91 0.78
2 9 0.90 0.78
2 G (.89 0.76
2 3 (.85 0.73
3 11 0.93 0.83
3 9 0.93 0.83
3 6 0.92 0.82
3 3 (.88 0.79

items (intelligibility and nonverbal) makes little
difference in terms of two coefficients and that at
least two raters are needed to maintain relatively
high coefficients.

4.4. D-study for different scenarios with two

coefficients

The focus of this study was time efficiency to
determine how many raters and tasks could be
reduced. The typical scenario in the classroom
would be that two teachers (a JET and an ALT)
administer the test for 35 students and rate them
independently. Each of three test tasks was approx-
imately three minutes. In this context, therefore,
reduction of one task, from three to two tasks could
save approximately 105 minutes (35 students x 3
minutes). Table 7 below includes six different
scenarios, estimating two coefficients. For exam-
ple, scenario 1 (two tasks and one rater, that is, a
teacher) is (.78 (G-coefficient) and 0.64 (phi-coeffi-

Table 7: Different scenarios for time efficiency
with two coefficients

Scenario No of No of (3 Phi- Time requited
1 per student

No tasks  raters coefficient coefficient :
(minutes)

1 2 1 0.78  0.64 6 *(105 minutes)
2 2 2 0.85  0.75 6 (105 minutes)
3 2 3 0.87  0.79  6(105 minutes)
4 3 1 0.81 0.66  9(158 minutes)
5 3 2 0.88  0.77  9(158 minutes)
6 3 3 0.9 0.82  9(158 minutes)

*Parenthesis is time required for 35 students for one
of two teachers to administer the test.
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cient). As can be seen in Table 7, at least two tasks
and two raters would be necessary to achieve rela-
tively high coefficients (0.85 G-coefficients and 0.75
phi-coefficient). In other words, it is likely that the
two coefficients above will be obtained if two tasks
are given to students rated by both JET and ALT.

5. DISCUSSIONS

The aim of this study was to examine items, rater
variability and the practicality of a spoken test for
Japanese junior high school students using IRT and
G-theory. Firstly, item analysis shows that all items
except one contribute to measuring students’ spo-
ken ability. Secondly, three out of the four raters
rated consistently overall. There was, however,
rater variability in terms of the relationship
between raters and individual items. Finally, results
using G-theory show that an acceptable amount of
variance component is attributed to student ability
and that at least two raters and two tasks are
needed to maintain the dependability of test scores.
The analysis of the overfit and misfit items pro-
vides useful information for test development and
the interpretation of test scores. Misfit items need
to be amended or excluded from the test, since
interpretation of test scores may be distorted. In
terms of the overfit item, one of the practical solu-
tions in this test is to delete it due to redundancy,
because the overfit item signals that it overlaps
with other items. Exclusion of the item is confirmed
by results of the D-study, showed little difference
from having 11 or 9 items in the test.

In terms of rater consistency, the Rasch measure-
ment can pinpoint inconsistent and consistent raters
(McNamara 1996). The judgments of two Japanese
English teachers, in comparison with native English-
speaking teachers, were consistent. This result,
however, should be interpreted cautiously since the
sample of raters was small. It is assumed that the
results of the analysis of the relationship between
items and raters indicated that individual raters
interpreted rating descriptions and assessed candi-
dates differently. Thus, the use of IRT would be
helpful to monitor the rater’s behaviour, as un
expected rater behaviour will be reduced and rater’s
consistency will be improved.

In terms of a trade-off between time efficiency and
dependability of test scores, scenario 2 in Table 7
would be attractive to teachers who are interested
in ranking students. The G-coefficient is acceptably
high (0.85), whereas it takes only six minutes to
administer the test per student. In making an abso-
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lute decision, such as in criterion-referenced tests,
the phi-coefficient (0.75) in scenario 2 would also be
appropriate in the classroom. These results from
scenario 2 would be very useful in the administra-
tion of and rating a spoken test where the typical
class size is more than 35 students. Hence, scenario
2 could save one class hour for one teacher to
conduct the test without reducing two coefficients.
In contrast, in scenario 5, the test would be slightly
reliable and dependable, but take considerably lon-
ger to administer. Although scenario 6, which
requires 3 raters and 3 tasks, seems to be impracti-
cal in current classroom, it may be necessary for
important tests, in terms of phi-coefficient, such as
entrance examinations.

6. CONCLUSION

This paper argues that the two theories are useful
tools to analvze the speaking test. G-theory pro-
vides ‘total balance’ of all facets as a group, such as
items, raters and tasks and IRT provides specific
individual information of specific items and raters.
The two theories provide useful information to
analyze the test data from both global and specific
point of views. Thus, the two theories can comple-
ment each other and employ the strengths of each
other, depending upon information needed in spe-
cific contexts.

7. IMPLICATIONS FOR FUTHER RESEARCH
English teachers at junior high schools in Japan
usually develop, administer, and rate the students
when the spoken tests are conducted. In this con-
text, an ALT’s cooperation would be necessary to
reduce the time required to conduct the test and
alleviate class size problems. If this test were con-
ducted in a situation involving high school entrance
examinations, more complex problems, such as
effect on students’ performance of task variations
and raters’ variability, should be considered. Fur-
ther research needs to be undertaken into the effect
of tasks, raters and the interaction between them.
As the latest guidelines encourage teachers to
improve students’ communicative ability, it is nec-
essary to investigate what kind of tasks can be used
to assess student’s spoken ability. It is urgent to
investigate how facets of spoken tests affect stu-
dents’ performances, as students need to be guaran-
teed optimal fairness when spoken tests are ad-
ministered.
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Appendix 1. A summary of test task

Section Task type Langu.age Criteria
function
Section 1 | Interview stating personal | Unassessed
(30 seconds) fuestions
1-2 set questions
Section 2 | 2 sets of question and | Fluency
(3 minutes) | questions answer Grammar
about the Vocabulary
illustrations detailed
description
description
Section 3 | 4 situational | questioning Appropriacy
(3 minutes) | questions excusing Fluency
refusing Grammar
Section 4 | role-play asking for Appropriacy
(3 minutes) information | Fluency
questioning Grammar

Global criteria: intelligibility and non-verbal

Appendix 2. Example of scoring criterion

Grammar (simple construction and grammatical basic
rules).

: no major or minor errors in structure

: no major errors but only a few errors

1 some errors impede communication

: somewhat frequent minor errors and major errors

I no response or irrelevant response

e I o I S R

" This study used updated data from STEP BULLE-
TIN (Akivama T:2000 Vol.12.67-78) using IRT and
G-theory.

* For more details of the test, see Akiyama, T. (2000).
STEP BULLETIN, Vol 12, 67-78.

* This study analysed only four raters out of seven,
because only four scored all students.

* Note that although it is usual to set the mean of the
item difficulty of parameters to zero, the item difficulty
in Table 2 set the mean of the latent ability distribution
at zero in order to obtain the Fit (T) value of the last
item in this study (Wu et al, 1998:21).
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Oxford Advanced Learner’s Dictionary 6th edition

xii+1,7926 2> 232 b A, 400/
Aoy 7 AT 4 — FRIFEHE

LWAR—

OALD 6th ed. ZIRIBHBNILH TR S

20004F11H I 3N & 4L/ OXFORD Advanced
Learner’s Dictionary (355 6 M2 82 72, ¥IlRT
TR TR 28I 0 77 —Th 5.

FSMHET»SbT 5 ETHITH 25 6 Ml
2Rz 5720, ILEkIEEA63,0007% 480,000
icgz 70, FHT 2 —ss2 LM L4 Y,
PN OEETTH -2k 5725, 154, HFEn2—
#— £ L T, E &5 (definition words) #¢
3,500854 5 3,0008E I L b7z X3 T LMl
DRIBEFTIZ LS THWR T Ao L 5,

FBEOHEERFME-TELY, 4 AL
(FEFERAR L EEHOBICHE- T L 67, ARl
(3B & 2EGE X v ) SER R B O 0 5 2 OFF
HERTE2LDTH B,

|, BEDADOEFMIZZTA TN L

Hife, M2 ko [HGEI] 240
T\ b, fliHEFEH 3% KA O MILESTONE
English Course Il TH 5,
(1)suppose £ assume

Lesson 1 Tli2 I a=4— arimEh-72,
FDHDHER—PIZ

Suppose, for example, that we ask a friend
“"Did you enjoy your holiday?” and we get the
reply: “The beaches were crowded and the hotel
was full of flies.” In this case, in order to get
his intended message, we need to make at least
two assumptions.
v GEEMINT & 72, R IT B b T
FEICEEM 27| 8 B DAY, 2 2 TlE assump-
tion D §ilEd % 5|7z, assume TH b, DR
Wxkmiad L AEGEL [RETS] &L T5
L, TH2»&FH540EH 5 [suppose & assume)]
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[ZFRIL%HDE DL ) WEMAMTEL, 2
NLFETH PR TAHAL, EHHFRIZLI I W
A2 I -Twd, L2LEzoiE(F
OALD 2 XMz b BFICLTHEIATY
BrBbhas, OALD 125 FNFNDEDE
MDEFKIEZ ) TH D,

assume: to think or accept that sth is true but

without having proof of it

suppose: to think or believe that sth is true or

possible (based on the knowledge that
you have)

2FEOMEMETLOPNRTKEWTH S,
L5 2 AHFENAIZINT 5 72 suppose (1

to pretend that sth is true, to imageine what
would happen if sth were true
Evi) 2DOHDERICHKIS,

WIIZE X, TH2FFITL LT, EEIFIER
S o iE o & I IR L ) 0 iGE X it
WEERLL) THT.

(2)bathtub

Lesson 1 ®#% (2, bathtub ¥ v» 9 § (2 &
L5 HKTHRBOEIGGL SNT 72,

When an American student visits a typical
Japanese home and takes a bath for the first
time, a misunderstandeing can arise if the host
says “This is the bathbub.” in English.

2F N, BHREHMIZO»L - TR F 7557,
TANATIEERENRIGAIEV ) EVWDHD En
D, THIZOLT LIFENPISEFEETHSE
7o ASHAE, EFIERTE [ER, SRl X X
WIERFEL 2R > Twie o2, OALD Tl
bathtub (¥ bath # i L 2 & 1), bath #5| < &k
D GEFL

a large, long container that you put water in
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and then get into to wash your whole body
Lg->Twa, $hbbikEikidprtvw) 2k
FTHEEINTWBEDYE, DL IciENHS
) » XALRYFF S E Tl - T 2 D [ FokEm % 2
TIIDEHETHA 5. & HiTbathd 3 2HDE
FLLT

an act of washing your whole body by sitting
or lying in water
EdHb. ZhZ % take/have a bath DAY D FK
BRIZE W) Z M), EfEELBLIV-2 L
I TH D,
(3) running

#t { Lesson 2 (3, RO HEEMLT A
DHEDIZ H * L LR L TEZ L EHA
TWwlEWIBLLAWHNETHh-72, HHHD
BBz BRSIE, AR ANE ST IR
Mike 2/hE &2 5 1Bl H 5. AN

Mike pointed out that it was the fourth night
running she’d been out more or less straight
from sclool.
% 5 Twd, running (3 [HHET] v &k
7EH5, ChbLRICHEZIIMEL. T5 LN
Ee o (5] 3272 v A% for two years running @)
SHCHBELELIZHWLERT W, —H,
OALD T

used after a number and a noun such as "year’
‘day’ or 'time’, to say that sth has happened in
the same way several times, without a change
EnwERNBN, MILELT
+ She’s won the championship three years run-
ning.
- It was the third day running that the train
had been late.
- No party has won an election four times
running.
L 3EFS>TWE, £DI LD 2H2HOHXIT

running #FERE ELICHVWL T 2HTH D,

BREPETCH TR EEERTH L. Zoid
HfEizin L, HEEERDHLI LHFTE L,

2. BELANDBET
RELS, ok 2 ITEMIEEST A MEK L ¥

KERE W0FEES

TLIRISHEDZ L322 B 5,
(1) especially/specially

EEF L BEMZRHD2TH S, DL %
FLEDIRIRIZE 6 IS E 2722 S TlE % W5,
SRDBET TS LIChbP ) RT K B ORRT
{ % -7, WHICH WORD? & v 5 fADH]IZ (2
Z 1LF 1L particularly” & “for a particular pur-
pose” £ H B, I bbb )R {HDHENS
2% 3.

(2) popular

CHEE TARYHS] LWIHIRFETTERT
LESTWAIENENWTHIZH

liked by a large number of people
L) EFEEGD LAk BkE HERTE B,
MRS b people XIMMRADTH B b IF7EH, [£<
DA] L) HEMEZTHERT 20EH 5.
FIo 3T populationZ ¥ L b -5 ETALDEH
ICASTHST,

(B HFEX[MH 7 A b

RETH T &z essential & W5 FEE TR M IZ
L7z, sl Rz LTl 72,

Today computers are an (e
everybody.

Z iz, OALD @ Even in a small company
computers are an essential tool. #Z¥& (2 L T{E
S2XTHAH, FN)2FNDIOEHITENIZH
PNRFTLIEYN, THnw-2ETIR I Fax
—a YT HE I LACRHENLSE, £2T
AT & R A BE (2T B,

(4) #z

WOREDBRICFEYRE - TRAEEZHWED
FHBETFERTHS, OALD 3ZFDOHMETH 2
ISED Lk 2 mighie TE7, FFALIXES
FTAHETRWEBFICLTEL, AEDOBTLE
N3 E H D, 22 EplugDieh Y
FERTHB. 2L EFEHARLALBED
socket/outlet #7RL T ML b2 LA B L -70h,

B2 AIZISED 3 DBEIZ LTI (OB
62 F) AR E G, BEN—VFR
BHE TLIEH b Al - Tw b, FEE LR
f, T#51FA] L4 2 Twizabacus#s, ¥®
(p. 67~#E <)

) tool for
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¥t & S

[AFRRA EBEE  SalfaP sy g ]
=¥& IE¥#

MH7E, 190E0  A(41,8001 A SCEEE

Pk~ bf X Fa 432

HAERANZESTLHLWESHOATYL AEED
HEACE>TERTES LML ETHLn, L
L, HAAFEDEMBELGGEED A A= X A 1Z8NT
Wwahhrs tl_'.‘-"‘)'CHds'Al'r-tﬂf%[.ﬂmﬁkuuﬁﬂﬁ:
BRZLidELHWiZa g, BARANFEEIZRAS >~
E}iéﬁi‘fuaﬁﬁ‘i‘ ML), THEl, THL 6
Hiil, ¥ DAL JEDAEWHIZHOWTLIFL
(¥ s, BRLTAS YED yo (2 HAEFED
[fL), THEEL, T] Z X3 XTHOHRED— AT
2B blF T3, EICHARGEIZLZWES &
Widhtt) % AR RS, »FEICIZH DI TH 5.
2L, A FEOHEHBEIF->TWEY 7 L

SEHAANCE>TEEBLICSVWE) TH S,
Bz, [z LTwx3] LMriedgaic,
[Aqui estamos tomando un poco de café.] (Z
ST, Biaka—bE—ERATWEL) Euv
A1, RIZ—ATRA T2 LT L #EEE
fEoTXeM{ERTEBIELHD, £, yo
DIz el menda, un servidor, 7 ¥, FEHEE—
AP Z I = AFRE - ThHEMIZEZR T 2 & D
Téa R, YREDFEBHEIZNITEL, nE

FIZ2WTLREL L S REHEL B2, L
Tkﬁuulﬂfﬁhﬁiiﬁiﬁﬁ'c{i&h ZimIEFED
[AFRRR L B FE— B R ENER] 3ok
I ARHBIC2WTA Y F - 3—oyNEE, F
72 ERE, ottt R FFED NFRGE & O e % L
b, TORBELEEERICL, 2L DRK
)7 A ARGEDHIEEREDOW 2 T 0 h7 s, FEET
2ETHD. L DHEHERCHEAEKRGED S\
(WA 2GRN T 7o —FTldd, FHEZ
SN L T 7 o —F T, EMERELE T
LELDUBTIHARDHFZZEML T WL,

AAMATIHEGOMTF LT L FMfkE
hEFEZEE LI wo T, #ENERciZd

66

Hpwv, BARGENGEDEAIEZH EEH TRz L
THZBLMOYGFENI T EAE T W EWG Z (T,
HAGED AFRRIc K E L REE Y52, BRADON
#HC L, GnoBEBEOBEICL LS.

B2 KR L] T3, HAREONGEZ—
HFCTRELIRBELAHELHTHETH ), T
(G2 K L2 GENO LTRG-S
LLTHESINZLLH B, Z2DIERMDR
HaiEHL, ¥E0MarElungy, EDHaH L
WhRWRL, FHERIOLILHRICHIBEE
iR lL7zwEgH. HIZIE, BAED AFNEG
DL B EEAMTLHHICEHBAIZ THREAN
] TIHEPORAFLRICHET R [TH2] %
fibeTwalThld, BELXLASENES S
WigERUTFoOALPEZ W, 7, FEiED
youd L ) R THAGERZ BV LHDIEN
BRI LTTF2 M-k B2 2HEL
eI ELBAENG, T, oL WG
[Z2onT, ELORMDORBOMIZERNK =, £
HiE KB, $hAERD LI ZTHAEANERR
Brown, Gilman, Levinson, Benveniste 7 ¥ £
{OFEBDHDFRLEMNS NS,

9w [ ARG AR hrmiE] T
(i, BAREICRT7HIDIENICXFE, =, T
Ax, ¥H=i ¥ 2l A aiGEH D IDOTH
ENIZZDMEGITIZEEL WES ) EiL 5,
E!'t‘u_. 20 gt‘@%m%’;’tii’milmuﬂﬁ ﬁ-( (d—
AFRZAFMCRGZ [H] £ Tkl CLiZ->Tw
5%, HAEEfAT20 [B8Eear] (1977)
(3, ThfzL]l & [d%iz] IZEAEHKE—2 N
Twd, L2L, 2o [#ER] TI2, P2
Wr AN FF BT HD & EIFERNS T ¥ At
B[ Bhzyicwbsnd] EWEMITE. L
L, BoRLAB»REH 1B TIC [Hii]
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INY [BFZ, ¥TIZwBAN] ¥ T
72, TS, CCEERELT - Ra
9, HTHK, ééi. EZICZEZIELTED
Bl SHnZLicwi A EES. CATHRE
S L3 B0 KXo & (I, thou) Dy
DHEMERBEL ) BPREEIRE->TLEI LS
ThbdH, OBBMTIE, HICARAPBZIERA~N
A ViB% M5 L %22t L usted DG4I TH
2L LEFLEHS. BRI, APy 75%
WA CEBEOETIE, MERCHL T &
9B L AGERI A 9 AR B2 A%, Hb
FRO T2V B (2 T AR IC AT L T 323 Ph
D5 usted Z 5, #Eklcx L TOEHTIZE L
WEREBWICH AL, HESHEL LTAMNKEN
PRXFILTELLWTHRDLEHIE. 12,
usted D L 5 & AR RGP TETIEH 298, £
N ERIFECHMEPEL DT, ERHSFICALT
o7z, HEAGCFTREAH AL FIZHL T~
2N, Bdnwiikkrt i ha iz LT, £
BHEAHIRSTAHDD A LT L usted &
EHIZEDLILK HBIELETHD, AR AjBEE
TAMRLEBBRETARFELET I LT H L,
YALGKKET 2, FL L5 I EGED AR
HrlF RS E B ST M HARN D Sl
MBS N WIES 5, HDLEWRTIE, HAE
D AR ER AP BrOER %5 &
ErRLEI CENFROBRIIHZE - 2{E¥ED
BT, AN FRENTROHNIZADET
Mo 12D D Z 23 29 A5, FHUITHLT
AL LR ED AN ERIEE X—2 D
LI ICDEDDMATIIH B0, HWHFRETY
{OPDERNZMLT WS, LEBA, finh%
Bl Z 5 KRS 2T L HBIEAHT,
HAGEZ I AMGIOMPWHERH ), B=3
[ BASGEEGE (BORGE) L WEMEGE(RS 4 b A
)] T#wLTWwaH, BEBOich [EEERE]
TR L L) ICHARBUGEIFf > T3 [RTF
AT BEHFHY, HGEIHGOEHETHEL LY
b, ©LA [BRE] TH3., ZOLHIZBETA
=B [fF#] LW IBESISDbLWIEST,
DL L RERICE L LWAENTRIIEY
AZRMZ=—=HEH LI Inld b wiEA

EERE W001FEFTES

J. FNFEFEOXRT 4 bR R UEHARFEDOEGE -
BRI L THDH I, FTHIEHARBENGEIH
FIzH LTLHEWEFETH S5, HToHEICH
LTERiRL S e E2WEHBTHSH. AAEED
BEEICiZns il tidbsnT, HBREIRZ
[BAGEE--ZER, PPEFEEBEL, L2 %L
HECIUNODLWEHLET LM T 255
TY] LTI ELD D,

FEIUTE [HEE S AMSCE] T, BAGENK
AARD ALDMERRTH L. W2 F, HGE EE
FOANNDEREELT LI LIZRERH T I2EMEH
vy, ZLTHTIZEAGDOEGET S KT 5,
NEFRENEZTH), HEADEZLTLH
272, 2FN, XEREDEBTH-TLHED
SHETIILVWEWI I EITo%H B, TR
PEFICHONEL LW EIFHARBECIIASA
AR LB IZ < vy,

DL BT LEFHD L AERTEHGEICHLT,
e D ABN L BT L b A IEA 5 B, HEid
29T EL, COLILEEELDAEHEN
[BREMETBIcA b, FCicadzhsd kb
FIREOERGEEGH TR BEIFHAI L, £
DizHITIE, FEFEIDPOTM -7 L 912, SGEE
RPEETAaHMICEDONHE L WTES T,
EHHIZES.

COARTIILT L HBFEIIIN%ELVWLDOT
Fhwiimlbbind, BEETLERNSEICL L
Ndrhazcwn, CHEARODERTHE LS TS
LI, ZORGOEERHTAATLD B,

(Antonio Ruiz Tinoco,/ 5 A2¥)

(p.65 & NHES)
X9 e o»r % ISED %5 Thl - 1B A
b5,

3, gunZic
B4 NREIARSET A5 ~ 6 5 L v 5 F W B T1T
BNTETWS, UGIEENRELZ LI3R™ML
TWw324 DA%, BRERTZEEICHIBT 2
2HICL I DN—ZATHWETL T iz/f &z, G
# b OALD ZRESIRBTELISRISHET W,
(FFdE D wb S RERERE )
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T

B

[BRTFE L THOERBE—ERCEE 35 ]

i

M7, x+2768H  AR2,300H] KIS

BRES

TEARELE LToOBHE] v HZFIK %
A FEMEEEDR T A ND 5T, RENSES
HOWYMETIIA L, SEFICRKDSH Z—HK%D
Az BofbrazaREd 5 E2M-
RLNTHLZILHBLLNLS, LaL, ki
(2 TEFIEE LTOSi#EY] ThHEEMEM
in Z AT B AMY - BN TR, FEHH
Lz, THRRELLTOEHEYE] oE#E
v, ZoEdizihE L oWROAREEERL
LT Lot FOBIC—HDiER s T it
REX AR ICEDLHRICIE, ANICHDIE-
kR THNIITEMLTL LA L) HMTE:3
(9T, BMELTLLAAEETHENTWE L
5, HRTLES LI > TWH LD TIZH v,
E v Ao BE~DRGEH , &I ML
LizElgiciibasE s LTOHKDESHIEELE 5L
%,

BRI ABIDOBGIZNAET 2 5 MR NS
REIZOWTOHBTH S, ZOBKT, 4
FHIIESENMR (DI F OS2 R T %E X
&) v [A%m] 2R3 5 [H
] BEETH S, IR, EROGEIFZER, R
FHEOBEEEZIRD LW BT THRFE] T
LH D, I, EROGRIFRDI WS Az
DA BT, ERGEDMRICHbAHRHIZL
TR E N T WA WD TIE LW 2 b9 15 X,
FDHFERIZOWTOFRO R L 72 WIRHH 1 3
EETETERLENATVWS, E1EIHL 42D
WTIE, ERXERSERE A AR
LTOEHEE] oEBoErELnS, E2ET
[FWSE N HOWTO—o DT H 2 [EE L
INFR—5 DT T a—F] HERCEED AT H
P et oI, BI3ET (FORK
DB L LT) FHEHGHZ DR OMEES %2

68

Wiz LT A7 AHGHE R OB & (PR
I2H5173) BYEFRL LA TWS, BAETII,
TR D BT H 58 EFNDIEANE 2 i HF
L AhOUkD L WiEY) OTHESATEY,
[A%FEE] L LTOFHEMED IS4+ I XA
ERANDBE N H IMOBEGEE L > TELH-T
5, POFIIPEIWM TR0 A — S HIGDF
DHBDEMZRLT WS, SHEOWEN > HKT
HIBICHZTHEE L > TEALFTED ZREE L W
5 Mz LT, BEWRMOIFRDRIBH ST A —
FHERICHI I O WREEEEHWTI(NAEZ
il b TEHN, FHF2PLELTEDHLNT
Wa7ueyz7 FOEMFRGIZHFERS, B
bR ER D EADBTHE S — 4L - F a L
ZFx—2MTa2mETH), FEEE LToMim
il G E L TOME DM IZE VT, B
4T [fiUEfIc# 2 2] (think through) —
ANDHEDZLE ZIHAIZTEP N LA LE T WS,
INFTHERLEIZOWTES AP - B
MBI E D, ZDOIEEA L PHMRBRDEE
DI2HODOEFIER, EREEZT 7 ML 57—
LTS LRTET 2MEETH ), AL
[ERGEDRET] 235 L TwaE—HOWTR
2 DONEZ E— B L2 BREMN
LDIEINITIILEAY o7, FEAS,
s ¥F BT 2 AT B0, ANz mEEy 2 8
IO, [~HbrdAR] oL )L HAMEILD D
TeHDPFHTIEL L, vtk HWRICKHTEHS
DRGEL ) —EREELE LA 42 L) %FE
TH5, AEFENFMEDL, Bk SHEIOVT, B
HZONWT, ZLTHRIZOWT, BHORE%*
S 2 D A s B A B I
LT, 197048 F Tl A ARDRIEHE N
FEICHER CHENCRITEDLENT W2, £
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DERMLICC LD L L THE SN T & 728N
H5H, THICIFBEHB L, AWM DS ENED
W 2 HEE 3 2B CGEM AR Ic FA5 2o (4,
ABZHED—o—2# YD k5 L2542 Y
DEIHLRTFLEESTWEPENLDICT S
S ENEST, LT, ES NG, @
ZIFEBL ) SHEFEUHINE2EAT 20D
HEL, R IZTIZREDLDY ) RT -1,
LaL, EELZTHAMEETII v, AMEHE
(2, AMloFfs2fEh s LTiI3Eici 3%
BELEATYWS, 2L T, ABMoTFY LI, I
WIS s oz, RO LSHENY
NTLMBTLIIENTELE, ZORMGEE KR
ThHHICE, FENIERHICENEZSCH B
W, ZREOARUEE-S T I B E L
e d, gk, WFRIE, MERISEICIE DL BN
DFFOMEHOPICHAERZELI LW L9, &
DIMERN L D FBELSQLIIZL S, D E
3, BFoAREEPIcREzREB L, 20
BICHBEHALE), SLICFDOTFRICMDH S
DPEEZL, BN %L [HE?] Lvwiluo®
ZERDETEEERICLY, 22wzl
STWhilzZlThlE, ZTHEW2/80F571255,
LR EDTFIEE, 6102, ABEELEIn L
G R EiEEh 2o, AMoSHER b EK
RothT TAR] LE2L50BE I EEBW
T, ABOSERNICHFELLDIREZICH S
DL HwIZETIHIELTWS, ELT,
ABISENHH AT AIIE TS [FFE « fiol
] D& 5 HAMEFRITLBICEST, 43T
IS WIEOW LRV THD Y AT 4L LD DT HE
IZh-»TE&ALEZ LS. #0U3, fho [HHBH
¥ LOBKRD B HEHAREP DBEICTE ST
el EEBRL, 4FTULICAHSKREE LT
DEBFELHEBLTLL I LR EICL-TE
2z bicbid, 2LT, 2D2HIiClE, FEH
T2 L5112, AL00HE Loy HoRES
b d LI LETHMHLTW I Ghikpoh
b, BIETEHIEELZMGEFED LS 125
B L TELHrE2RMMGBERHCTHRL T30,
N B, ERSCEOEMNLRRTL, H5
BREDBZHERSLATBENEIHFIZZDORT

EERZ WIFEES

FRMRTEXBLIICHMT ALY (ZHLLDOS
NKET) TTRETHI I E 2R LAURTSH 5.
AR GRS Fam e &, (B oL E) W
BE 2 BOEH M A L E L T Ao MR TR 2,
ZTOMMA - MR ELHEBIEEHEN T
HTIE L, ZDLEILBINEZEXE B
BB DL Z AL L, ERGEDFRERE %
PEOFATELTHIDTIEAL, FDEHE
e ABBAEBEOHIE»T L v wWhigtks d
BOTIELWIEAS ., S6i2, Lo
EODMEENARZTWS, ERLEN L S
AETTElE, JEHEEE O THREEDOIER D fiik R
F4 5 FTORMLMAERLBHMIZLAN 9 5 En
JIETHhD., PN &8 34 H,
ABDZ LIEZD LD EFEEBGEF OB T 5 0]
fEtEL B0, Z0LILRALBEERZINT VS,
[FHITEFEOFSRETEINLE Y] Luvwao W
VLA DSHEF, £0F) 2 FEWI LR % B
THEE L LTRGBS 25 BT T 5,
HIABIED Z DB TALBFDSHETEZLD
Stz >THEBREBITFLENTWS, LT, &
L, AFREL LT, BEDOSHEEM
STRETREMZERIIRELTWS, EKK
EH (D L5 12) L) RO R 7 oK
BDTELEMET 27201213, EBLHTO LS
EDBCHNEE hZ M2 ANMOBRAARGTRT
HY, ZFOLILAMEEIRZEB->TW LS
e AARICUESRITE LA, ZUFER
XERZITICYTIZIZEA L TRYWESES, 2T
VEADIL, KBEBEOVRALT, 2 DHENH,
[ZE?] LwIiluwzRT LN, APDOHM
DEREELEED, EoEkERARSAEEN
FHTCHAHL2EHSE, 20 L TAKFREZHE
LiEH 2 BEH2MITHEZE-TW LS
J, BEMET AL, TRl Lw) B3
# [BEH] ELTWRIZDOTIRZAL, TAK%FE
FLLTHSHEE] nERE A LERERITT
W S XN [HERENMET] ZHiESE 2

&bl 570,
(W Lvy RF 8B /EAERY)
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[EEHAVE-OEEICHLB->THR 2] WILE

HEE, MUAREL, 325, AMKL,6001) 7oHIEAl
BCHE Rz 35 0 5 %Gl
[FEiED R ER] I2OWT DR,

ME LT —~ | iMEE— (ZEEERT, &
FIIHAREICOHEE LTofEMITE), ik
J— (HLw ) T—2OZ EENFEENTWED
R _HETFo P LIV, ZL T — -7

F—27 ([HFHD7zz] v i {5 A3k
MhERD D), SEAER (BAE2HHL HTFR

R T 2 RET 5, G ECBTE (K
AL TME L L2 FMEBE), THHM-—
(MREHFOUWEITAARD 7 o0 — S FIzHT
I LS DOHFEDFR LA TT), R IEM
['ﬁ%ﬁ%t%f'ﬁ,'@‘ffﬁ RHTATIELOTD
PBEZELEWERSATY)

Eﬁgpﬁiﬁtiiﬁﬂk
ASH, 397E, A3, 3001 #IEIRE

PENTR R S Bl O W I3 s L A )
[HE 5] v LD HWIMMW?mL
BbbEHlzh-TwWa,

s - EHFE - HEEICOWTHOEELSH, H
AR AX)R - 752205 BEGHO, L
B, SEtEL ExT—vic, BdwE, iEE,
£« FRZ, Qrai—Fk e T4 WV, 4=
v s ANT 2 ZFhNNAOHESEFESERA
P RERHIRE(C » 70— AL KIZ B (T 5 SiE
WE O EERE L, AXNEE (~rE=
—) ICL BB HEHED £ A =X L%,
[FabLxF—] M EEY SCHM, v+272
B, AL, 0001 i ERA S

BRZERGEDAEH TH HF a L 2 X —(3K
O HREMRKTLHE, FasLr2X—HF
(2, SaEWroE & BGAEITEE) & (38B84R v 5 oL
WE LD, ERXEEL AR ELLTHEE
] DBRMELE), BKEREFEANMLTHS

REOFEHIT, SEIIKHLELEbLY, 55
FOMBEHEIZHBFIEERETHE T 500
W r 4, TORMERD HIERSEFOHRALD
HCERCSORE L L 2, WE TR, RRHEE, &
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HA&RNANIZ L - ToHRE,

ZiEF - WA,

HIREN A X F 2 AZF—HROAREZ R L,
HbETHADSHEFAES L UREEAD R
EF a3 ARF— KT HES AN,
[FHIEEB/EE BB T d20H] A% -
H:7+28%—=a—x % /4FBER, A5
H, xiv+314E, A3,8001] FHEanE

A DG, WRDOZEIRE, WEMHDOHEA
LoV EEERBERRIICELZ, 51T
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AR T — 2R R b Lz L TBEMEEER] &
Wi LD L L 625 [mMlHGEE] Ok
HAEHETT, ZFREoME, REOMG - GikE
H - #F25i%0h - %L o b - ERENELT
WL L SHBERICOWTOH L WIRE
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HUFEIZ DA ) T B,
(B EHABIR] BEIEE T, CHH,
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JE By » BWFADIEIRE T, PRLEGE & i,
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WEGEFEHOBRTIEMECEBZ N W L4
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[ L5 KEBOXE -B1EI101] Harry
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H, #&K1,9000] =235 So4—Yn7
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L HLENTWS [WoEDZa—r5—], [13
HOEMA] 24 2RICHRT2] R E2ED
THEZEICL I TL 28 BEE LT0wD
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AEREAFL, BLALHLERBT AN 43Xk~
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ROM ffZDTE A — N7 KT nwIEX & &
NEFoE—TED,
[CD7 v 7 ZELTE-H-o1\v - BHE - AMR
FeFRNILRENIFE 2 (FHA]  BISLIEHE « APREPHE
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